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SE Editoria
Steiner Education has a new look and a new team, though it
resisted the temptation to adopt tlie prefix 'New' to Its title.
The changes we have undertaken to the form of Steiner
Education were not made because the pre\dous journal was
deemed in some way Inadequate. We made changes because
SE has a new ro le . Our a im i s to be more access ib le , have a
w i d e r d i s t r i b u t i o n a n d t o i n c l u d e s e v e r a l n e w s e c t i o n s a s
well as incorporating tlie SWSF Newsletter (though not in
this pilot number). SE will now also include designated
s e c t i o n s f o r T h e A l l i a n c e f o r C h i l d h o o d a n d f o r T h e F r i e n d s
of the Art of Education. This new content, the need to appear
more frequently and the corresponding economics led us to
a magazine format.

A s e d i t o r I w o u l d l i k e t o t h a n k D r . B r i e n M a s t e r s a n d t h e
other members of the old SE team for their many years of
work. It would be fair to say that the change was not easy for
any of us involved, but it was necessary. I have asked Brien
t o c o n t r i b u t e t o ' n e w ' S E , n o t l e a s t b e c a u s e h e i s o n e o f t h e
most experienced international Waldorf practitioners but also
because he has always been a good writer.

This first number is a gamble at many levels. I hope that it
will find its feet (form and content) quickly. I hope that it will
feel able to go on taking risks in the interests of dialogue
and facing up to the real issues within education in our times.
We will not court controversy but I am sure that not all of
what we print will reflect everyone's views. That is why our
first number contains a thoughtfully provocative appeal to
Waldorf education to go on changing to meet the needs of
t h e c h i l d r e n i n o u r t i m e s .

I've had some great professional help in getting this magazine
launched and I would particularly like to thank Anne McNicol
of Imprint, Omaid Hiwaizi and Theresa Krai.

I would like to conclude by inviting readers to offer us
feedback on this first new form Steiner Education. Please
write to us or e-mail your views.

Martyn Rawson, Editor
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\Jew educational landscaDes
by Thomas Stockli

•1

The world is changing faster than ever before.
The pressures on children and education are as

intense as they are unfamiliar. There can be
no doubt that we are confronting new challenges

that require radical new approaches.
This art icle describes what a new educational

landscape could look like

The ever-expanding Waldorf
s c h o o l s ' m o v e m e n t h a s o f t e n
•proved to be a fertile biotope
fo r i nnova t i on . Some o f t he
i n n o v a t i v e f o r m s t h a t h a v e
d e v e l o p e d w i t h i n Wa l d o r f
education show us what the
fu tu re o f educa t ion cou ld
look like beyond the biotope.
i n t h e w i d e r e d u c a t i o n a l
environment. Where Waldorf
is at its most effective, it is
responding to the real needs
of today's children and thus

c a n r e v e a l t h e d i r e c t i o n e d u
cation needs to develop.

A universal approach
O n e o f t h e r e a s o n s f o r t h e
long- term success o f Waldor f
education is that it possesses
a t i m e l e s s c o r e : i t s o r i e n t a t i o n
around the being of the child.
This holistic approach is more
relevant than ever because our
inner life is becoming increas
ingly fragmented and actually
detached from reality. Waldorf

seeks to integrate the bio
logical and spiritual natures of
the human being. In doing so
i t l i n k s t h e i n t e l l e c t u a l a n d
artistic faculties to practical
experience and relates these in
c o n c r e t e w a y s t o t h e w o r l d
b e y o n d s c h o o l . H o w t h i s
o c c u r s w i l l b e c o m e c l e a r e r
through the examples cited in
t h i s a r t i c l e .

Wa ldor f educa t ion may be
i n n o v a t i v e b u t i t i s c o n

tinuously challenged to justily
the forms it takes. It is always
a question whether the people
w h o t r a n s l a t e t h i s e d u c a t i o n a l
i n i t i a t i ve in to p rac t i ce a re
acting out of the spirit of the
t imes or whether they arc
c o n t e n t t o r e m a i n a t t a c h e d t o
i n h e r i t e d t r a d i t i o n s . W h a t i s
good and meaningful for one
generation may not be for the
next. It is implicit in the very
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i d e a o f W a l d o r f e d u c a t i o n t h a t
it is continuously renewing
itself and Inspiring itself out
of its spiritual sources, that it
is cont inuously developing
new forms that grow from its
original roots. I would go so far
as to say that everything that
stands sti l l , every convention
or tradition that is not facing
the future, that is not meeting
t h e d e m a n d s o f t h e t i m e s o r
being inwardly renewed, is no
longer Waldorf.

In what follows I give some
examples of innovative ideas
t h a t w i l l b e i n c r e a s i n g l y
important in the future.

The first seven years and
t h e L o w e r S c h o o l

Today our chief task is
to create a healthy
balance in response
t o a p u s h - b u t t o n
society. Many young
c h i l d r e n , e v e n t h o s e
w h o a t t e n d W a l d o r f

kindergartens, live in
a world largely devoid
of work processes they
c a n u n d e r s t a n d . F u r
thermore they live in
e m a r o n m e n t s m o s t l y
i n s u l a t e d f r o m t h e
natural world and only
e x p e r i e n c e a c h i l d -
fr iendly environment
for a few hours a day.
T h i s m e a n s c h i l d r e n
have little opportunity
t o m e e t t h e p r i m a l
w o r l d o f n a t u r e w i t h
its multiple, changing
and subtle properties.

these acthities are no longer
p a r t o f t h e c h i l d ' s e n v i r o n
ment. They need real activities

W e c a n b u i l d s h e l t e r s w h e r e

t h e y c a n p l a y o u t d o o r s i n
all weathers. Many modern

The older generation is a wonderful resource
of skills and experience and above all

they often have the time

to imitate. There is little point
making reference to them
artistically if the children have
no direct experience of them.
They need to participate in
r e a l t a s k s .

The healing forces
o f n a t u r e
T h e s a m e i s t r u e o f t h e
children's direct experience of
n a t u r e . C h i l d r e n n e e d a m u c h

stronger experience of nature
than is usually available to

Pupils' garden at Michael Hall

Today we have to cultivate the
lower or will-senses in a much
more direct way. This involves
strengthening t.he sense of
touch, the sense of life and the
s e n s e s o f s e l f - m o v e m e n t a n d
balance. It is no longer enough
for young children to spend

t h e m i n m o s t u r b a n a n d
suburban environments. They
may in fact need two days a
w e e k i n t h e o u t d o o r s , i n t h e
w o o d s , i n t h e fi e l d s o r o n t h e
beach to balance the rest of
the week. They need to be
surrounded by nature so that
1-hey can absorb its healing
forces. This is not always

Today our chief task is to create a healthy balance
in response to a push-button society

a f e w h o u r s i n a b e a u t i f u l
Wa ldo r f k inde rga r ten and
imitate meaningful act iv i t ies,
such as sowing seeds or
w a s h i n g , o n l y i n a c t i o n
rhymes or in stories because

possible, but even in the city
there is always the weather.
W e s h o u l d l e t t h e c h i l d r e n
experience the full range of
weather condi t ions outdoors,
s u i t a b l y c l o t h e d o f c o u r s e .

children do not develop the
abi l i ty to accl imat ize their
bodily resistance because they
spend so much time in artificial
e n v i r o n m e n t s , d r e s s e d i n
synthet ic mater ials.

N e w c o m m u n i t i e s
Since our traditional family
and communi ty s t ruc tu res
( b a s e d o n t h e v i l l a g e o r
s m a l l t o w n ) h a v e m o s t l y
d i s a p p e a r e d , c h i l d r e n ( a n d
t h e i r p a r e n t s ) a r e o f t e n

i s o l a t e d . C h i l d r e n
n e e d t o m e e t o l d e r

people. Too often they
h a v e t o m a k e d o
with grandmother on
the phone, or worse
the electronic grand
m o t h e r w e c a l l T V .
R e a l g r a n d p a r e n t s
often live far away or
have little time. Why
n o t i n v i t e g r a n d
p a r e n t s a n d r e t i r e d
people into the kin
dergarten? The older
genera t ion is a won
d e r f u l r e s o u r c e o f
skills and experience
a n d a b o v e a l l o f t e n
h a s t h e t i m e .

W e c a n t h e n t a k e t h e
c h i l d r e n , o n t h e b u s i f

necessa ry, t o v i s i t t he fa rm
and join in with the work (don't
wait until Class 3). Today
there are many craftspeople at
work (often parents at the
school) one can visit. Children
can learn so much simply
watching people at work and
absorbing their gestures and
m o v e m e n t s .

Creating new child-fr iendly
e n v i r o n m e n t s
The culture of eating together
i s b e c o m i n g l o s t i n o u r
hectic society. Waldorf chil
dren tend to go home before
lunch. Perhaps we need more
than just snack-time to re-
experience a meal together.
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brought up by
parents but
rather by
higher, hiddi
a n d

powei^'
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chHwen, I
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t h e r r f p s t
impoH t̂
things for life
befdssf̂ Him̂ Ĵ:o
s<inool
from apple'
trees, from rain
and sun , r i ve r
and fo res t , bees
and beetles,
l e s s o n s f r o m » V i -
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the god Pan,
l e s s o n s f r o m
dancing dustf^
par t ic les
grandfather s
r o o m . ^ n
abou^
worjdy r,
W0̂ ut feal̂

a n i m a l sâ rid ŝ s, I
kneiiv .pT t̂way
aro^d^imw
o r c h a r d
WetsY with the
fish and t could
already sing a ,
good lot of
songs. I could
also do magic, a
sk i l l wh ich I
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m a n r e - l e a r n e d
a n d I a s s e s s e d

m . .

n n H e s s e
f r o m

pod ofj
atniiigpia^

Yo u n g c h i l d r e n c a n h e l p
prepare the meals and clear
up afterwards. One need only
o r g a n i z e a n d b u i l d t h e
appropriate facil i t ies. Today
both parents usually have to
work all day. We should offer
all day care for the pre-school
age children, not reluctantly
out o f necess i ty but as a
p o s i t i v e s t e p t o c r e a t e a
c h i l d - f r i e n d l y c o m m u n i t y
set t ing . Where e lse would
many of them get that? The
village green or the farmyard,
e v e n t h e s t r e e t s , u s e d t o
pro\ide a place of community
ibr children with many play
opportunities, work to observe
and older people to keep an
eye on things. But these are
gone. A child-care centre can
do much to replace it.

Animals too have their place,
however l imited the space.
C a r i n g f o r a n i m a l s c a n
become a pedagogical project,
n o t l e a s t o n e t h a t i n v o l v e s
ch i ldren of d i f ferent ages.
C h i c k e n s , d u c k s , s h e e p ,
goats, rabbits, even fish in an
a q u a r i u m a r e b e t t e r t h a n
nothing. Learning how to care
for animals can be a \dtal step
to social competence, since
children learn the gestures
and habits of caring.

Such suggestions are by no
m e a n s n e w a n d s o m e s c h o o l s
and k indergar tens have been
doing this for years. The point
I am making is. shouldn't this
b e c o m e b a s i c t o a l l ?

Rhythm and t ime
t o r e - c r e a t e

C h i l d r e n n e e d m o v e m e n t a n d
artistic activities. The concept
o f the ' rhy thmica l par t " o f
the lesson is actually non
s e n s e . A l l s c h o o l l e s s o n s
s h o u l d b e s t r u c t u r e d i n a
rhythmica l way based on the
i n n e r r h y t h m s o f t h e h e a r t .
This is something the teacher
h a s t o r e c r e a t e w i t h i n h i s o r
h e r o w n s o u l . T h e t e a c h e r h a s
t o fi n d h i s / h e r o w n i n n e r
rhythm and find l ime eveiy
day to recharge energy. This
can be done by walking in
nature, gardening or working
with animals. The argument

t h a t w e h a v e t o o l i t t l e t i m e i s
simply a question of effective
p e r s o n a l a n d i n s t i t u t i o n a l
t i m e m a n a g e m e n t .

Pedagogical outposts
i n n a t u r e
N o t a l l s c h o o l s h a v e g r e e n
acres of grounds. Most schools
are l im i ted in what they can
offer in terms of an experience
o f n a t u r e . W o u l d n ' t i t b e

possible on a regional basis to
develop outdoor pedagogical
outposts where children can
go to engage with nature? This
i s espec ia l l y the case fo r
those with behavioural prob
lems but equal ly important
for teachers to find a healthy
s p a c e t o r e s t o r e c r e a t i v e
e n e r g i e s . S c h o o l s l u c k y
enough to have such facilities
co u l d ma ke t h e i r g ro u n d s
a v a i l a b l e t o o t h e r s c h o o l s a n d
their local community. These
c o u l d b e f a r m s o r n a t u r e

parks, places where older stu
d e n t s . p a r e n t s a n d t e a c h e r s
can work together to create
a n d c a r e f o r p e d a g o g i c a l
s p a c e s . S u c h s p a c e s c a n
b e c o m e o a s e s o f n a t u r e . O n e
day per week could be an
'oasis' day. a day for an outing
i n n a t u r e .

C l a s s e s 5 - 8 a n d t h e
t r a n s i t i o n t o t h e U p p e r
School; social learning
A c e n t r a l m o t i f o f t h e M i d d l e
School is social learning. Here
it becomes important to learn
h o w t o l e a r n a n d w o r k i n
g r o u p s , h o w t o b e a b l e t o
c o n t r i b u t e t o t h e f o r m a n d
c o n t e n t o f l e s s o n s a n d h o w
to work and practice indepen
dently. Thus children acquire
the ability to help and correct
each other in a healthy way.
I t i s o f t e n t h e c a s e t h a t t h e
L o w e r S c h o o l p r i n c i p l e o f
st rong teacher author i ty is
retained for too long and the
chi ldren do not learn to work
independently or in teams.

MLxed-age group teaching and
learning, in which important
soc ia l ab i l i t i es a re schoo led ,
also belongs in the Middle
Schoo l . "Pup i l - schoo ls ' , i n
which pupils teach each other
for whole lessons or even for



6 Steiner Education Steiner Education 7

whole projects, are one of the
m o s t p o s i t i v e e d u c a t i o n a l
i n n o v a t i o n s i n t h e n e w
culture of learning. Naturally
t h e p u p i l s n e e d t h e m e d i
a t i o n a n d r o l e m o d e l o f t h e
adult teacher as an example
of someone who is open to
t h e w o r l d .

T h e a b i l i t i e s r e l a t e d t o s e l f -
e v a l u a t i o n a r e c r u c i a l t o

i ndependen t wo rk i ng and
l e a r n i n g a n d t h e b a s i c s
n e e d t o b e i n t r o d u c e d i n t h e
M i d d l e S c h o o l . M o r e t r a d i
tional forms of school report
w r i t i n g c a n b e f r u i t f u l l y
c o m p l e m e n t e d b y s i m p l e
procedures o f se l f - reflec t i on
by the pupils. It is important
t o d a y t o i n c l u d e a w i d e
range of inclusive assessment
p r o c e d u r e s f o r w o r k a n d
at ta inment . The key concept
is process-or ientated assess
m e n t m e t h o d s , t h a t i s .
evaluation that supports the
learning process and moti
v a t e s t h e l e a r n e r .

economies and espec ia l l y
their global relationships.

The lower Upper School
Class 9 is the age of 'earth
matu r i t y ' . Fo r t h i s reason a
farming practical, or similar

It is often the case that the Lower School principle of
strong teacher authority is retained for too long and the
children do not learn to work independently or in teams

T h e o l d e r t h e s t u d e n t s a r e .
the more important project
days become. These are days
i n w h i c h t h e t e a c h e r s w o r k
together in interdisciplinary
t e a m s o n c e r t a i n t h e m e s .

Days devoted to helping the
Third World, helping elderly
people in the neighbourhood,
helping those in need or even
days given over to joint artistic
p r o j e c t s , a r e e x a m p l e s o f
what can bring pupils and
teachers together.

Much of this is about being
open to the world beyond
schoo l . Teache rs a l so need
to understand something of
the modern global economy.
Even though economics is
a c t u a l l y i n t h e c u r r i c u l u m
f r o m C l a s s 6 o n w a r d s , i t
o f t e n t a k e s a b a c k s e a t t o
journeys through the geo
g r a p h y o f o t h e r c o n t i n e n t s .
Central to this geography,
h o w e v e r, a r e t h e e c o n o m i c
f a c t o r s t h a t i n fl u e n c e l o c a l

project, in which the students
are each dispersed on different
farms, is very helpfu l . An
i n i t i a t i v e t o e s t a b l i s h a n e t
w o r k o f f a r m s w o u l d a l s o
contribute to supporting the
farmers, especially those who
are trying to survive as small
businesses using ecological
methods. Why don't we carry
out these practicals as an
opportunity to show public
solidarity with such farmers
a n d e s t a b l i s h a r e a l n e t w o r k
of collaboration? At any rate
the work must be real and part
o f a r e a l e c o n o m i c c o n t e x t -
t h a t m e a n s w o r k t h a t h a s t o
be done anyway.

T h e o l d e r t h e s t u d e n t s
are. the more Importcint It
I s t ha t t he t eache rs wo rk

a s a t e a m

F u r t h e r w o r k e x p e r i e n c e
opportunities include forestry
or work placements in small
businesses. Sometimes groups

o f C l a s s 1 0 s t u d e n t s c a n t a k e
on work pro jects such as
running a hotel or a restaurant
for two weeks, or supporting
refugees in a refugee centre,
or cleaning a school building
f o r a t e r m o r b u i l d i n g a
workshop for handicapped
people.^ The key aspect of
work experience is that it has
to be reflec ted upon and
c o n t e x u a l i s e d s o t h a t t h e
youngsters can form a mean
ingful relationship to the world
o f w o r k .

Bridges to
t h e w o r l d o f w o r k
We need to build bridges to
t h e m o d e r n w o r l d o f w o r k ,
especial ly for students above
the age of 16. This must be
done alongside biographic and
career counselling. The point
is not to channel young people
into the workplace too quickly
but for them to discover what
competencies they need to
develop to be able to con
tribute creatively to the world
o f w o r k .

S c h o o l s c a n a l s o b e c o m e
m e e t i n g p l a c e s , r a t h e r t h a n
just places where lessons are
taught . They can be cent res
of socia l and inte l lectual l i fe
out of school hours, in which
t h e s t u d e n t s c a n b e r e s
ponsible for the programme of
events, even for the catering
and publicity. Teachers have

The rising generation is the only one that
can really change our social, political and economic

climate! To do so it needs to be well prepared
inwardly, with both idealism and the skills to

t r a n s l a t e i d e a s i n t o c r e a t i v e d e e d s

a new role in this. They are
no longer the masters but
the facilitators and suppor
ters, in order that the young
people can take hold of the
reins of their own biographical
development.

F u r t h e r m o r e i n t e n s i v e c o n t a c t
w i t h t h e r e a l d a y - t o - d a y
problems and challenges oftlie
workp lace prov ides a r i ch
learning environment for life
skills, especially when comple
mented by equally intensive
study in schools of the arts
and sc iences. Many students
acquire a kind of passivity in
schoo l , consuming a l l the
teachers can offer. Engaging
w i t h t h e w o r l d s t i m u l a t e s a
v ib ran t ques t ion ing in young
peop le tha t engages the i r
will and interest for the higher
quest ions of meaning that
t h e m a i n l e s s o n p r o g r a m m e
can address. There is a very
d i f f e r e n t l e v e l o f m o t i v a t i o n
t o ga in i ns i gh t , once t he
individual has grasped how
i m p o r t a n t i t i s t o h a v e a n
i n n e r o r i e n t a t i o n .

I t i s o f t e n s a i d t h a t W a l d o r f

p u p i l s n e e d m a n y y e a r s t o
find their path in life. Is this
s u c h a g o o d t h i n g ? W h y
should they not explore the
opt ions when they are 17 or
18 and then go off to study or
further training? Having a
sense o f wha t t he wo r l d needs
a n d d e m a n d s i s n o t a b a d
background to have before
travelling the world or taking
up study at university. Why
leave all these things until they
a r e i n t h e i r m i d - t w e n t i e s ?

Waldorf colleges?
It has long been the ideal of
every Waldorf school, even
s m a l l s c h o o l s , t o h a v e i t s o w n
Upper School. Would it not be
more meaningful to create a
network of Upper Schools, in
which students can freely
choose which school they
wish to a t tend."^ Th is would

allow a diversity of styles and
specialisms to flourish whilst
establishing the principle and
practice of exchange. Many
youngs te r s benefi t f r om a
change of scene yet wish to
r e m a i n i n t o u c h w i t h W a l d o r f
e d u c a t i o n .

More self-directed learning
I n C l a s s 1 2 a r t i s t i c w o r k
s h o u l d c u l m i n a t e i n a ' m a s t e r

piece" in which each individual
chooses a project in a subject
o f h i s /he r cho i ce . Th i s i nd i
vidual work is as important as
the co l lec t ive 'master p ieces '
the class as a whole produces
i n t h e t h e a t r e o r c o n c e r t h a l l .

Alongside work placements
and a r t i s t i c wo rk , t he Uppe r
S c h o o l a l s o h a s t o a t t e n d t o

acqu i r ing the knowledge and
s k i l l s t o s i t w h a t e v e r e x a m s
are necessary to ensure access
to higher and further educa
t i o n . H o w e v e r t h e r e s h o u l d
be adequate space for the
exploration of the important
questions of life. These impor
t a n t e x p e r i e n c e s s h o u l d

portfolios. The portfolio is not
only a means of collecting work
t h a t h a s b e e n d o n e . I t s h o u l d
r e v e a l s o m e t h i n g o f t h e
process, something of the
i n d i v i d u a l a b i l i t i e s a n d c o m
petencies. Above all it should
express what that individual
wishes to present to the world
o f t h e m s e l v e s .

A v i s i o n f o r t h e f u t u r e c o u l d
include what Mathias Riepe
called "the school of the future
w i t h a n o p e n s y s t e m , a
diversity of provision, validation
of modules and units, without
a r i g i d t i m e t a b l e a n d
c u r r i c u l u m " . ' ^ S t u d e n t s c o u l d
c h o o s e f r o m d i f f e r e n t m o d u l e s
and courses than were running
for Classes 11 or 12 in di fferent
schools. A school portfol io,
involving units taken at various
s c h o o l s a n d v a l i d a t e d b y
commonly agreed equivalence
agreements, would replace the
usual school qualifications and
exams. It will not be long before
portfolios are established at
European level as equivalents
t o c o n v e n t i o n a l e x a m s .

A question of application
There is obviously no shortage
o f n e w i d e a l s o r i d e a s . T h e
question that always poses
i tse l f is : how can they be

become more visible through
portfolios. Alongside the usual
r e p o r t s o n t h e s t u d e n t ' s
a t t a i n m e n t s a n d e x a m r e s u l t s ,
the students can also present
their personal statements and
reflections about their biogra
phies and intentions in their

realized? My belief is (hat the
fi r s t t h i n g t h a t h a s t o b e
c l a r i fi e d i s o u r o w n a t t i t u d e
and what our ideals actually
m e a n t o u s . W i t h o u t t h e
courage to make the many
small steps, to sow the seeds
a n d n u r t u r e t h e l i t t l e s h o o t s
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of promise, nothing can be
ach ieved . There fo re we need a
c o n s c i o u s a n d c u l t i v a t e d

optimism that can recognize
even sma l l oppor tun i t i es fo r
progress and is not over
whelmed by the impossibilities
that arise to wither or trample
n e w s h o o t s .

W h a t i s n e e d e d i s a k i n d o f
artistic way of dealing with the
resistance and problems that
everyday life brings with it.
It is about going right into

g r o u p s , w i t h t h e t r u s t a n d
c o n fi d e n c e o f t h e r e s t o f t h e
teachers to manage the school.
The key things in mandating
a re : c l a r i t y o f po l i cy and
p u r p o s e , d e fi n e d t e r m s o f
reference, open consultation
and transparency of outcomes.

Pedagogical research
Ano the r impo r tan t manda ted
f u n c t i o n i s t h a t o f c o -
coordinating and facilitating
e d u c a t i o n a l r e s e a r c h . ® W i t h
o u t r e s e a r c h c h a n g e i s

I
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things without allowing the
e m o t i o n s t o e n s n a r e o n e .
but remaining independent
of them, practising social
learning and not giving up
on what one has tv/t,. k i- • 41. 4 41 r. , ,,
once recognized bel.et is lhat the first thing that has
t o h e c l a r i fi e d i s o u r o w n a t t i t u d e a n dwhat our ideals actually

m e a n t o u s

impulsive and subjective. Not
everyone has to do every
thing; in fact small groups
a r e f a r m o r e e f f e c t i v e t h a n
larger ones. What is important

Manda t ing
Perhaps the most important
p o i n t g e t s u n d e r e s t i m a t e d ,
namely the need to have time;
t i m e t o r e s e a r c h , t i m e f o r
reflection, time for planning
and organization. This requires
new forms in schools; not least
in the way teachers' meetings
are structured. Many people
st i l l bel ieve that al l the ful l -
t i m e t e a c h e r s s h o u l d b e
involved in a l l adminis t rat ive
and management decisions
(often in so-called administra
tion meetings or in College
m e e t i n g s ) . W e c o u l d a l s o
consider finding our way back
to the or iginal model that
Rudolf Steiner suggested, that
the re shou ld be manda te

is transparency, access and
networking. Such research
g r o u p s n e e d t o b e b e d d e d
i n t o a c u l t u r e o f c o n s c i o u s
q u a l i t y a n d e d u c a t i o n a l
d e v e l o p m e n t ,
with regular re
v i e w s a n d s e l f -
e v a l u a t i o n s .

These suggestions make it
c l e a r t h a t Wa l d o r f s c h o o l s a r e
n o t fi n i s h e d i n t h e i r d e v e l
o p m e n t b u t r a t h e r h a v e
endless potential for growing.
T h e t i m e h a s c o m e f o r i n d i
v idual and group research
projects to be much braver
and more open, to be inspired
by artistic practice, informed
b y w e l l - f o u n d e d s t u d y o f
the basics, emboldened by
social learning and stimulated
by exchange and encounter
with other school types and
e d u c a t i o n a l m o d e l s . T h e e d u
cational landscape changes
through small steps taken in
i n d i v i d u a l s c h o o l s .

I n n o v a t i o n i s i n f e c t i o u s a n d
spreads through activity and
contact far more effectively
than being steered from the
centre, imposed from without
or provoked by exhortation.
It is not only Waldorf teachers
who don't like being told
w h a t t o d o ( o r w h a t n o t t o
do) by people who no longer
do i t themselves. However i f
teachers see something that
works, they will be attracted
l ike bees to ( lowers .

When and. where
c a n w e s t s i r t ?
It is possible to start today.
According to Joseph Beuys.
t h e fi r s t i n s t i t u t i o n I c a n
change is myself. One starts
with one's own T. one begins
by clariiying one's own ideals,
o n e ' s o w n a t t i t u d e s . O n e
begins with an inner ges
t u r e o f r e s e a r c h , w i t h a n
optimistic eye trained to spot
the smallest germinating
seeds o f new In i t ia t i ve , and
one begins to take small steps

These are only a
few suggestions
as to how to liberate energies
in matters of school organi
z a t i o n a n d a w a y f r o m
m o n o t o n o u s a n d m a r a t h o n
meetings and towards freeing
u p e n e r g y a n d i n i t i a t i v e f o r
pedagog ica l research and
mandate groups.

The key things in mandating are. clarity
of policy and pui-jjose, defined terms
ol reference, open consultation and

transparency of outcomes

towards incarnating ideals.
We a re ta l k ing abou t the
i n c a r n a t i o n o f a n e w e d u
cation on earth. The art is to
proceed by small steps and
this requires great patience.

Translated bij Marlyn Rawson

F o o t n o t e s

1 T h i s a r t i c l e I s t a k e n f r o m t h e

repor t Work and Learn ing.
edited by Martyn Rawson and
Thomas S tock l i . pub l i shed
2002 by SSF Publications in
the UK. The report arose out
of a three-year research project
of the Pedagogical Section in
D o r n a c h . T h i s a r t i c l e h a s a l s o

a p p e a r e d i n t h e w e e k l y
Goet/ieanitm magazine.

2 All of which have been done by
students in the Regional Upper
S c h o o l i n S o l o t u r n . C H .

3 T h i s h a s i n d e e d b e e n a c h i e v e d

b y t h e U p p e r S c h o o l s i n
S w i t z e r l a n d .

4 See Work and Learning report
quoted above, section 8.0.

5 Michael Hall School in England
has supported this for the past
7 y e a r s .

T h e a u t h o r . T h o m a s S l o c k l i i s a

f o u n d i n g t e a c h e r a t t h e
Regionale Oberstuje (Regional
Upper School) Jurasudjuss. in
S o l o t u r n . S w i t z e r l a n d a n d a
founder of IFF. an init iative
s u p p o r t i n g p r a c t i c e - b a s e d
r e s e a r c h a n d e d u c a t i o n a l d e
velopment. He is also course
leader of the teacher training
seminar Hohere Fachschule fiir
Anthroposophische Pddagogik
in Dornach. He has published
s e v e r a l b o o k s i n G e r m a n o n
a d o l e s c e n c e a n d e d u c a t i o n .

zxamples of innovation
Nokken Waldorf child-care centre in Copenhagen has children from
toddlers to 7 year olds in a day-care setting for up to 6 hours a
day. The centre resembles an extended family and is designed to
be like a traditional Danish home with garden. There is a strong
emphasis on domestic work, cooking, washing, gardening and
making things. The children spend most of the day outside,
whatever the weather. They even have shelters in which the
children can sleep outside. They find that their children are very
healthy; they develop very good practical and social skills.

City-as-School. Based on the
long running model in New
York currently with 1,600
s t u d e n t s , B e r l i n h a s h a d a
project Stadt als Schule
since 1992. Aimed at young
people who have 'lost their
way' in school, this project
helps each student develop
an individual learning plan
using the city's extensive
public resources (libraries,
museums, theatres, concert
halls, public transport, social
services etc.) both as work
experience and learning
opportunity. Group and
i n d i v i d u a l t u t o r i a l s a r e h e l d
and each student builds up a
portfolio. The basic concept
involves learning in real
s i t u a t i o n s f o r a b o u t h a l f t h e
week. The programme runs
over two years. At present
there are about 140 pupils of
Class 9 and 10 age.

The Alfa Project, East Clare,
I r e l a n d a d d r e s s e s t h e l a c k
of educational opportunity
for 13-16 year olds in a
rural area. Set against a
background of social
deprivation and a lack of
facilities for young people,
a three-year programme
b a s e d o n t h e W a l d o r f
Curriculum has been
developed using project
work as a tool for inter
disciplinary learning.
I n t e r a c t i o n w i t h t h e w i d e r
community is an important
e l e m e n t . T h i s i n c l u d e s
engaging the co-operation
of local craftspeople and
t r a d e s m e n , f a r m e r s a n d a
l o c a l d o c t o r a s c o n t r i b u t o r s
and tutors. The project is
housed in a log cabin with
no running water or
electricity. The project had
to start by developing
compost toi lets and wind
generation of power.

Expo 2002, a large
i n t e r n a t i o n a l t r a d e f a i r

open for 3 months,
hosted this year by

S w i t z e r l a n d , h a s a
W a l d o r f c r e c h e f o r

v i s i t o r s w h o c a n l e a v e
their children while they

vis i t the fa i r. The
children are being

looked after by Class 11
a n d 1 2 W a l d o r f s t u d e n t s

on day-long shifts as
part of their work

placements. The
s t u d e n t s c o m e f r o m
the Regional Upper
S c h o o l i n S o l o t u r n .

O C N . L i k e a n u m b e r
o f o t h e r U K W a l d o r f

schools, Michael Hall
h a s i n t r o d u c e d

Open College Network
accreditation for many

aspects of the curriculum,
such as crafts, drama,

sport and design. OCN
is a state recognised

accredi tat ion system that
provides an assessment

regime for different levels
of learning and is

especially suited to project
w o r k a n d s e l f - d i r e c t e d

learning. Now the school
is developing OCN

units in Organisational
D e v e l o p m e n t a n d

Business Studies, in
partnership with several

business partners. This
complements the Spirit of

theTlmes programme
w h i c h o f f e r s s t u d e n t s a

f ramework for accred i ted
r e s e a r c h i n t h e fi e l d o f

citizenship, civil and
human rights.
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Schule und Beruf ('School and
Work'} is a Waldorf Upper
School project in Basel in
Sw i t ze r l and tha t t akes C lass 10
to Class 12 s tudents. The

project takes students from
s e v e r a l l o c a l Wa l d o r f s c h o o l s .
They claim to employ only
t e a c h e r s w h o a r e n o t " d e -
m o t i v a t e d a n d s e t i n t h e i r

ways" willing to work with their
students to develop the form
a n d c o n t e n t o f t h e e d u c a t i o n .
There is little frontal teaching
and a collegial working atmos
phere between students and
teachers. They find that such an
approach enhances the
development of social
competence and responsi
bility taking. There is
considerable emphasis on self-
directed learning and students
taking active responsibility for
their learning. Projects form a
large part of the work. The
groups consist of a mix of
ab i l i t i e s and l eve l s o f
engagement. The students are
often away, either on work
placements or abroad (e.g. 3-4
w e e k s i n R o m a n i a o n s o c i a l
projects). The students
themselves are naturally
responsible for all planning
and arrangements for
such trips.

The Waldkindergarten
movement is rapidly

growing in Scandinavia,
Germany and Switzerland.

These, mostly non-Waldorf
early years settings, place

great emphasis on the
children being outdoors

most of the time (though not
necessarily literally in the

forest as the name suggests).
They are often attached to

f a r m s a n d t r a d i t i o n a l
c r a f t a c t i v i t i e s .

Regionale Oberstufe
Jurasudfuss, Soloturn,

CH. The Regional Upper
S c h o o l t a k e s s t u d e n t s o f

Class n and 12 age and
c o m b i n e s t h e W a l d o r f

C u r r i c u l u m w i t h
cont inuous profess ional

work placements either 2
or 3 whole days a week.
In their school time (7.40

am-6 pm) students
f o l l o w t h e W a l d o r f

curriculum, with a strong
emphasis on self-directed

learning. Working in a
wide range of businesses
(e.g. industry, craft work

shops, service industries,
c o m m u n i c a t i o n s a n d

media, social institutions)
not only provides the

young people with a real
experience of the

challenges of the modern
wor l d o f wo rk bu t a l so a

m o t i v a t i o n t o o r i e n t a t e
t h e m s e l v e s i n t h e

important questions of
life, which they bring back

with energy into school.
Their recognition of the

importance of the higher
i d e a l s i n Wa l d o r f

education is enhanced by
t h e i r e n c o u n t e r w i t h t h e

real world. In many other
respects the students
learn a wide range of

social, personal and
presentational skil ls.

The ROJ has a lso
pioneered a portfolio

s y s t e m a c c r e d i t e d
through the Swiss

nat ional qual ificat ions
author i t y.

Waldorf College, Stroud in
England is dedicated to learning
through experience. It is aimed
at 16 to 19 year olds and draws
on key elements of the Waldorf
curriculum though offered in a
college style environment. The
College has stepped away from
t h e r e s t r a i n t s o f t h e B r i t i s h e x a m
system by offering a more
laterally integrated curriculum,
though all units are accredited
through the Open College
Network (see p. 9). The College
draws on a wide range of tutors
from the local community but
also internationally who are
will ing to abandon their
assumptions about how to teach
their subject and are prepared to
enter into dialogue with the
students. The course is spread
over two years and is structured
a r o u n d t h e m a t i c , m u l t i -
discipiinary projects. There is
a strong emphasis on
craftsmanship as weli as
artistic exploration.

T h e W i n d r a t h e r t a l S c h o o l
located in a farming valley
nearWuppertat in the
industrial heart of Germany
has pioneered a new kind of
Walidorf school. Each class
has 2 class teachers. The
c l a s s e s c o n t a i n s o m e
c h i l d r e n w i t h v a r i o u s
disabilities. Each morning
the day begins with practical
activities in mixed age
groups. In the Lower School
t h e r e i s n o t i m e t a b l e b u t
r a t h e r fl e x i b l e t e a m w o r k
b e t w e e n t h e c l a s s t e a c h e r s
and subject teachers. They
are now developing an
Upper School.

Perpetuum Novile 'continuous renewal'is the name of a charitable trust set up in Germany to provide astructure for projects involving schools, businesses and other organisations to work together to carry
out real work contracts. The basic concept is that real tasks, such as the planning, design building and
associated business plan, for a new creamery on a biodynamic farm will be undertaken by a
partnership of various schools, professional consultants and contractors together with the client The

' inaugurated and carried by Rudiger iwan, a Waldorf Upper School teacher at the
Schwabisch Hall School in Southern Germany (and core member of the Work & Learning research
group), is designed to enable youngsters to develop real competencies through real tasks in the world
The tasks undertaken are to be genuine economic needs and there should be a conscious focus on the
development of individual skills and maturity. This initiative seeks to build a bridge between school andworld and which provides a wealth of new learning environments. It has already run several projects
and IS gaming support from business and interestingly, sponsorship by a regional bank.

For further documentation of these projects, see Work and Learning in the 21st Century: Meetinq the
Challenge of Lifelong Learning in School and in the Workplace, edited by Rawson and Stockli.

Parenting in the
new mi l lennium

by Paula Morainê

T h i s t a l k w a s a d v e r t i s e d w i t h t h e t i t l e
'Star Children' or 'Indigo Children'. Although I

u n d e r s t a n d t h e i n t e r e s t t h e s e n e w l a b e l s
have generated, I will not be speaking about these

labels specifically. I will be speaking about
' o u r c h i l d r e n '

There are labels attached to modern children because many
believe that there are traits or characteristics manifesting in
chi ldren that are new. unique, di fferent and maybe even
important. What are they? After reading a great deal of the
information that has recently been published about Indigo
Children. Star Children, the New Children. 1 began to notice some
patterns. 1 found this literature interesting but. as a teacher and
a parent. 1 am not entirely convinced that the various conclusions
drawn by the authors writing about the 'new children' are either
accurate or even helpful. So what are they describing? For my
own clarification. I ordered it into three categories.

Spir i tua l Character is t ics

These 'new' chi ldren:

☆ Respond with creative thought
☆ Remember specifics of their past lives
i i r Require respect
☆ Require truth
☆ Expect integrity
☆ Are bearers of formidable spiritual impulses
tlr Have an abundance of vital and spiritual energy
☆ Speak openly about spiritual experiences

S o c i a l a n d B e h a v i o u r a l C h a r a c t e r i s t i c s

☆
☆
☆
☆
☆
☆
☆
☆
☆
☆
☆
"M"

☆

Have a feeling of nobility
Feel themselves to be alone, separate
Are not automatically aware of the needs of others
Have difficulty with authority
Are frustrated with ritual-oriented systems
Are systems busters
Are socially isolated and feel misunderstood
Are not shy in letting you know what they need
N e e d t o b e t h e d e c i s i o n m a k e r
Have trouble staying focused
Are easily bored and restless, are often labelled ADHD
Have advanced aptitude profiles
The mechanical, computer world comes naturally and
easily to them

M o r a l C h a r a c t e r i s t i c s

☆ Feel that they deserve to
b e h e r e

☆ D o n ' t c o n n e c t w i t h t h e

idea of 'original sin'
! l r Have strong experience

o f s e l f - w o r t h
is Do not respond to

gui l t , shame/blame
pun ishment

☆ Seek to enlighten and
enhance relationships

☆ Are troubled by others
not being guided by love

☆ A r e b o r n l e a d e r s

Is this collection of qualities a
picture of something new and
unique or is it a compilation
o f o b s e r \ ' ^ a t i o n s t h a t a r e n o t

really very new at all? Some of
these characteristics are just
n a t u r a l t o c h i l d h o o d , a n d
seem to have always been part
of the growing up process.
O t h e r s a r e m o r e c o m m o n n o w .
whereas 50 years ago there
may have only been some
c h i l d r e n w h o w e r e l i k e t h i s . N o
single child has all of these
q u a l i t i e s b u t r a t h e r i n t e r
e s t i n g . u n i q u e m i x t u r e s o f
qualities. It is a fair question
t o a s k i f t h e s e c h i l d r e n a r e
bearers of a new. unique
spiritual impulse. At the same
t i m e , i t i s t r u e t h a t e a c h

No single child has
all of these qualities

but rather interest ing,
i m i q u e m i x t u r e s

o f qua l i t i e s
human being bears a unique
s p i r i t u a l i m p u l s e a n d t h i s
must not be forgotten in our
momentary fascinat ion wi th
the descript ions of chi ldren
today. If I can recognize the
special, individual qual i ty
inherent in my own child, then
s u r e l y I s h o u l d / c o u l d d o t h e
same of others, no matter how
old they are.

W h y i s t h i s ?
Paren ts wan t t o do the bes t
f o r t h e i r c h i l d r e n . M o s t
p a r e n t s w a n t t o l e a r n , t o
improve at being parents, to
u n d e r s t a n d t h e i r c h i l d r e n
better. A fr iend introduced me
to the concept of 'Indigo
C h i l d r e n "
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C h i l d r e n ' b e c a u s e a c o u n s e l
l o r t o l d h e r t h a t h e r s o n w a s
an "Indigo Child'. Fortunately,
my friend wasn't looking for a
label to explain her son, she
was looking for insight. We
h a v e h a d h o u r s o f c o n
v e r s a t i o n s a b o u t h e r s o n .
discovering ways to learn his
language in order to hear what
he had to say to her. Out of
t h o s e c o n v e r s a t i o n s I t r i e d t o

put into words for my friend
w h a t i t s o u n d e d l i k e h e r s o n ,
a n d o t h e r s l i k e h i m , a r e
saying to us.

1. Recognize me - I am not
'just' a six-year old, or a
nine-year old. I might have
to break all the rules to get
y o u r a t t e n t i o n . I w i l l d o
w h a t i t t a k e s . ( T h i s w i l l
reveal to you if you are an
a d u l t t h a t r e l i e s o n r u l e s .
The child you work with
will recognize your need for
rules as a weak spot and
go directly for it). Recognize
me as the special indi
v i d u a l t h a t I a m . a n d k n o w
t h a t I c a n ' t b e h a v e w e l l

just to make you look good.
I can on ly behave wel l
because it is the right thing
f o r m e .

2 . B r i n g m e y o u r u n d e r
standing as a gift - 1 can't
give you much in return yet.

4 . Trus t the g i f t s I b r ing
w i t h m e - I a m n o t s u r e
how to use them yet, so
don't challenge me too hard
right at the beginning. I will
learn to use my gifts well,
b u t n o t i f t h e y b e c o m e
co r rup ted by too much
attent ion from you.

5 . B e l i e v e i n m y p a t h o r
destiny - 1 am aware of it,
but I am too young to put it
to fu l l use. Give me t ime to

grow into it, but please keep
the faith on my behalf.

6 . M a k e y o u r s e l f a g o o d
example for me - To make
sure I can use all my gifts.
1 need you to demonstrate
how to be an integrated,
confident adult. I've got lots
of spirit, lots of will, and
deep feelings. I need you to
show me how to put it all
together and use it well.

7. Have joy in me - I can't do
anything with your fear. It
just makes me ill. Show me
how to be happy. Show me
h o w t o h a v e e n t h u s i a s m
even when facing difficult
t a s k s . S h o w m e t h a t I c a n
recover from my failures.

If we practice these seven
suggest ions, our chi ldren wi l l
b e c o m e m o r e s e c u r e i n l i f e .

We are being challenged by children today. It is
easy to feel confronted by thei r behaviour,

challenged by their way of perceiving the world
and inadequate in meeting their needs

but the gift of standing by
me and t rans la t i ng t he
w o r l d w i l l b e i n t e n s e l y
valuable and appreciated by
me. 1 cannot pay for it. It will
only be helpful if it is freely
given to me.

3 . G i v e m e s a f e b o u n d a r i e s
- but please don't ridicule
m e o r s h a m e m e i n t o

a c c e p t i n g t h e m . I w i l l
r e c o g n i z e f a i r b o u n d a r i e s
and will accept them. So,
even if I test you, it is only
to ascertain that you mean
what you say. and say what
y o u m e a n .

T h e s e a r e a c t i v i t i e s t h a t
r e m o v e h i n d r a n c e s f r o m o u r
c h i l d r e n a n d a l l o w t h e m t o
g r o w i n a g u i d e d a n d s a f e
manner. It is not always easy
to admit that some primary
h i n d r a n c e s i n o u r c h i l d r e n ' s
lives are not always the usual
foes such as media, violence,
and the speed of modern
society, but our own attitudes
toward them. And yet, we as
p a r e n t s l o v e o u r c h i l d r e n
more than anyone else can!
What can we do to improve
o u r r e l a t i o n s h i p w i t h o u r
children? What can we do to
suppor t them?

S o m e e f f e c t i v e t o o l s c o u l d

i n c l u d e :

Rhythm
C h i l d r e n n e e d a n o r d e r e d ,

rhythmical l i fe , wi th fewer
high-strung act ivi t ies. Even a
daily mealtime can be healing.
Rhythm in each day, rhythm
in the weekly and monthly
act iv i t ies , and rhythm in the
c e l e b r a t i n g o f t h e y e a r l y
festivals gives a child confi
d e n c e i n t h e f u t u r e . W h a t
children know and can expect
to happen gives them a secure
s e n s e o f s e l f b a s e d o n a n
o r d e r e d w o r l d .

T i m e
C h i l d r e n n e e d t i m e t o b e

alone, time to adapt to new
s i t u a t i o n s a n d t o a c c e p t
change. In our society it is
d i f fi c u l t t o fi n d t i m e s a n d
places where it is safe to allow
our children to play alone. As
a child grows older it changes
from a need for dreamy play
to a need for time to get to
k n o w o n e s e l f a s a n i n d i v i d u a l ,
separate from others.

Remove shame/blame -
rewards/punishment
C h i l d r e n d o n o t r e s p o n d
posit ively to shame. It makes
them angry, resentful , and
h u r t . I t d o e s n o t i n s p i r e
them to try harder. Blaming
t h e m f o r t h e i r m i s t a k e s a l s o
d o e s n o t t e a c h t h e m h o w t o
improve, to avoid the mistake
n e x t t i m e . T h e r e w a r d s -
punishment pendulum is one
that polarizes, but it usually
d o e s n ' t t e a c h t h e m m u c h .
Children have a strong sense
of t ruth, and they know
exactly when praise for what
t h e y h a v e d o n e w e l l i s
accurate. Using praise as a
means to get the child to like
u s i s d i s a s t r o u s . P u n i s h m e n t
t e n d s t o h u r t t h e c h i l d r a t h e r
than help toward changing
b e h a v i o u r .

B o u n d a r i e s
Children respond well to clearly
a r t i c u l a t e d b o u n d a r i e s f o r t h e i r
behaviour. Boundaries can be
set without getting emotional
or excited: just simply setting
them is eiiough.

/ d e a l s
A l l c h i l d r e n n e e d t o s e e t h a t
a d u l t s h a v e i d e a l s a n d a r e

willing to work to achieve
them. Focusing on objective
i d e a l s p r e v e n t s u s f r o m
becoming too self-absorbed.
W e c a n d e m o n s t r a t e f o r o u r
children that being interested
i n t h e w o r l d a n d p e o p l e
a r o u n d u s i s w o n d e r f u l a n d
e n l i v e n s u s .

/aspire
Using inspiration as a tool may
sound odd at first, yet it is one
o f t h e m o s t v a l u a b l e t o o l s w e
have. We all want to inspire our
children toward good thoughts,
w o r d s a n d d e e d s . We a l l w a n t
our children to have integrity,
bu t we w i l l be more e f fec t i ve i f
we inspire integrity rather thmi
trying to teach it.

N e e d - W h o s e n e e d s h a v e b e e n

manifesting? Whose needs am
I reacting to? Have I noticed
both my needs and those of
t h e c h i l d ? D o I v a l u e o n e m o r e

t h a n t h e o t h e r ?

Goal - WTiat is the goal of my
r e a c t i o n ? W h a t d o I w a n t t o
a c h i e v e ?

These 3 steps will lead us
to a response that is informed
by the information gathered
in this process. A response
is a more measured way of
approaching a prob lem. In
m o s t r e a c t i o n s t h e r e i s a n
unconscious element of power
t h a t d r i v e s t h e r e a c t i o n . I n

simple terms, many reactions
of parents come from fear of
losing control, losing power
o v e r t h e s i t u a t i o n . C h i l d r e n

H a v e I n o t i c e d b o t h m y
n e e d s a n d t h o s e o f

t h e c h i l d ? D o I v a l u e o n e
m o r e t h a n t h e o t h e r ?

If I had to choose the one most important thing
for a parent to change, I would say change the

pattern of reaction to one of response

1 have spoken about what our
children are saying to us, and
w h a t t o o l s w e h a v e a t o u r
d isposa l fo r meet ing the i r
n e e d s . B e c o m i n g b e t t e r
parents is not easy. When we
are confronted with changing
o u r s e l v e s , w i t h t h e d e m a n d
for self-knowledge, we can get
a l i t t l e o v e r w h e l m e d . N o n e o f
us can change our patterns
overnight. We can't do it, and
the children certainly can't do
i t . B u t w e d o h a v e t h e

poss ib i l i t y t o change one
thing at a time. If 1 had to
choose the one most impor
tan t th ing fo r a parent to
change, I would say change
the pattern of reaction to one
of response.

Reaction to Response
W h e n w e h a v e a r e a c t i o n t o
something that has happened,
usua l l y wha t we ca l l bad
behaviour in a chi ld, then we
can go through a simple three-
quest ion process.

Rocus - Who is this about? Is
it about me or is it about the
child? Who is the focus? What
i s t h e f o c u s ?

don't recognize this need for
power as a healthy form of
author i ty. A measured res
ponse is usually perceived by
t h e c h i l d a s a n a t u r a l f o r m o f

a u t h o r i t y t h a t t h e y w i l l
willingly listen to. Ultimately,
when we arrive at a response
r a t h e r t h a n a r e a c t i o n , w e a r e
in a more truthful space.

In my exper ience, a common
characteristic among children
today is their need for honesty.
W e d o n ' t h a v e t o t e l l t h e m
i n a p p r o p r i a t e b i t s o f i n f o r
mation in the name of honesty,
but we do have to be honest
w i t h o u r s e l v e s , w e h a v e t o
have enough self-knowledge to
acknowledge who we are and
what we are really feeling.
Then we can bring this hon
esty to our relationship with
chi ldren and they wi l l fee l
respect for it.

Ultimately, these children arc
asking for us to be integrated,
healthy adults. They are
asking us to be authentic.

I Excei-pls from a talk given for
parents at Michael 1-lall. May
2 0 0 2 .

T h e a u t h o r : P a u l a M o r a i n e i s a
mother of three children (all
went K-12 in Waldorf schools
around the world). She has
been a class teacher and has
taught in Waldorf teacher train
i n g . S h e h a s l e d n u m e r o u s
workshops on parenting and
child development. She is cur
rently the administrator of the
B A i n C u r a t i v e E d u c a t i o n .

Camphill Rudolf Steiner Schools
and University of Aberdeen.
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Book Review
Kevin Avison reviews

Teaching Children Handwriting by Audrey McAllen

Back in the seventies,w h e n I b e g a n m y
W a l d o r f t e a c h i n g ,

m a t e r i a l s w e r e i n s h o r t
s u p p l y, u n l e s s o n e r e a d
German. Audrey McAlIen's
Te a c h i n g C h i l d r e n t o W r i t e
(published in 1977 by Rudolf
S t e i n e r P r e s s ) , w i t h i t s
c o m b i n a t i o n o f s o u n d ,
p r a c t i c a l a d v i c e , w i d e l y
i n f o r m e d r e s e a r c h a n d
Anthroposophical study, was
among these sparse treasures
and . f o rme , t he mos t va l uab le .
Some new teachers, starting
o u t w i t h a C l a s s 1 . h a v e s a i d
t h a t t h e b o o k w a s t h e i r " c a r e e r -
saver". So the republication
o f M i s s M c A l l e n ' s w o r k i n
new format, augmented and
improved as Teaching Children
H a n d w r i t i n g ( R u d o l f S t e i n e r
C o l l e g e P r e s s ) i s d o u b l y
welcome, not only because of
the continuing relevance of its
subject-matter, but because
the decline of handwriting has
proceeded apace since the
publication of the original.

Those who know the original
b o o k w e l l w i l l fi n d m a n y
s i m i l a r i t i e s b e t w e e n t h i s a n d
the new one . Bu t Audrey
M c A l l e n i s n o t c o n t e n t t o r e s t
on her laure ls : the research
work has developed, inclu
ding. for example, a much-
augmented description of the
deve lopment o f ch i ld ren 's
drawing as a path to under
standing how the process of
incarnation expresses itself in
t h e s e s c r i b b l e s a n d s c r a w l s .
Through this a compelling
case is made for beginning
with the will-feeling activity of
drawing in order to prepare
for the activity of writing. The
n e w b o o k a l s o i n c l u d e s
reference to the work of Rhoda
Ke l log . Susan Greenfiek l .
Rosemary Sassoon . Jane

Audrey Me.Allen

Field and others, indicating
the striking convergence over
recent years in the findings of
s o m e " c o n v e n t i o n a l " r e s e a r c h
and the insights of spiritual
sc ience. Th is new ed i t ion is an
even better example than the
previous one of how to meet
the challenge of ensuring that
Wa l d o r f e d u c a t i o n d o e s n o t
become concreted in a set of
t r a d i t i o n s b u t c o n t i n u e s t o
be contemporary. There can
b e f e w b e t t e r i l l u s t r a t i o n s
o f m a n a g i n g t h e f o u r t h
g o l d e n r u l e f o r t h e t e a c h e r
( "D iscuss ion w i th Teachers " ,
closing words). "The teacher
must never get stale or grow
s o u r " .

T h e q u e s t i o n o f c h i l d r e n ' s
handwriting is an important
o n e . M a n y t e a c h e r s , w h i l e
recognising the importance of
a p p r o a c h i n g r e a d i n g v i a

writ ing route, lack the means
t o a r t i c u l a t e t h e r e a s o n s f o r
t h i s m e t h o d . I n m a n y
c l a s s r o o m s o n e c a n o b s e r v e a
c e r t a i n d i s j u n c t i o n , o n c e
reading has started, between
t h i s a c t i v i t y a n d t h a t o f
handwriting. Teaching Children
H a n d w r i t i n g p r o v i d e s a
coherent framework, not only
for hand\vrlting. but has much
to say about its connection to
reading and spelling. Specific
handwr i t i ng i nd i ca t ions in
chapters 4 and 5 seem even
m o r e r e l e v a n t n o w t h a n w h e n
the original was published and
it is significant that, in addition
to giving the correct formation
f o r R o m a n c a p i t a l s , t h e
m o v e m e n t s f o r m o r e o f t h e
digits and the rhythmic (low of
the curs ive forms have been
added. All this is very welcome,
although this reviewer would
l i ke to see a more de ta i l ed

examination of different styles
o f f o u n d a t i o n h a n d . T h e
cursive "f shown, for example,
is con*ec t . o f course , bu t the re
is no reference to the principle
t l i a t i n f o r m s s o m e o f t h e r e c e n t

"dyslexia-friendly" scripts that
avoid upper loops and follow a
c o n s i s t e n t u s e o f c l o c k w i s e

loops for the descenders. The
form suggested for the letter x
a lso leads away f rom the
cor respond ing ob jec t ive o f
giving children a script that
enables them to complete each
word without lifting the pencil
from the paper (except, of
c o u r s e , d o t t i n g i ' s a n d
crossing i's).

While the earlier book gave
relatively sketchy suggestions
for continuing the handwriting
c u r r i c u l u m a f t e r C l a s s 1 a n d
2. the new one expands this
g u i d a n c e a n d c o n t i n u e s t h e
o v e r v i e w t o C l a s s 5 .

I n a n u m b e r o f s c h o o l s , s o m e
introduction to calligraphy is
now given as an artistic subject
in its own right. The lack of
coherence of approach to this
might well benefit from some
further study, since the aim of
t h e s e l e s s o n s c a n s o m e t i m e s
be hazy. One would hope that
i n t h e c o u r s e o f t i m e t h e h a n d

w r i t i n g c u r r i c u l u m c a n b e
completed to include Class 6
a n d u p w a r d s , e s p e c i a l l y
because the poss ib i l i t y o f
r a i s i n g t h e a c t i v i t y o f
handwriting to a conscious
participation becomes all the
harder during puberty. If good
"use of self in handwiiting has
n o t b e e n e s t a b l i s h e d b e f o r e
this t ime, i t can be nearly
impossible to effect a change
at this stage. The range of fonts
and the principles of design
t h a t i n f o r m t h e m w o u l d s e e m
to be a topic that must come
to fore in an age when an
a l m o s t i n fi n i t e n u m b e r o f
p e r m u t a t i o n s a r e a v a i l a b l e v i a
a P C a l t h e c l i c k o f a m o u s e .

Teaching Children Handwriting
w i l l h a v e m a d e a v i t a l
c o n t r i b u t i o n t o t h e a r t o f

education if it encourages more
teachers to look to and explore
t h e i r o w n h a n d .

T h e s e c t i o n s o f t h e b o o k
concerned with reading and
spelling are less expanded.
One particular point is worth
emphasising here, however.
Audrey McAllen's suggestion
for the teaching of English
vowels provides a sure guide
for teachers working in this
language. If this lesson were
h e e d e d i t w o u l d d o m u c h t o
a v o i d t h e c o n f u s i o n t h a t c a n
so be sown by simply trying to
apply Rudolf Steiner's indi
c a t i o n s f o r t h e s e s o u n d s t o a

phonic system to which they
do not apply. That said, the
good advice given to help
teachers develop an informed
and thorough approach to all
the l i teracy ski l ls, st i l l awaits
f u r t h e r r e s e a r c h . T h i s b o o k ,
h o w e v e r , m a k e s a v a l u a b l e
c o n t r i b u t i o n t o t h i s , b o t h

t h r o u g h t h e p r a c t i c a l
indications and by raising the
question of different learning
s t y l es , spec i fica l l y v i sua l ,
auditory and kinaesthetic. The
w a r n i n g t h a t t h e l o v e o f
col lect ing is shor t l ived in the
child and that "banging-on"
with rote learning can easily
become counter -p roduc t ive i s
we l l made , bu t t he sec t i on t ha t
follows it. "Other Approaches
to Spelling", could have done
wdth fur ther e laborat ion.

Te a c h i n g C h i l d r e n H a n d
writing wall surely become a
Waldorf classic. Better st i l l , i t
i s a b o o k t h a t c o u l d b e
p l a c e d b e f o r e a m a i n s t r e a m
e d u c a t i o n a l i s t w i t h o u t
embar rassment (someth ing
that is still quite rare). The
book is attractively designed
a n d w e l l e d i t e d , w i t h c l e a r
s e c t i o n s f o r e a s e o f r e f e r e n c e ,
a generous bibliography that
c o u l d b e t h e b a s i s f o r a s e l f -
i n i t i a t e d " i n - s e n a c e e d u c a t i o n "
a n d ( a r e a l a d v a n c e s i n c e
1977!) an index, it ought to be
on (he reading list of every
teacher-training course and

compulsoiy^ reading for new-
C l a s s 1 t e a c h e r s .

Experienced teachers too will
surely be grateful to Audrey
McAllen for going through wdth
the painful process of revision
and up-dating of this book.
One hopes that issues raised
by re-reading it will ignite a
f u r t h e r s p i r i t o f r e s e a r c h
among Waldorf educators. That
would be to pay this book the
compliment it desen^es. that of
e m u l a t i n g t h e v i t a l i t y o f
enquiiy Audrey McAllen herself
exemplifies.

Teaching Children Handwriting
i s a v a i l a b l e f r o m S S F
P u b l i c a t i o n s .

K e v i n A v i s o n ;

• w o r k s f o r t h e S W S F,

c o - a r d i n a t i n g t h e
Educational Advisoiy
Service and supports
n e w i n i t i a t i v e s

• i s t h e a u t h o r o f A

Handbook/or Waldorf
C l a s s Te a c h e r s
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"he Friends of the
Art of Education

Freunde der Erziehungs-
kunst Rudolf Steiners -
l i teral ly " f r iends of the
a r t o f R u d o l f S t e i n e r

education' are universally
k n o w n a s d i e F r e u n d e . I n

English we shall simply
c a l l t h e m t h e F r i e n d s .

Established 30 years ago.
t h i s c h a r i t a b l e f o u n d a t i o n
h a s r a i s e d f u n d s t o

suppo r t pedagog i ca l i n i
t i a t i v e s a r o u n d t h e w o r l d ,
especial ly those countries
i n w h i c h t h e r e i s n o s t a t e
support for Waldorf educa
tion. The Friends support
schools, kindergartens and
teacher training but also
c u r a t i v e e d u c a t i o n a n d

projects caring for children
i n n e e d i n a l l k i n d s o f
contexts. By 2000 they
were receiving and dona
ting around 7 million DM

(£2 .7 m i l l i on ) a
y e a r .

I n r ecen t yea rs
t h e F r i e n d s h a v e
become an i n te r -
n a t i o n a l l y
recognised NGO
a n d h a v e f o r m e d
a c o - o p e r a t i o n s
p a r t n e r s h i p
w i t h U N E S C O .

I n 1 9 9 4 U N E S C O
h o n o u r e d t h e F h ' e n d s w i t h
a major exhibition at their
headquarters in Geneva.
T h i s e x h i b i t i o n ( t h e
catalogue has been trans
lated into 15 languages)
has travelled throughout
Europe, India. Thailand,
the Philippines and Korea.

M . R .

= f
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I
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S o N i t h o w.

Brazil - a piece of land, a piece of a dream

The AssociagSo Communitaria Micael was founded to
support the children and adults who live in the poor

Jardim Boa Vista quarter of Sao Paulo

To celebrate 30 years of
t h e F r i e n d s a w o n d e r f u l
book Waldorf Education
W o r l d - w i d e ( f u l l c o l o u r
208pp) has been produced
a n d t r a n s l a t e d i n t o

E n g l i s h . T h i s c a n b e
o r d e r e d v i a t h e S S F
P u b l i c a t i o n s w e b s i t e
w w w . s t e i n e r s c h o o l b o o k s . c o m
o r d i r e c t f r o m t l i e F e l l o w

ship at £15.

The Jardim Boa Vista area
lies on the edge of the vast
sprawling city of Sao Paulo
and has grown up since
t h e m i d - s e v e n t i e s . I t i s
characterised by a high
d e n s i t y o f p o p u l a t i o n
c r a m m e d i n t o t h e s m a l l e s t

possible space. Initially,
low- income fami l ies were
d r a w n t h e r e b e c a u s e o f
the cheap land prices in
p u r s u i t o f a d r e a m t o
possess their own piece of
l a n d . T h i s i s t h e d r e a m o f
every family father in our
l a n d .

The Colegio Waldorf Micael
d e S a o P a u l o w a s a l s o
founded there at that time.
Behind the school the slum
developed. What we have to
say is that it is necessary
to dream and that dreams
o f t e n c o m e t r u e .

The quarter
In the 70's poor inhabi
tants of the quarter built
h o m e s a t t h e b a c k o f t l i e i r

plots without any kind of
planning, since each one
had the dream of building
t h e i r o w n h o u s e . T h e r e
were no playgrounds or
o t h e r l e i s u r e f a c i l i t i e s .
Children had only the dust
roads or building sites to
play on.

At the beginning of the
80's a Kindergarten and
p r i m a r y s c h o o l w e r e
founded. Through the
great efforts of the inhabi
t a n t s t h e m s e l v e s s a n i
t a t i o n w a s i n t r o d u c e d ,
s t r e e t s t a r m a c - e d a n d t h e

building plots legalised.
In t ime the popu la t ion
g r e w a n d t h e o r i g i n a l
p l o t s h a d e v e r m o r e
h o u s e s b u i l t o n t h e m
u n t i l t h e r e w e r e n o m o r e

gardens o r cour tyards .

The faoela
Since one can only become
a landowner tlirough pur
chase. many families are
forced to build on public
l a n d a n d e x i s t t h e r e
precariously without any
kind of infrastructure that
could ensure their dignity.
O n e c a l l s t l i e a c c u m u l a t i o n
o f a l l t h e s e p i e c e s o f
dreams. Jaue/a or slum.
Ja rd im Boa V i s ta i s one
s u c h s l u m w i t h t i n y
houses; many perched
directly on open sewers
(lowing from the city. The
inhabitants are primarily
migrants from other, even
poorer regions of Brazil
s e a r c h i n g f o r a m o r e
Worthwhile life. They often
leave relatives and depeiid-
e n t s b e h i n d w a i l i n g f o r
them to find a better place
to l i ve and work .

The Waldo f School
Colegio Waldorf Micael was
f o u n d e d i n t h e m i d s t o f
t h i s r e a l i t y. S i n c e t h e
school was independent,
initially none of the inhabi
t a n t s o f J a r d i m B o a V i s t a
c o u l d a t t e n d t h e s c h o o l .

A l l t h e p u p i l s c a m e
f r o m o t h e r p a r t s o f
the c i ty where the
parents could pay for
the educa t i on . Many
parents of the school,
c o n s c i o u s o f t h e
social gulf between
t h e m s e l v e s a n d t h e
f a v e l a i n h a b i t a n t s ,
took steps to support P
their neighbours in
t h e h a r s h e n v i r o n - ^
m e n ! b e h i n d t h e
s c h o o l . O u t o f t h i s
i n i t i a t i v e t h e A s s o c i a -

g a o C o m m u n i t a r i a
M i c a e l w a s b o r n .

T h e A s s o c i a 9 a o
C o m m u n i t a r i a M i c a e l

Many years passed before
tlie flame of this impulse
t o h e l p t h e p o o r a n d
underprivileged could be
properly kindled though
m a n y s m a l l e r , l o c a l
a c t i v i t i e s w e r e c a r r i e d o u t .
On 22nd Apr i l 2002 par
ents and former parents
f r o m C o l e g i o M i c a e l .
together with friends and
i n h a b i t a n t s o f t h e f a v e l a .
f o u n d e d t h e A s s o c i a t i o n .
T h e i r a i m i s t o b u i l d a

wor thy fu ture together.
A t p resen t 329 peop le
Including adults, children
a n d y o u n g p e o p l e a r e
being cared for; 300 from
J a r d i m B o a V i s t a a n d 2 9
f rom other nearby s lums.
We offer many activities In
t h e r e a l m o f e d u c a t i o n ,
h e a l t h c a r e , c u l t u r e a n d
t h e a r t s . T h e s e a c t i v i t i e s
are supported by many
v o l u n t e e r w o r k e r s .

O u r d r e a m s
Even the Associa^ao Com-
u n i t a r i a M i c a e l d r e a m s o f

owning its own piece of
land. At present they
s h a r e s p a c e w i t h t h e
Colegio Micael but this is
i n s u f fi c i e n t t o m e e t o u r
g r o w i n g n e e d s a n d t h e
c r i t i c a l s o c i a l c o n d i t i o n s .

We arc preparing to realise
some of our dreams, one o f
which is a Kindergarten for
fave la ch i l d ren , wh i ch i s
r u n b y v o l u n t e e r s . T h e s e

c h i l d r e n l i v e i n a h a r s h
world with no place to play
and be children. They are
s u r r o u n d e d b y v i o l e n c e
a n d a r e f e d a v i o l e n t d i e t
o f t e l e v i s i o n . T h e s e c h i -
dren need daily care.

A few examples of our
s u c c e s s e s :
• L e a r n i n g s u p p o r t i s

p rov ided on a one - to -
one basis in an appro
priate setting for some
of the many chi ldren
wi th severe lea rn ing
d i f fi c u l t i e s . S o m e o f
t h e s e c h i l d r e n a r e n o w
a b l e t o r e t u r n t o s c h o o l .

• S c u l p t u r e : a w e e k l y
actKity led by qual ified
teachers enables young
peop le to work a r t i s t i
c a l l y w i t h w o o d a n d
stone, thus providing
them with a meaningful
a c t i v i t y.• We a v e r y : a w e a v i n g
w o r k s h o p w a s o n e o f
t h e fi r s t A s s o c i a ^ a o
ac t i v i t i es . Bo th p rac t i
c a l p r o f e s s i o n a l a n d
t h e r a p e u t i c s u p p o r t
can be g i ven . Many
par t i c ipants have der i
ved great personal and
s o c i a l d e v e l o p m e n t
t h r o u g h t h i s p r o
g r a m m e .• Theatre: young people
c a n l e a r n s o c i a l b e h a
viour through role-play
and improv isa t ion to
tackle the problems of
violence and general
aggress ion and loss of
m o t i v a t i o n i n . s c h o o l .

M
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• Hea l th and the rapy :
d o c t o r s a n d t h e r a

p i s t s c a n a d v i s e
i n t e r v a l s i n t h e i r

pe rsona l deve lop
m e n t . W e h a v e

already noticed sig
nificant progress in
m a n y i n d i v i d u a l s
w e h a v e b e e n a b l e
to help.

We h a v e c o n t i n u o u s l y
s t r ived to improve the
quality of our work. We
a re dependen t on t he
c o n t r i b u t i o n s o f o u r
m e m b e r s a n d t h e d o n a
t i o n s f r o m f r i e n d s a n d
w e l l - w i s h e r s .

A l e x M e n e z e s
U t e W e i t b r e c h t

Khayelitsha -
e d u c a t i o n i n
a township

T h e t o w n s h i p s i n S o u t h
A f r i c a c o n t i n u e t o b e
cen t res o f human v io lence .
There seems to be hardly
any way of breaking the
vicious circle. Waldorf is one
such way. Khayelitsha is an
example that gives hope.

In 1999 the Centre for
C r e a t i v e E d u c a t i o n i n

C a p e To w n f o u n d e d t h e
Z e n z e l e n i S c h o o l a t t h e
request of the Khayelitsha
communi ty. 'Zenze len i ' i s
Xhosa for 'acting with self-
r e s p o n s i b i l i t y ' . F o u n d e d
with only 16 chi ldren the
school soon grew. During
the first 2 years the school
s h a r e d t h e r o o m s w i t h a
local day care centre and
Kindergarten. Since then.
3 n e w c l a s s r o o m s h a v e
b e e n b u i l t a n d t h e r e a r e
c u r r e n t l y 8 4 c h i l d r e n i n
C l a s s e s 1 t o 4 .

T h e Z e n z e l e n i S c h o o l
w a n t s t o b e c o m e a " d e m
o n s t r a t i o n c e n t r e ' f o r
teachers at other township
schools to inspire them
a n d s h o w t h a t o n e c a n
offer effective and quality
educat ion on very low

budgets (a Waldorf speci
a l ism! ) . In Khaye l i tsha
there is high unemploy
m e n t . T h e r e i s a l a c k o f

respect for rules and this
is linked to the high levels
of violence. Many of the
parents o f the Zenze len i
School are inspired by the
l o v e a n d s k i l l s o f t h e
t e a c h e r s a n d a r e t h e m
s e l v e s t e a c h e r s .

t o b e i n g o p e n a n d
spontaneous, proud of
t h e i r p r o g r e s s . T h e
c h i l d r e n w o r k a l o t o n
their own and are good
at helping each other.
T h e m o s t i m p o r t a n t
thing is that they enjoy
going to school! This
f a c t i s a s o u r c e o f
amazement fo r pa ren ts
a n d t h e m a n y v i s i t o r s
t o t h e s c h o o l a n d a s a
r e s u l t t h e s c h o o l i s

e n j o y i n g i n c r e a s i n g
a t t e n t i o n .

T h e t e a c h e r s a r e b e c o m

ing more experienced
a n d h a v e f o r m e d a

college. The parents are
becoming more and more
i n v o l v e d i n t h e s c h o o l ,

helping in many practical
ways and with fundraising.
The parents are asked to
c o n t r i b u t e a m o n t h l y
p a y m e n t o f 1 2 0 R a n d
[12.50 euro / £6). This is
within the range of most
p a r e n t s a n d . w i t h f u l l
classes, provides enough to
support a teacher (around
4 0 0 R a n d m o n t h l y ) . T h e
school is hoping to get half
of their budget from the

F r e q u e n t l y c h i l d r e n w i t h
learning difficulties come
f r o m o t h e r s c h o o l s w h e r e
they are not coping and
m o s t q u i c k l y c h a n g e
from being closed children

government once they have
successful ly registered.
Donations are required to
provide classrooms.

W i l l e m v a n d e r Ve l d e n

Small beginnings
i n T a i w a n

I n t h e F a r E a s t t h e r e i s a

g r o w i n g a w a r e n e s s o f
W a l d o r f e d u c a t i o n . T h e
tradition of rote learning
stands in stark opposition
to the developing child's
needs. For some years now
Wa l d o r f K i n d e r g a r t e n s
have been offering a way
o u t o f t h e t r e a d m i l l .

The city of Taichung is
r e c k o n e d t o b e t h e
c u l t u r a l c e n t r e o f T a i w a n .
In 1994 June Lin began a
WsUdorf Kindergarten with
3 5 c h i l d r e n a n d 9 c o
w o r k e r s . T h i s g i f t e d
Kindergarten teacher has
created a warm and loving
m o o d . J u n e L i n i s

regularly asked to advise
other Kindergartens and
to give lectures.

A f t e r f o u r t e a c h e r s
c o m p l e t e d t h e i r Wa l d o r f
training in Australia and
New Zealand, they began
a Class 1 in September
2001. In July 2002 they
m a n a g e d t o r e n t a
building with 5000 sq.
metres of space at a very

reasonable price, which is
a wonder in a crowded city
o f s k y s c r a p e r s . S o o n
afterwards they began a 3-
year par t t ime teacher
training with 16 students
w h o h a v e b e g u n t h e i r
work with enthusiasm, joy
and energy. The openness
f o r W a l d o r f e d u c a t i o n i s
r e m a r k a b l e .

I n T a i w a n t h e r e i s a

growing need for such an
e d u c a t i o n . I n s t a t e s c h o o l s
t h e c h i l d r e n s u f f e r a n

unmitigated regime of rote
learning. Many chi ldren
v i s i t s o - c a l l e d ' c r a m
schools' in the evenings
and holidays to make their
grades. One can only hope
t h a t t h e W a l d o r f s c h o o l
c a n m a k e I t s c o n t r i b u t i o n
to a rethinking of educa
tional policy in the city,
through example.

M u c h w o r k i s n e e d e d t o
renovate the building and
e s t a b l i s h a c h i l d - f r i e n d l v

play space. If any Class 12
w a n t s t o c o m e t o T a i w a n
and help with this work
they wou ld be hear t i l y
w e l c o m e . O n e c a n a l s o d o
a social practical in the
Kindergarten.

A f u r t h e r i n i t i a t i v e w a s
founded in Lo-Tung and
already has three classes.
T h e F r i e n d s o f t h e A r t o f
E d u c a t i o n h a v e t w i c e
f u n d e d f o u r t e a c h e r s t o
a t t e n d t e a c h e r d e v e l o p
m e n t c o u r s e s i n A u s t r a l i a .
The initiative in Lo-Tung is
even being partly financed
b y t h e s t a t e a u t h o r i t i e s ,
w h i c h s h o w s t h a t t h e r e i s

some openness for edu
c a t i o n a l r e n e w a l . I n t h i s

par t i cu la r case, two loca l
pol i t ic ians had the oppor
tunity to visit the W^dorf
School in Stut tgart and
w e r e s o c o n v i n c e d t h e y
gave the in i t iat ive their
s u p p o r t .

H o r s t H e l l m a n n
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A l l i a n c e f o r
C h i l d h o o d

What i s t he A l l i ance?
T h e A l l i a n c e f o r C h i l d h o o d
i s a p a r t n e r s h i p o f
individuals or organisa
tions who work together out
of respect for childhood in
a w o r l d w i d e e f f o r t t o

i m p r o v e c h i l d r e n ' s l i v e s .
They align tliemselves with
the following:

Aims and Objectives
♦ To fight poverty and

neglect in all forms.
♦ To work for better child

health, physical and
e m o t i o n a l .

♦ To prevent exploitative
c o m m e r c i a l i s m
a i m e d a t c h i l d r e n .

♦ To reduce children's
growing dependence on
e l e c t r o n i c m e d i a .

♦ To improve childcare
f a c i l i t i e s .

♦ To promote a play-based
Ear ly Years curr icu lum.
♦ To strengthen family life.

How does theAlliance work?
The Al l iance for Chi ldhood
s t r i v e s t o c r e a t e a f o c a l
p o i n t f o r r e fl e c t i o n a n d
action by people with vision
and devot ion who place
c h i l d e d u c a t i o n a n d c a r e
w i t h i n a l a r g e r s o c i a l
contex t th rough shar ing
research, mutual support
and the Alliance website.

W e b s i t e
For more {iiformation see the
w e b s i t e :

www.allianceforcliildhood.org.uk

Action for Child Protection -
Sierra Leone

The Organisation 'Action for Child Protection - Sierra Leone' (ACP-
SL) is a voluntary, non-political and independent action-group
which strives for the protection of the basic human rights of
children in Sierra Leone. It was formed in 1997 and initially named
'Friends of Waldorf in Sierra Leone' by concerned teachers and
students. This was during a period of absolute terror and national
chaos wherein children were abandoned, frightened, abducted
and conscripted into the fighting forces.

As an action group. ACP-SL is involved in working with street
children directly usually by initial contact on the street through
volunteer street educators who meet the children and provide
organised recreational activities, basic medical attention, advice
and referrals, sometimes food and used clothes. We have been
encouraging permanent street kids to" visit drop-in centres run
by other child protection agencies where they can eat. wash and
receive medical care and counselling services from trained staff.
We recognise this outreach approach as an initial attempt to love,
care for and help them and we have sought placements in their
transition from street life and its negative influences.

ACP-SL's most successful project is the establishment of a primary
school in the Allen Town Community, Freetown. This initiative
started in 1997 out of the socio-political chaos that ground all
educational activities to a halt for more than a year. Fortunately,
this impulse, which grew out of our sense of moral responsibility
to those children, continues to flourish and has translated itself
into a community school. It is the vision of the care-group to
work with the community and facilitate the evolution of the school
into a Steiner School - thanks to the UNESCO Publication on
Steiner Education which reinforced our aspirations. The school
has a current enrolment of 82 children (classes 1-3} and 4
community volunteers serving as teachers.

Our work is demanding and needs support to help us maintain
our outreach programme with street children, lend support to
child-focused community projects, such as the school, and meet
our running costs.This project has been supported by the Friends
of the Art of Education.

Shannoh Kandoh, Co-ordinator, Action for Child Protection-SL
C/o National Forum For Human Rights
29 Big Waterloo Street. Freetown, Sierra Leone. West Africa
Email: waldorfslC«yahoo.com

From a School Doctor. . .
This regular column will address

h e a l t h i s s u e s i n t h e c o n t e x t o f
S t e i n e r W a l d o r f e d u c a t i o n

Introducing Dr Bettina Lohn

E d u c a t i o n i s h e a l t h

Associating education with
health can be puzzling, but
o n e o f t h e m o s t e s s e n t i a l
i d e a s i n S t e i n e r W a l d o r f
e d u c a t i o n i s t h e " h e a l t h -
enhancing" nature of the
educat ion i tse l f . Th is re la tes
to all aspects of school life,
but especially to the curri
cu lum. The curr icu lum is t l ie
teacher's "tool", presenting the
child with age-appropriate
challenges. Teachers and
doctors work out of the same
background, an anthropo-
sophical understanding of
the human being, and in this
c o n t e x t " h e a l t h " i s m e a n t i n
^ broad sense, including
p r e v e n t i o n a n d l o n g - t e r m
effects .

The doctor and therapists
lend the teacher a hand".

T his can for instance concern
developmental issues, con-
ftitutional tendencies orhlness dispositions. The aim

to accompany the child
and Work together out of a
common picture, involving
parents, teachers, the school
doctor and therapists. This
^vide-ranging and future-
nrientated field is still in need

development and further
J*csearch. It is interesting thathe lirst Waldorf School back
^^^919/20 already had asc hool doctor, indicating how
seriously the idea was taken.
'Nevertheless, despite these
early beginnings the role of

e s c h o o l d o c t o r i s s t i l l
evolving.

R e a d e r s t o r a i s e i s s u e s

A s o n e o f t h e s c h o o l d o c t o r s

work ing in Ste iner Waldor f
S c h o o l s i n B r i t a i n 1 h a v e b e e n
a s k e d t o w r i t e f o r a n d c o
o r d i n a t e t h i s c o l u m n . A s a
n e w f e a t u r e i t w i l l n e e d t o
develop and find it's own form.
A l though some in te res t i ng
i ssues have a l ready been
ident ified . 1 wou ld l i ke to inv i te
readers to make suggestions
for themes or questions you
w o u l d l i k e t o b e c o n s i d e r e d .
P l e a s e a d d r e s s t h e s e t o t h e
editor. 1 am sure you wi l l
appreciate that the issues wil l
be addressed in a general way
and that it will not be possible
to consider specific, personal
s i t u a t i o n s i n t h i s c o n t e x t .

My background

As par i of th is introduct ion 1
wou ld l i ke to i nc lude a no te
about my own professional
b a c k g r o u n d . A s a f o r m e r
Sleiner Waldorf school pupil
1 had first-hand experience
of a Waldorf school doctor.
Following medical studies in
Germany 1 moved to Britain
and completed the training
i n G e n e r a l P r a c t i c e . T h i s w a s
followed by several years of
w o r k i n g a t P a r k A t t w o o d
Clinic, an anthroposophical
r e s i d e n t i a l c l i n i c i n W o r
c e s t e r s h i r e . T h i s , i n a d d i t i o n
t o s e m i n a r s , w a s e s s e n t i a l f o r
my anthroposophical medical
training. My long-standing
r e l a t i o n s h i p w i t h a n t h r o -
posophy, and growing interest
in child development, led me

t o b e c o m e i n c r e a s i n g l y
involved in school doctoring.
There is no official training
f o r t h i s a s s u c h ( n e i t h e r i n
t h e c o n v e n t i o n a l n o r t h e
anthroposophical sector), but
post-graduate courses, confer
ences and collegial mentoring
are avai lable and ongoing.
C u r r e n t l y I a m p u r s u i n g
courses in Anthroposophical
Paediatrics (in Germany) and
an MSc in Community Paedi
atrics at Warwick University.
M y p r e s e n t w o r k i s d i v i d e d
between three Steiner Waldorf
S c h o o l s a n d a l o c a l N H S
C o m m u n i t y C h i l d H e a l t h
Department, invohdng work in
state schools, developmental
c l i n i c s e t c .

Wherever I work, close to my
heart is the good and open
working relationship between
p a r e n t s , t e a c h e r s , s c h o o l
d o c t o r s a n d o t h e r h e a l t h
professionals, who all have the
healthy development of the
c h i l d a t h e a r t .

[ sincerely hope to be able to
address i ssues o f in te res t to
y o u i n t h e f u t u r e a n d l o o k
forward to a fruitful dialogue.

D r B e t t i n a L o h n
S c h o o l D o c t o r

E d i t o r ' s n o t e

Suggestions to Dr lx)hn i-an be
s e n t t o t h e S E e d i t o r .
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SE In terv iew

SE asksTrevor Mepham

SE: Do you think that Waldorf
education is compatible with
the cr i ter ia for the state's
m a i n t a i n e d s e c t o r ?

In h is wr i t ing and ta lk ing
a b o u t e d u c a t i o n . S t e i n e r w a s
very clear that if education is
any th ing , i t ' s an a r t . I n ou r
t i m e s t h e r e h a s b e e n m o r e a n d
more of a tendency to see
education as a commodity or
product: as a formula, or some
sor t o f check l i s t o f sk i l l s ; as a
bag of subjects, or a batch of
information. This is a very
quantitat ive sort of picture
and therefore, severely limited
i n o u t l o o k . O n e i d e a t h a t
Steiner promoted very clearly
i s t h a t i t i s t h e t a s k o f t h e
teacher to bring enthusiasm,
vitality and humanity into the
a r t o f e d u c a t i o n . T h i s i s a
very important message for
t h o s e w h o w o r k i n t e a c h e r
e d u c a t i o n .

O n e o f t h e d i f fi c u l t i e s w e f a c e
i n t h e c u r r e n t e d u c a t i o n a l
climate is the apparent call to
comply with uniform stand
a r d s . w h i c h a r e m o s t l y
d e s c r i b e d i n s t a t i s t i c a l ,
quantitative terms. This poses
a challenge and an oppor
tun i t y fo r S te ine r Wa ldo r f
education, because coming
f r o m a s t a r t i n g p o i n t o f
creativity and vitality, we are
t h e n f a c e d w i t h t h e s e r a t h e r
dead, prescriptive terms and
conditions. I think it's really
important that we avoid being
dragged from one polarity to
t h e o t h e r . T h i s i s w h e r e t h e
ques t ion o f accountab i l i t y
c o m e s i n b e c a u s e s o m e t i m e s
Waldorf education is perceived

O '
Cd
CO

a s f o s t e r i n g f r e e a r t i s t i c
expression, and creat iv i ty,
w i t h i n s u f fi c i e n t a t t e n t i o n t o
f o r m , f o c u s a n d o u t c o m e . I
think this is misplaced and
inaccurate, but perhaps in the
applicat ion of the educational
ideas, there is a grain of truth
i n t h e r e s o m e w h e r e .

SE: Can state-funded Waldorf
e d u c a t i o n w o r k ?

1 think if we could see a way of
making ourselves - and here I
am talking about the schools
a n d t h e t e a c h e r s - m o r e
ou tward l y accoun tab le , even
more present in the world this
would be a means by which we
could stand with strength in
the world and say, "We are
h e r e t o c o n t r i b u t e ; w e a r e n o t
here to comply. We are here to
offer soinetl i ing dist inct ive,
not something that you can gel
in all places at all (imes; the
same size, the same colour, t he
'one model fits all ' sort of idea."
1 think that it is possible and
even necessary that we find
our place in the public domain
where we can figure w i th
i n c r e a s i n g v i g o u r a n d
confidence. In other words, to
provide an education which is
f o u n d e d o n t h e i d e a t h a t
teaching (and learning) is an
a r t i s t i c p r o c e s s , a l i v i n g
process, and a process that
will only flourish if there Is a

genuine recogni t ion of d iver
sity - diversity of means and
diversity of participants.

S E : W h a t i s a t s t a k e ?

O n a b r o a d e d u c a t i o n a l l e v e l ,
w e h a v e t o a s k o u r s e l v e s , i s
there a place where we can
participate, or must we stand
apart? Is this a time in which
w e c a n w a l k f o r w a r d s t o

'approved independence', or
must we shuflle into a private
side street? If we are allowed
to take part, and if we allow
ourselves, then we can surely
t a k e h e a r t t h a t w e a r e
c a r r y i n g w a t e r i n t o a d u s t y
d e s e r t . A n d w h a t c a n w e
contribute? Ideally, we offer
m u c h , " s i n c e o u r i d e a l s a r e
high. As the saying goes, we
have great potential.

SE: But can we do i t?

Humanly, pragmatically, we
can make a start. Even small
steps in fostering the imagi
na t ion , ca r ing fo r qua l i t y,
taking interest in the emer'
ging, developing human being
a r e o f g r e a t w o r t h a n d
potency. To take these steps
with artistic and professional
integrity and to walk upright- humanly accountable and
p u b l i c l y a c c o u n t a b l e - n o w
that is a path that calls out
for the treading.

SB: What do you see as some
of the key issues in Waldorf
t e a c h e r e d u c a t i o n ?

T h e r e a r e a t l e a s t t h r e e
aspects to this question.
1 . appropr ia te fo rms o f

r e c o g n i t i o n f o r Wa l d o r f
t e a c h e r e d u c a t i o n p r o
g r a m m e s

2 . t h e d e v e l o p m e n t a n d
improvement of programme
r e s o u r c e s , b o t h h u m a n a n d
m a t e r i a l

3. maintaining the quality of
t h e p r o g r a m m e s , a n d
researching the important
questions of education in a
way that takes into account
t h e c o n d i t i o n s a n d t h e
c o n t e x t i n w h i c h w e fi n d
o u r s e l v e s ?

One of the questions we are
currently looking at, in addi
t i on to ou r own ' i n te rna l ' f o rms
of approval and recognition, is
whether to go down the path
of having our training pro
grammes publicly recognized
a n d a c c r e d i t e d . H o w e v e r , i t i s
the case that the Fellowship
does not have the resources
that are needed to assume the
role and responsibility of a
fully-fledged awarding body,
i n t h e s e n s e t h a t t h a t i s
U n d e r s t o o d i n t h e w i d e r s o c i a l
c o n t e x t .

SE: Are you suggesting that
S t e i n e r t e a c h e r e d u c a t i o n
P r o g r a m m e s s h o u l d m o v e
lowards recognition by the
r u a i n s i r e a m e d u c a t i o n a l c o m
munity in a way that mould
m a k e t h e m a c c o u n t a b l e t o
Ihe state?

Recognition and account-
ubility are closely linked.
Accountability is high on the
Current poli t ical agenda,
particularly in the sphere of
education. Back in May of
this year. Tony Blair was
quoted in The Independenl as
saying: "If a service can be
A c c o u n t a b l e f o r w h a t i t
Achieves we need worry far
less about how it achieves it",
^his question of external
Accountability is new lerritoiy

f o r u s a n d w e fi r s t n e e d t o
develop an understanding of
w h a t i s m e a n t b y a c c o u n t a
bility. My own understanding
of it is that it pro\ides a means
or facility by which you can
stand for what you are doing
- s t a n d f o r i t i n t h e f a c e o f
oneself, one's colleagues and
t h e w i d e r w o r l d a l s o . S o , i f
we unders tand accoun tab i l i t y
in the sense of embracing a
self-regulating culture then I
t h i n k o u r w o r k i n t e a c h e r

education could proceed to
have wider acceptance and
professional recogni t ion by
both the publ ic author i t ies
and our partners and col l
eagues in what is known as
t h e ' m a i n s t r e a m s e c t o r ' .

SE: So. are you suggesting that
S t e i n e r t e a c h e r s s h o u l d h a v e a
state t ra in ing?

In looking at the question of
teacher qualifications, there
are cer ta in gener ic sk i l l s ,
a t t r i b u t e s a n d a b i l i t i e s , w h i c h
t e a c h e r s d e m o n s t r a t e , o r
w o r k t o w a r d s . T h e s e , w h a t
might be termed, 'aspirational'
qual i t ies apply to teachers
work ing w i th ch i l d ren and
s t u d e n t s t h e w o r l d o v e r . I t i s

recognition and validation of
t h e s e a t t r i b u t e s a n d s k i l l s
that we are seeking. We don't
w i s h o u r t e a c h e r s t o b e c o m e
recognized as national curri
c u l u m t e a c h e r s , o r m a i n
s t r e a m t e a c h e r s , o r t e a c h e r s
who teach in a particular way
accord ing to governmenta l
d i r e c t i v e s . W h e n w e s t a r t
ge t t i ng in to th i s a rea then I
think we are talking more
abou t un i fo rm qua l i t i es ,
standards and requirements
rather than uniuersal ones. We
are certainly not looking to
join up with a narrow, rigid,
prescriptive approach to either
t e a c h i n g o r l e a r n i n g . I n
p a r t i c u l a r , w e w i l l n o t b i n d
o u r s e l v e s t o t h e c u r r e n t
assessment and testing regime
w h i c h a c c o m p a n i e s t h e
n a t i o n a l c u i T i c u l u m .

Having made these comments,
i t i s n o n e t h e l e s s t r u e t h a t

teaching, by its very nature, is
not a private pursuit. Teachers
are not hidden away, working
o n t h e i r o w n , i n i s o l a t i o n .
S t e i n e r s c h o o l s f u n c t i o n i n t h e

independent schools sector yet
they are not disconnected from
t h e r e s t o f t h e e d u c a t i o n a l
community. As well as holding
inner responsibilities Steiner
s c h o o l s n e e d t o m e e t o u t e r

r e q u i r e m e n t s , s u c h a s
registering with government
departments and other official
agencies. So, in this sense.
Steiner Schools are not simply
different or alternative. They
a r e a l r e a d y l o c a t e d i n a
p l u r a l i s t e d u c a t i o n a l
c o m m u n i t y a n d o f f e r
something distinctive, original
a n d f r e s h a s a c u l t u r a l
c o n t r i b u t i o n .

SE: Treuon we thank you for
t h i s i n t e r v i e w .

Trevor Mepham:

• u io rks fo r the SWSF in
t e a c h e r e d u c a t i o n

• i s a t u t o r o n t h e S t e i n e r

BA programme at the
University of Plymouth

• w o r k s a s a n e d u c a

tional advisor in Waldoij
s c h o o l s

• d i d w o r k a s a c l a s s

t e a c h e r a t t h e S o u t h
D e v o n R u d o l f S t e i n e r
S c h o o l

• l i v e s i n D e v o n w i t h h i s

w i f e H e l e n a n d f o u r
c h i l d r e n

E d i t o r ' s c o m m e n t

A report by Trevor on progress
in discussions about recog
n i t i o n a n d a c c r e d i t a t i o n o f
S t e i n e r p r o g r a m m e s w a s
p u b l i s h e d i n t h e A u t u m n
S W S F N e w s l e t t e r .





Teacher l7e\/elopment
Diary dates from mid-No\/ember

2 0 0 2

Religion Teachers Meeting. Rudolf Stelner House. London 16th November
2 0 0 3

Open modu le : Tob ias Schoo l o f A r t . Eas t Gr ins tead . 13 th - 31s t Janua iy
Light and dark with Marije Rowling

Workshop for Teachers. Peredur Centre. East Grinstead. 31st January - 1st February
Creating birthday uerses using imagination and rhythms

Open Modu le : Tob ias Schoo l o f A r t , Eas t Gr ins tead . 3 rd - 14 th February
Colour and temperaments with Riita Kirk

S W S F C o u n c i l M e e t i n g . M i c h a e l H a l l . F o r e s t R o w 7 t h - 8 t h F e b r u a r y
M e n t o r s a n d A d v i s o r s D e v e l o p m e n t S e m i n a r 2 1 s t - 2 2 n d F e b r u a r y
Open Module : Tob ias School o f Ar t . East Gr ins tead. 24th Feb - 14 March

Colour moods in fairy tale, myth and legend with Jill David
R e l i g i o n Te a c h e r s M e e t i n g . R u d o l f S t e i n e r H o u s e , L o n d o n 8 t h M a r c h
N a t i o n a l P e d a g o g i c a l S e c t i o n . M i c h a e l H a l l . F o r e s t R o w 5 t h - 6 t h A p r i l

Meeting with Christoph Wiechert, leader of the Pedagogical Section. Dornach
E a s t e r Te a c h e r s ' C o n f e r e n c e . M i c h a e l H a l l . F o r e s t R o w 6 t h - 1 0 t h A p r i l

Theme: Creating creativity. Guest speakers: Ch. Wiechert. Thomas Stockli
H i r a m T r u s t S u m m e r C o n f e r e n c e . S t r o u d . 2 3 r d - 2 5 t h M a y

Theme: Educating the senses throL^h the environment
Puppetry Conference. York Stelner School. For practitioners of all kinds of puppetry

6 t h - 8 t h J u n e

For details coRtact the SWSF office on 01342 822115.

The Genius of Play by Sally Jenkinson
H a w t h o r n P r e s s - I S B N 1 - 4 0 3 4 5 8 - 0 4 - 8 . £ 1 1 . 9 9

The Genius of Play addresses what play is. why it matters, and
how modern life endangers children's play. Sally Jenkinson asks:
• What do children express in their play?
• How does play help develop empathy and social skills?
• How are children influenced by inappropriate toys. TV and

c o n s u m e r i s m ?
• How does play develop children's imaginations?
• Why do children need adults who encourage play?
• How lively childhood players become creative adult thinkers.

Ready to Learn:
from birth to school readiness

by Martyn Rawson and Michael Rose
H a w t h o r n P r e s s

I S B N 1 - 9 0 3 4 5 8 - 1 5 - 3 . £ 9 . 9 9

"Ready to Learn is an excellent starting point for both teachers
and parents. Here is an understanding of child development and
the ever-changing needs of maturing children that is unusually

detailed and insightful".
DrJohn Pearce. Professor Emeritus in Child and Adolescent.

Psychiatry. Nottingham University

Now available from SSF Publications


