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Editor ial Introduct ion
Imagination
There is many a way of entry into the imaginative anything else, this presents a wonderfully broad
world. It might be through poetry, through colour, ethnic spectrum.
through nature, through dreams, through 'wiping The children hear these products of the im-
out' the visible world from one's consciousness, aginative world, as stories told by the teacher:
or in other ways. In the Waldorf classroom, not even'chalk and talk'; just m/L (The word
probably the most consistently cultivated method derives from the Middle English talken which is
used is via the fairy story, the legend, the saga, a frequentation of the verb to tell - c.f. in
m y t h o l o g y e t c . G e r m a n , e r z a h l e n . )

The foreword to my copy of the Finnish saga. It is not the pedagogical background of this
Kalevala. is dated 1907. Thus it is just a decade that is primarily being considered here. Nor is it
prior to Finland's independence from Russia; whilst the cultural value - Steiner, as far as we know,
Sibelius, that musical giant in Finnish cultural had no aspirations to out-classic the Classicists in
life, still had four out his seven symphonies to the education still common in his day, which was
compose. But perhaps one of the most outstand- essentially a hangover from the Middle Ages. It
ing facts in the history of Finland, considering is the implication for the child's consciousness
that it is a European country, is that an epic - for that concerns us. The purpose of telling such
technically that is the form in which the Kalevala narratives is based on the assumption that one is
is couched-though as old as the hills, was still in addressing that element in the child's conscious-
its early stages of being introduced, in transla- ness that has an affinity with the imaginative
tion, to English-speaking peoples as late as the quality of such narrative and which can therefore
beginning of the 20th century. Moreover, it was readily key into its content. There can be little
not so very long (1849) since it had been written doubt about the truth of this for anyone who has
down by Elias Ldnnrot. when he published the recounted stories to children of this age and
fruits of his work in the original language. witnessed how they lap them up.

The children to whom Waldorf teachers From the curriculum point of view, it will
traditionally tell the great epics are age 9-11. most likely be that other epics are included in
This includes Class 3 in a Steiner school in later classes (e.g. the Arthurian legends in Class
which the events of Genesis and the Old Tes- 6, those of peoples in all five continents as part of
tament form the narrative, though not all, at geography in Classes 7 and 8, that of Parsifal in
first sight, would put that document into the Class 11 and so on). But these lessons have more
category of epic literature. But leaving that on ofa block character and do not set their seal on the
one side, it may be said that in Class 3 the whole year in the same way as those mentioned
children hear a Jewish epic, in Class 4 a Nordic previously.
one (either the Edda or, as invariably in Fin- Different forms of consciousness prevail in
land, the Kalevala) and in Class 5 great epics 12-18 year-olds than in those earlier years. The
of ancient Indian, Persian, Babylonian, Egyp- younger child is content (let us put it) to live in the
tian and Greek origin. Rome, notwithstanding, image-nature of that which informs the epic. It is
Steiner regarded Greece as the culmination of nourished in its feeling life through the events of
the ancient world, though there are undoubt- the story, and in its activity of mind through the
edly parallels in other continents. Apart from medium of the image.

The sequence is therefore as follows: (I) in
days of yore, the bard experienced the images
through a greatly extended imaginative form of
consciousness; for example, the Kalevala opens
w i t h :

"I am driven by my longing...
I will sing the people's legends...
To my mouth the words are flowing,
Quickly as my tongue can shape them.
And between my teeth emerging...;"

(2) at some point, after long tradition which could
extend to centuries, the texts were committed to
writing; (3) the story-teller of today picks it up
again, firstly by having recourse to the written
text and secondly by narrating it in an epic style
suitable to today's listeners - of whom those
closest to the consciousness from which the
whole genre sprang are, according to Steiner's
educational philosophy, those children of Classes
3-5, This is not to say that they will not have other
forms of consciousness in the fabric of their
minds - no-one living in 14th century Karelia
(the area from which the Kalevala was gleaned)
had flown in a jet, walked through automatic
doors, or even played a violin, for that matter -
but up there, in the loft of consciousness, there is
an entrance door to which the 9-11 year-old has
ready access, without needing first to find the
key. Their 'hearts and minds' can still be at one
with the World of Imagination.

In Waldorf, Steiner reckoned on this. The
cultivation of such consciousness is regarded as
vital in the education of the whole human being,
as part of knowledge, as emotionally nourishing
and, as corollary to the latter, as the foundation
for further cognitive development.

As neurological research suggests, this is
connected with right and left hemispheres of
the brain, their cellular structure and develop
ment, their function, their interplay and the
types of consciousness with which they are con
nected. Put simplistically, the maximisation of
the more abstract type of thinking function (left
hemisphere) will depend on whether the right
hemisphere has been activated in the proper way
and at the appropriate time. Given the latter, the
pupil should be able to achieve the mental effort
needed for, say, flights into upper echelons of
mathematics such as projective geometry, thus

substantiating the importance given by Waldorf
to imagination.

A further feature of this side of human nature,
for which Waldorf schools have gained distinc
tion, is the cultivation of the children's own
powers of fantasy. This is pursued throughout
their school career in all three spheres of the soul
(thinking, feeling and willing); and it is interest
ing to see how it has to adjust itself accordingly,
particularly to material and function, for instance,
in the sphere of crafts.

The above finds full resonance in the articles
which appear in this issue of Steiner Education,
the contributors of which range in age from early
teens to over ninety years.

Firstly, is the article by Josie Alwyn leading
off with a description of the quality of imagi
nation of the very young child. Secondly we
welcome very warmly and gratefully articles by
colleagues in Finland, in which the special place
that the Kalevala holds in that country is brought
alive. The sketches of Lonnrot's memorial were
made specially by pupils of Class 8 from the
Waldorf school closest to his birthplace. Thirdly
is the first instalment of an account of Rudolf
Steiner in action, in the small school in Dornach
that came into being during his lifetime and in
which many of the indications now used in the
arts and crafts programmes in Waldorf schools
the world over first came to light. Edith Biermann,
the author, retains vivid memories of that time in
which Steiner often paid daily visits to the school.
The pastel sketches he made then, for instance,
are still extant and valued by artists as colour
exercises. Fourthly, we are extremely fortunate
in being able to include an article describing the
work of the Cambridge mathematician George
Adams in the sphere of projective geometry. It
only recently came to light that he had been
invited by Cecil Harwood, a former editor of
Child and Man (as this journal was first called),
to submit an article, but that for some unknown
reason this had never happened. Although he is
well remembered for his spontaneous transla
tions of Steiner's lectures in England, his life's
work as a pioneer in the field of projective
geometry, perhaps because of its specialist
quality, has not always received the acclaim due
to it. We are happy, here, to be able somewhat to
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rcJicss ihis. particularly as it is such a vital topic
in the I'ppcr School. Sixth is an article by Rex
Raah. an architect who has made Waldorf sclu)ol
archiicciLire t>nc of his specialities. Yet he has
the boldness to disclose a neglected piece of
Stciiier s advice which, he argues, could have
vital consequences for people who have to grow
up in the modern world - a world brimful ol
deceptions which play on the fringe of the imagi
nation. or ol" lilesiyles and objects that are void,
imaginatively speaking. The advice concerns

murals in classrooms. Not many of us think in
terms ot seeds taking a century to germinate.
Sleiner. it seems, was prepared for such; while
the author draws our attention to the fact that the
sandglass is running out.

Other fine contributions are included: they all
speak for themselves. The overall message of the
theme urges educators to realise, in whatever
capacity, what a vital link iinai^iiuiiioii is in the
whole chain of human development.

B . M .

Isn't it Time to Move Forward?
Motive in Rudolf Steiner's Education which is Largely Ignored or even
Opposed, to the Detriment of the School Movement

by REX RAAB

A 14 Yi'iir-oUr s portrait of Elias Uhuiroi (1802-18}i4). ilw colU'clor of the Finnish epic 'Kalevala'. In his birthplace.
Saininatti. the cottage where he grew up has been preserved as a national inoiuiineni. In the same village is located
the Samntatti-Karjalohja Waldorf School, now 10 years-old. Pupils from the school made this drawing, and the one
on page 20 of the statue outside Ldnnrot's family home.

At the beginning of this year an experience
came my way which filled me with joy. It
clearly confirmed once again that Rudolf Steiner's
expectations were rooted in life itself.

A former student of a Steiner school was

telling me about her lime in the lower grades. She
could not know how valuable to me her witness
was to be. She said: "The murals in the class
rooms made us feel we were in paradise! To
begin with it was the pictures in the First Class,
drawn from fairy tales, which were to us the most
beautiful. As soon as we moved to the Second
Class, however, it was the murals of St Francis
which were the loveliest. In the Third Class with
its plant motives and the Fourth Class with its
animal motives on the walls-eagles near the sun,
lions, .stags in the moonlight - it was these which
in turn became the most beaut i fu l . The art is t ic

treatment of the classrooms gave our souls a
special nourishment year by year that will last. I
do believe, for the rest of our lives."

What could be more natural, therefore, than
that every dedicated teacher would want to see
that every single schoolchild should come under
t h e b e n e fi c i a l i n fl u e n c e o f s u c h a f a v o u r a b l e
element in its daily environment?

Yet in practice this is still very far from being
the case.

And that is the urgent matter 1 would like to
bring to the attention of all teachers in Steiner
schoo ls .

To begin with a summary of what Rudolf
Steiner outlined three quarters of a century
ago, using crucial passages frotn his argument
to be found in the faculty meetings in Stuttgart,
1 9 1 9 - 1 9 2 4 :

1. May 1919: In a lecture on adult education.

four months prior to the opening of the initial
Waldorf school, including a moving passage
commencing: "Oh. what a crying shame, that
our children are put into school rooms which
are truly barbaric surroundings fortheiryoung
souls!" And as an antidote or creative answer
to the problem. Steiner points to the art of
painting. That would be an appropriate ap
proach to the task whereby the artist could
train himself both in technique and in making
a truly social contribution.

Admittedly, the cla.ssrooms of a Sleiner
school could no longer be designated "barbaric":
for the aim is to treat them with appropriate
and beautiful colours in a glazing technique,
and that makes a world of difference!

Isn't that enough? According to Rudolf
Steiner it is not. After the school had got
going, he went further and logically added one
suggestion after another until, within four
years, he had built up a magnificent ideal for
the future.

This is what has not yet been effectively
tackled, at the best only sporadically nib
bled at.

2. November 22. 1920: "It has struck me." we
read in popular language, "that the walls should
not simply confront us as walls, but that they
should have something of the pictorial element
about them, but it would have to be done very
carefully... Where are the painters who could
do something like tliis? It would have to be
prompted by the classteachers in question. And
then it would have to be carried out in a really
artistic way. There should be nothing inartistic.
Really something special should be created
for this school... With pictures it is terribly
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difficult: to hang an ordinai7 picture on a wall
is really a non-thought. What is a picture on the
wall trying to do? Artistic epochs never thought
of hanging pictures on the wall. A picture must
be adapted to the room. [The example of
Leonardo's Lust Supper in its refectory context
was given. ] Such things supply the true justifi
cation. Simply to hang up a picture makes the
situat ion al l the worse."

The reader meets an unambiguous language
where every formulation counts and demands
careful attention. These are no subordinate, but
central issues of educational philosophy whose
consequences demand to be tested by respon
sible teachers. This has hardly been attempted
up until now, so that as yet no sufficiently
convincing results have been scored. Yet Rudolf
Steiner brings out the connection between art
and education with growing emphasis, as will
become doubly apparent under point 4.

3. October 15, 1922: "I would not regard it as a
bad thing if Herr Wolfhiigel (the art master)
were to see that our classrooms were not so
unadorned, but had an artistic note about them."
Apparently nothing in this direction had been
undertaken in the intervening two years, yet
not a word of impatience, let alone agitation.

4. January 1923 - after a further year-and-a-
quarter: "Take it then as the setting up of an
ideal: The artistic treatment of our schoolrooms
should arise out of our pedagogy itself What
we find in the classrooms would then, per
haps, be best extended into the adjacent
areas. Without doubt a degree of enrichment
by means of paintings in the schoolrooms is
necessary. Not because I think we should
introduce this tomorrow, but in order that we
should have some or ientat ion as to how th is
should happen in keeping with our education
is the reason why I would like to tell you what
has come to me.''''

There follows a detailed description of the
pictorial treatment of the schoolroom from the
first to the twelfth grade, which should be
sufficiently well known, although it is always
worth re-reading the exact formulation and
the approach implicit in these indications.

Particularly the reference to matters of style is
valuable for teachers and artists alike: univer
sally human, not a "special style" - here we
note Steiner's inimitably subtle irony.

Rudolf Steiner rounds off this important
chapter thus: "That is what really belongs here
as an ideal. At the moment things look awful,
but if one is inspired by such an ideal it should
be possible - even if it should take a hundred
years - to be guided by it in one way or
another... These are the things I would like to
have presented to you as a chapter of educa
tion. It is necessary to realise clearly that the
artistic should be particularly well treated in
our education, for it is part and parcel of the
anthroposophical way of contributing to the
progress of mankind." (The italics are mine.)

What 'came' to Rudolf Steiner did not come
overnight, but represents the mature results of
years of scientific and psychological research
which is to be taken correspondingly seriously.
For some time now I have reached the conviction
that school interiors treated as Rudolf Steiner
outlines - but it would have to be a complete
realisation - would be the most powerful remedy
against the detrimental effects of television.

It is not my intention to discuss the tasks and
problems raised here in written form. Rather 1
would like to appeal to qualified groups to go into
this whole motive of Steiner education, which is
in reality one of the most attractive and effica
cious tools placed in the hands of the teacher, as
witnessed by the story told at the beginning of
th is ar t ic le .

If it were so obvious, it might be objected,
would it not have long since been discovered and
universally applied? That is the very crux of my
concern: It has not been so applied.

One commonly hears about "the abstract way
of thinking today" as applied to others. But isn't
it time to wonder whether this may not apply to
ourselves too? Is there still not resistance, pas
sive or even active, to the ideas Steiner put
forward? A readiness to take up these ideas
would mean overcoming this abstractness and
beginning to think in pictures. The study groups
1 have suggested will however be astonished at
the bastions of prejudice they will encounter on

their path, which all can be surmounted by the
application of anthroposophical psychology
(psychosophy). Objections can even go so far
that Steiner's ideas of murals in the classroom
is even held to be psychologically unsound. The
child could be wrongly 'influenced'. Many other
objections can be raised which are less blatant,
even subtle, and therefore demand a greater
degree of awareness if they are to be effectively
c o u n t e r e d .

On the other hand care must be taken not to
discredit the whole idea by unconsidered action
not in keeping with Steiner's stipulation that the
"artistic .should be particularly well treated,"
which means carefully and tastefully adapting
what is done to the given space and purpose.

In the course of my activities as an architect
and occasional teacher in Steiner schools it was
possible to gain, 1 believe, a representative in
sight into the prevalent attitude toward murals
etc. in the schoolroom, whose educational and
architectural significance 1 always sought to
advocate by maintaining that pictorial treatment
"belonged to the construction drawings"!

Among aspects demanding attention will be:
(a) The thirst for pictures among mankind.
(b) When and how to employ murals and ceil

ing paintings, when panel paintings, when
scrolls, when framed pictures.

(c) Designing the school premises in order
to integrate painting, architecture and
e d u c a t i o n .

(d) Learning how to live with Steiner's
concept.

(e) Art s ince Steiner 's t ime. The flood of
reproductions and the need for original
works. Changing pictures with the seasons.

(f) Room colour and pictures.
(g) Children's own pictures are not an alter

nat ive to murals.

If one has spent over sixty years trying to pro
mote the integration of the arts in the service of
education, one can understand, if reluctantly,
why Rudolf Steiner gave it a century before his
ideal might possibly be fulfilled.

Seventy-five years have already elapsed since

this ideal was put forward and only a very little in
this direction has as yet been done. 1 am myself
now eighty-two and still hope to see the day when
many, many more schoolchildren in this world
can benefit from that "nourishment of the soul"
acclaimed by the alumna with whom the reader is
already acquainted.

Rex Raab has devoted much of his professional
life as an architect to the purpose-built designing
ofWaldotf schools. He has been fortunate, with
respect to the content of the present article, in
having the collaboration of the artist Peter
Mothes, examples of whose murals in the
Engelberg school are reproduced in this issue of
'Steiner Education'. [See inside front cover and
pages 18 and 37. Though the reproduction on
page 37 is here in grey tones, the original is
painted in the same colours as those seen on page
18, both being murals on the same wall.]

Back Numbers of 'Chi ld and Man'
Price £1.50 (post free) from the Secretary,
Steiner Education, The Sprig, Ashdown Road,
Forest Row, East Sussex RH18 5BN.

Vol. 20 No. 2 Educating Social Awareness
Vol. 22 No. 2 Non-Denominational Religion
Vo l . 2 3 N o . 2 Tw e l v e f o l d n e s s

Vol. 24 No. 1 Teacher Training
Vo l . 2 4 N o . 2 Te e t h

Vol. 26 No. 1 Money
Vol. 26 No. 2 Europe
Vol. 27 No. 1 Festivals
Vo l . 2 9 N o . 1 G e n d e r
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Literature in the Upper School
by TOM LEONARD

One of the first impressions the teaching of Comedy especially addresses the questions
literature in the Upper School makes upon one is arising from social relationships and sexuality,
the unusual quality of the texts to be studied. Few resolving them in laughter. The rage and anger
students from mainstream education will have at the mysterious injustices and inequalities of
encountered more than a couple of these texts in Fate are reflected strongly in the soul of every
their studies and will probably have met those adolescent.
when considerably younger than the Waldorf Drama itself died in the West when Christian-
student. The purpose of this article is to share ity closed down the theatres in Rome but was
some recent thoughts about what these texts reborn again within the Church in the very early
contribute to the education of our students, bear- Middle Ages. We look at the 'mystery' and
ing in mind that another article might address a 'morality' plays of this period and follow the
completely different set of questions or even be evolution of drama usually to Shakespeare. In all
more light-hearted! of this the students will have looked at a variety

The literature main-lesson in Class Nine is at of conflicts, tragic and comic, recognising some
first sight a surprising one - we survey the of the patterns not only from their own society
history of western drama. This differs from the but also from within their own school and family
main-lesson material presented in Germany and environment. The first English literature main-
elsewhere but perhaps this is not the place to lesson in the Upper School is a thorough study of
investigate these differences or even the differ- tears and laughter!
ences between the English schools! The natural The Class Ten curriculum is very diverse. The
interest in and talent for drama amongst the students will study the Art of Language in one
English is well addressed here. Usually a survey main-lesson, the transition from mythology to
of drama amongst the Greeks, with perhaps a literature in another, sometimes a study of roman-
brief look at the Isis and Osiris myth from the tic poetry is done here, sometimes in class eleven
Egyptian is done. Some of the foundation myths and these main-lessons are combined with a
whose stories indicate the driving experiences study of ancient history. Any teacher who has
which will lead the evolution of drama can be taught all of these, as I have, will know how
recounted - the Rape of Persephone, the Rebel- diverse the shaping of this material can be and
lion of Prometheus and the study of Dionysos, how subtle the inner links between the lessons in
the God of Wine. The three great tragedians of all these subjects. Taking the mood of the class.
Ancient Greece provide us with exciting mate- its maturity and constitution into account one can
rial: Aeschylus' Oresteia, the Oedipus plays of embark on a fascinating journey hoping that one
Sophocles and one or two plays by Euripides will arrive, like Odysseus, back at Ithaca to the
are recounted. These are contrasted with the homely arms of Penelope. The star of transition
comedy of Aristophanes and Roman comedy. blazes across this sky, cross-roads and turning
The contrast of tragedy and comedy is very points dominate its geography,
appropriate at this age. The students' soul life In the ancient history main-lesson we look at
often swings between extremes - light moods the story of humanity, following the different
alternating with darker more depressive moods. stages of development as the human race passes

from nomad to farmer to city dweller. Here
we encounter the changing consciousness of
humanity, earlier peoples being surrounded by
the Divine, their nature participating in the life of
the stars, the planets and the changing cycle of the
seasons. Humanity gradually begins to distance
itself from this life and begins to awaken to its
own preoccupations, its own life of responses
and creative action on the earth. In the art of
language we cover many similar transitions -
languages evolving into new dialects, into new
languages, into new dialects and so on. The tree
- or vine - of languages begins to spread out
before our gaze and we question the diagram as
we would an oracle - where have you come
from? How did you begin? When? Whither are
you leading? Is it true "In the beginning was the
Word"? You mean, before everything else?
How can that be true? Amongst the many poetic
devices studied, one of the most thought pro
voking in this context is personification. Do we
project beings into things or do we find them
there? In our Romantics' main-lesson we ex
plore not only their attitudes to society and
justice, love and beauty but also those experi
ences of nature whose power and conviction
challenged the materialistic beliefs of the eight
eenth century. As the German poet Rilke wrote in
one of his sonnets

"... O Gods, Gods,
Who used to come so often and are still
Asleep in the things around us, who serenely
Rise and at Wells that we can only guess at,
splash icy water..."

The first twelve books of the Odyssey are full of
mythical beings and strange adventures, now to
be analysed to see if there is a pattern not only to
be enjoyed but understood. The second part reads
rather more like a novel. In the story we experi
ence the transition from mythological thinking
with a powerful imagistic character to a more
literal form of thought demonstrating more the
marks of biographical interest than imaginative
encounter. The change mirrored in the story of
The Odyssey happened also in the Greek soul
later on, to European humanity later again and
some cultures are still making, or being forced

into making a similar transition. However Jean
Houston in her book The Hero and the God
dess says of the Odyssey and of myths in
general: "Working with it and playing with the
worlds great myths and stories can change our
lives. Totally."

Her own work however is a search in the
opposite direction to the one we take - she
searches from literature to myth. We may ask
ourselves what the fascination with myth really
means, why it is so strangely felt in our time.
Rudolf Meyer in his book The Wisdom of Fairy
Tales wrote that "it was instinctive wisdom
which fashioned the great imaginations of the
Gods, creating the myths as picture experiences
with the certainty and exactitude of a natural
force in man ".

The pictures of the great sagas and their
heroes and heroines share this wisdom, yet Meyer
goes on to say that the reading of them "gives life
to the power of imagination lightly dreaming
beneath the intellectual layer of consciousness,
powers which are already there pressing for
development."

Can we really hope for the best of both worlds?
A study of The Nibelungenlied and Tristan

and Isolde accompany the study of The Odyssey.
Briefly, what lies behind these studies can also be
looked at another way. We show through the
medium of the stories how the soul faculty of
thinking is individualised in The Odyssey, the
faculty of feeling is individualised in Tristan and
Isolde and the soul faculty of will is individual
ised in The Nibelungenlied. There is little space
here for a more in-depth look at this aspect of the
ma in - l esson .

The world of Parzival, the literature main-
lesson in Class Eleven is a world of developing
individuality. The necessity to question is the
pivot of the plot, the dynamic movement carrying
the individual towards self development and world
healing. The medieval landscape of castles, forests,
knights and ladies forms the geographic back
ground to this epic, the half mjrthic world of
transmutational alchemy, the horizon which sings
the hero who is nevertheless human through and
through, so much so indeed that beneath the rich
clothing and rusty armour of the middle ages a
very modem human being experiences atheism
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and despair. He miisi assess the lurees in his nwii
iiaiure which carried him lo ihe highest ideal - the
Htdy (hail bin w hich also led to his laiUirc to ask
the c]iiesijoii w hich would ha\ e led to his attaining
that ideal. Much ofihc s(Hil expcriencesoi Parzivai
arc \ eiled and one must w ait until Class Twelve to
examine the more despairing of liis experiences.
1 he ga/e ol the student lor the moment is held
otherw ise - w hat is the Gi ail? Gne senses an inner
movement by many ol ihe students towards defin
ing w hat lor them they regard as their highest ideal,
thill which they regard as most wonhy of aspira
tion. This is indi\ idiial lo each student and ol'ten
they sense a task to be undeilaken by them, which
will lend their life meaning and direction and
which will be harmonised with the destiny of
humanity as a whole and the earth itself For what
is the earth within the totality olThe cosmos? It is
theeup that continually replenishes itselfout of the
moral cosmic orders of hierarchical beings, their
gifts, moral and spiritual. Dr. Thomas Weihs. an
anthroposophical doctor, wrote: "Thisfullnessoml
hoitniy is the result of the edrih e.yposiitf̂  herself,
eiernailx heins^ imfied up into the hierarchical
structures of the cosmos.The eanh itself is now
under threat and the fruits of the eanh can no longer
be taken for granted. Our veî  morality, our social
order seem to be collapsing.

When Parzival comes to the Grail castle he is
witness to the wonderful procession shadowing
the splendour of the Grail cup but also witnesses
the bleeding spear and the wounded Amfonas.
the Fisher King, whom he is supposed to heal
with a question and replace as Keeper of the
Grail. Becau.se he is told by his teacher Gumemanz
that he mustn't ask questions he refrains from
doing so. It is a moment fraught with destiny.
In w'hat has he failed? Perhaps he has failed in
his responsibility towards his fellow man - the
wounded king - the sympathetic powers of his
soul-life not yet being under his own direction,
suppressed by common sense and the authority
of his teacher Gurnemanz. Teacher and student
soon Imd that this book is the source of many
questions, many discussions. Eleanor Merry- once
commented on this stor)':

"There is no scene in this Drama ofthe achieve
ment of the Holy Grail which does not strike

deep into the conscience of the humanity of
our time. Who amon,({ us can cry aloud to the
whole world, out of the uttermost depths of
Love and Fiiy - What ails thee?"

What ails thee? - this is the question which
would have healed Amfortas of his wound and
made Par/ival King of the Grail Castle. It ail
seems so simple!

The Cla.ss Twelve main-lesson is usually
described as 'World Literature'. There is some
diversity amongst the schools regardinn the texts
taught. Usually this will include Goethe's Faust
but after this a variety of authors is tackled. A
study of Shakespeare's The Tempest is a popular
ciioice though by no means the only one and
also Dante s The Divine Comedy is looked at by
many teachers. I myselt usually combine a study
ol Tolstoy's Resurrection with a study of Fc/i/.y/
by Goethe.

One ol the most apt descriptions of what
can be achieved by this main-lesson is
expressed by Eric Neumann in his book The
Origins and Development of Con.sciousne.ss: "A
future humanity will realise the centre which the
individual personality today e.xperiences as his
own centre, to he one with humanity's very .self."

The struggle of Faust seems lo point us to
wards this future and Goethe's witty style does
not disguise the pitfalls and dangers towards
future spiritual growth. God in his seeming
nafvete encourages Mephistopheles. the devil,
lo tempt Faust:

" You shall have leave to do as you prefer
So long as earth remains his mortal dwelling.
For man mu.si .strive and .striving he must err."

Mephistopheles mocks Faust's wish to be crea
tive; an obvious fact of life to him is that the
human being cannot progress. His learning is a
thing dry as dust; it is Faust's wish to transcend
this limited knowledge that makes him risk ilie
encounter with magic and leaves him open to the
temptations of Mephistopheles. Faust says to
Wagner who represents thedry-as-dust approach
to acknowledge:

"Is parchment then your well of living water

Look not to .stem your craving in that (/uarier:
The .spring ts vain that flows not from the
s o u l . "

it IS clear that by the saving of Faasi/Everyman's
soul IS meant rather more than his life after death
in a heaven or hell; but the development of human
ity towards a fuller, more iniegi'ated and creative
lile on earth. Complementing this theme is
Tolstoy's study of the Russian aristocrat Nckh-
luydov in his novel Resurrection. By seducinu
Katusha when she was young he unwittingly
stalls a train of events which leads her to
become a prostitute and ultimately a criminal,
unjustly accused of murdering one of her clients.
Nekhluydov linds himself on the jury which
convicts her and this experience leads him to
acknowledge his own part in her downfall.
His resolve to make amends begins a Ions
journey towards self-know
ledge and self regeneration.
True sacrifice, false sacrifice;
true selflessness, false self-
les.sness; true love, false love;
Tolstoy with ruthle.s.s. con
sistent calm investigates the
relationship between self and
society exposing the motives
of the human soul as it strug
gles to become responsible
not only for itsell" but also
for humanity.

"That night an entirely
new life began for Nekh
luydov, not.so much because
everything that happened
to him from that time on
was endowed with an en
tirely different meaning for
him. How this chapter of
his life will end. the future
w i l l s h o w. "

1 Thomas Weihs: The Christian
Community Joimuil]\i\yl A.ns..
1 9 8 0

2 Eleanor Meny: The Modern
AA'.vm-July 1937

From childlKKxl to adolescence to early maturity
the growth of an individual is a complex affair.
Within that growth there are many happenings -
some events support that growth, others hinder it.
What does our cuiTiculum make happen within
the students' growth in the Upper School? One
can only hope that the richness of the literature
curriculum will support and develop thegrowing
consciousness of the sludents as they make their
way towards maturity and that their soul faculties
will benefit and strengthen as a result of the
process outlined above.

Tom Leonard teaches in the Upper School of the
Rudolf Steiner School. Kings Langley.

The plan oj The City of Paielamuni. in Wolfram von
Eschenbach 's 'Paizifal'. as imagined by three Upper
School 17 year-olds (.see also page 32 bottom}.
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The Living Laws of the
Etheric Formative Forces
by OLIVE WHICHER

Our most essential scientific task today is to manifest here a force, which does not work
achieve as clear an understanding of the laws outward from the centre of the earth, but in the
governing the processes of growth and develop- opposite direction. Here the direction of the force
ment in the living kingdoms of nature as modern works from the periphery of the universe inward,
science has done in the inorganic fields. Modern towards the centre of the earth..."'
science rests on analytical thought, researching Rudolf Steiner, at other times, describes such
into the depths of matter as well as into the far etheric forces, working inward, peripherally and
distant astronomical realms. In all these aspects formatively, as being planar and not pointwise.
of scientific research a type of thought domi- He describes how, 'plane upon plane' the living,
nates, which is at home in the physical, earthly ethereal formative forces pour inward towards
aspect of space and of substances. The laws of the Earth, working with a kind of 'suctional
life and living processes are, however, not acces- force' and drawing the living substances upward
sible by means of analytical thinking alone. The and away from the centres of gravity. It is in such
forces of life can only be understood by means of a way that the ethereal formative forces much be
a far more comprehensive type of thinking, which understood.-
may be attained by concentrating on detail, while In the book Fundamentals of Therapy we
at the same time widening the pictorial scope of read: "The plant-world is possible on earth through
investigation. There must be no vague, pictorial the fact that there are substances in the earthly
imagining; but, without losing the exact nature of realm, which do not remain enclosed within, or
analysis, an aspect ofsynthesis must be achieved. limited to, the physical laws. These substances

Anthroposophy, the wisdom achievable through can lay aside the whole complex of physical law
the work of Rudolf Steiner, rests on reaching the and assume an opposite manner of working,
kind of thinking that is warmed by feeling and The physical laws work, as it were, streaming
activated by means of the will. Work at the exer- outward from the earth; the etheric, streaming
cises given, aims at reaching an intensification of towards the earth from all directions of the World-
thinking, which will lead to a widening of the circumference. Man cannot understand how the
powers of observation and perception. plant world comes into being till he sees in it the

Towards the end of his life, Rudolf Steiner interplay of the earthly and physical with the
began work on a book together with Dr. Ita cosmic and 'ethereal'.
Wegman, which aims at a widening of these "Soitis with the etheric body of man himself,
powers of perception. Such powers lead to the Through the etheric body something is taking
understanding: "that all the laws of nature, so far place in man, which is not a straightforward
understood,holdgoodonly in the physical world, continuation of the laws and workings of the
and that the nature of the [etheric] world requires physical body's forces, but rests on quite adiffer-
an understanding of laws, which are different, ent foundation. In effect the physical substances,
even opposite to those of the physical world. as they pour into the etheric realm, divest them-

"In this world, the gravitational laws of the selves to begin with of their physical forces."
earth do not hold good; on the contrary, there is It is in this way that we must learn rightly to

understand the laws of the living realms, thus to
overcome - or complement - the onesidedly
atomi.stic way of thinking.

Already in the year 1919, a question was put
to Rudolf Steiner by George Adams Kaufmann.'
Researching in chemistry and physics in Cam
bridge University, it had become clear to him that
the one-sidedly atomistic way of thinking in
science did not reach adequately into the realm of
living phenomena.

During his time in Cambridge, two events
were of great significance in guiding the direc
tion George Adams took in later life. A friend
gave him a copy of Rudolf Steiner's book Occult
Science^ which he read with enthusiasm, while
on holiday during the first world war. The
second was that his attention was drawn by
colleagues, who saw the direction of his
searches, to modern, so-called projective syn
thetic geometry. Among these friends were
Bertrand Russell and A.N. Whitehead.

Projective geometry was developed from the
sixteenth to the nineteenth century, together with
the great artists, who, like Albrecht DUrer, sought
the clear understanding of perspective in art,
creating the concept of a 'vanishing line', thus
overcoming the rigidity of Euclidean space and
introducing movement and polarity into geometry.

As soon as Adams could leave England at the
end of the war, he travelled to Dornach in Swit
zerland and put the question to Rudolf Steiner:
Might the morphological concepts of projective
geometry be further developed so as to give a
mathematical basis for his ideas concerning the
creative forces at work in the spheres of life? This
question was at once answered in the affirmative
by Rudolf Steiner.

When Adams first arrived in Dornach, Dr.
Steiner was away, and in the meantime he was
received by the sculptress Edith Maryon, who
put him to work at cutting away excess wood on
Steiner's great Christ Statue. One day Rudolf
Steiner came up the steps of the scaffolding to
where he was working and they greeted one
another for the first time. Steiner had just re
turned from the Waldorf School in Stuttgart
and he to l d t hem abou t i t . "The ch i l d ren a re

rampageous! When a child is not rampageous,
he is not healthy."

Then came many opportunities for con
versation with Rudolf Steiner; the immediate
task, however, was that of interpreting Steiner
into English, both as he lectured and also in
translating books and lectures for publication.

During very many years, George and Mary
Kaufmann translated and helped to publish many
books and lectures and Mary created the library
at Rudolf Steiner House in London. Wherever
Steiner spoke to English audiences, Kaufmann
stood by as interpreter. Once, as he was thanking
him, Rudolf Steiner called it a great sacrifice.
"Oh, no!" said Kaufmann, "I do it so gladly!" But
Steiner repeated: "It is a great sacrifice!" Kaufmann
never understood this, though later he thought
that perhaps his intellectual capacities needed
with time to become more spiritual.

Not until 1934 did George Adams Kaufmann's
richly illustrated book Weltgestaltung
appear. It was to have been a first volume. Only
after the Second World War did a sequel appear
in the form of a book entitled Die Pflanze in
Raum und Gegenraum, which Adams regarded
as taking the place of a second volume of
Strahlende Weltgestaltung.̂

The task was to present the new scientific
thoughts, which are based on a further develop
ment of classical mathematics, in such a way that
their interpretation is pictorial and even colour
ful. The polarity expressed by the colours red
and blue, for example, is indispensable, as is
also Goethe's revelation of the polarity between
the colour he calls 'peach-blossom' and green.
At this point, in 1935,1 joined in and had the
great good fortune of learning to know Anthro
posophy and this work of scientific research at
the same time.

Since the 16th century, projective geometry,
was worked at and formulated by great mathe
maticians together with the artists who were
creating the laws of perspective. Many of the
great artists were also mathematicians. Albrecht
D i i r e r w a s t h e fi r s t t o f o r m u l a t e t h e l a w s o f

perspective, and his idea of a 'vanishing line' is
none other than what in projective geometry is
called an 'absolute'. The static and finite nature
of Euclidean geometry was thus transformed into
the mobile quality of projective geometry, which
reached its culmination in the 19th century. Form
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and niDvemeni were here brought together in a
mathematical discipline.

It is a valuable exercise in projective geometry
to draw a line and then to choose freely any three
points on it. Irom which lines may be drawn
creating a quadrangle ol' lour sides and one
diagonal. The second diagonal, when drawn in.
completes the form and also determines a fourth
point on the original line of three points. It is then
possible to continue setting quadrangles side by
side ad infinitum, to create what is called a
"harmonic net". The fonns get smaller as the
process goes lovvturds the vanishing line or abso
lute, and they grow larger as they move away.
They can even be followed through the infinite,
returning on the other side of the original line of
four harmonic points."

ourselves create as we walk.
Now carry out the same drawing, this time

setting the forms one inside the other. It is
intere.sting to realise that the change from forms
set side-by-side to one set inside the other
introduces a move from addition to multiplica
tion. Step-measure here changes to the type of
measure found in all living forms, such as plants!
We call this "growth-measure'.

These are the two basic types of harmonic net.
revealed by projective geometry; they may also
be carried out in three dimensions. Put spheres,
for example, either side by side or one inside the
other and the measures we have called "step-
measure' or "growth-measure' will be revealed.
The absolute is no longer adequately described in
tenns of the artist's vanishing line; it becomes the

A hartnonic net in projective geometry- (from 'Projective Geometry: Creative Polarities in Space and Time'
by Olive Whicher 1971 London: Rudolf Steiner Press, reproduced by kind permission of the author).

This exercise, setting forms side-by-side,
reveals a type of measure which is called a
projective 'step measure'. Move the vanishing
line (the absolute) into the infinite and the
measures will become equal steps. This is the
type of measure underlying all structural work
in the mater ia l wor ld and i t i s the measure we

'plane at infinity' of three-dimensional space.
Here we meet with a phenomenon of great
importance for a science which reveals laws
applicable to the living world as well as those
which hold good in inorganic matter.

In his researches. George Adams was led
to realize that although modern mathematics he

describes vari.uis lypes „| space including the
ideas ol Einstein and others, no one had thought
It worth while to rormiilale the polar opposite of
oidinaiy Euclidean space. This is what Adams
did. iollowing Steiner's indications of what he
called Gegenratnn (counterspace)."' Not only is
it possible to formulate the ideaofan absolute in
the plane at infinity ol outer space, but the polar
opposite i.s also true: an innermost ab.solute in a
point within must also be conceived. It may be
thought of as the absolute of a polar type of
space. This is counterspace, negative space,
polar Euclidean space; it is what Steiner calls
ethereal space.

On many occasions, when Rudolf Steiner was
attempting to describe this opposite kind of spa
tial process, essential for the true understanding
of living processes, such as the germination of
plant seeds or ol animal and human develop
ment. he described the polarity between sun and
earth. The density and weight of earthly sub
stances. he maintained, do not apply to the sun;
nor do the push and pull and explosive forces of
the earth apply to the sun, the planets or the stars.

Here we meet with a great challenge to our
scientific way of thinking. In describing the .sun.
Steiner often used the picture of a vacuum - a
space which is "emptier than empty'. A micro
scopic study of the early stages of all types of
living development is indeed most inspiring,
provided it is unbiased by thoughts tied to purely
material phenomena.

Of all living phenomena, the developing plant
reveals most eloquently the morphology typical
of such hollow, seemingly empty spaces out of
which living substance ri.ses up towards the sun.
Goethe was the first to speak scientifically of
such phenomena.^

Plant morphology reveals centric and radial
forms in roots. Cut a section of a root; the centre
is dense, and the side roots radiate out from this

innermost cell-structure. The shoot, however,
.shows that the cells from which the buds and the
leaves will develop are in the cambium layer
immediately under the bark. The stem is typi
cally hollow and empty. Again and again, new
inner hollow spaces will develop, from which
buds and leafy forms will arise. These leafy
forms are typically planar .surfaces.

All living growth proces.scs are. indeed,
peripheral in nature and subject to anti-gravita
tional forces. We are t)nly loo familiar with
explosive forces and with the phenomenon of
shots from a gun: death-dealing phenomena. It
becomes more and more urgent to understand
scieiililically those forces at work in water, air.
light and warmth, without which there would be
no life on our planet.

The words "positive and negative" and "space
and counterspace" are not easy; and Rudolf
Steiner's use of the words "ether" and "ethereal"
is also not easy for modern science to accept.
Nevertheless, sciences such as biodynamic agri
culture and anihroposophical medicine are
founded upon such concepts and put them daily
into practical use. Biodynamic farming relies on
preparations to be sprayed on the land or put into
compost and dung heaps, all of which are made
according to the principle of putting substances
derived from living sources into "inner spaces" to
undergo a ripening process through a summer or
winter .season. Processes which are quite daunt
ing to a modern scientist are found on the farm to
be very effective and are being used world-wide.

The same principle of taking into account the
peripheral and planar processes of the ethcric
formative forces is u.sed in anihroposophical medi
cine. For example, in the Hauschka Massage the
muscles are not manipulated three-dimensionally.
but the hands are used entirely planewise on the
surface of the body. Also, for instance, the process
used in the development of Iscador, a remedy for
cancer, takes place with the help of a centrifuge,
designed to allow the mixing of the different
mistletoe juices to take place uninfluenced by the
centric, gravitational forces of the earth.

Toclose this inevitably short introduction totlie
idea of ethereal formative forces, let us touch on
Steiner's teaching concerning the so-called "three
fold human being', if only to encourage the shed
ding of further light on this most important theme.*'

When Steiner introduces the idea of the "three
fold human being' by describing this in terms of
an inverted plant, he compares the brain and
nervous system with the realm of roots; the
rhythmic system of heail and lung he relates to

Continued on page 3S
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Imagination in the
Kindergarten Years:
The Developing Language of the Soul
byJOSIEALWYN

linaiiiiutlion is ihe vital power and process of
creating menial pictures; it is also a step in the
process of realising something new. Coleridge
describes imagination as a "synthetic and
magical power" wiiich resolves the dialectic
between mind and nature: as an energy that
transforms and blends idea and image, thought
and thing. It connects external nature to the
acts of rellection performed by the inner life of
t h e s e l f - c o n . s c i o u s m i n d ' : a n d . S t e i n e r . l i k e

Ctderidge. describes the development of higher
degrees of imagination. Here we are concerned
with its early development.

Imagination and thought can be characterised
as twins who grow and develop in the light of
consciousness: while con.sciousness itself grows
frotn the interplay of death with life forces. To
illuminate this: if we imagine the enlightened
wisdom that can arise in old age. when bones are
brittle and the body is dying, we can see that
when caiabolic and hardening processes gain the
upper hand consciousness is more apparent. If
we imagine, by contrast, the baby at the breast we
have a picture of deep t//?con.sciousness: of a
being existing at one with the growth and flow of
its bodily life. Here, at the threshold of birth, we
see that life forces have the upper hand.

Now. in the proce.ss of growth and develop
ment these life forces gradually withdraw from
areas of the body: the skeleton begins to harden,
the teeth come through and .so on; and as we grow
-SO we awaken. We come to consciousness wher
ever sheer life is repressed: obser\'e. for example,
the change in consciousness as the very first
teeth emerge and. even more, how the hardening
of bones, which makes standing upright and
walking possible, denotes a mighty leap in the
development of the child's consciousness. As we
gain control of our upright bodies and orient

OLir.selves in space we awaken to ourselves as
individual beings and. thus somewhere around
the age ol three, we begin to refer to ourselves as
"1 . At this point the light ofconsciousness is such
that thought and imagination begin to develop.

However, until the change of teeth during the
seventh year, it is adevelopment in embryo-, that is,
we can foster the development of thinking and
imagination by providing a healthy balance of
inlluences in the child's environment, but we
should not work directly on embryonic faculties.
As Steiner describes, between the ages of about
two and a half and five years when the child has
learned to .speak and walk, the formative forces
which have formed the head and are now free, join
with those formative forces which are being re
leased from the chest organism (breathing and
circulation of the blood) when they have formed it.

"And lhi.s now appears as ilw exceptional develop
ment of vivid nu'inoiy and uncheckedfancy possessed
by children of this age. Extreme care must /i<nr he
taken in the cultivation of ihe.<:e two faculties.

As far as meinoiy is concerned the child must be left
entirely to itself. It is still an imitative being and as
such it must on no account be troubled with memoiy
exercises and .such like. Otherwise it may be damaged
for life, if research is carried far enough it will reveal
that the tendency to arterial .sclerosis and rheumaii.sm
which comes on about the fortieth year is due to
premature overloading of the memory".-

It is not only Steiner who makes us graphically
aware of the ill-health consequent on imbalance
developing in life. Shakespeare, in A Mitisiimmer
Night's Dream and Dickens in Hard Times, for
example, both echo the concern with concentrat
ing on abstract thought at the expense of vital
imagination. Dickenspowerfully depicts the death
forces at work in industr ia l Coketown where, at

Gradgrind's 'model day school' the children are
tausht "nothing but facts hard facts...never to

tuncy . Shakespeare's play depicts the unliuppi-
nesscauscd when either Intellect (represented by
Athens) or the life of feeling trepresenled by the
wood) hold loo much sway, it is imaginuiir)n
which is shown to weave a harmonious synthesis
from these opposed forces. It is the artist in each
of us who responds to the truth presented in
works like those ot Shakespeare and Dickens and
who inspires us to seek a healthy balance of
innuences in each phase of our lives.

Now we discover that the twins of thought and
imagination are not identical and. while memory
must be left entirely to itself, "the development of
the imagination must be helped by a proper
choice of playthings".̂  The overall process is the
same, thinking and imagination develop out of
imitated gesture as a continual process of taking
what is outside in through the senses and gradu
ally forming the inner lifeof body, .soul and spirit.
However, the paths dilfer. The development of
imagination is more intimately connected with
the sensory nature of the child before the age of
seven: "The fact that the child jis] wholly sense
organ [laterl enables him to develop above all
the gift of fantasy and symbolism".' .Steiner

elucidates the "picture-making" faculty of the ethe-
ric forces through the analogy of the human eye.

"The eye. like the child, is acutely sensitive to the sen.se
impre.ssions of the oiit.side world: that which i.\ outside
is to he found in the eye as a picture. In the eye a picture
is formed, an inverted picture, of every e.xternal object.
If nr would look upon this picture with the Jiitesl sen.se
oj ob.seiraiion we would .see that it determines the
course of the eirculaiiott of the blood in the choroid.
The whole choroid is conditioned in its blood circida-
lion by the nature of the picture within the eye. Just .so.
ifsomething happens in the young child's environment- .Steiner takes the extreme example of an augiy
imtbursi - then the whole child will have a picture
within him of this outburst of rage. The etheric body
makes a picture of it. From it .s<nnething passes over
into the entire circulation of the blood and the meta
bolic system. Thus irt' .see that the child is wholly
sen.se-organ and reacts to all the impre.ssions arou.sed
in him by the people around him. everything that is
dime in his pre.sence is transformed in his childish
organism into spirit, soul and hodv.

It is in this way that the sense organs form
pictures from the external objects, Gradually this
picture-forming faculty becomes emancipated
trom the unconscious bodily forces and. begin
ning at around two and a half years, the child's

Drawing in the Kindergarten: Once upon a time ... Photo: Aliki Sapountzi
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play becomes less reulily-bascci am.1 more lilled
wiih imaginailon. ■"Banging on pols and pans no
longer siilliccs. Now a pol may become a house,
and the spoon a person who lives in it."" How-
e\'er. it must be ntUed that this i.s not iliinkinii:
"'Ihc xeiisc firmans </<> lun think: ihcy pi'irvive

pii iiircs. nr nithcr iln-y fnnn picturex from ihe
c.Mcnuil ohji'ds. Aiul even wheit the cliiltl's sense
experiences have cilrecitly a (inuliiy of soul, it is not
ti ilioiiithi iluif emerges hut on iimific. olheii a soul
innif^e. on imofiinoiive picture".'
This gradual emaneipalion of imagination from
the sense organs in the Kindergarten years is
described below by Joan Almon in terms of
fantasy in play situations w hich characterise the
different stages of development:
"At first the chiUrs fantasy is so full ofaclivily and
chatifie that the three year old is more or less in
perpetual motion. Gradually, the child becomes more
focused in play, and the four year old can set up a play
situation and remain with it for half an hour or more.
At this afic children are still dependent on creating
play situations out of what is at hand. They typically
enter the kindergarten without an idea of what
they want to play and wail for inspiration. This or
that object captures their fancy, and their fantasy
transforms it into what is needed... A new .stage of play
consciousness begins when the children enter the
kindergarten with an "idea in mind".

"They don't wait for inspiration to ari.se from the
objects at hand but .start with an idea for play and then
.seek to create the objects they need. This is the begin
ning of imaginative play. The stage is no longer in the
.same sen .se ou ts ide the ch i l d bu t ra the r w i t h in . Tha t
which previously look place outwardly with objects
and bii.sy limbs now takes place inwardly as imagina
t ion i s ho rn .

In these processes of development-of gradu
ally taking the outside world in through the
s e n s e s t o c r e a t e a n i n n e r w o r l d o f s o u l - t h e

healthy balance for the child's developing
consciousness lies in avoiding intellectual
instruction but actively fostering imaginative
development. This is achieved through the
teacher's work in the whole field of gesture. This
includes attending to every aspect of classroom
organisation, from the colour and texture of the
Kindergarten room and the arrangement of fur
niture to the natural qualities of each individual
plaything. The more the teacher achieves a
natural simplicity in every detail of Kindergarten

life the more the children can exercise iheirown
fantasy and. thus, develop their symbcilising ac
tivity. It includes also the gesture of simple
puppet shows for children both to imitate and
enact, focusing on the clarity and appropriate
ness of the teacher's gestures in ring games and
linger plays. Most of all it includes for the teacher
an awareness ot oneself as a person worthy of
imitation, for until the child is five years-old
"what you say to him, what you teach him. does
not yet make any impression except in so far as he
imitates what you say in his own speech. But it is
what you are that matters [for] everything that
you do passes over into the child.'"' And it
is only when one's own behaviour sets an exam
ple worthy of imitation that one can help in
forming a child's disposition and good habits.

Then, from the fifth year until the change of
teeth the formative forces begin to free themselves
from the limbs and metabolism. The child begins
to experience a new faculty in her soul: a belief
in grownup people and susceptibility to theirguid-
ance. Up till now she has imitated. Now, little
by little, she begins to obey what she has grasped
(through imitation) and we apprehend the llrst
.seeds of the moral nature. The power of nwral
imagination dwells in every human soul. It is a
power which works - generally without our being
consciousofit-atformingalivingpicture as to
how a deed can be done better and differently
next lime. So that if we have caused someone a
hurt, the artist in our soul forms the image of
a s i tuat ion in which the hur l is made bet ter.

".fust as the formative forces of the body build the
body and permeate it with life, .so do these spiritual
formative forces build up the moral nature of the
human being and permeate him with moral impul.se.s,
not in the form ofab.stract commands but of images
rich in content. The vi.sion of a future action can
confront a human .soul.

The teacher can call these moral formative forces
into play from about the fifth year onward and tell
the children simple curative .stories out of his or
her own imagination. At this age children can
begin to hold a string of narrative picture.s in their
developing imaginations and they also now need
the nourishment that fairy stories can give them.
It is essential that imagination be fo.siered in
the right way for. if untended, weeds spring up

that can assume wild forms, and overrun the
garden of the child's soul. Aberrant forms of
fantasy are an especial danger when young
children are exposed to television, video and
computer games that stamp stereotyped images
on their sensitive being and sometimes leave no
room for the vital growth of the child's own
moral imagination. We are now beginning to
experience the consequences of fantasies fed
on media stereotypes, while the child's true
imagination, like Cinderella, is deprived of vital
nourishment and starves.

Imagination, well fostered and nourished
through the Kindergarten years, ensures that
adult thinking will be infused with the strong,
creative forces which enable individuals to
work responsibly into the future for the benefit
of humankind. Meanwhile, the child's change
of teeth in the seventh year indicates that
memory and imagination are born. It is time to
leave Kindergarten: because the garden of the

child's soul should now
be well prepared for the
class teacher, who will
work directly on those vi
tal forces of imagination
and memory, to help iJiat
garden grow beautifully
through the .seven years
ahead . S te ine r i nd i ca tes

that all imaginative know
ledge based on truth is
healing and health-giving,
and that the best educator
is this same imaginative
knowledge (from Thea-
.sophy of the Ro.sicrucian).

With ct background as a
lecturer in l iterature in
Higher Education. Josie
Alwyn is a Kindergarten
teacher at the Brighton
Steiner School. She is the
author of Lifting a Veil
on Language in the Kin
dergarten: An Illumination
of the Thinking behind
Gesture and Speech: and

the Use of Fairy Tale in the Pre-School Work
of a Steiner Teacher ptdilished in the 'Steiner
Education' monograph Early Years.
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cmhiisiasm ol the chikiicii. [1 hai same ciuhii.si-
asm foinos across in ihc children's drawings on
pa^es 21 and 23.|

In 'ilreiiniinfi iiiixh''. a child who had Mailed
oil as *.VIr. Realisi" - "Why do you only lell us
fair) lalesand noihing real?"-became one of ihc
more enihusiaslic when ii came to rccouiuina
ihe stories lo the leacher the following day. so
absmbed was he by the events in the Kale\ ala.

The end of 'Kalevala" pictures the time when
Christianity comes to Finland. It tells about
Marjalla. a virgin, who gives birth to a son. At
that point. Viiinambinen stands aside: through
song, he conjures up a boat for himself and sails
away from "Kalevala" "...to lofiier regions,/To
i l i e U i i n l hcnea lh i he heavens " . He l eaves h i s
kantele and his songs for the children of Finland.
Ancient beliefs step aside and a new age begins.

"Then the old niaii (inickly t rossed him./ Qniek hap-
lised the child with water./.As the King of all Karelia./
And the Lord of all the mighty./(Then Vdindmoinenj
hegan his .songs of magic./For the last lime .sang them
loitdly./Sang himself a boat of copper./ With a copper
deck provided./In the .stern himself he .seaied./.Sailing
o'er the sparkling billows.../ '.And again will I be
needed./ .Men will look for nie land ini.ss me.i/ To
constrtict another Sampo...'"

The session on "Kalevala" was the high point
for Class 4. still fondly remembered by the chil
dren. Now in Class 5. "Kalevala" features daily,
and the verses in the children's reports are taken
f r o m i t .

Karita Tiioininen is the class leacher of Class 5
in the Sieiner School oJ'Lappeenrania. The trans
lation of her article on the Kalevala has been
made by Rita and John Kirk. The e.xcerpls front

the original te.xt have been taken frotn the
Kngli.sh edition of 1907. translated by IV. /■".
Kirby (Everyman's Library, published by Dent I:
likewi.se in the article which follow.s.

What is the Sampo?
by REINALD WITTERS

Among the male heroes of the Kale\ala, the
greatest acclaim is given to the triad Vainamdinen,
Ihnarinen and Lemminkainen. Vainamoinen is
the old wise seer who can look back to the
dawn ot creation and is able, out of this ancient
knowledge, lo find and speak his magical runes.
He is also the singer who invented the kantele. the
folk instrument of Finland, and when he tunes
into it. and sings his songs, all creatures in the
kingdoms of nature and all human beings, what
ever their age or .sex. are deeply moved, soothed
andcalnied. llmarinen.afamous master smith, is
middle-aged: Lemminkainen is the youngest of
the three, always ready tosally forth doing heroic
deeds and winning women's hearts thereby.

The Task of Forging the Sampo
While Vainamdinen is visiting the Northland,
seeking the hand of one of the daughters of the
court, a task is laid on him by Louhi the Matriarch
of the Nor th land .

"But if yon can forge a Sampo,/ Weld its nuinv-
coloured cover./ From the tips of .swan's white
wing-plumes./ From the milk of barren heifer./ F rom
a .single grain of barley./From a single Jleece of etrc '.v
wool./ Then I will my daughter give you./ Give the
maiden as your guerdon./And will bring you to your
countty./There to hear the birds all .singing./There to
hear your cuckoo calling./ On the borders of your
cornfields."

We are not told what this strange thing is which
Louhi wishes to have made. But we know that its

fashioning, and certainly its being and activity,
must be extremely unusual. For everything indi
cates that we are dealing with extraordinary,
almost supersensible components. Vainamdinen
reacts to Louhi's request in his own way. He
obviously considers it right and proper that the
Northland should acquire its Sampo. But he

knows very well that its fashioning cannot be of
his doing but that he must give this over to the
mastei smith Ilniurinen. he being the most suit
able one lor the task, seeing that he has fashioned
the root ot heaven: "He hammered the roof of the
M inds and nowhere can you see the marks of the
hammer nor the mark of the lotig.s." But since
Ilmarinen would never set out on this dangerous
mission ot his own will Vainamdinen lures him
to the Northland by trickery.

In the person of Louhi we may f ind remnants
of the ancient matriarchal thinking because she
appears as a powerful ruler who is able to
demand deeds of this calibre from the heroes of
the Kalevala. Beside her, these heroes appear
rather gauche.

The Smithying Process
After some time, Ilmarinen accedes to creating
what is wanted. He carefully looks for a suitable
place for the forge and sets it up. But he doesn't

start the great work straight away; the task is too
portentous, for here a very special masterpiece is
about to be created. At the end of every day's
work he stands with great anticipation before his
furnace and wails lo see what appears before
him. First emerges a coat of mail, then a ship,
then a cow and finally a plough. All are indeed
magnilicenily beautiful and adorned with cos
mic signs; though each in turn is rejected as it
(ails lo fuliil the master's expectations.

Tlic.se objects, which appear one after another
from the glowing depths of the furnace, may
reveal their nature through the power of imagina
tion. The chain mail points to the time of the
hunter; the ship totheculiureofthe fisherman (and
pirate); the cow indicates that ofanimal husbandry
when the people were largely nomads; while the
plough brings us to settled life on the land. Whereas
the first runoof the Kalevala describes the creation
of the world, this tenth runo presents us with a
panorama of cultural development.

Ilmarinen. the master .smith, foiges the Sampo - a drawing by a Cla.s.s 4 pupil.
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The Sampo in Action
Atter tour more days of vei7 hard work the
smith sloops again over his furnace, at which;
' I here he saw the Sampo forming,/ With its many-

coloitreti cover./ Thereupon smith Ilmarinen,/ He the
great primeval craftsman,/ Welded it and hammered
at it./ Heaped his rapid blows upon it,/ Forged with
cunning art the Sampo,/And on one .side n rt.v a corn-
mill,/ On another side a .salt-mill,/And upon a third a
c o i n - m i l l . "

So now at last we discover a little more about
this extraordinary object which the Matriarch
of the Northland desired so intensely. It is some
thing like a mill which works on three sides,
grinding tlour, salt and golden coins. It has a
many-coloured cover like the canopy of heaven.
While this mill is working the cover is in continu
o u s m o v e m e n t .

"Now was grinding the new Satnpo,/And revolved the
pictured cover,/ Chestfuls did it grind till evening,/
And another ground for barter,/And a third it ground
for storage."

Here once more three activities are named:

consuming, giving away and retaining - all
processes which were very important in ancient
places which, by their nature, were self-suffi
cient. Notwithstanding, these same functions
can also be applied without difficulty to indi
vidual people.

We next want to know how Louhi the Mat r i

arch of the Northland receives this new creation.
She does something very strange with it:

"Now rejoiced the crone of Phoja {Louhi},/And con
veyed the bulky Sampo/ To the rocky hills of Pohja,/
And within the Mount of Copper,/ And behind nine
locks secured it,/ There it struck its roots around it,/
Fathoms tune in depth that measured,/One in Mother
Earth deep-rooted,/In the strand the next was planted,/
In the nearest mount the third one."

The fact that the Sampo is neither brought in
doors nor into the courtyard but finds its place
wi th in the moun ta ins te l l s us tha t we a re con

cerned here with a powerful object belonging
to nature. But it is important that it has a micro-
cosmic meaning for each individual as well as
all-embracina, macrocosmic significance. In this

respect there have been several trenchant inter
pretations: for instance, it has been said that with
Louhi's Northland the whole of the northern
region of the sky, which revolves around the
pole, is portrayed.

The Fate of the Sampo
The narrative does not return to the Sampo until
we get to the 39th runo. Meanwhile much time has
passed. The three heroes no longer feel themselves
subservient to the Matriarch of the Northland
and foray forth to take possession of the priceless
Sampo themselves. But their adventure comes to
grief. They are pursued with their booty by Louhi;
the Sampo is destroyed and its splinters sink
into the sea. However, what seems at first to be
a great disaster soon reveals its better side.

"Then the fragments all were .scattered,/ And the
Sampo's larger pieces/ Sank beneath the peaceful
waters/To the black ooze at the bottom:/Thence there
springs the water's riches,/And the wealth ofAhto's
people,/ Nevermore in Ahto's lifetime,/ While the
golden moon is shining,/Shall the wealth ofAhtofail
hitn,/ Neither .shall his watery hottours."

The Broadcasting of the Sampo
Some splinters are of great importance for the
water and fishermen; others for the land and
the peasants.

"Other pieces were remaining,/ Rather small those
other fragments,/ On the blue lake's suiface floating,/
Tossing on the broad lake's billows,/And the windfor
ever rocked them,/ And the billows drove them ott-
ward./...To the land the wind impelled them,/
...Vdindmoitien, old and steadfast,/ In the suif beheld
them floating./ ...Very greatly did it please him,/And
he spoke the words which follow:/ From these seeds
the plant is sprouting,/ Lasting welfare is commenc
ing,/ Here is ploughing, here is sowing,/Here is every
kind of increase,/ Thence there comes the shining
mooidight,/ Thence there comes the lovely sunlight,/
And the lovely land of Suotni.'"

At first we see only a shipwrecked old man
clutching at hope, but soon he changes into a
sower who has a vision of the future, full of
blessing for his people.
" Vdindmbinen, old and steadfast,/ Went back likewise
to his countiy,/ ...And he sowed the Sampo's frag-
nients,/And the coloured cover's pieces,/Out upon the

T h a t

,2l v!ww Might increaseyield their produce./As the ale obtained from
ĥe bread that rye is yielding./ Then the

aged Vamamomen/ Spoke aloud the words which
follow:/ Grant, OJumala, Creator,/Thatwenowmav
li ve m comfort,/And be joyous all our lifetime,/And
theieafter die in honour,/ In our pleasant land of
SuomUAnd in beautiful Karelia.'"

Thus, finally we see that with the powers of the
Sampo in the Kalevala, such a rare treasure is
indicated that even a small fragment of it can lead

to great outer and inner riches, that is: tho.se
powers which are able to sustain an entire culture
but which at the same time preserve an inner
harmony with nature. In the Sampo they have
found a many-sided, true and deserving symbol.

Dr. Witters taught until the 30s in the first Rudolf
Sterner School in Hamburg. He now lectures
widely on anthroposophical themes. Having lived
in Finlandfortnany years, he has made a special
study of the present theme; also its connection
with the Grai l .

Singing One's Way Through Kalevala
by MARITA HELASUUO

As a postscript to the i J ■ j i—i
above, it would leave IY J J * * *—
an imperfect impression
of the Kalevala, if no 0 p—.
mention were made of ̂  1 J J ] * E
the traditional way of u ' '
singing it. This was often done by two 'minstrels'
sitting opposite one another with hands 'locked'
together i.e. each one with hands lightly clenched,
the right one facing downwards and fitting into
the other singer's left one, which faced upwards.
The singers gently swayed backwards and for
wards as the epic unfolded.

I usually help the class teachers in our school
with the music of their Kalevala main-lesson.
There are many ways of doing this and more
ways can always be invented.

In 1993 Paulo Rusava published his delightful
book of Finnish children's poems, rhymes with
music specially composed for them, games
(illustrated) and poetry about 'Kalevala' and
Kanteletar. This contains a fund of resource
material and ideas for the teacher, with plenty of
choice for those wishing to chant the text of the

Kalevala with their children. Two of these chants
are given here. The first (above) is one of the
many traditional chants and is widely known,
also outside Finland. The second example
(below) is of a pair of chants, one in the minor and
one in the major, that can be alternated.

There are also chants that have been arranged
as part-songs; and some that can be sung in
canon, perfect for Class 4 when this genre of
music first appears in the curriculum. Much
variety can thus be introduced as one 'sings one's
way through the Kalevala'.

Marita Helasuuo is one of three music teachers
at the Helsinki Steiner School in which there are
three 'streams': the teaching in streams 'A' and
'C is done in Finnish; stream 'B' uses Swedish
as its linguistic medium. Both are 'official' lan

guages. All three music
f [ J [ —H teachers work through-■ • J J — out Lower and Upper

Schools.

Music script:
Janet Ramsaren
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Two (Inifions: i}ainii'(l and over-drawn bypnpils in the same class (The Bristol Waldorf School. Class 4). after
hearinî  the same story, told on the same day. hy the same teacher - hut with dijferent inner e\e-witnessinf{
lima}iinaiion).

. . .

Former Pupil
PETER HORSFALL

My fulher had signed me up Ibr Eton. Then my
mother heard ot Waldorf education and eventu
ally I was sent to Wynsiones for a year. Up to then
my schooling wa.s extremely orthodox and i was
unhappy at school and bored. Wynstones was
going through a difUcull patch. Discipline wa,s
low and 1 remember letting loose and often play
ing truant and getting up to mischief with a friend
- and getting away with it. Freedom after the
con.strainl.s of orthodoxy. Then I came to Michael
Hall, at that time in Minehead during the war. I
joined Friink Bircumshaw's class and was looked
after by Mr & Mr.s Sheen in their hostel at Little
Odell. Their daughter, Rachel, was also in Mr
Bircumshaw's class. I was never sporty, but play
ing hockey on the beach was wonderful. Rachel
would run like the wind in a race, beating most of
the boys and I was always nearly last, looking
ahead, no need to look behind. We were in Class
9 when the school began its move to Forest Row
as soon as the war ended. Black-out on the win
dows had to be removed and many other practical
tasks were in the timetable to begin with. My
memories of the classroom work iue generally
ones of trust and happiness although 1 was scared
ol Lucy Dennison and French lessons, such a
difUcult language. German was more to my liking.
I was academically rather slow but was not over-
pushed by the teachers as I might have been at
Eton. For this recognition on their part of a slow
developer I am now extremely grateful. Much
development has come about through my life but
at its own right pace. An education that gives tru.st
in life and allows outer and inner development to
take place throughout a lifetime is the right one.

Aflertakingtheexamsand failing them (Rachel
passed of course) we went our sepiirate ways.
Military service was still in operation and I spent
18 months in the Royal Engineers, most of the
time as a lorry-driving instructor. At the week
ends I would go home on my motorbike and play
the oboe which had become a major interest for

me whilst at Michael Hall. Coming out of the
army, I went to Southern Rhodesia with the
lamily. They were emigrating but I only stayed
lor a year. Then began around three years of craft
training. Central in this was the lime I spent in
Mittenwald, Bavaria at the Violin-making School.
Although continuing to play the oboe for many
years I was mainly interested in making thinss.
Making things, eventually many different
kinds of things, became my main focus through
life. Violin-making was an excellent craft
training for all sub.sequeni forms of work.
Once one craft is mastered others are not
difficult to learn. Above all, the richt mental

'Simbirds'. "In Au-nraiia came the ideas for many
weaving.s. The background for this one came from an
Aboriginal painting with its strong earth colours. The
black and white birds from the magpies and
currawong.s. The piece u'«.y from the lower right
to the upper left. The frame, ridged in line with the
background weave, is oak. the surface burnt with a
blow-torch and then wire-brushed, giving a strong
brown colour with a .smooth but textured surface."
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auitude applies in every kind of crafl work.
Then came WaldorlTeacherTraiiiing in Slult-

gari and marriage with Rachel. We went to
Eimfield School in Stourbridge where I taught
woodwork and our children airived. Three years
of class teaching later proved a decisive moment
in life. 1 decided I was not really suited to teach
ing children and left Eimfield to work on my own
lor a while, designitig and making children's
play equipment. This led me into a small factory
where I designed and made prototypes.

Then in 1968. on holiday in Forest Row. 1 had
a conversation with Francis Edmunds, the
tounder. with his wife Elizabeth, of Emerson
College, an international adult training centre
based on the work of Rudolf Steiner. 1 was
looking for a change and the right moment was
there. After ten minutes Francis asked me if 1
would like to be the woodwork teacher and I
jumped at the opportunity. For Rachel and me

'Tluiu îus'. The diiisl writes: "Thei (i/iiiei ri(ni between our thon^hts am!
iuiiiire\s hirils, Ruihlf Steiner
speaks about so inspirint'lY in some
(>! his lectures, is the main theme
in a number of my (lesi}{ns. Then
this project is also an attempt to
work with optical hleiklin}>. The

painim^s of the Poiniillisil
Seurat in particular, are an e.xampie
of this. In weavini>. if the \arns are
complementary in colour, ecpial in
tone am! strenath. ami .spaced at the
riaht distance apart, then, as .shown
here, turquoi.se blue and pink itt
the backf-round ii curc will f-ive a
.shimmerina .̂ >ey effect. The xarns
used are cotton, wool and .silk. The
ca/Tini^ is .sycamore, coloured with
water-colour and lii>htly wased. "

this was the beginning of 28 years
work of various kinds at the Col

lege. I was 38. quite late to begin a
main task. But the right moment
without any doubt. Rachel eventu
ally took on the weaving and the
development of craft work with the
students became our main task.

Craft work is essential in life today
especially for children and often for an adult. Still
looked on by many as a gap-lUler in a timetable or
as an occasion for social chit-chat, it is often
relegated to a status well below that of the arts. The
visual ails of sculpture and painting are usually
well represented and practised in our schools. The
most grounding art of architecture hardly ever:
crafts are really part of this great art. Structure,
construction, spatial awarene.ss in the three
directions of space and their deeper meaning,
proportion, usefulness, hand-skill training, un
derstanding and a real connection with the
materials used, and perhaps above all the begin
nings ol an awareness of the direct relationship of
all this to the human physical body and its potential
for moral action. The future needs craft training to
be undertaken with a renewed seriousness and
intensity. All Upper School young people iu-e
capable of making a well-made piece of furniture
or a musical instalment, such as a siuitar. aiven

engLnclercd can be enormous. Real design ability can be awak-
in he world. Our physical body is directly connected with

K emits In the wood construction of buildings, boats and
urnilure the language used shows this link: head, spine, knee,
foot, chest, nb and so on are all words u.sed. In workina with
nature s substances in a true way the seeds for moral action tind
thinking lor the luture can be sown.

Working with students at Emerson College over the years has
taught me a great deal. We made furniture which they first
designed themselves, musical instrumentsofmany kinds and did
three-dimensional and relief woodcarving. They came from very
many ditfereni countries in the world which was one of the most
enlivening things for me working at the College. Another greatlile-enhancer was the total freedom given to me in my workshop
to develop the work over the years with the students in the way
which suited us best. 1 hope that crafts at Emerson will continue
to be an essential part of the course work.

About seven years ago Rachel dropped a hint and I started
lapestiy weaving. I had also taught painting at Emerson and had
been much involved in transparent colour decorating for build
ings. called Lazurc, co-founding with Robert Lord the tlmi
Colour For Buildings which he has now run for many years.
Eai lier on. the questions as to what is the relationship between
Craft and Art had much occupied me. A year's sabbatical from
College enabled mc to explore painting at a more pensonal level
and I produced about sixteen water-colours and oil paintings.
The craft element in this came to me strongly. The relationship
ol crali in art and art in craft needs to be di.scriminated and
understood. Respect for the materials used in art is often not
evident and a piece of craft work can be very well made but dul I
and uninteresting to look at if the aaisiic feeling is missing in
it. (This will probably sound old fashioned to many today but
in education the understanding and consciousness of what one
is doing are vital and when boundaries are crossed one needs to
be awake to what is happening). In tapestry weaving I discov
ered a unity of these two aspects which 1 find immensely
fulfilling. Construction in textiles is the primary thing, full of
endless possibilities but tapestry has no practical use and is art
in a unique form. Craft and Art. Art and Craft have come
together for me in. I hope, a wonderful balance. The striving for
balance in many aspects of life has become a central pan of
everyday living.

"Myfir.st attempt at double-weave: two layers of cloth woven together with the free-form shapes in addition on the
surface. The double-weave layers are interchanged at will, giving a va.st range of design possibilities. This is the
direction in weaving I am now concentrating on. In this e.xampie. the .surface .shapes are simplx a progression from
rectangular forms to the circle, from dark to light."
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Rudolf Steiner in Action
Indications for Design in Handwork - Part I *
by LOUISE VAN BLOMMESTEIN

Introduction by Marie Steiner
As part of his educational activities, Rudolf Steiner
laid special emphasis on handwork. He stressed
the importance of children being taught to de
velop hand skills. He often used to say: "People
who are unable to use their hands skilfully for all
kinds of work will not become good thinkers and
will behave awkwardly in life." He, therefore,
spent a lot of time drawing attention to the
teaching of sewing, knitting, crochet and embroi
dery, beside painting and modelling. Besides
making useful things in knitting and crochet,
children in the Waldorf School, Stuttgart also
made dresses, aprons etc. which found grateful
users. Weaving was a source of special joy.

In embroidery the artistic implications had
to be considered as well. Feeling for form and
colour could be awakened in this way. Learning
how to work with coloured wool and silk or
other thread not only gives an opportunity to
develop a sense for colour harmonies, but also
helps to experience the soul aspect of colour:
activity - aggression or solution - living in the
realms of colour, finding out its firmness, con-
cenU"ation of warmth, calmness or radiance,
when working out a pattern.

Dr. Steiner liked to choose painters to
teach these things, and they were given
valuable d i rect ives in order that ar ts and
crafts might be lifted into a sphere where
spirit and form could be evenly balanced,
* Steiner Education is much indebted to Edith

Biermann for the present translation. She was
a pupil at the Domach 'Fortbildungsschule'
at the time these indications were given;
and recalls many of the occasions when
Rudolf Steiner came into the classroom in
Domach. giving advice and encouragement,
as desc r ibed here .

where they could inteipenetrate and thereby
in.spire the would-be artists in a living and crea
tive way.

The present memories of talks with Dr. Steiner
lin the school at Dornach] during working ses
sions are evidence ol this, and in their simplicity
and living vitality seem worth recording.

For the human being today has become virtu
ally a 'head man' and has lost the living link with

An iniiiiilU'cl book cover einhiviclereil hy CI 14 year-old
- coniaininii samples of the work of different pupils as
a presentation to their class teacher. Size: cippro.xAS.

the forces of organic life. He knows practically
nothing about his relationship with the cosmos.
Rudolf Steiner waved a magic wand that allowed
this relationship to come alive in everything that
he worked out with others, a relationship that
spoke to the modern, practical way.

Children not yet adversely affected by intel-
lectualism respond best to this enrichment of
their souls.

"To establish oneself open-eyed within the
W o r l d .

To discover the World active in oneself.
Betokens the power of Being to endure."

This verse by Rudolf Steiner which «•«.? printed at the
end of the introduction has been translated by Owen
Baifield. His perinis.sion to print it here is gratefully
acknowledged. With it. the introduction by Marie
Steiner is concluded. The le.xt now contitnies with the
eye-witness accounts by the teacher who received the
indications outlined below, Louise van Blnnvnestein.

All spheres of human living and striving
received a basic renewal and enrichment through
Rudolf Steiner's life-work. The special sphere
of meaningful and artistic handicrafts was no
exception.

When one of our pupils once asked Rudolf
Steiner whether she could paint on material, he
was very interested, for here was a new field for
creativity. He pointed out that it was important
for young people to learn to use their hands
skilfully in the service of the Spirit, to enhance
their powers of invention and to endeavour to
carry artistic feeling into practical everyday life.
He then answered the question by advising the
pupils to paint on variously coloured papers first.

Embroidered •purses'- below: the from and back of a
small bag in which Steiner's ideas for colour and
design are freely worked out. Size: c.7".x 5'/,".
Left: a simpler version, which has been worked bv
an 11 year-old, of the .same principles of de.sign.
Size: c.5\".\ 6'/".

so as to learn how the basic colour of the material
would alter the colours painted on it. Later he
suggested trying various materials such as linen,
silk, satin, etc. and also wood. In this way the
painting was gradually led into handicrafts. As a
further development, the painted materials were
to be embroidered. At this point new problems
arose which caused Rudolf Steiner to give us a
number of truly artistic directives for our hand
work lessons.

When 1 think of the many indications he gave
us on numberless occasions, a definite picture
arises in my mind of the basic thought behind his
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From Upper School main-lesson hooks on Parziral. Above: a 17 year-old's represeniaiion of ilie trials
awaiting the hero who enters the castle Man-ell. See the caption on page II for the two designs below.

remarks, l i was ihis: He wanied us to bnn«: to

expression the relationship of man to the objects
around him. In all the artistic objects we created
foru.se in daily life.it wa.s the purposeful relation
ship to the human being, for whom they were
being made, that was important, and this relalion-
sliip was to be expressed in design and colour.
The starting point was always the living human
being as the centre of his suiToundings. Cosmic
forces flow through him and radiate from him
tinged by his or her individual soul and spirit.
These forces touch and join up with the objects
and beings that are in his vicinity. To know this
and to act in accordance with this knowledge is
the task we must set ourselves. The conscious
ness of the relationship between a human being
and the objects he uses every day is the source
from which the artist must find his inspiration.
This will tell him what material, form and colour
will be required. The more we become aware of
the spiritual relationship in large and small things
between the world and man. the more truly and
beautifully shall we be able to bring his being to
expression in the artwork created for him. In a
lecture about the acanthus leaf, Rudolf Steiner
spoke of this most clearly, and we must reach the
point from which we can once again create out of
the archetypal spiritual source - as in earlier
times - so that a new style may come into being
that combines inner truth, strength and beauty.

These general points of view help us to
understand Rudolf Steiner's often repeated
admonition that everything created in arts and
crafts should be meaningful and organic as if
grown out of the object itself. In a work of art
large or small, colour and design should be
spiritually justified. In painting and modelling
basic spiritual principles of colour and form are
given physical expression - the colour as the
varied expression of the soul at many levels,
while in modelled forms the interplay of dynamic
and static forces may be experienced. Colour and
form becomes a harmonious unity in the mate
rial. and the craftsman must inwardly relate to
his materials, connect him.self wholly with them
so as to experience how the materials can best
express the spirit. Because Dr. Steiner kept
firmly to these artistic principles, he was able to
give to the world those great works of art, the

first and second Goetheanum. These can be sign
posts for humanity toward a new and hopeful
time of development.

In handicrafts, however. Dr. Steiner spoke of
how the cho ice o f mater ia ls and co lours must

depend on the purpose that the object is to be used
for. It would be wrong to try and embroider out
of wool in the way a painter paints out of colour.
For in painting, the colour is the starting point,
medium, direction and goal all at the same time.
The painter has only a surface to put colours on.
Even the form or drawing or combination of
colours depend on the colours themselves, and
the painter should not be tempted to leave this sov
ereign clement. It is quite different in handwork.
Here we are working with coloured objects, not
just with colours. The object cairies the colour,
and we may not be painters. The coloured wool
or silk must be used in such a way that it is only
decoration on the object. If we try and embroider
pictures with wool or silk, these are being used in
a wrong way. for pictures want to be painted not
embroidered Rudol f Ste iner sa id.

In handicrafts the colouring must be chosen in
accordance with the way the object is going to be
used and must relate to its purpose. For example
a tea or coffee cosy should have a lot of red in it.
for it is there to keep something warm.

Another basic rule that Dr. Steiner gave was
that an object should always be lightest in colour
where a human being has to hold it. That part can
also be left without decorat ion. Further, the in
side should be lighter than the outside. We find
this principle everywhere in nature, in fruit shells,
tree trunks, flowers that so often have a lighter
centre within. Even fish, birds and furry animals
have a lighter colour where they face the earth
and a darker back.

Observing nature carefully can lead to a good
feeling for colour. And then we can feel how so
many things in this century such as clothes,
posters, jewellery, certain things that we see in
the shops meant for the house, are a witness of
dark forces that want to destroy mankind.

Also the chemical colours tl iat surround chil
dren from an early age are often unhealthy
penetrating colours that spoil any feeling for the
truly beautiful and for true dignity and subtlety.
It will become more and more necessary to
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strive after a good and healthy feeling for the Goethe's colour theory is indispensable in con- this case the motif should not be too low down." obvious. Sins in the art world are book covers that
colour scale in which richness and subtlety are junction with this study... He corrected this on the paintings I made for the do not show where they are to be opened."
c o m b i n e d . G o e t h e a n u m a n n o u n c e m e n t s . H e a l s o t o l d m e

We used water colours for painting on materi- Book Covers that it was very important never to put a line Handbags, Purses, Shopping Bags, etc.
als in the same way as they are used for painting Book covers were among the first things we (drawn, embroidered or painted) round the de- Hardly any other article is used in as many
on paper, orelse true Indian inks or special liquid produced in the art classes at the 'Fort- sign on book covers or paintings, as this con- different ways as a bag. We shall create its form
colours made to paint on materials. There are all bildungsschule'. Once when we were starting a strains the eye of the onlooker. Indeed the bottom by looking at the person who u.ses it and the
kinds of fixatives now-a-days so that the painted new one, Rudolf Steiner visited us and asked: right side of the surface should remain 'open'. purpose it is to be used for.
materials can be safely washed. If at first it "Which book are you making this cover for? Your looking should be led from left to right and Although bags come in many shapes and
appears to be a nuisance that one colour runs into Have you read it?" He explained that the cover slowly upwards, able to continue freely. sizes, the basic idea is the same. They are there to
another, this can gradually be used to good effect. should be related to the subject matter of the You find this principal-look from left to right carry and protect. We should be conscious of
However, if you add a few drops of oxgall the book, and that the choice of material, form, above, from the heart region upwards and into this, when we make a design for a bag. The bag
running of the colours can be avoided. The col- colour and design should be chosen with this in space - in Rudolf Steiner's own manifold draw- must express that it is there to carry, that it gets
ours should, however, always be used in liquid mind. If possible the inner structure of the book ings for posters, announcements, book covers heavy when something is put inside and therefore
form and only take on shape through the hand of should also come to expression in the cover. and periodicals. This is in fact a picture of pulls downwards. The motif and colours must
the artist. Crayons should not be used. Batik He advised us to first draw a design on paper anthroposophical striving. To free the human express that they protect whatever is inside. The
colours can be very good. Plant colours are the coloured like our material, so that we could see being from all constraints, so that he can find the sides and bottom therefore, must look strong and
most beautiful. how this basic colour influenced those we spirit, and be conscious of his communion with show that they can carry in dark colours. Light

In order to stress the forms and to bring in wanted to use on it. He emphasised that we the powers of the cosmos. colours in-between would give the impression
more life and intensity of colour, Rudolf Steiner should always keep the design in sight, while At this point I would like to insert a basic idea that the contents could fall out through a hole,
suggested that the painted material should also working on the cover. that Rudolf Steiner once gave me when I had The tops of open bags should be light in colour
be embroidered. He left us entirely free as Dr. Steinerwent on to say that it was important been asked to paint an announcement for a and left unworked, as this is where the human
regards the choice of materials and method, so to be able to distinguish top and bottom. The Eurythmy programme, an idea that can also be being touches and opens the bag to put things in
thateveryonecouldbringtoexpressiontheirown colouring should be lighter toward the top, but used for the front of a book cover. or take them out. The handles or cords should be
personal taste and individuality. A general rule darker and heavier toward the bottom and on the He drew in the left upper corner three lines light in colour for the same reason and should
would be to keep the stitches in the same direc- back. For the back must support the book, and bent at an angle in such a way that they make a grow out of the bag organically,
tion, unless something special is to be stressed by therefore must be firm and strong like the back- turn to the right and slightly converge. Indeed, Ifwe have closed bags with a cover, the design
a change of direction. In each case one should bone of a living being. But where a hand takes they would meet if extended. He called this a and slightly darker colours should indicate that
choose the direction which seems most appropri- hold of the cover to open the book, there must 'cross'. Of course, you can vary this basic draw- they are covering the opening, and the bottom
ate for the work in hand. In this way harmony and be light. There colours and design should be ing endlessly. It can also be found in a triangular part which the fingers will take hold of to open
unity as well as a pleasing rhythm come to simple and lighter, so that it becomes obvious form - or metamorphosis of this simple form in the bag should be lighter. The back of the bag
expression. The embroidery becomes part of where the book is to be opened. You could also Rudolf Steiner's designs. He was never tired of should be quieter in form and colour,
the material and gives the impression of being leave this part untreated or allow another motif to stressing the importance of harmony and balance The lining should always be lighter and tone
woven. All sorts of stitches can be used, of push in from outside. You could also work this in artistic handwork. The sight of a sketch or with the outside. Inner sensitivity is required to
course. It is also possible to superimpose other motif in a different direction. Dr. Steiner had . finished object should never give you the feel- feel what is necessary, as regards materials, col-
materials to gain beautiful effects. The problems previously told us that stitches should be kept in ing, that any one part does not belong to the ours and design for each separate task,
of finding the right design and colour effect are a chosen direction, unless some part is to be whole. This could come about by unskilful
endless in this realm, and i t is not possible nor special ly stressed. . colouring, or a hole in colour cont inuity, so that (To be cont inued.)
indeed the intention to give detailed suggestions "If you want to embroider the title of the book a form could give the impression of being out of
as to how to deal with individual problems. on the cover, the single letters should be worked place or confused. Everything should be clear

Only fundamental general directives given by like an ornament, so that they appear to grow and harmonious. Louise van Blommestein was the teacher present
Rudolf Steiner will be mentioned here, which organically out ofthe design as a whole. The back Dr. Steiner especially stressed the importance in the Fortbildiingsschule (Continuation School)
everyone can interpret freely according to their of the book should be simpler and quieter, also of awakening and developing a feeling for har- next to the First Goetheanum in Domach when
individual artistic feeling. Those who seriously darker than the front. It could also be left unworked mony in children. Rudolf Steiner gave these indications. They were
study these directives in conjunction with orcovered with another material, such as velvet. In lectures on education he says: "If you published in book form in 1934 by the
Rudolf Steiner's lectures on art, architecture Any lining should be lighter than the outside. Of develop a feeling for colour harmony in children, Philosophisch-Anthroposophischer Verlag am
and colour will find their feeling for colour course, it's not necessary to paint or embroider they learn to make objects that harmonise with Goetheanum, Dornach. She also taught painting
and form greatly enhanced and will be able to the whole front cover. The work can be limited to their surroundings. The children must learn to and was responsible for designing programmes
cultivate a healthy judgement about these things. an ornamental motif in the upper left corner. In give book covers forms that make top and bottom for eurythmy perfonnances at the Goetheanum.
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The Fairy Tale
by CHRISTIANE LEVY

I will iry topaim a picture of the Universal Fairy
Tale, which would embrace all the different
shades, colours and moods of different peoples
on earth. 1 might do this best by first bringing
three images or short tales which are metaphors
for the fairy tale itself.

1. A poet once compared poetry to a coloured
window, the colours of which can be seen only
when a candle is l i t beh ind i t . I would l ike to

replace the word "poetry' by the "fairy tale'!

2. The second metaphor is taken from an old
Jewish ta le:

Fairy Tale and Truth went together for a long
journey. One day Truth said to Fairy Tale: "How
come, wherever we are .seen together people
receive you with open arms and leave inc out
side? What could we do about this? At that
moment Fair)' Tale gave its clothes to Truth. And
from that day on Truth walks on earth dressed in
the clothes of Fairy Tale.

3. The origin of the third metaphor is unknown:
""Once upon a time there was a man who was

very rich and had everything. Only one thing was
missing: he did not know the .secret of life and
death. He decided therefore to find a wise man
who could reseal to him the secret of life and
death. After a long time he arrived at the moun
tain where the wise man lived. The rich man
knocked on his door, but after a while only a little
window in the door was opened. The rich man
explained his wish. The window was shut, and
after a little while was opened again, and a loaf of
bread was offered to him. The man looked at it
and did not quite know what to do with it. Bread
was the last thing he needed: he had asked for the
door to be opened!

On the next day he knocked on the door for the
second time, explaining his wish again; and again

a loaf of bread was offered, this time hesitantly.
The rich man felt very disappointed and greatly
m i s u n d e r s t o o d !

On the third day he knocked again, and when
the wise man saw him he offered the bread for the
third lime, but with a sad expression - and closed
t h e w i n d o w.

The rich man did not understand anything and
wondered what the meaning of all this might be.

In the end he decided to use the bread. He sat
down, broke off a small piece of the bread in
order to eat from it - and what did he find in the
b r e a d ?

It was the key - to open the door!"
(Unknown origin)

"Where there is a key, there must also be a
keyhole." .says the boy in the fairy tale. "And
where there is a keyhole, there must be a gate."
we might add. Only, what or who is hidden
behind it in mysterious darkness?

It is always 'Man' - that is to say. human
being.s(;n//tc/Vu'm-.sheddi[ig their past, either by
free will or through being driven. Climbing high
up, falling down again. Being rejected, but not
giving up. Being afraid, but not crying. Coming
so close, and still being so far away.

Until... one day the skies open and sttirs fiill
down ... the prince's love and courage break the
.spell of death-like sleep ... the .seed from within
the dragon's belly melts the crystal-mountain,
freeing the king's daughter.

On this long wtty between loss and self-dis
covery we always meet three c|uestions: "Where
do you come from? What are you searching for?
What is your name?"

Not being able to answer these three ques
tions. not knowing the password on the threshold
means cauisfrophy\

Why is that? Because the fairy tale .says: As
long as you are not afraid of being homeless, as

long as you go on. moving forward - although
your way is unknown, frightening, dark and
dangerous - somebody will always come to
wards you, meet you: and, by asking for your
help - will help you!

But il you do stand still, or even look back or
turn btick. evil is nearby: the witch.

The witch is and causes regre.ssion. stagnation
and fear: "Back to the Roots!" She feeds soul and
spirit with empty crab-shells, the crab being the
image lor metamorphosis and change! Her aim is
keeping control, separation and dehunianisation
of speech and will. She does not know love, nor
light. Only the in.stinct of the night!

However, according to the Greek language
caia.sirophy means also fuming poiiul

Courage, love, crystal clear thinking break the
witch s spell and take her power away.

Trees grow out of graves and ashes give new
life. Brothers are united and given back their
human form. Cinderella dances in her golden
shoes in ihe presence of her two stepsisters
(Lucifer and Ahriman) after having dutifully
"served' them all along her path, always close to
the 'warm centre of the hou.se":
the heart! (heurih).

The fairy tale is the quest for
Humanity... Humaneness...
( M e n s c h l i c h k e i l . . . Ve r s u c h .
Menscli zu werdcn...}

In "royal dignity' only the hu
man being (Mensch) can say: "1
am". But the way to this kingdom
goes twice through the abyss of
Judas' "Am I?" and Peter's "1 am
not" ("I do noi know you").

The fairy talc says: Becoming
"MaiT (king) necessitates the ask
ing of our fellow-man: "What
ails thee?" (" n irref Dich? ")

Parcival did finally ask this
question, and by doing so he
"opened the gate", '"removed the
veil" (Perce-val=pierce the veil!).
"And the Curtain in the Temple
was rent in twain".

W e h a v e t o l e a r n t o a s k
each other questions again!
Generally, we do not like asking

que.stions... Because:
We are not really interested in the answers.
We are loo much self-occupied.
We are lazy.
We are afraid.
We are exhausted.
We do not have time.
We often do not find the right words.

There exists in the Fairy tale one image, which
never identifies itself by its name, rarely men
tioned. being on backstage all the lime: "the
f r i e n d ' .

This mysterious helper transforms fear into
courage, gives new strength when the state of
exhaustion has been reached. He redeems. He
returns in time. He is the "Word".

Chrisfiane Levy has given lectures and seminars
on the fairy rale from i98l-l9S6 in Israel, and
has worked with iheni as a Kindergarten teacher,
in prisons and hospitals (with terminally ill chil
dren). Since July 1996 she has been living on
Vancouver Island. B.C. Canada.
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The Living Laws of the
Etheric Formative Forces
by Olive Whicher
coiuinued from page 15

the plant's budding leaf and branching system;
and thirdly, the metabolic, reproductive system
he compaies with the flowering, fruiting and
seed-forming realm of the plant. It is indeed a
wonderfully inspiring picture.

On other occasions, however, he-pictures the
'threefold human being' in a polar opposite way.
The head is then described as the cosmic part of
the human being, into which thoughts may light
up - like winged angel beings! Heart and lung,
as always, hold the balance. But now it is the
metabolic, reproductive, limb-system, which is
compared to the earthly physical realm, where
step-measure and the weight of substance prevail.

These descriptions by Rudolf Steiner of the
'threefold human being' were quite new, pub
lished in a small book, entitled Riddles of the
Soul in 1917. He himself said that it was only
after thirty years that he was able to formulate
this science.

It was related to his attempt in Germany at the
end of the first world war to introduce the idea of
the Threefold Social Order, based on the concept
of Freedom, Equality, Fraternity. Freedom is in
fact only truly possible in the realm of thinking;
it is the inspiring force for good or for ill, at work
in the other two realms.

Steiner was not understood at the time; yet the
far-reaching importance of a true understanding
of man and the universe in terms of body, soul
and spirit is finding its way, slowly but surely,
into our modern world. It lies at the root of our
spiritual, social and economic tasks today.
Anthroposophy is, indeed. Spiritual Science.

In like manner, the work of George Adams in
his attempt to formulate the laws of ethereal
formative forces in mathematically scientific
terms takes time and continued hard work, before
it begins to shed its guiding light on the path of
science today.

Olive Whicher, a projective geometrist in her
own right, has been actively engaged in

promoting the work of George Adams for many
years. She has co-authored several works with
him. This article is the written version of a
lecture she gave during a Curative Eurythmy
Conference at Whitsun 1996 in Oberlingen-
Rengoldshausen.

N O T E S
1. Quoted from G. A. 27, Fundamentals of Therapy,

by Rudolf Steiner and Ita Wegman; Chapter HI,
translation by George Adams, Rudolf Steiner Press,
1925. (New translation by E.A. Frommerand J.M.
Josephson).

2. In a course of lectures given in the Hague, 7th-
12th April, 1922, Die Bedeiitung der
Anthroposophie im Geiste leben derCeisterleben
der Gegenwart, G.A. 82, (those of 8th and 9th
April are translated in The Golden Blade of 1961),
Rudolf Steiner deals with the urgent need of today
to express the science of the etheric formative
forces adequately in mathematical terms.

3. During the second world war, George Adams
Kaufmann, being English, changed his name to
George Adams.

4. G.A. 13; Occult Science, an Outline, translated by
George and Mary Adams, Rudolf Steiner Press,
1963.

5. Strahlende Weltgestaltung, George Adams M.A.
Cantab. Philosophisch-Anthroposophischer
Verlag am Goetheanum, second edition 1965. Not
translated. (See aLso note 8).

6. Projective Geometry, Creative Polarities in Space
aitd Time, by Olive Whicher. This book is a
collection of material resulting from study with
George Adams since 1935. Adams formulated
the mathemat i ca l bas is fo r Rudo l f S te ine r ' s
teachings concerning the spiritual laws of living
phenomena.

7. For example, on April 8th, 1922, in lectures to
university graduates, entitled The Position of
Anthroposophy among the Sciences, Rudolf
Steiner spoke of the urgent necessity for math
ematicians and philosophers to reach beyond
the one-sidedly Euclidean conceptions of space,
to extend this base and 'to carry further, into
supersensible domains, what reliable science
brings before us.' Steiner insisted that the
beginning made by Wolfgang von Goethe must be
t a k e n f u r t h e r .

8. The Plant between Sun and Earth, George Adams
and Oliver Whicher, first published by the
Goethean Science Foundation, Clent, in 1952;
Second edition: Rudolf Steiner Press, London
1 9 8 0 .

9. See: Study of Man, Stuttgart, G.A. 291; Education
as a Social Problem, G.A.296; and Riddles of the
Soul, G.A. 1917.

Steiner Education

Monographs
In response to a need that has been
expressed for booklets that concentrate
on themes of topical interest, Steiner
Education is embarking on this new series.

The first will appear shortly on

Early Childhood
I t s c o n t e n t s i n c l u d e . s o m e o f t h e o u t

standing articles in the 1996 January
issue. These are supplemented by others
so that the subject will be as compre
hensively covered as possible.

A high quality production.
Idea l for

prospective parents
a surgery with an MP

general enquiries
grandparents

or students
who have a special interest in

Steiner's approach to the early years...

Richly illustrated with children's drawings
that show .sequentially significant devel
opmental stages up to age 6'/,, with an
i r res i s t i b le f ron t cove r.

Price.s (surface mail included):
U K £ 4 . 8 0

USA $9.60
Canada $12.90
Airmail plus 10%
10% discount on orders of 10 and above.

Our usua l t rade terms are ava i lab le

t o b o o k s e l l e r s

Cheque WITH ORDER
Payable to 'Steiner Education'

to: The Secretary, Steiner Education, The Sprig,
Ashdown Road, Forest Row, RH18 5BN UK.

B O O K R E V I E W S

New Eyes for Plants: A Workbook for Plant Ob.servation
and Drawing by Margaret Colqithoim and Axe! Ewald.
Hawthorn Press sh 208pp £14.95.

The publication of" this book is an important event, bringing
to a wider audience the possibility of sharing some of the
discoveries made on the Life Science Seminar courses. These
courses were created, as the preface states, "to bring together
science and art in the doing", likewise this book, specifically
a workbook, depends on the "active participation" not only
of the reader but also of the doer. Transforming a course into
a book successfully is no easy matter but I feel that through
the text and illustration the author achieves this difficult task

supremely well. My only reservation is with the design and
layout of the book which, while not actually misleading
(except in the black and white reproduction of colour plates
and one important sequence printed in the wrong order), has
a 'bitty" appearance and could be simpler and therefore
c l e a r e r .

The book takes you through the seasons of the year from
autumn to autumn through early growth, leafing, flowering to
fruiting: drawing from observation and memory, the process
of growth and the experience of metamorphosis.

This it does with clarity and precision illustrated beautifully
by the drawings and it is in this that the book's success lies, that
is in having successfully translated the fruits of the course into
book form the authors have produced a 'how to' art book that
gives substance to the doing, bringing to consciousness the
differences in the activities, developing a reflective classifying
quality and developing a living imagination.

Whenever there is a difficult concept to struggle with, for
example the 'flype' which is the act of turning inside out and
upside down or 'inversion metamorphosis', the struggle is
overcome by a practical drawing exercise, in this instance
rhythmic form drawing developed into an experience of
l e m n i s c a t e s .

For anyone interested in the world of plants, or anyone
wanting to develop or improve drawing skills, from the
interested lay person to the class teacher preparing for the
plant study main-lesson this is an invaluable book.

It is a fascinating journey the authors have mapped out for
us, if only we can give the book the time and effort a subject
l i k e t h i s d e s e r v e s .

Ian Boning

Stories From Africa - 'Tsie Na Atsie' by Rose Esi Arkou-
Tewia Blissett, illus. by Brian Gold, Temple Lodge
Publishing sb 80pp £6.95.

Blissett's style is very alive - a storyteller's style, unencum
bered by the mechanics of writing. Tsie Na Atsie the call to
'Listen and hear', needed to resound but once, as far as this
reader was concerned; and it was not long before the reader
turned into a storyteller surrounded by eager faces lit by the
glow of a small fire.

This mystical collection of African folk stories deals
imaginatively with life and death, love and loss, selfishness
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ami sacrifice, crime and piinisliineni bin ever in a wise.
down-Ui-eartli %\ay. As one reads die stories aloud, one is
pri\!le«ed to be able to rekindle the fire that burned in the
hearts ot the storytellers over the centuries.

rite fijiurcs 111 Brian Gold's masterly, black and while
illustrations lerieei. h\ way ot jjesinre and facial expression,
the feelings evoked In the stories. ShoukI readers or listeners
w ish to Ciller still further into the life of the stories, the writer
shares w ith us some children's games, conipiete i\ iih chants
in the Akan language.

D i i i i i fl l i r v a n

Voyage through Childhood into the .Adult World hv Eva
I'minDH'r. Hawthorn Pressph ni>.95.

ViHogc iliroiifih Chililliond into the Aiiiih World was first
published in 1969 and the Hawthorn Press has wisely put out
a new edition. Countless books on childhood, parenting, how
to manage children at home and in the classroom. Waldorf
education, and so on. appear all the lime. This one is distinc-
ti\e in that the author, beyond her profound knowledge of
Rudolf Steiner's view of the human being, worked in the
mainstream for many years, notably at .St. Thomas's Hospital
in London.

Dr. Frommeretilcrsinto"w hatll must feel like to ihechild
to be at each of the stages of its devclopmem". and is able to
balance with e.xiraordinary perceptiveness the Importance of
each individual and the wider picture of the journey from
infancy through adolescence.

She opens w ith an overview of child deveiopnicni and
moves on in more detail to the various periods. Tlic time from
birth to age tlircc. the pre-specch years, "are the most vital in
child development and events have the most far-reaching
consequences". Dr. Frommer's medical background enables
her to write with authority about physical and emotional
developments and disorders but it is the detail of her observa
tions coming out of long clinical experience which are
particularly fa-scinaling.Twosmall examples: .-X young mother
reading this book was relieved to learn that her small daugh
ter. who wa.s going through the storms of the Terrible Twos',
might begin to sail into calmer waters once .she came towards
her own sen-se of identity and began to say "T. And later Dr.
Frommer draws attention to the fact that through close and
careful obsen ation she has found that there is a relationship
between the development of word fonnation and sphincter
control. Which of us as a lay person would have known that'.'

The author wants us to have no illusion that it is all roses
to bring up a baby and feels that "to be a mother or father is
the deepest challenge for a human being". She regrets the
unnecessary guilt engendered about not being a perfect
parent, and is reassuring about the need for realism in a period
often overclouded by sentiment.

In the chapter on the child between 3 and 6 (he author
stresses that this is the time for the child to act out of his
fantasies in play, to hear stories, to have different sensory
experiences, water, colour, sand and simple toys. When a
child paints, "if we cannot see his magic, it is we who
are blind". In this part of the book we sense the glory
of childhood but also the author's compassion for the many
children she has treated who lived in high-rise Hats and

deprived circumstances, missing out on nuichihiii was needed
for their hcallln development.

In a succinct chapter on temperaments and personalily.
Dr. Frommer di.sciisses the approach of modern psychology
to the different physical types and ihoir behavioural charac
teristics. before going into the classical four temperaments.
What she has to say comes not simply from theory but from
very close observation of children and listening to their
parents, "ll is useless to punish a phlegmatic child for his
failures": much light is thrown on the subtle distinction
between a melancholic and a depre.ssed child and. most
importantly, she emphasises tliedangerofconfusingachild's
individuality with its behaviour arising from the tempera
ment. where one sidedness will hopefully be outgrown.

We are shown what a huge leap the child lakes between
ages 7and 10 and the ihreshold ihechild unwittingly crosses
at about age 9. He leaves the world of magic and awakens in
a new way to his surroundings, often with a cold sense of
loneliness which is not generally understood by the adults
around him. Dr. Frommer writes of the value of brinuing as
much music as possible into the lives of these children, in
particular of learning to play an instrument.

Puberty is often a mysterious time for parents when they
see sudden changes in their children, seemingly overnight.
Dr. Frommer describes this phase in a detailed and matter of
tact way. She makes clear the developments and feelings of
the youngsters year by year us they progress through their
teens, and writes separately of girls and boys in a most helpful
way. In the final section she refers to the idealism, the
pu/./'Icmetil and the questions of adolescents, those questions
being todo with their own value in the world and the meaning
of life - in fact not unlike the awesome i|uesiions which
ama/e us us they stream from the mouths of 'babes and
sucklings', and to be taken equally seriously.

This is such a valuable little bitok - of only one hundred
pages! - that it could with advantage have been updated. It
seems rather mild now to blame comics, with their images
which feller the imagination, in the light of what is today on
offerlochildren and condoned by the world ofconsumerism.
Also, while the coloured illustrations are del ightfiii. it is a pity
that the black and white photos of children are mostly so dark
that it is quite hard to see what is being portrayed. It would
have been good to find photos of a more coniemporaiy
mother, too.

But this is an important book and if you digdeepiv into it
you will find it is full of jewels. 1 feel happy to recommend it
as an excellent rcsoiireo for parents, teachers or anyone
wanting to work with children. I can also imagine that the
book, which has a helpful inde.x. could become a valuable
manual when there are concerns about a child at a particular
age. It is a book that is informed at all points by its profound
and sympathetic wisdom.

D i a n a W e s i l a k e

ThcMidniBhlTrnil: AChristiiui.sStnry/n'P/i//Ffj/v/tT<uK/
Peter Oram. Slarhorn Pooks ph 44pp £5.00.

Following on from the earlier success with Peter's Hook of
Rounds and .Vn en Stars of Gold, this Utile book tells the
Christmas story through the eyes of the many animals that

meet the holy family on their way to Bethlehem.
Luch ol the twelve stories is written in verse form by Peter

Gramasakindol sonnet-and-a-hall'in rhymingcvnipleis. that
arc brimming with deliciou.s sense-filled images. They have
a simpiieity and luinnmr which will appeal to ail ages. Fur
example the robins tell us ol the vvarin stable which is silent:

h.wepi for the mire and their jinely-iimed rhariis,
Hut »■<' don r mind them and ihey mosily ij-nore tis.

and the .sheep who rlaim:
7has all the niffhi loii}!. ive a vî il keep
and walrh over our shepherds while they are asleep.

The original euneepl of the book arose out of the Holy Nights
aeliviiy ol Phil Fordcr whose simple black and while shaded
drawings illustrate each story. Both authors arc experienced
Waldorf class teachers and it would be a useful resource for
any teacher of younger children at Chrislma.stime.

The btiok is well printed but published in a stapled,
paperback formal which makes it affordable as a stockina
filler or as that .special little gift for a godchild.

Nick Vane

Tafelzeichnen hy Maifirit Jncnemann. Verhif: Freles
Geistesk'hen hh I40pp DM OS.

Margrit Jucnemann is widely known and appreciated for her
inspiration in the ai1 of painting in Waldorf schools. In the
present work v>n blackboard drawing - we tend to persist in
this terminology despite the real quosiions that arise, and that
Juenemann discusses, regarding the comra.siing experience
for the child if the teacher is using while chalk on a black
background, while the child has virtually the opposite - she

Uhislrcuitms from Tufelzt'idmcn

rightly places the emphasis on the artistic impression created,
pointing to this as a vital source for Lower School discipline.

The hook is clearly structured, starting with the peda
gogical situation in the second seven years, moving to the
basic principles ol blackboard drawing and then going
cliapter by chapter through subjecls in wliich blackboard
drawing features - for example, from Class 1 (in the inirti-
diiction It) writing} to Class 8 (an artistic, iirtprcssion-like
approach to map-making prior tti a more exact method of
drawing which shows altitude, rivers, towns etc.). Her de
scriptions ot the wlnii are interlaced with rich insight iiiio the
nature ol colour, practical tips and some incidents from her
wide classroom experience.

Not least lascinating isihe last chapter-just a single page
- in which she recounts her experience, as a child, of Max
Wolfiiuegel's religions lessons. Apart from the biographical-
anecdotal interest that attaches to this - a good note on which
to conclude the book - there are two technical points that are
worth drawing attention to here. The first is that Wolfhuegel
did not insist on 'shading', though there is rightly the school
of thought that this method of drawing has important itnpli-
caiions for the child. Tlie second is that Wollliuegel left the
pupils entirely free, though he himself also drew on the board.

The implicit question here is: Is this what Sieiner had in mind
when he said that in the Waldorf School the teachers did not
show the children what to draw? The children's drawings
aro.se entirely as the result of the "story' that had been told,
coupled with their inner reaction to it. Whilst Juenemann is
emphatic about not putting ready-made pictures on the board,
but ratherthe leacherdruwing creatively in the presence ofthe
children, she hardly concerns herself explicitly with this
crucial point, Perhaps, if the question of a second edition
arose, the author could be persuaded to grasp this nettle,
despite its somewhat contentious pedagogical implications.

The text is carefully annotated and richly illustrated
with 58 examples in a generous but practical format. Tlie
book is a valuable, i f not definit ive, addit ion to Waldorf
r e s o u r c e m a t e r i a l .
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Innsbruck Freic WaIdorf\chutc Irmsbnick
lvla{*cnrurt Rudolf-Stctncr-Schulc Klagcnfun
U n z F r c i c W a l d o r l s c h u l c

SaUburs Rudolf-Sicincr-Schulc Sal/burg
Schdnau Rudolf Sictner Landschulc Schdnau
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Affligcm Vnjc Rudolf SlcincrNchtxti Aalst
AnlMcrpen Dc Kazclaar
Antwcrpcn Rudolf Sieincr School
Ant>tvrpen Htbcmta Schixd
Anlwcrpen Dc Es
Antwcrpcn Rudolf Sicii icr School Lohrangnn
Brasschast Dc Wingcrd
Brugge Guido Gc/cllc School
BnisscU Rudolf Sicincrvchool Andcrlccht
C o u r t - S a i n t - E t i c n n c L i b r e E c o l c R u d o l f S t e i n e r
G e n t D c T c u n i s b l o c m

Gent Vnjc Rudolf Sicincrschool
lA'UVen Dc Zonncwij/cr Rudolf StcincrNchool
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Botucatu Attiaru-Escola do Campo

C s u n a n d u c a t a E s c o l a A r a u c a r i a

FloHanopolU Anaba JardiiU'Escola
Ribcrato Preto Escola Joao Guimaracs Rosa
Sao Paulo Escola Rudolf Steiner dc Sao Paulo
Sao Paulo Colcgio Micacl
S a o P a u l o E s c o l a F r a n c i s c o d c A s > i v

C A N A D A
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C n l g u r v W a l d o i l S c h o o l
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Duncan Sunrise Waldoil SchtKd
Okunagun KcUm na Waldort ScIuk.I
Nelson Nelson Waldorf ScIuhiI
N uncouver Vancouver Waldort SchtH>l

O V T A f t i O

WaUnr l Awth t i i l i an » t t h i l ano . M l tM i Hmh iaM S t in l
IhitrnhiU. Ontarm L4J SC7. (\nuuia
Cuntbellvllle Halton Waldort Sch«Hil
London, Ont. London Waldort ScluNtI
S t I I U v i l l e O t t a w a W a l d o r f S c h m . l
T o r o n t o T o r o n t o W a l d t > r i S c h o o l

ToiMnto Alan Howard Waldort Schixd
{ i t t M L C
Lennoxsille l.cs Enlanis de la Tcrrv
Montreal Ecole Rudolf Steiner de Montreal

C H I L E

Santiago Colegio Giordano Bruno un Colcgio Waldort
Santiago Colegto Rudolf Sieincr

C O L O M B I A
Call Colegto l.uis Horacio Gimie/
Medellln Cofcyio Isolda lichavama

C R O A T I A

Zagreb Waldorfska skola

C Z E C H R E P U B L I C
Dasicc Zakladni skola
Karlovy Vary Soukrotna Zakladni skola

O s t r a v a Z a k l a d n i s k o l a

P u > e k Z a k l a d n i s k o l a • s v o b o d n a P i s c k

i V a h a Z a k l a d n i s k o l a W a l d o r i s k a
Pnbram Waldorfska skola
Semily Zakladni skttia

D E N M A R K

Sanwifnilutnins:rn af HuJolf Sianvr Skalfr i Dammirk.
RounvaiiKsaUe lAI. PK S270 Hafhjt r^.
Allxirg Rudolf Steiner Skolen
Arhus Rudolf Steiiier-Skolen i Arhus
Copenhagen Michael-Skolen
Copenhagen Vidar Skolen. Rudolf Steiner Skolen
Esbjerg Rudolf Steiner Skolen i Esbjerg
Fredericla Rudolf Sieiner-Skolcn
iljorring Rudolf Sictner Skolen
Kvbifgilrd Rudolf Steiner Skolen
Merlo^e Rudolf Steiner Skolen
Odensc Rudolf Steiner-Skolen i (Xlense
Odense Rudolf Steiner Skolen
RU&kov Rudolf Steiner-Skolen Vejibv-Rissov
Silkcborg Rudolf Steiner-Skolen
Skandcrborg Rudolf Sieincr*Skolcn Skandcrtxtrg
Vejic Johanncsskolcn
Vordingborg Rudolf Steiner-Skolen

E C U A D O R

Quito Escucia Waldorf

E G Y P T
Bitbek Sekem School b> Hilbcis

E s t o n i a '
F.fsti Waliiin^hHtUtie L'hvmlu\. 14 KaiJuia Tanav. KE2lti(K
H a k v e r e . E s l o n i a .
Anikiila Arukula VabakfX>l Paasulind
Narva 7. Keskkixil Waldixlorfpedagivogika Osakond
Polva Johanncsc Vabakixil Kostnal
R a k v c r c R a k v e r e V a b a U x ) !

Tallinn Nommc Vaba Wjldorfk<K»l
Tartu Tartu Vabakool
Vi l jandi Vi l jandi Vaba Waldorfkixd

F I N L A N D

SttrinrrpfJaKtnfiilum .wira n • vAt Tunm Sieintr-koulu.
. X t e i U ' r i n k a f u 2 . F I X 2 0 fi l 0 T u r k u .

Espoo Espoon sicincrkoulu
Hekinki Hclsingin Rudolf Steiner koulu-Rudolf Steiner
skolan i Hclsingfors
H e k i n k i E l i a v K o u I u

Jyvikkyla Jyvasvlan Rudolf Sicincr-koulu
Kuopio Kuopion Sicincr*Koulu
L a h t l L a h d c n R u d o l f S l c i n c r - k o u l u

Lappeenranta Lappccnrannan Stcincrkoulu
O u l u O u l u n S c u d u n S t c t n e r - k o u l u
P o r t P o r i n S c u d u n S t c i n c r k o u l u

Rovunlcnti Rovaniemcn Rudolf Sictncr-koulu
Sammatti Kaijalohjan Vapaa Kylakoulu
Seini^okl Etcla-Pohjanntaan. Rudolf Stcincr-koulu
Tummi&uari Mikacl-vkolan
Tampere Tampecren Rudolt Steiivr-koulu
Turku Turkun Rudolf Stcincr koulu

\ uuMi \ aa\an Rudoll Steiner koulu
> anlua Vantaan Rudolt Siciner-kitulu

F R A N C E

I ahhiluui Jfy Et aUs KuJolf Suuu-t tn Fraiu c. / / nif tU-
\ill<unt \. A V/.<70 \ t in* rt > U -i{ut\uin
Avignon l.rbre hcole Rudoll Steiner
ChulGU (nr Purls) Flcole Perceval
Colniur I'colc Malhiav Giunewald
Juruncnn licole du Solcil St Fan>t
l.uboLssiere Ecolc Rudoll Steiner
icUchuu AvviK'iation pour la pedagogic de R Steiner en
D r u n i e P r o v e n c a l
Suinf (Icnk latval Ecolc Rudolf Stcincr
Sainl-Menou\ Ecolc Rudolf Steiner
Strasbourg FVole MicbacI
T r o v e s K c o l e P e r c e v a l
\ erricresdc-Buissun Libre Flcole Rudoll Steiner

( J E K . M A N V
Huiul ih r Frvu n \\tiUh>rJu hulrn <• f . P 70fK4SluiH:art.
fUult liofMrapf 52
Auchcn Frcic Waldortschulc Aachen
Augsburg Freic Waldortschule Augsburg
Bad Nauheim Freic Waldortschulc W'eticrau
Balingen Frcie W'aldortschule Balingcn
Bcnefeid I nrie Waldorfschule LanJschulhcirn Bencfcid
Berglsch (Badbacb Freic W aldorf schule Bergiscli Gladhach
Bcriin-Dahlcm Rudoll Siemor Schule Befin c.V
Bcrlin Krvuzherg l-reie Wa!d<»rlschulc Krcu/lvrg
Bcrlin-Mttrkisch \"icrtel Waldorf schule Markis^hes Vieriel
Beriin-Mlttc F'reie W'uldortschule
Bcrlln-SQdost Frele Waldorfschule Ucrlin-Sudost
Bcr l in-ZehtcndurrEini ie Molt Schule
Bcvbach Fa'ic Waldorfschule Saar-Pfal/
Bielefeld Rudolf Sieincr Schule Bielefeld
Bochuni Rudoll Steiner Schule Bochuin
Bohlingcn Freie Waldorfschule BB/Sindeirmgcn c V
Bonn Freic W aldorfschule Bonn
Bonn Johannes-Schulc. Freie Waldorfschule fur
Flr/ iehungshilfc
Bixiunsclittcig Freie Waldorfschule Braunschweig
Bremen I Freic Waldorfschule Bremen
Birmen 11 Freie Waldorfschule Bremen. Zweigschule
Chemnitz Freie Waldorfschule
Chictngau Freic Waldorfschule Chiemgau
Cuburg Rudolf Steiner Schule Cohurg
Uottbus Freie Waldorfschule
DurnLsCadt Freic Waldorfschule Darmstadt
Dclmold Freie Waldorfschule Lippc-lActmold
Dietzcnbach Rudolf Steiner Schule Diet/cnhach
Dinvlakcn Freie W'aldortschule Niedcrrhcin
Dui ln iund Gcorgschulc
Dortmund Rudolf Steiner Schule
l)^c^dcn Freic Waldorfschule
DUuetdorf Rudolf Steiner Schule Dtisscldorf
EckcmfUrdc Frcic Waldorfschule l ickcmforde
Eisenach Freic W'aldorfschule Eisenach
Kltnshorn Freie Waldorxchule Elmshom
Emmcndlngen Frcic Waldorfschule Uinmendingcn
Engetbcrg Frcic Waldtvrfschulc Engelbcrg
Engstingcn Freie Waldorfschule auf dcr AlbEr̂ tadt«Liblar Freie Waldorfschule Voreifel
Erbngcn Frcic Waldortshulc Eriangen
E s s e n F r e i e W a l d o r f s c h u l e

Esslmgen Freie Waldorfschule Esslmgcn
Evinghattsen Freie Waldorfschule E:vinghauscn
Fflder^tadt Freie Waldorfschule auf den Fildcrn
neasburi; Frcic Waldorfschule Ficnsburg
Frankcnlhal Freie Waldorfschule Vorderpfal/
Frankfu i i /Maln Frc ic Waldor fschule
Frankkfur t /Odcr Freic Waldorfschule
Frerbupg Freic Waldorfschule Freiburg-Wiehrc
Freiburg Frcic Waldorf schule St. Gcorgcn
Frvlburg l-reic Waldiirfschulc Kirchsirusse
Freiburg Michacl-Schulc
F'rIedrichslhaLBIIdslock Jolunnessehulc. llcitpadagogiM:he
F ' r e i c W a l d o r f s c h u l e

Gbidlhrck Frcic Waldorf schule Gladbcck
GOpplngen Freie Waldorfschule Filsial
Goftlngen Freie Waldorfschule Goitmgcn
GQtcrsluh Frcie VValdorsehulc Gulcrsloh
Uaun-Gruitcn Freie Waldorfschule Haan-Gmiien
Hagcn Rudolf Steiner Schule Hagcn
Halle Frcic Waldorfschule
Ilamburg-Allona Rudolf Steiner .Schule Hamburg-Altona
Hamburg-Bergcdorf Rudolf Steiner Schule Bcrgcdorf
Hamburg-Bcrgstedt Rudolf Steiner Schulc in den
W a l d d o r f c m

Hamburg-Bcrgstedt Chnsiophorus Schulc
Uamburg-Harburg Rudolf Stcincr Schulc Harburg
Ilumburg-Nlcavtedtcn Rudolf Stcincr Schule Niensiedien
Hamburg-Wand-sbck Rudolf Sterner Schulc WandsK'k
llumm Frcie Waldorfschule Hamm
i!3nnovcrAla.schscc F'reie Waldorfschule
llannovcr-Bothrdcl Freie Waldorfschule Hannovcr-l lotl i feld
llcidlchcrg Freie Waldortsehule Hcidleberg
Hcldcnhcini Freie Waldortsehule
ilcilhronn Freic Waldorfschule Hciibronn

llerdcckc lia-Wcgniann Schule am
Gcntcinschafiskrankcnhaus Hcrdeckc
Heme ll ibcrniasehule
lllldcsheim Freic VN'aldorfschule Hildcshetm
Hof FreieWaldorfsehulc Hot
Uzcltuc Freic Waldorfschule It/ehoe
Jcnu Itcic WaidiiiNchulc
Kakcavforf Rudolf Steiner Schule Niudhcide
Kaltcnkircben Freie \\'aldorfschule Kalienkirclicn
Kurkruhe Freie Waldorfschule Karlsruhe
KusncI Freie Waldortsehule Kassel
Kid Freie Waldorfschule Kiel
Kirchhelm/Tcck Rudolf Steiner Schulc Nurtingeii-
Ki ichhetm
KIdnmachnovv I reic Waldortsehule Klctnmachnov*
Klein Zasfrov* Freie Waldorfschule Greifswald m Klein
Z4is t rovv
Kiiln I reic Waldortsehule Koln
KnTeld Frcie Waldorfschule Krcteld
l^ndshurg Freie Waldorfschule l.andshurg
I.elpzig Freie Wald«>rfschule
LciLsalin Waldortsehule in Osihoistein
Lbrrach Frcie Waldortsehule Lorrach
l.ohciand Rudolf Sieincr Schule Utheland
Ludolgsburg Freic Waldortsehule l.uduigsburg
Liiheek I reie Waldorfschule Lubeck
i.Unchurg Rudolf Siemer Schule l.uneburg
Magdeburg Freie Waldorfschule
Mainz I reic Waldorfschule Main/
Mannheim Frctc Waldortsehule
Marburg Freic Waldortsehule Marburg
Mlndcn Frcie Waldortsehule Minden
Mbnchengladbacb Rudolf Sieinerschulc in
Monchengladbach
MUlhclni/Ruhr Freic Waldorfschule in Miilheim
MUllhrIm Frcic Waldortsehule im Markgraflcr l.and
Miinrhcn/Daidllng Rudolf Stcincr Schulc Uagiring
MUnchen/Grbbcn/ell Rudolf Sictner Schule GrolHrn/cll
MUnchenflsmanIng Rudolf Stcincr Schulc
Mtinrhen/Krhwubing Rudolf Steiner Schule
Miin^fer Freie Waldorfschule Munster
Neuetivvcg Krankcnhausschulc dcr therapeuiisctien
Gemcinschaft fitr Kinder und jungendpsychiathc
NcumiinsliT Freic Waldorfschule Neumltnsicr
Ncuuled Rudolf Steiner Schule Ncuwicd
Nllmberg Rudolf Stcincr Schule
NUrtlngcn Rudolf Steiner Schulc
Olrerursel Frcic Waldorfschule Vordertaunus
OfTcnlmrg Freie Waldorfschule Offcnburg
Oldenburg Freie Waldorfschule
OfterlMrrg Frete Waldorfschule Wesipfal/
Oltervlirrg Frcic Rudolf Steiner Schulc
Prurzheini CiK'tliesehulc • Freic Waldorfschule
Pokdam F'reie Waldorfschule
Ravcnsbuig Freic Waldorfschule Ravcnsburg
Rcmschcid Rudolf Stcincr Schule Rcmsebcid
Rcndsburg Frcic Waldorfschule Rcttdsburg
Rcutllngcn Freie Gctvrgcnschule
Ro&tock Waldorfschule RostiK'k
Saarhriickcn Frcic Waldorfschule Saarbnickcn
Schlon Hanibam Rudolf Sictner Schulc Schlott Hambom
Schondorf Rudolf Sieincr Schulc Ammcrvce
Schopfhi'lm Frcic Waldorfschule Schopthcim
SchwiihlscliGmtind Frcic Waldorfschule Schwabisch
G m u n d

Schtviibiscli Hall Frcic Waldorfschule Schwabiseh Hall
Slcgcn Rudolf Stcincr Schulc Slegcn
Solium Freie Waldorfschule Sursum
St. Augtulln-llattgclar Freic Waldorfschule im Sicgkrcis
Stadc Freic Waldorfschule Stade
Stuttgart Freie Waldorfschule Uhlandshiilic
Stuttgart Freic Waldorfschule am Krahcrwald
Stuttgart Michael Bauer Schulc
Trier Freic Waldorfschule Trier
Tubingen Tuhinger Frcic Waldorfschule
CtrerEngen Frcic Wakxlrfsehule am Btxlensce
Ulm Frcie Waldorfschule Ulm
Ulm Freic Waldorfschule am lllcrhlick
\'alhlngen/Enz Freic Waldorfschule Vaihingcn/Enz
N'elbert Windrather Talsehule Freic Waldorfschule
Mllingen Schnvnnlngcn Rudolf Stcincr Schulc
W a h l v v l e s F r e i e W a l d o r f s c h u l e W a h l t t i e s

Wnngen Frctc Waldorfschule Wangcn
Wnnnc-F^lckcl ll ibcmiaschulc
Woltenvchcid Widar Schulc Watlenschetd
Weimar F'reic Waldorfschule
Wcndckteln F'reic Waldorfschule Wendclstein
Wcmstcln Frcie Waldorfschule Wemsiein
\\ iehl Freie Waldorschulc Oberbcrg
W i e s b a d e n F r c i c W a l d o r f s c h u l e W i e s b a d e n

WItten I Rudolf Steiner Schulc Witten
W l t t e n I I R u d o l f . S t c i n c r S c h u l c W i t t e n

Wolfshurg Freie Waldorfschule Wolfsburg c.V.
W urzburg Freie Waldorfschule WUr/burg
Wuppertal Christian .Morgcnsicm Schulc
W uppertal West Rudolf Stcincr Schule

H U N G A R Y
Buduurs Waldi>rfiskolj
Budapest WaldorfisknUi
Budapest Waldorfiskola
U u n a k c s z l W a l J i t r fi s k o l a

Gudullu Waldorfiskola
GvOr Waldorfiskola
M L s k o l c W a l d o r fi s k o l j

I R E I . A N D
C'oulecnbridge CtHjIeenhndgc SchtMii
Dublin Dublin Rudolt Sieincr Scluxd

I S R A E L
Jerusalem Waldi>rt ScIuk)!
Klryat Tlvcin Shaked ScIuhiI
Nazarvtb Harduf Waldorf School

r i A L Y
A\uh M:itwv Ainii i Snuihi. 11<» Clrrti t 12. i-2205li Camnui-t'
V o h a f C O . M O t

Bologna Scuola 'Maria Ciar.ignani'
C'ognolu Scuola Rudoll Stcincr
U o m o L i t v c r a S c u i i l a W a l d o r t
Meran Freic Waldorfschule Chnstian Morgenstem
Mllano Scuola Rudolf Sterner
Milumi-Lumbrate Libera Scuola Rudolf Stcincr
Oriago dl Mira Scuola Rudolf Stcincr
P n d o v a S c u o l a W a l d o r t d i P . v d o v a

P a l e r m o L i b e r a S c u o l a W a l d o r f
Rorca dl i*appa Libera Scuola del Costclli Komani
R o m a S c u o l a R u d o l f S t e i n e r ' G i u r d i i i o d e l C c d i i '

Sagrado Scuola Rudtilf Steiner
T o r i n o S c u o l a ' R u d t i l f S t e i n e r '

J A PA N
Tokyo Rudolf Steiner ScIuki] Tokyo

K E N Y A
Nairobi Rudolf Steiner School Nairobi

L A T V I A

Lt'tti-u hf .AwfZuUtaii fur Waldarfpiuiaiiotfik. Ifrtn u wUi I.
E V f O t . i H i v a
AduzJ Ada/u Briva Valdorfa Skola
Llepuja Skidena mterNCU ccnirs
Riga Rigas Centra Pamalskola
Slikli Sliklu imcmal paltgskola

I . I E U H T E N S T E I N

Sctiaan Licchtcnsicinische W aldorfschule

L U X E M B O U R t ;
Verain fir Wuhiot^ihiJu^tt^ik v. 45 Hue </<• I'Avenir.
i. i 147 Ijnrmhauri:.
Luxembourg Frai-OJlentlech-WaldorfsehouI

M E X I C O
Cuemavaca Colcgio Waldorf dcCuemavaca
.Mexico Ccniro FUlucativo Gv»eihe

N E T H E R L A N D S
Itond V(j« Vnjf Si hnitn. HtNifdMruat 20. XL- 5*^72 LA
Priet fcrgtn.
Alkmaar Rudolf Sicincrscliuol Alkmoar
Alkmaar-Oudorp Rudolf Sicinerschoid Oudorp
Almelo Dc Vrijc School Almelo
Almere Vrijc ScIkx)!
Alphrna/d Rijn Vrijc Schixil Riddcrspoor
Amcrsruort Vnjc School
Amvtelvecn Parcivalschixil
Ain.vterdam Cccn Gruoteschool
Amvterdam Tohiasschool
Apeldoum Vri jc School
Amhcm Pareivalschixil
A&sen Vnjc School Assen
Bergen Adriaan Roland Holstschool
Bergen Bcrgense Vrijc School
D c B i l l R u d o l f S i c i n c r s c h o o l

BoxmeiT Vrijc School Dc Morgcnvter'
Breda Rudolf Sicincrschool
Breda Michacd College Breda
B n i m c n e n M i c h a e l s h t x ; v e s c h i x > l
Bussuin Vrijc Schixil Michael
Delfl Vnjc Schtxil \Mdar
Deventer Vrijc Schovd 'De kl. Jolionnes*
Doellnchcm Vrijc School 'De KIctnc Prins*
Dordrecht Dordtse Vnjc School
Driebergen Vrijc School Dricbcrgcn
Edc Vrijc Schind Edc
Eindhoven Dc Vrijc .Schtxil Brahant(W)
Eindhoven Vrije Schixd Brabant (Nt
Kindhoven-Zutd Vrijc Schtxd *dc RcgenbiK>g*
Emmen Vrijc Schrxil Michael
Eavchcde Vrijc Schtxil F.nschede
(*ouda Vrijc School
(!ronlngen Dc Vrijc School Groningcn
(•roningen Dc Vrijc Schix)! Groningcn BB
Den Haag Vrije School den Haag
Den Haag Dc Vrijc School Bovcnbouw
Ikn Haag Vrijc School Wonnebald
Den Haag Tobiassclxxjl
H a a r l e m R u d o l f S i c i n c r s c h o o l H a a r l e m

Hoarlem-Noord Vnjc School Kcnnccncrland
Ilurdenvljk Vri jc Schtxi l Valcnti jn
Hecflcn Vrijc Schotd Hecrlen
Den llclder Vrijc Schtx)l Mcrlijn
Helmond Vrijc Schixil Pcclland
*s llcrtogcnboscli Rudolf Sicincrschool
Hillcgom Vrijc School v. d. Bollcnstrcck
Hilvcr&uni Vrijc Scbtxij
Hoofddorp Vnjc Schixil Maarlcmmcrmcer
Hoom Wcstfriesc Vrijc School
Krimpen/Uxsel Rudolf Stcincr School
L c e u w a r d c n M i c h a e l s c h o o l L c e u u a n l e n

Leiden Rudolt Sienicrvchixil
l.eiden-Noord Vnjc Sclurnl Marcland
lA'iden S'nje SchiKilgcmccnsch
Maa.slrichl Muasinchis Vnjc Schixd
Maastfichl Maastnchls Vnjc Schix)! BB
Mcppei Vnje Scluxd Mcppcl
Meppel Vnjc Scliixd Mcppcl BB
Mlddelhurg Vrije Schix)! Zccland
Nljmegen I Vnjc ScIkxiI 'Otysi'
Nijniegcn II Rudolf Sleincrschix)!
NUmegen Kumcl de (imie College
Oldetizaal Vrije Schixil 'Dc Zcvensier'
Gmtcrhoul Vrije School dc Sinjcnc
Dud lieijeriand Vnje Schix)! R Stcincr
Punilcrcnd Vnjc School 'Waicrland'
Roermond Vrijc Sclxxd Chnsiophorus
Roosendaal Rudolf .Steincrsclux)!
Rotterdam Vnjc Schotil Vredcbtd
Rotterdam Rudolf Sieiix*rschixil Rotterdam
Rotterdam Rudolt Stcincr College Roitcrdam
Slllard Vnjc Sehtxil Sittard
SoesI Praklischc Lccrgang
Temcuzen Sieincrschix>l do ZonneschiM>l
Den Burg Texcl Vrije Schwl Tevcl
TIel Johanncsschixd
Tiltierg Vrijc School Tiliander
Uden Vrije Schixil 'De Zescnsier"
Utrecht Vnje Sch<x)l t trechi
N'enio Rudt>lf Stcinerschixil Noord-Lmiburg
Wagcningen N'rijc Schixil |>c 'Zvsancnddcr'
Wintersttijk Vrije BuMsschool 'dc Esch"
Zuandam Vrije SchixiI Zaansireck
Zekt Zeisicr Vnjc School
Zekl Siichtsc Vrije ScIhx>I
Zekf Tobiusschixd
ZiH'termeer Vnjc Schixil
Zutphen Vnjc Schixil "de Bcrkef
Zutphen Vnjc .Schixil Boscnbimss de Berkel'
Zutphen Vri{e Schixtl dc Usser
Zutphen Vrijc School Buvcnbuuu de IJsscI'
Zuolle Vrije School .Michael

N E W Z E A L A N D
FiiU raliimol Hudott Stemvr SiluHft. P<) Box SXS. Hasnngi.
Haxxkcx Bay.
Auckland Michael Park School
Auckland Tilirangi Rudolf Stcincr School
Christchurch Chrisichurch Rudolf Steiner Sch(x>l
Dunedin Kotuku Schotil
Hastings Rudolf Stcincr Schix>l
Tauninga Rudolf Stcincr Schtx)! IniltaliU'
W ellington Raphael House Rudolf Stcincr Schtxil

N O R W A Y

Siemcrskoiene i Xorge. PruJ. Pahbgt. Mi. A'-rtJfW OMo.
Alcsund Stclncrskoicn i Alcsund
As Stcincrskolcn i As
/Vsker Rudolf Steincrskolen i Askcr
Askim Steincrskolen i Indrc Dstfold
Bacrum Steincrskolen i Bacnim
Bergen Rudolf Stcincr-Skolcn i Bergen
Bergen Steincrskolen Ncsi iun
D r a i m n e n S t e i n c r s k o l e n i D r a m m c n

F r e d r i k s t a d S t e i n c r s k o l e n i F r c d r i k s t a d

GJBslk/Tolen Steincrskolen Gjds ik/Toicn
Haugcsund Steincrskolen i Haugesund
Hcdemarken Steincrskolen p6 Hedcmarkcn
Hurum Rudolf Steincrskolen i Hurum
K r i s t i a n s a n d S t e i n c r s k o l e n i K r i s t i a n s a n d
Lil lebammer Lil lehammcr Stcinerskolcn
Lorenskog Stcinerskolcn I l.orenskog
Moss Rudolf Steincrskolen i Moss
Ncsoddtangcn Rudolf Steincrskolen p^ Ncsodden
O s l o R u d o l f S t c i n e r s k o l c n i O s l o

RIngerIke Rudolf Stcinerskolcn pa Ringcrikc
Slasanger Steincrskolen i Siavangcr
Trondhclm Steincrskolen i Tmndheim
TromsTi Stcinerskolcn i Tromsfi
Vcstfold Steincrskolen i Vcslfold

P E R U

Lima Colcgio Waldorf Lima
Lima Colcgio San Christophcrus ipara ninos cxLCpiionalcsj

P O L . \ N D

BlesUko-Biala Stowarz-szcnic Wolna S/kola Waldorfska u
Bielsku-Bialcj
Olsztyn Slow. 'Wolna S/koIa Waldorfska w Ols/tynie*
W a r s a w S z k o l a R u d o l f a S t c i n c r a

P O R T U G A L

laigos Escola Primavcra

R O . M A M A

Ffderatia Waltlorf din Romania. Henri Coonda nr. 24. srvti
/ . R O ' O O O B u t u r e s t i

Brasov Scoala Nr. 22
Clu jScoa laNr. IH
las! Scoala Nr. G5

S l m e i i a S c o a l a

Tlmlsoani Scoala Nr. GI5

R U S S I A
IrtuLsk Irtuskaja waldorfskaja schkota
Janislawl Scrcnowskaja swobodnaja schkola
Kasan Komplcx schkob-sad waldorfskoj pcdagogiki

4 2 4 3
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CunjfhiYxy School
^Eredur CehItg for fhe Arfs

(formerly the London School of Eurythmy)

A four year training in eurythmy

Syllabus includes speech formation, music theory, anthroposophy,
choral singing and literature.

Shorter courses in form drawing, clay modelling, Bothmer gymnastics,
projective geometry, pedagogical and curative eurythmy.

For further information, please contact:
The Secretary, Eurythmy School, Peredur Centre for the Arts, Dunnings Road,
East Grinstead, W. Sussex RH19 4NF, England. Telephone: (01342) 312527

Fax:(01342) 323401
The diploma issued by ihe school is recognised by the Section for the Arts of Eurythmy. Speech and Music ai the Goclhcanum in Domach. Switzerland.

G r o w S p i r i t u a l l y
S e r v e P r a c t i c a l l y

Explore New Directions in Education, the Arts, Sciences and Community Development
Ongoing series of lectures, workshops and cultural events
Orientation Year in anthroposophical studies
Waldorf Teacher Training & Early Childhood Education
Programs (Master's Degree option)
Speech and Drama Program
Business Studies & Community Development Program
Located in an established anthroposophical community

S U N B R I D G E C O L L E G E
260 Hungry Hollow Road, Spring Valley, New York 10977

(914) 425 - 0055
4 4 4 5



COUEGC
F o u n d a t i o n Ye a r

Anthroposophical Studies
and the Arts

W a l d o r f T e a c h e r

E d u c a t i o n

Preparation for Kindergarten,
Grades, and High School Teaching

B.A. and M.A. Option

A r t s P r o g r a m a n d

G o e t h e a n S t u d i e s
P r o g r a m

S a n F r a n q s c o

E x t e n s i o n P r o g r a m
in Waldorf Teacher Education

S u m m e r W o r k s h o p s
for Teachers and Parents

9 2 0 0 F a i r O a k s B o u l e v a r d
F a i r O a k s . C a l i f o r n i a 9 5 6 2 8

( N e a r S a c r a m e n t o )

( 9 1 6 ) 9 6 1 - 8 7 2 7
FAX (916) 961-8731

illuminate the spirit warm the soul rejuvenate the body

Books hy Gilbert Childs
5+7=12 Senses

£9.95 pb

From Birthlessness
to Deathlessness

£10.95 pb

An Imp on
Either Shoulder

£6.95 pb

Distributed by: C.B.T. Ltd. (Book Services)
Prospect Hill, Stourbridge, W. Midlands DY8IPN

Tel 01384 441755 • Fax 01384 372044

By Gilbert Childs and published by Rudolf Steiner Press
The Realities of Prayer

Understand YOUR Temperament!
Your Reincarnating Child

By Gilbert Childs and published by Floris Books
Education and Beyond

Rudolf Steiner: his Life and Work
Steiner Education in Theory and Practice

Hibwnla
School of

flrtfstic Therapy

A four year full-time training
based on anthroposophy

taught by therapists and doctors

The first two years are suitable
for people on sabbatical leave

Key subjects • water colour painting • drawing
• clay modelling • medical and colour studies

Hibemia School of Artistic Therapy
Hawkwood College,

Painswick Old Road, Stroud
Gloucestershire GL6 7QW, England

Te l . 01453 751685

l i
^Waldorf
high sdTDDl
wteaqhereducatton

Tel (603) 654 - 2566
Fax (603) 654 - 6588

Waldorf High School
Teacher Education

Starting in July 1997, a sequence of
3 summer intensives and
2 years of study, research, and
internship leading to a
high school teaching certificate in

• Sciences
• Mathematics
• Humanities
• Foreign Languages

For information, contact:
Dr. Douglas Gerwin
New England Waldorf Teacher Training, Inc.
Box 545, Wilton, New Hampshire 03086

SCIENCE TEACHERS
T R A I N I N G C O U R S E

for Ruidolf Steiner (WaHorf) Schools

This one year full-time course, begun in 1986, is built around the question:
"How do we meet today's adolescents with a meaningful science curriculum
based on spiritual science?"

W The course runs from early September to late June but those applying from the
/ Southern Hemisphere could, if necessary, follow the first term with teaching practice
/ and supplementary work in their home countries. The course includes:

• Curriculum study of Upper/High School science subjects
• Observation of classes and teaching practice in U.K. schools
• Rudolf Steiner's Scientific-Lecture courses • Laboratory Practical
• Study of adolescence • Teaching skills (preparation, discipline etc.)
• Weekly Painting, Eurythmy, Modelling and Speech

If you have a real wish to teach science in a Steiner (Waldorf) Upper (High) School, then
please write to Graham Kennish, Science Teachers' Training Course for further details.

Wynstones School Whaddon Gloucester GL4 OUF United Kingdom Tel: (01452) 522475) (24 hour tape)

4 6 4 7



Books from Hawthorn Press

Park AttWdod ^ Clinic
Anthroposophical In-patient and

Out-patient Care
Combining the best of complementary and

c o n v e n t i o n a l m e d i c i n e

For a brochure, please call, 01299 861444 or write to:
Park Attwood Clinic, Trimpley, Bewdley, Worcs DY12 IRE

y\ll Year Round
/I. Druiti, C. Fynes-Cliniou, M. Rowling
Seasonal stories, activities, crafts, poems and recipes.
288pp: £12.95
Between Form and Freedom:
A practical Guide to tlie Teenage Years
B. Sialcy. Reprinted Sept. 1996; 288pp; £9.95
Creative Form Drawing R. Kiuzli
I52pp: Book 1 £14.95; Book 2 £14.95; Book 3 £16.95
Child's Play 1 & 2:
Games for Children and Teenagers
\X{van Haren, R. Kischnick. 192pp: £11.95
Child's Play 3
iX'̂ van Harm, R. Kischnick. 126pp; £8.95

Drawing and Painting in Steiner schools
Jiiuemann. 206pp; £19.95

Festivals Together:
\ Guide to Multi-cultural Celebration
S.Fitzjohn,M.Wesion,J.Large. 244pp; £12.95

Rudolf Steiner Waldorf Schools in UK and Ireland
Teacher Training Courses • Publicity Leaflets • Promotional Lectures

Videos on Rudolf Steiner Waldorf Education • Information Folders
Advice to New Projects • Exhibition Hire

Teachers* Journal - Paideia • Educational Publ icat ions
Steiner Education (formerly Child and Man) ' twice^yearly Magazine

D E TA I L E D I N F O R M AT I O N F R O M
STEINER SCHOOLS FELLOWSHIP, KIDBROOKE PARK. FOREST ROW. SUSSEX RH18 5JB

phone 01342 822115 fax 01342 826004
charity no: 295104

4 8

Foreign Language Teaching in Rudolf
Ste iner Schools
M.Scoit. 144pp; £11.95

Games Children Play Kim Brooking-Payne
A practical guide showing how appropriately
introduced games and sport are a vital support to
healthy child development.
192pp; £14.95

Lighting Fires J. Smh
Practical exercises to help develop the powers of
thinking, perception, living in time and imagination.
96pp; £7.95

Looking Forward:
Games, rhymes and exercises to help children
develop their learning abilities
M. von Heider. 128pp: £11.95.

New Eyes for Plants:
A Workbook for Observing and Drawing Plants
Margaret Colquhoun and Axel Ewald
'Genuinely helpful ideas' New Scientist, 21st Sept. 1996
208pp; £14.95

Parenting for a Healthy Future
D.Coplen. 148pp; £7.95
Rudolf Steiner: An Introduction
R. L i ssau

The relevance of Steiner's work to contemporary social
and human concerns.

192pp; £7.95

Rudolf Steiner on Education
R. Wilkinson
Introduction to Steiner's educational philosophy.
168pp: £7.95

Sing me the Creation P Matthews
A workbook of creative writing exercises for those who
wish to develop the life of the imagination.
224pp; £10.95

Troll of Tree Hill j. Large
With his age-old hatred of humankind, how will Troll
handle the sudden invasion of his woodland home?
72pp; £9.95

Utopie M.Stott
A German language text book for use by Class Seven.
120pp; £8.95

Voyage through Childhood into the Adult
World: A Guide to Child Development
E.Frommer. 140pp: £10.95

Hawtho rn P ress
For a catalogue of all Hawthorn Press

jjjSL books, please apply to Hawthorn House,
1 Lansdown Lane, Stroud, GL5 IBJ.
Fax; (01453) 751138 Tel: (01453) 757040
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L i t t l e F o l k
Folk and nursery son^
Arranged and sung
by Suzanna Curry
An enchanting collection of British
and American folk and nursery
songs performed with voices and
traditional instruments at a pace
that is ideal for young children.
Cassette tape. 2x30min; RRPE5.99

E D U C A T I N G

through Art
I hi- Sti'incr .Sr/ioo(

4p(>"io(A

F l o i t e B o o k s

The Apple Cake

The Flying Ship
A Russian story
retold by
A N A fanas iev '
I l l us t ra ted by
R o n a l d H e u n i n c k
One day the tsar invites everyone
to a huge feast, and promises his daughter's hand in marriage to any man
who can build a ship that will fly. Simpleton sets off to follow his smart
brothers to the tsar's feast and meets a number of strange companions on
his journey.('Age46/
32 pp; hardback; £8.99

The Apple Cake
Story by N ienke
v a n H i c h t u m
I l lus t ra ted by
Marjan van Zeyl
An old lady wants to bake an
apple cake. She has everything
she needs except apples. So
she sets off to market to buy
some apples,taking a basket
of plums to trade along the
way, just in case...
{Age 4-5)
24 pp: hardback; £7.99

W o r k a n d P l ao r k a n d fl a y

Early Childliood

Educating through Art
The Stchier School Approach
Agnes Nobe l
Agnes Nobel examines the importance
of art in the development of the child
and looks for some answers to the vital
question: what is education for? She
goes on to investigate why Waldorf/
Steiner schools attach such importance
to art in education, and why Rudolf
Steiner brought artistic training into all
fields of further education.
308 pp; colour illus; paperback; £14.99

i n

Freya Jaffke
Rhythm and repetition, together with example
and imitation, are pillars on which early
learning is based. Freya Jaffke applies these
simple principles in ways that are refreshingly
sensible and practical.

The author describes children's play in
kindergarten and provides well-tried advice on
this important stage of development at which
young children imitate the work of adults.
80 pp; colour illus; paperback; £7.99

S o u r c e s o f t h e G r a i l
Selected and in t roduced by
J o h n M a t t h e w s
John Matthews brings together a unique
collection of texts from which the enduring
legends of the Holy Grail have sprung. From
the earliest Celtic teles and medieval
romances to new interpretations and wisdom
for our own time, this anthology reveals the
Grail tradition in all its colourful splendour and
depth of meaning.
576 pp: hardback; £25.00

T h e E s s e n t i a l S t e i n e r
Basic Writings of Rudolf Steiner
Edi ted and int roduced by
R o b e i l A M c D e r m o t t
Here is a compact, accessible, illuminating
introduction to the basic writings of Rudolf
Steiner.
464 pp; paperback; £11.99

Education and Beyond
Steiner and the problems
of modem society
G i l b e r t C h i l d s
The debate on education cannot be separated
from social issues, and Gilbert Childs argues
that Steiner's approach to education comes as
a historical necessity for our times. Education

a historical necessity for our times.
Education paves the way towards the
society of the future, and should be our
greatest concern as we face the
destructive challenges to the fabric of
our civilization.
192 pp; paperback; £14.99

F r a n c i s o f A s s i s i ' s
C a n t i c l e o f d i e C r e a t u r e s
A Modern Spiritual Path
P a u l M A l l e n a n d J o a n d e R i s A l l e n
In their profound exploration of this
hymn to the universe, the authors show
how the Canticle of the Creatures can
be used as a spiritual path in meditative
practice, studying the Canticle in
relation to the spiritual hierarchies of
Dionysius, the ninefold path, the music
of Bach and Beethoven, the work of
Rudolf Steiner, and the Kabbalah.
144 pp; illus; paperback; £9.99


