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Editorial Introduction

At Anse au Meadow, Newfoundland, about
thirty years ago, a Norse implement was dug
up by an archeologist. It was a soap-stone
spindle whorl, little more than an inch across,
that acted as a flywheel for spinning a wooden
shaft to twist raw wool into yarn. The find was
further evidence that the Vikings had settled the
north coast of America some 500 years before
Christopher Columbus set sail in 1492. The
radio carbon analyses date the findings on the
site back to ¢.900 AD.

Existence at that time, and in those circum-
stances, was geared entirely to survival, though
ironically this community disappeared without
(so far) human trace. Survival or no, it serves to
remind us of a life-style which itself was largely
a matter of providing daily bread, warmth and
clothing in the early days of settling; for only
later did the church send those who could also
provide something for the religious life. Never-
theless, though the grind of life spared little time
for the individual, we may safely assume that
the feeling for community was such that all
daily chores were carried out with an attitude
of serving one’s fellow human beings.

What a contrast in the present day! When so
many of our existential needs are met through
labour-saving devices of one kind or another, a
very high proportion of life is devoted not to
serving the community but to personal comfort
and leisure. Some thirty years ago a much
respected kindergarten teacher in a Birming-
ham slum area, devoted to her deprived chil-
dren, successful in her teaching and greatly
loved, one day broke out with: “Teaching’s
alright, but it does break into the day a bit!”
There was a trace of tongue in cheek, of course,
but the remark was mingled uncomfortably

with a niggling sense of reality, which left an
unpleasant taste and which seemed to thrust a
challenging passado at one’s conscience. This
sense of leisure is partner to a general rather
egocentric attitude: bank interest rates pre-
sented in ‘competitively’ high profile in order
to attract the depositor, jobs judged on the
whole by the wage and the ‘benefits’ — a
‘what’s in it for me?” air which spirals in some
cultures into corruption, from the highest social
level downwards.

In between these two extremes can be placed
something like the work ethic of the Medieval
guilds. They both served the community, of
which they were an integral part, and regulated
prices so that these were fair. The fact that the
guilds were depicted in the stained glass win-
dows in Medieval cathedrals, such as that of
Notre Dame in Chartres as a result of their
generous donations at the time of the rebuilding
of the cathedral after the destructive fire of
1194, indicates what deep connection existed
between them and the religious life of the
time. With the guilds, the principle of flow in
money, as well as the healthy application of it,
the ‘mercurial’ element, connected with the fact
that Mercury was the patron of merchants, is
demonstrated perhaps at its purest.

Giving and receiving of a different kind is
symbolised in the way that Leonardo da Vinci
depicts the hands of the central figure of his
‘Last Supper’. The right hand is placed down-
ward, the gesture is forceful, with the thumb
extended; the left hand has the palm raised
upwards, the middle, ring and little fingers
resting sensitively on the surface of the table.
The scene is of the Passover meal on the night
before the first Good Friday. A meal is made

from the “fruits’ of the carth, which are received
as human nourishment. An offering of a Divine
nature is also being indicated by the painter,
with humanity, again, as the recipient. The
princpile of giving and receiving can be found
in many guises. In schools, administrators and
teachers give time and skills so that education
can take place; parental contributions and fees
are given to enable those involved in this process
to meet their financial commitments. In this,
once more, it is attitudes that count: teachers
cannot be said only to be giving if they ‘live for
the wage packet’; parents cannot claim to be
enabling if they think of their contributions or
fees as carrying purchase rights. At the same
time, it should be made clear that neither of
these stances rules out accountability.

In both cases the children are the receivers —
and quite rightly. They give in a different way,
not least in the classroom when they have
educational needs which stimulate their tea-
chers to be more creative. But the children’s
real gift to civilisation is still largely pending:
this is the contribution they are to make to life,
once their school career is complete. This pre-
paration for life is something that is catered for
in a very precise and structured way in a Rudolf
Steiner Waldorf school, a way in which atti-
tudes associated with the human hand play a
central part.

Rudolf Steiner’s approach to education
tended to be indicative; he pointed out princi-
ples involved and left it to the educator to draw
conclusions or to apply them to each situation
imaginatively: descriptive rather than prescrip-
tive. However, there is a notable exception. On
24th August, 1919, he described how the first
lesson in school (at age 6/7 years) might pro-
ceed: it starts with a conversation between the
teacher and the class with words something like
the following:

“*You have two hands, a left hand and a
right hand. You have these hands to work
with; you can do all kinds of things with
these hands.” The child must not only know
that he has hands, but must be made
conscious that he has hands. ... Obviously
the child is conscious of having hands, but
there is a difference if, while knowing he

Craftsman and pupil discuss a fine point in copperwork.
Photo: Tatjana Zuboff-Rainey.

has hands to work with, this thought has
never crossed his soul.”

Such an approach leads to the first lesson in the
use of the hands, while at the same time, helping
to bring about an attitude of reverence for what
the hands can do — one might say, ultimately,
an attitude towards work,

Among the multiple intelligences that have
been the subject of much educational research
over the past decade, manual skills are certainly
valued; in Steiner education, these skills are
deeply embedded in every aspect of the curricu-
lum and methodology. Apart from the Craft,
Design and Technology programme itself, which
is the theme of this issue of Child and Man, there
is (1) the basic principle that in Kindergarten
and pre-school, the child needs an education
which is totally dedicated to and arises from an
understanding of the limbs; it is through limb
activity that, here, education itself takes place;
(2) the organisation of the main lesson in
Waldorf education which includes a balanced
proportion of skill-orientated time and does not
only address itself to the ‘intellectual’ faculty in
the child; (3) the fact that within each day in the
timetable there are one or two lessons allotted to



hand-craft of some kind (and/or movement) —
this pertains throughout Lower and Upper
schools wherever possible.

Where the craft lessons themselves are con-
cerned, there is careful gradation and consider-
able variety. For example, the main ‘theme’ for
Class 1 is knitting, the origins of which are not
certain. Interestingly enough, though Rudolf
Steiner considered the craft as virtvally indis-
pensable for the modern child, it is not a craft —
such as knot-tying, hair-braiding or macrame
— which is to be found among cultures that
date back to very ancient times, From a peda-
gogical perspective, these crafts, too, one could
reasonably claim, stimulate cellular develop-
ment in the brain, through the activation of
the fine motor system of the hand. Perhaps it
is that knitting is better for exercising additional
qualities such as the co-ordination of eye, mind,
finger movement and tension control, together
with the need for concentration in combination
with the rhythmical element and the establish-
ment of laterality. A further ‘plus’ is the neces-
sity of having to keep count of the stitches,
insofar as accuracy in knitting needs constant
working at.

Laterality, in particular, is confirmed further
in the second class through crocheting.

A leading motif in the curriculum of the third
class is the realisation of how raw materials in
the environment are used for the support of
human life. The ‘stories’ of farming and house-
building are amongst the most favourite main
lessons of the year; and the year’s handwork will
probably include the learning of purl stitch so
that ribbing can be knitted as part of those
garments (such as a hat or a bonnet) that need
to cling to a rounded surface. But even if a pupil
has only got as far as knitting a scarf, the
protective quality of clothing is still embodied
as a principle in the exercise, This theme con-
tinues in the fifth class with the knitting of socks
and mittens using four double-pointed needles
(the turning of the heel is a particularly exacting
pedagogical landmark), the making of shoes in
the seventh class and the use of sewing machines
to make blouses, shirts and shoris etc in the
eighth class.

Several other important projects in handwork
are also worth mentioning. One is the Waldorf-

famous cross-stitch in Class 4, taught at a time
when the pupil is struggling to find a new inner
focus in life. Both the stitch itself as well as the
patterns which evolve, using this sewing techni-
que, nurture this quality: the latter develop a
fourfold symmetry through dividing a plain
square inlo free shapes as a resuit of the
different coloured threads that are used. A
pleasing balance of shape and colour has to be
achieved by the pupil,

In Class 6 a further stage in the development
of child consciousness takes place. This is
addressed, among other ways, through the
making of soft toys out of felt. First, a drawing
of an animal is made on paper and then
transferred to felt. Already at this stage the
pupil has to ‘make allowances’ for the third
dimension and for the seam. Through this, the
mind has to triumph over the outer senses.
Without this, the giraffe, kangaroo, polar bear
or whatever is the child’s choice of animal, will
not stand up, nor will the finished product ‘look
right’. A parallel may be seen in the solving of
an arithmetic problem in foreign currency,
which may well form part of the arithmetic
curriculum in the same class, Tn such a pro-
blem, a certain amount of money is multiplied
by a figure that represents the rate of exchange;
and the final result is the amount of money due
in the currency of the other country — with
perhaps, some deduction for the agent’s com-
mission. You start and end with hard cash; the
agent also gets some actual money from the
transaction. In between, however, the process is
abstracted from ‘reality’ and calculated comple-
tely within the realm of pure number. This
principle is introduced at an important stage
in the child’s intellectual development; when,
one might say, the child is turning away from
childhood towards what practical life may be
holding in store. This will call on both intellec-
tual capacities and practical skills. In hand-
work, these are co-ordinated and linked with
an artistic quality through the design.

Very often, articles made in handwork, metal-
work or other craft lessons in Rudolf Steiner
Waldorf schools, are earmarked as a gift —
maybe for someone in the family or for a close
friend. In this case, to the above, is added a
special motivation — the wish to make a pre-

sent. We give presents on birthdays and for
other occasions in life, such as baptisms, wed-
dings, house-warmings and farewells or retire-
ments — not to mention the red rose that we
gently let fall onto the lid of the coffin as a dear-
one is laid to rest. There is usually a religious-
based occasion in the year, too, connected with
the giving of gifts. In one culture it may be
Christmas, in another it may be St. Nicholas or
New Year. .. With presents, we have someone in
mind whom we love or for whom we have 2 high
regard. We carry them in our thoughts and
feelings and through giving the present, we
contribute to one of their next steps in life (or
an aspect of it). Assuming that the present is
hand-made, freely we have used our hands and
other skills in the service of the other human
being. :

Returning to the significance of the human
hands, the three towering Everests of ‘fthe
Renaissance, Michelangelo, Leonardo and
Raphael, painted certain pictures, each of
which contains a unique reference to hands. In
the ceiling of the Sistine Chapel, Michelangelo
included a powerful image of the Creator
(Efohim in the original Hebrew), giving life to
Adam. One can certainly find symbolic refer-
ence to air and breath in the billowing cloud-
forms (“breathed into his nostrils the breath of
life”) but what is so striking is the reciprocal
relationship of the hands of the Creator God
and of the created human being, Adam. It is
noteworthy that these hands never fail to
impress the adolescent, however sophisticated
we may think the modern generation is becom-
ing.

We move from chapel to refectory — from
Michaelangelo to Leonardo. His Last Supper,
referred to above, shows the figure of Jesus
Christ amid the twelve disciples. The latter are
ranged around the table; those on the left of the
viewer have down-turned palms; the other six
are portrayed with palms upward turned. Thus
they extend the balanced pesture of the central
figure, in the way already referred to.

Moving further, from refectory to Papal
residence- from Leonardo to Raphael — we
come to the Raphael “;Stanze” in the Vatican.
In the Disputa there are two central figures, now
both of them humans; though not godless, the

picture portrays no god. The iwo gestures we
see indicate strikingly from whence the two
humans receive their inspiration and the moral
spring of their actions,

Thus we may trace a progression. The hand
of the Creator-Father gives all, while the human
being's hangs limply, waiting for the first touch
of strength and energy to flow through it, like
the sky at dawn waiting for the transforming
power of the sun to bring colour and light,
warmth and life.

The Son gesture is a dual one, bringing about
much movement. The figure is almost at com-
plete rest, clad in red and biue. But to right and
left, the disciples are obviously stirred to the
core. They thrust this way and that; they
clamour in dialogue with one another; they
leap to their feet; they point and gesticulate
vividly with their hands. A human zodiac is,
as it were, brought into whirling motion by a
motionless sun. We witness individuals whose
ego-sense is quickened as if into flame, as when
light and warmth are released by a torch of fire
being thrust into a stack of dead wood.

Finally, in the Disputa we are made aware
that two individuals, lirmly taking their stance
on their own two feet, are presenting their
considered point of view in full maturity.

This progression finds its reflection in an
education of the child in which the approach
closely echoes and evolves what can truly be
found within the nature of childhood. Firstly, at
the ‘manual’ stage, the child imitates parents
and others who surround him or her. It behoves
that ‘circle’ of adults to provide an environment
to which the child can respond unreservedly and
with such trust as that which radiates from the
gaze of the Sistine Chapel Adam.

Secondly, at ages 7-14, the approach is
through authority — authority freely given
and freely accepted. It is mingled with love,
compassion, care and concern. In a similar
way the child ‘grows’ through the various
educational and domestic disciplines that are
brought by the teacher and parent. Through
artistically fashioned authority, the child
becomes something of a disciple. This is the
touch-stone of Waldorf discipline.

Finally, the adolescent is helped to find a
measure of independent spiritual ground



within his or her own self. Although the years at
school allow little more than the first step or two
to be taken on this journey (which is manifestly
a life journey), those first steps can provide the
faculty which recognises the right direction in
which to go, the stamina for the journey, a solid
inner ground upon which to stand, an ability to
articulate that which one feels to be important,
an equal (and complementary) ability to be
sensitive towards what is coming in one’s direc-
tion. . .

Just as the human hand retains something of
an embryonic character to allow for (infinite)
future development (— similarly, the oo, that
needs more care and protection, proportio-
nately, than that of the animal); so is the
Waldor( programme of Craft, Design and Tech-
nology well developed but not prematurely
specialised.

On the 22nd March 1993, John Clare, the
Education Editor of London’s Daily Telegraph
published his commentary on the report of the
National Institute of Economic and Social
Research in which is compared the unfortunate
“intellectualised” nature of British practical
skills programmes as compared with that of
countries like Switzerland, Germany and the
Netherlands. The report is salutary. It demon-
strates how little understanding there is for the
wholeness of the human being when it comes
down to the actual chalk-face of education; and
calls into question yet again the ability of
politicians and their officials to form a curricu-
lum worthy of childhood. In the light of this,
one hopes that Rudolf Steiner Waldorf schools
will continue to have the courage of their
convictions and provide an education for the
child on the basis of an entitlement (the latest ‘in
word’ coined by the Labour Left some two
years ago and taken over by the Conservative
Right as part of their recent educational drive)
which aims to give each child the “*best start in
life™.

The British Government’s seemingly unend-
ing sequence of Secretaries of State with their
White Papers, Bills and Education Acts, how-
ever, will begin to look like a desperate attempt
to rebuild the dam of an education, the fabric of
which is inexorably crumbling — if results,
school refusals and the latest appalling rate of

crime escalation are anything to go by. More-
over, any amount of talk about *“Choice and
Diversity” will not fill the emptying reservoir,
even if the dam wall is restored. The vessel must
indeed be secure, but into it must pour showers
of new rain. Without these, the rhetoric will be
no more than “sounding brass and tinkling
cymbal” and the culture of the nation will
decline further into aridity*,

B.M.

* The Editor wishes to apologise to readers
overseas lest these last two paragraphs have

veered too much towards the political situation
in the UK.
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Clay Modelling in Class 9

by MARTIN RAWSON

It is cool and quiet in the modelling room. Light
from the high windows cast¢ dark curving
shadows on the group of clay sculptures stand-
ing on the heavy wooden table in the centre of
the room. The pupils enter in two’s and three’s,
rolling up their sleeves and tying on their work
aprons. The chatting is somewhat subdued by
the cool, damp earthy atmosphere, like the
entrance to a cave. One by one the youngsters
take up a position around the walls, carefully

. leaning against the deep shelves filled with dried

clay models of life-sized animals, bones, twisted
pieces of wood and stones from the beach. It's 2
bit like a catacomb or a store room at the British
Museum.

When everyone has had a good look at the
figures on the table we remind ourselves what
the exercise in the last lesson had been. There
are several versions but one or two pupils can be
relied upon to remember it exactly. A figure
striving upwards has met with a force of resis-
tance that is pulling it back. Since the last lesson
(the previous afternoon), much has happened.
The fifteen-year old soul lives in a turbulent
stream of time. In 24 hours, the soul can be
swept into all manner of whirlpools and rapids,
or may suffer eternities of uncertainty or bore-
dom among the swamps and backwaters of life.
That which we worked on yesterday seems
strangely unfamiliar at first, even alien. Some
pupils have difficulty accepting their own
work."But what 1 wanted to make was quite
different”, they protest. “Someone must have

. altered it™.

The reactions to the models are very varied.
Some pupils are immediately drawn to their
own work and begin mentally to make
changes, Others admire the work of someone
else, feeling that the piece is perfect and com-
plete. Others gaze uncomprehending at the
confusing cluster of misshapes on the table
and wish that they could bathe in the warmth
of the classroom and dream while the history
teacher. ..

The pupils usually have one experience in
common, however, particularly during the first
few weeks of the modelling block. Confronted
with their sculptured pieces, they have difficulty
in distinguishing between the mental picture of
what they intended and the actual, objective
qualities expressed through the modelled clay
in front of them. When we come to the most
challenging part of the modelling lesson, namely
when we have to describe the play of forces in
the clay, the most common phrases are, “It
looks like...” or “It reminds me of...”. But
the task is to describe what we can actually see,
not what it reminds us of. Comparison is of
course a valid instrument but only when we
have learned to see and to describe the thing
itself, that is to say, when we have learned to
read the language of form. That means to go
beyond the surface and to begin to perceive
processes in their various stages of becoming
and dissolving. It’s not easy, but then there is no
easy way of learning how to perceive complex
phenomena.

The task has many levels. That’s why we start



with the basic elements of plastic form. Using
the shape of our hands, we explore the qualities
of the sphere. We learn to experience the sphere
as a body in space where the balance of forces
within is held in stability with those without. An
instability at any point of the surface produces
either a swelling or a hollow depending on
whether the forces within the sphere or without
are stronger. We learn to observe and describe
the movement of the surfaces. Sticking to very
simple forms, we can discover which forms are
awake and which are sleeping, which forms are
streaming upwards and which earthwards. The
first exercises can suggest simple animal forms,
the inquisitive nose of a sea lion, the tension in
the back of a leaping dolphin, a silling dog
cocking its head and pricking up its ears, the
rounded fullness of a cow sitting chewing the
cud. By restricting ourselves to one-sided, even
extreme qualities, we expand our vocabulary of
form, in more ways than one. The process of
verbally describing the forms we have sculp-
tured helps not only to focus our perception but
also leads the pupils to be able to deepen their
appreciation of familiar vocabulary by giving
those words quite new levels of meaning. In a
way it helps the young people 1o articulate quite
complex and subtle experiences in an objective
way.

Alongside the animal figures, we often take
one element as a “warm-up” exercise. A double
handful of clay can be sufficient to practise a
simple concave surface, or a swelling pulsating,
fecund form, or a hollowed out form that has
been shaped and eroded and worn away by
forces outside itself, These exercises serve to
extend the range of artistic expression as well
as bringing the modellers to that state of deep-
breathing concentration that they soon recog-
nise as the appropriate working atmosphere.

Our exploration of form proceeds from the
single expression to the duality. The relation-
ship of two forms in space becomes interesting;
opposites and complementary forms provide
much room for experiment. By now the pupils
have mastered the technique enough to try out
their own versions of the given task. This makes
for particularly interesting discussions. A pupil
who was absent in the last lesson will be asked
to guess what the task had been from the

evidence of the models. Such discussions culti-
vate a healthy critical approach, largely free
from the personal identification that can lead
to an egotistical sense of success or failure. Each
experiment provides us with interesting data, as
it were. (Total disasters, which happen to the
best of us, are removed by general consent from
the assessment.)

It is not long before the natural inclination
towards harmony begins to reveal itself. Having
explored, even indulged in extremes of form, the
will to find a synthesis, a higher unity, a
harmony asserts itself. For some pupils this
wish has been present from the beginning but
has tended towards superficial solutions which
in clay modelling usually means a smooth sur-
face in which the “play of forces™ is expressed
by ‘stroking’ the surface with the finger tips.
Having once learned to see the way surfaces are
produced by ‘something’ swelling out from
within, or are the traces of some previous
outer process (to name but two possibilities),
such superficiality can be overcome. We learn
that harmony or synthesis has to be wrestled out
of the polarities of concentration and disinte-
gration; and that problem has its own solution,

Having learned something of the language of
formn, it is also very rewarding to look with new
eyes, as it were, at natural forms such as tree
roots, seashells, fungi, bones and pebbles. In
this way quite a new relationship to natural
forces can be gained. Given the right prepara-
tion, the anatomy lessons can be deepened by
modelling (as well as drawing, of course) the
subtletics of bones. In modelling the inner
organs of the body, it is perhaps more suitable
to use large masses of beeswax.

An understanding of the basic vocabulary of
form is, | feel, essential before one attempts to
approach the works of Michaelangelo in the Art
History lesson, using as we must photographic
reproductions. In the modelling lesson itself the
works of Ernst Barlach, Barbara Hepworth,
Henry Moore and Giacometti have often pro-
vided the pupils with inspiration in tackling
challenging tasks.

And yet the modelling lesson is not intended
to be a preparation for Art School, it is more

to be continued on page 11

Commitment to Crafts

by SUE FIELD

It’s a sunny September afternoon, and Class 9
are waiting for their first handwork lesson of the
year. I arrive, hand each child a plastic bag and
a pair of rubber gloves and lead them round to
the patch of ground behind the classroom. The
expression on their faces change from intense
curiosity (“What on earth are we going to do?”)
to immense horror (“She’s not really expecting
us to pick stinging nettles’””) and finallyxto
surprise as the wool we put in the pan to boil
with the dingy green nettles gradually turns a
beautiful clear lemon yellow. Meanwhile in
another pot, the curry spice, turmeric is turning
the colour of another fleece from off-white to
deep golden yellow. While the brews bubble and
the colours deepen in the dye pot we work on
the other processes involved in dyeing — scour-
ing fleece, skeining spun wool, rinsing and
drying, winding and carding — the Upper
School craft year has begun!

Over the next few sessions we will mix a
variety of sheep’s fleeces, dye plants and mor-
dants. From this combination of the animal,
vegetable and mineral realms a multi-toned,
many textured rainbow of wool emerges. We
then felt and weave with the dyed fleece and we
also present a large basket of ‘fairy wool’ to the
kindergartens for their use throughout the year.

In our age of mass production and instant
gratification it’s very important for young peo-
ple to experience the creation of an artifact from
raw source material right down to a beautifully
finished form. Down in South Devon we're
situated in prime sheep rearing country, and in

our large school garden grow an abundance of
plants known to the uninitiated as weeds but to
handwork teachers everywhere as dye plants.

The route from wool straight from a locally
reared sheep’s back through a home-grown dye
process and then to a hand-rolled felt hat or pair
of boots is relatively quick and simple, easily
accomplished in the half term of twice weekly
lessons that form an Upper School craft block.
The sessions are popular, extremely wet and
soapy and very productive.

Last year’s Class 9 spent an unforgettable day
in Bovey Tracey woods “bodging”. A tree was
felled, sawn and split into logs. This green wood
was then bodged (turned on an open air, foot-
powered, simple lathe) into a chair leg. Though
no-one ended up with a complete Windsor chair
in a day, the young people had both an intro-
duction to an ancient craft, now undergoing a
revival, and the experience of the transforma-
tion of a living organism to an artifact in a day!

Usually the transition from raw material to
object is not quite so easy. Take metalwork:
Class 9’s visit to a disused local iron mine and
how they extracted a small amount of ore, then
smelted it in a makeshift kiln. Although they
didn’t have iron for everyone to make a poker,
at least they had an experience of where iron
comes from. Our main problem with metalwork
has been lack of facilities, but next week Class
10 start work on building a forge — first build
your forge, then forge your sword. To build a
workspace, make tools and then use those tools
to create more artifacts is a doubly rich experi-

9



ence, one which would not be available to our
children if we were well endowed with equip-
ment and classrooms.

As a relatively new school (12 years old) we
are beset with the usual problems of lack of both
cash and facilities: these are compensated for by
the fact that we are surrounded by a wealth of
natural resources and by a thriving local com-
munity of craftsmen and women, many of
whom have given us time, help and teaching.
The gift of teaching as a non-financial contribu-
tion by some of our skilled parents has enabled
us to build up a varied craft programme very
cheaply. For the last three years Class 10 pupils
have made shoes — this was only possible
because two cobbler parents shared their skills
without asking for payment: they were sup-
ported by both local ‘handmade shoe’ shops
who helped with supply of materials and loan of
equipment. Lecturing at nearby Torquay in
1924, Steiner said how ideally every school
should have a shoemaker on its staff. At the
moment, we have achieved one ideal at least!

As the commitments of parents change, so
our crafts change. Last year Class 10 trans-
formed the potting shed into a dark room and
with the help of a father of one of the class
members, a thriving photography group was
formed. This year he is busy in other directions
and there is less photographic activity, but
nearby, work is starting on building the forge.
This work will be led by a parent who is a
student on the Plymouth University Steiner
Teacher Training course. When parents teach,
a ‘stafl” teacher is always on hand to make sure
things run smoothly: but we don’t just sit back
and oversee things. We are continually brushing
up on old skills and frantically learning new
ones to convey to the students. Last year two
teachers attended evening classes in pottery and
batik: this year we are teaching pottery and
batik.

There are no firm indications in the curricu-
lum for Upper School craft teaching, and it’s
quite a challenge to find crafts which grip the
wills of the young people of today. Some crafts
reflect the stage of development. Weaving and
basketry parallel the intricate weaving of
thoughts in the mind of the adolescent; as
does macrame. Forging and honing a sheath
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knife is an appropriate task for a teenager
whose mind is fast becoming sharp and inci-
sive. Pottery and felting provide a balance to
intellectual activity and everything is permeated
by the search for beautiful forms. It’s no use,
however, making an object just for the sake of
making it. Take shoes, for example: most
Totnes teenagers wouldn’t be seen dead in a
pair of beautiful handmade shoes, they far
prefer their feet to be clad in Dr.Martins
Boots! So most members of Class 10 made
shoes for their parents, and proudly presented
them as Christmas gifts. Result — fulfilled
children and delighted parents!

l'/'
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Putting soul into it! — a 16-year-old at work.

In Class 10 there is some degree of choice
available in the crafts offered. If a student is
motivated to make something which isn’t in our
plans we’ll try to enable them to do so, either in
or out of school. One boy wanted to do a
macrame hammock, so he worked on it while
his contemporaries made wooden boxes. Many
pupils have followed a craft in placements with
local crafts-people. These have ranged from
weaving and pottery to wet-suit servicing. Last
term two girls spent each Tuesday afternoon

working with Vanessa Robertson, one of the
country’s top weavers and dyers.

The breadth of our craft programme is due to
the generosity of parents who have shared a
wealth of skills from willow basket weaving o
joinery, metalwork to cookery. It is also facili-
tated by an Upper School timetable relatively
unfettered by the constraints of examinations.
As our pupils take only three GCSE’s in Class
10 we are able to confine academic work to the
mornings, leaving the afternoons free for art,
crafts, drama and games. Each craft is pursued
two afternoons a week for a half term block. In
this time, a worthwhile project can be com-
pleted while enthusiasm is still fresh. Students
wishing to progress to art college photograph
their projects and add the photos to their
portfolios.

The sharing of skills with parents is a two way
process. Often parents passing the washing line

laden with dripping plant-dyed fleece on their
way up to collect children from Kindergarten

sigh and say, “How beautiful, I've always
wanted to do that!” These passing comments
led me to start an enjoyable series of Friday
morning workshops for parents and friends of
the school, covering dyeing, felting and spin-
ning. The craft mornings are now carrying on
under their own steam, ‘feeding’ the parents
who spend so much time feeding the children
of our school.

Today is a stormy January Tuesday and
Hood Manor is surrounded by a sea of mud
which seems somehow to intrude into the hand-
work room. The fire alarm has gone off twice
with the fumes from hot wax, and Class 10 are
working with batik. The task in hand is to
design a batiked project (a scarf, cushion
cover, table cloth etc) where the design relates
to the function of the object. The approaches
are many and varied — doodling patterns with a
tjartung, (a repeat pattern of elephants based on
a Sri Lankan wall hanging;) or a complex
geometrical pattern based on Islamic sacred
geometry. I can’t wait to see what emerges. . ..

Sue has been the main handwork teacher at the
South Devon Rudolf Steiner School for the past 4
years.

continued from page 8

than that. As I often tell my Class 9 pupils, in
the Upper School, the classroom has to turn
itself into a workshop for thinking. The class-
room becomes workshop and the workshop
becomes classroom.

What I don’t have to tell my pupils is that the
very forces within us that have created and
formed us are the very ones that enable us to
shape and form the things we make. And
because we have these forces streaming
through us we can recognise them at work in
the world. What is more, if we can master these
forces in ourselves and make them conscious,
then we can not only comprehend the world
better but can transform it in a way that
enhances it. As Paul Klee put it, the task of
the artist is not to copy the visible world but to
make the invisible forces and dynamics of life
visible.

In clay modelling we not only make these
forces visible but we learn to work with them,
and ultimately transform them into the expres-
sion of something higher: a medium for the
expression of the human spirit.

The basic elements of sculpture-volume, sur-
face, line and point-made into living relation-
ships in space, can become the means of
expression for a whole variety of soul forces.
Being able to recognise them, work with them
and transform them gives young people the
opportunity to relate to their own awakening
inner life in an objective and yet artistic way
which also involves the whole human being.

And once the gestures have been worked on,
altered, described and then integrated into an
artistic whole, they have then been emancipated
and freed. That’s why at the end of the exercise,
the cold, soft, damp clay is returned to Mother
Earth, in other words the clay bucket. Occa-
sionally we let a few dry out to show to parents.
The real work, however, remains invisible but
— no less the real for that.

After several years of Waldorf teaching in York
and Stuttgart, Martyn Rawson is now one of the
Jounder teachers of the Botton-York Upper
School.
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Metalwork in Schools

by KEITH NICHOLS

Many years ago, when I was a pupil at school,
and when I first started teaching in secondary
schools, craftwork consisted of the children
learning metalwork, woodwork, techaical
drawing, plus pottery, needlecraft and cook-
ery. Mixed in between these subjects, they
learnt how the design process worked, and
then how to use this in order to design useful
articles and tmake them well. But before we
could expect the pupils to design things, they
would need to develop the necessary practical
skills and abilities to work with and understand
the particular processes and materials, and their
limitations. More recently, in the State school
system and linked with the National Curricu-
lum, we have seen an increase in jargon such as
CD.T. Craft, Design and Technology with
woodwork and metalwork becoming C.D.T.
Design and Realisation. Finally, Craft disap-
pears and we are left with D.& T. Design and
Technology! This is very much linked to com-
puters, electromics, control systems and so on.
Although it is essential that, if we are going to
use equipment, we should understand some-
thing of how it works, it is probable that, with
children in State schools, where this is very
much the ‘in thing’, the majority of the pupils
do not understand how the equipment they are
using functions.

We cannot, however, escape from Craft — it
lies at the foundations of our society; someone
has to get to work with their hands in order to
build the manufacturing equipment in the first
place; someone has to make the tools and
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equipment necessary to construct the robotic
machines that make cars in modern factories,
and so on,

However, what is the staté of metal-working
in the Waldorf Upper Schools? [t would appear
to be rather varied. Although copper-work
would seem to be reasonably common in the
Upper Schools, with blacksmithying also quite
often found, other aspects of metalwork, such
as casting and engineering, are less common and
exist only in some schools.

Having taught for many years in State
schools in Hertfordshire, where crafts are well
developed and the workshops well equipped, I
was lucky to find, in Kings Langley, a metal-
work room that had comparable equipment to
that in State schools.

But how was I to approach the subject in the
Waldorf school and in the light of Anthropo-
sophy? Rudolf Steiner gave no indication of
how metalwork was to be taught, as it was not
part of the school’s curriculum in those days. He
did, however, give some guide-lines as to how
woodwork should be approached, which basi-
cally states that the pupils should make useful
things beautifully and with an eye to the artistic
elements. Metalwork was hinted at in one
lecture where it was suggested that it would be
a good thing if the children could make small
ploughs and then use them in the garden to
plough the earth. Pupils at this schoo! have
made gardening tools but as yet no ploughs!)

So, bearing this in mind, I have gradually
developed an approach to metalwork. As the

pupils grow up, they experience human evolu-
tion in themselves, and so I have used develop-
ments in the use of metals and how this has
evolved over the centuries as a basis for my
work with the pupils. First, we had the discov-
ery of copper, then the Bronze Age in which it
was first discovered how copper and tin became
tougher when they were mixed together, which
was useful for tools, weapons, elc.

We therefore start our metalwork lessons by
first thinking of the mineral nature of the

material, which is not something which was -

once alive, like wood. Copper is a soft, malle-
able and ductile material — traditionally linked
to Venus and Woman — which was probably
discovered in its native state, that is as pieces of
metal, around 3900 B.C. Then came the discov-
ery of smelting techniques that enabled people
to extract the metal from its ore and use it to
form vessels, tools, jewellery, etc, and also today
for roofing, pipes and electrical wiring.

In our lessons, we can therefore make vessels
using sheet material, by hammering the metal
into shape using a stretching technique (hol-
lowing). The use of fire is also needed in order to
soften (anneal) the metal which becomes work-
hardened by the hammering. The whole process
of rthythmic hammering is very interesting to
observe, if not rather noisy (15 pupils hammer-
ing creates quite a few decibels!), as the tem-
peraments of the children then become really
visible. They also experience:

® the use of dilute sulphuric acid to clean the
oxide from the metal which is created by the
heating;

® the process of soft soldering, to solder a base
to the small copper dish, where the solder
alloys itself to the parent metal and is not
stuck like glue;

@ the use of a flux to prevent the metal from
oxidising during this process.

We then move on to vessels where the metal is
formed by bending, and the various pieces are
soldered together. The solder, in this case, is a
higher melting solder known as silver solder and
uses a different flux. The lid for this container is
made by hammering the metal in the opposite
direction and thereby compressing the metal
onto itself.

We also examine the enamelling process as a
method of applied decoration, using heat to
transform the powdered enamel into a colour-
ful, glassy surface.

Following on from the Copper/Bronze Age,
we then move to the Iron Age. Iron is a tougher,
harder metal — tradionally linked to Mars and
Man — which demanded a whole new technol-
ogy, as much greater heat is needed in the
smelting of the metal from its ore.

The working of this metal was developed
from approximately around 2000 B.C. When
we say ‘iron’ we are really talking about steel, as
pure iron, which is not found in nature, is a soft,
malleable material. But, the addition of small
quantities of carbon (up to 0.2%), gives a much
stronper metal known as ‘mild steel’, which is
the main structural metal of today. If we
increase the percentage to between 0.25%-
1.5%, we have a steel which can be heat-treated
to make it tougher and harder for use in making
tools.

So with this metal, we approach it, first of all
by working a piece of mild steel in its cold state
with tools made from high carbon steel, to
experience the difference between copper and
iron. Then, at this stage, we look at the forge
and the work of the blacksmith, where the metal
is heated to a red hot state in the fire, takes on
the consistency of leather and can be easily bent,
hammered, twisted and welded. The smith was a
very important person in the Iron Age — which
in one way, we are still in. It was the smith who
had the knowledge and skill to produce the
tools, weapons and other artefacts that society
demanded.

In schools, typically, we forge practical and
useful articles such as pokers, shovels, candle
holders, brackets, toasting forks etc., where the
pupils experience, for example, in the making of
a poker, the hammerning of the steel in order to
bend and form a loop, the thinning of the bar to
form a point and the twisting process used for
decorative effect.

As society advanced, so the need for a greater
number of articles came about, the forges
became mechanised and the work moved from
the village smiths to the factories. At this point,
we come to the Industdal Revolution where
greater precision was called for and the possi-
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bility of mass production appeared. One
machine in particular was developed to a
point where metal could be machined to
extreme accuracy and screw threads could be
cut and standardised. This machine is e lathe
which had already been in existence for at least
3000 years, though in a fairly rudimentary
fashion, where it had been driven by hand or
foot. The basic principle is that the piece of
work is held in such a way, usually between two
points, so that it can be turned on its axis and,
while turning, a cutting tool applied by hand
against it lo shape it. In these primitive
machines the work was turned by a string of
rope wound round the work and tensioned by a
bow or branch. These machines (pole lathes)
were still being used in the 1930's by chair
bodgers in the beech woods of the Chilterns to
turn the chair legs!

Then came water power and steam power as a
driving force and the lathes were made of metal
rather than wood. The big step forward came
with the inventions of Henry Maudsley (1771-
1831) who devised a method of holding the
cutting tool securely to a moving carriage.
This slid up and down the bed of the machine
and was also connected to a screwed shaft which
was geared to the main shaft of the lathe, The
cutting tool could now be moved mechanically
at a constant rate enabling an accurate screw
thread to be cut and work turned to an accuracy
of at least 1/2000". This ensured that the parts
of steam engines, etc, could be made to fit
together much more accurately. He also
devised a planing machine for metal, producing
accurate flat surfaces for a fraction of the cost of
hand work.

We experience this era, in school, by using an
accurate machine lathe to produce tools such as
hammers, screw-drivers, hand clamps and occa-
sionally such items as small model reciprocating
steam engines where the accuracy and precision
necessary for the machine to work can be
appreciated.,

The pupils can also try the casting process
where liquid metal is poured into a mould and
takes up the shape of that mould. This we use
for casting the handles of screw-drivers and
hammers which are subsequently turned to
shape on the lathe.
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With the older pupils, we can also use the
sand-casting process, where a special sand is
used to make a mould in which the space for the
metal is formed by a wooden pattern which is
removed before the metal is poured in.

We also work with silver in the Upper School
— traditionally connected with the Moon — to
produce mainly jewellery, using the technique
learnt for the copper-work, but on a smaller,
more intricate scale.

Gold would also be a interesting metal to
work with in the Upper School, were the
expense not prohibitive. 1 have therefore never
used it with pupils, though it is a fascinating
material that people have used for as long as
they have worked with metal. Tt is thought of as
the Sun metal. It is extremely soft, malleable
and ductile in its pure state: an ounce of gold
can be drawn into a wire 35 miles long; a cubic
inch can be hammered into gold leaf that would
cover a full-size football pitch. Metal this thin
allows a greenish light to pass through it.

Hence, one can see that Design and Technol-
ogy is very evident in a faisly traditional craft
syllabus and many skills and techniques are
learnt in the making of useful and beautiful
articles; through working with metal covers
such a vast area and plays such a large part in
our life today, that an article in the present
context can only just touch on the subject.

Keith Nichols teaches metalwork and woodwork
at the Rudolf Steiner School of Kings Langley.

Bookbinding

by EVA B. DE CARLO-DAVIES

A former pupil, who had just left the school
after twelve years at Michael Hali, knocks at my
cottage door and asks to borrow the key to the
bookbinding room. Could she make some note-
pads and a photo album for her family. 1 offer
not only the key to the workshop but also my
help. Confidently I am told that all is in hand,
that materials have been carefully planned and
selected and that she remembers how to do it
from our lessons. This is not an unusual request,
that pupils ask to use the workshop for private
projects, for it happens frequently throughout
the year, especially just before Christmas. These
can range from the above mentioned ever
popular note-pads to a beautifully bound
diary for a dear friend. Often these sessions
last late into the evening but never so late that
there is not enough time to restore perfect order
in the workshop. Natural curiosity usually lets
me stage a visit during these working sessions,
and I have invariably found a happy, busy pupil
beavering away. _

During the four years in the Waldorf Upper
School the pupils from age 15 through 18
experience a curriculum which develops their
innate ability to form judgements on different
levels. Book-binding has a part in this process
and is first introduced to 17 year-old pupils in
Class eleven. For the duration of four weeks a
craft block of nearly 1% hours per day is
offered. As it is not possible to teach the
whole class, other crafts like pottery and ‘lost
silver work® are also available, the class being

split into groups. To ensure that all pupils have
the experience of these activities, the same block
period is repeated in Class twelve, resulting in
each pupil having a four week block in book-
binding and a two week block in each of the
other crafts.

There is also the possibility to choose book-
binding as an option for a whole academic year
of up to six lessons per week. Pupils who take
this option alongside their exam subjects find it
a welcome change and usually enjoy working in
this intensely practical field. Even in the shorter
four week block much care is taken in assuming
a sound building up of skills. Each project
demands the practical application of accurate
thought, starting with the idea of the planned
object through to the laying down of the correct
working sequences necessary, to ensure a proper
fitting together of all individual parts in the end.
This often involves the careful sketching out of
different ideas as well as special preparational
tasks like decorating papers beforehand. Accu-
racy is of paramount importance, and any lapse
is only too obvious when it occurs. Logic, so to
speak, is made visual. This in itself is a self-
correcting experience. It is no longer necessary
for the teacher to be the judge of anything being
good or bad; flaws and errors in bookbinding
are self-evident. Through trial and error and,
most of all, the obvious pleasure when some-
thing is just right, the pupil is able to set his own
standards and is therefore able to judge his own
work.
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In order to build up skills systematically, a
carefully selected project plan is of much help,
together with a thorough introduction to the
basic materials used and their particular quali-
ties and properties. I usually start with a single
section booklet, and fold all of the pages out of
one large sheet of paper, putling great stress on
the importance of the correct position of the
grain (the flow of fibres in machine made
paper). It is imperative that every pupil experi-
ences and learns how to find the direction of the
grain in paper and cardboard as this is most
vital for all future work. I also point out that the
reason for binding a book is for the leaves to be
kept together, in their proper order, and to
protect them from damage. This is very
obvious, but obvious reasons need to be made
conscious again and again. The pages are sewn
with pure linen thread, and the cover prepared
and attached.

We now discuss the special qualities of dif-
ferent adhesives — I use PVA (flexible glue) and
Paste (commercial flour base). Much time is
spent on the most efficient way of handling
adhesives, and how to keep one’s work clean
(as well as oneself!l). The two most important
considerations in bookbinding are accuracy and
cleanliness. Some pupils find this aspect of the
work hard to accept at first but soon develop
the necessary self-discipline through default. At
this point we are still all working together as a
group, and [ have to interrupt frequently in
order to demonstrate the next step. The dec-
orating of papers suitable for bindings is a very
pleasant and liberating side of our work, the
most popular methods being marbled and
paste-paper making. The opportunity for
experimenting with design is very soon discov-
ered and vigorously taken up by most pupils,
sometimes absorbing them for days on end,
especially when the discovery is about mar-
bling. After the second project (a much-
favoured ring-binder) the basic skills are
usually sufficiently established, and a general
atmosphere of good workmanship exists in the
workshop. This will have taken 8 to 10 days,
and during our allocated four week block leaves
enough time to tackle one or two of the follow-
ing projects: photo-album, note-pads, frames,
writing cases, port-folios and desk-blotters.
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Multi-section books come as a progression
from single section booklets, leading to the
making of sketch books and diaries. Box-mak-
ing also comes into focus but needs extra
instructions as it does not easily build on what
has gone before. Some of the more advanced
projects can only be undertaken by the pupils
who have joined the regular weekly classes. By
the end of one year, we will have also had a
chance to do some simple book repairs, mostly
straightforward rebinding.

But the crowning project is and will always be
— leatherwork. Working with leather is a very
satisfying experience. It takes skill and confi-
dence to handle such lovely but also quite
expensive material. The reward is great when
the task is completed: a leather bound book
feels good, looks good and even smells good. By
this time the pupils will have learned to distin-
guish between binding and casing. In binding,
the slips and tapes are firmly attached to the
boards before covering; in casing, the boards
are covered separately and afterwards glued on
to the book. Leather is most suitable for proper
bindings but needs special skills to handle it
successfully.

During my first year of teaching bookbinding
I spent much time and energy in making the
pupils take notes during our lessons. Experience
has taught me that this is too time consuming
and most inefficient. It is even worse if their
notes are incomplete or incorrect. I therefore
hand out photo-copies of my own notes, as
instructions, for those projects which they
have actually completed, so that they may
serve later on as memory aids, should they
want to revive some of what they have learnt.

Towards the end of the course I try to take my
pupils to a commercial bindery in London. Such
a visit is not only a welcome break from school,
but also an opportunity to test their know-how
in conversation with professional bookbinders.
So far we have stood the test. It is a very special
and peculiar feeling, listening to my pupils
exchanging experience with well-seasoned pro-
fessionals, and standing their own ground, in
discussion centred on a craft with which they
have worked for only one year.

continued on page 37

(Above) An8-year-old’s drawing, after a morning in the workshop.  ( Below) One of the themes in Class 3 is the
working relationship with the raw materials of earth — a 9-year-old’s drawing. a3 s ihe

human being's




Pottery in an Inner City

School

by CAROLINE SCHWAB and JOHN DAVIDSON

Sophia Mundi is a young school — eight years
old — in the city of Melbourne. Finding a site in
the city has often been difficult. Land values are
high and each year the school has grown. Often
the school has had to shift to another site.

When the school relocated to our present site
closer in towards the heart of the city we shared
the grounds and buildings (an old Roman
Catholic Secondary School) with a Medical
Centre. The Medical Centre’s stay was tempor-
ary and as we waited for them to leave we
dreamed about how we would be able to sublet
the empty spaces to sympathetic tenants. Per-
haps we would have artists and tradespeople in
residence who would also work at times with the
students.

Well the Doctors and Nurses and Phy-
siotherapists left and the school itself very
quickly managed to fill up many of the spaces.
One proposal however came to the directors
and the college which was along the lines of our
dreaming. Caroline Schwab a potter and parent
in the school proposed to set up a pottery. This
would be used by the parents and the students in
the older classes.

The class teachers of Classes 6 and 7 worked
closely with Caroline to build up a curriculum
framework so that the studies in claywork
would reflect main-lesson work of these, the
oldest classes.

Class 6 worked on large Grecian urns. These
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were so big that they could only be fired one at a
time in the kiln.

Animal studies by the students in Class 7 —
sketches from home or the farm — became three
dimensional. The students worked with large
pieces of clay — 1%-2 kilos — and formed it
into a sphere, then gently modelled a domestic
animal stretching, preening, eating, sleeping ...
The form was then developed into a jug. How
can you incorporate the handle? Where is the
spout? Will it pour? Is it high enough? Then the
whole form was reworked in coils — taking the
sculpture into pottery technique, washed in
white slip, painted with coloured slips, fired
and clear-glazed.

With the main lesson on Wish, Wonder and
Surprise, another opportunity arose to make
something creative. What is, is not. What
appears to be one thing is perhaps another;
from the outside to the inside.

From the outside a birthday parcel opens to
reveal inside a castle. What from the outside
looks like a pineapple, opens to show a vege-
table garden with a woman weeding, complete
with wheelbarrow, clothes line and vegie patch.
What appears to be a tea-pot opens to a
“smash-up-Derby” of fast cars on a race track.

Two other projects completed this year. Class
7 sailed off on Voyages of Discovery. Living in
Australia, Captain Cook is a sailing captain of
some significance. This time the students
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A ceramic relief, modellel by a 12-year-old.

worked with slabs. Ten kilo slabs of clay were’
flattened (a piece per person) sculpted, and
painted with slip. Each showed a part of the
captain’s life or of his many voyages. The
pictures or reliefs were separated into jigsaw
pieces, fired, glazed and mounted on particle
board.

The next stage is to arrange and assemble
these on a wall in the school. The story of ... a
mural that has recapitulated for the students so
much of their study of Captain Cook, and
which can stand as an artistic gift to the school.

To complete the year each child made a
bedside lamp. These hollow forms were made
to enclose a small electric bulb set into a wooden
base. By now the students had learned many
ways of working with clay and knew the results
they could expect in working with coloured slip
and glazes. A castle appeared with light glowing
from the narrow window; an armoured tank
complete with camouflage; a fairy tree trunk
with a silhouette of one of the residents clearly
visible in the tiny window.

When we have our open days it is more than
the light from these lanterns that shines out of
the pottery room. The involvement and enjoy-

ment of the students shows in the work they
have presented.

The other side of the pottery is the activity of
the parents. Often while school is on or at
playtimes you can look in at the windows and
see people working. A very keen group of
parents work to produce bedside lanterns, clay
‘snakes and ladders’, and noughts and crosses
games. These are coloured with slips and fired
once. Porcelain dolls’ tea-sets are also made.
The fruit of all this enterprise is sold in the
school shop and at our annual fair.

All of this work is fired in a 2 cubic foot
electric kiln (top loading!) which was kindly
donated by the grandmother of one of the
students. We're looking for a bigger one. Kiln
that is!

Caroline Schwab and John Davidson teach in
Sophia Mundi, a Rudolf Steiner school in Mel-
bourne, Australia. John Davidson, formerly
teaching in New Zealand, is currently the class
teacher for Class 7. Caroline Schwab teaches
pottery both to pupils and parents.
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Former Pupils Gallery

by CECIL JORDAN

My first recollection of constructing anything in
wood is in the stables of the house in which we
lived in the 30’s. A family friend was staying and
felt it his duty to entertain me for an afternoon.
He dismantled a wooden orange box, straight-
ened the nails, cleaved the boards, sawed them
to suitable lengths and constructed a stool. I
used it until it collapsed — about three days
later. He had conveniently left.

[ was a pupil at the Junior School of Wells
Cathedral and at the age of seven was intro-
duced to woodwork, It took the form of being
taught to make joints — mortices, dovetails and
the like. I was not drawn to this — neither were
my counterparts — we were too young for this
kind of thing,

Then at age 11, T was removed and sent to
Wynstones where [ was introduced — again —
to woodwork. It took place in the school cellars,
as had my previous experiences at Wells. Tenon
saws and chisels were ‘out’; rasps, gouges and
mallets were ‘in’ — for the next seven years,
with a few forays into side events.

[ was introduced to symmetry, to inside and
outside curves, to various kinds of finishing and
to blisters. | am bound to say that I was taught
with sympathy and enthusiasm. I did develop a
hand/eye co-ordination and an aversion to sand
papering. 1 made spoons, eggs, bowls, book-
ends and § know not what else of a like nature.
None of these have survived but similar objects
can still be seen in the workshops at any and
every Waldorf school.
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Little did I think that a quarter of a lifetime
later T would be called upon to show others how
to do it.

William Morris and the Arts and Crafis
Movement have a lot to answer for. I judge the
most important and valuable feature of teach-
ing children to use their hands lies in the
eventual satisfaction that they derive from the
activity. This is not to say that as adults they
should inflict the results of their labours on an
innocent world in the form of hairy cloth,
bumpy pots and splintering wood — all
brown: they should not.

I have in front of me a recipe for mushroom
and leek curry from a book by Lorna Sass
written in 1390. The instructions are as fol-
lows: “Take funges, and pare hem clene and
dyee hem. Take leke, and shred hym small and
do hym to seeth in gode broth. Color it with
saffron, and do there — inne powder — forte™

Now to anyone who has a smattering of
cookery the above can be deciphered — it is,
nonetheless, an anachronism. I do belicve that
in 1993 a great deal of work that comes out of
Waldorf School workshops lies in the same
area. Unless, of course, the subject is being
taught as a therapy — which I do not support
— we are concerned with normal children here.
With an ability range, maybe, but #ormal never-
theless.

So, you may enquire, what did I do about all
this when I returned to teach woodwork myself?
The early stages seemed, and still do seem, to me

to be admirable — teachers love it and eleven,
twelve and thirteen year-olds love it. Their
parents love it too.

At some point, nonetheless, frustration and
disaffection start to creep in. It is both an age
factor and a boy/girl factor. The girls at puberty
and beyond are looking for a continuation of
flowing curves and smooth surfaces, the boys
for angular forms and precision — these as
generalisations. Small sculptures, boxes with
joints and wooden hinges, stringed musical
instruments — these were the things that
seemed appropriate next. Also the introduction
of lathe work, simple stools and tables, picture
frames and candlesticks (preferably pairs).

And subsequently — the use of machinery.
This does need careful instructions and super-
vision — it is noisy, dusty and potentially
disruptive — it should be in a separate room
so that conversation between pupils can con- ¢
tinue.

I am bound to say that such activities can
only be really, properly successful with smaller
groups, with a thoroughly artistic, professional
teacher, flawless technique and firm discipline,
Given these, the satisfaction on the part of both
teacher and pupil is unbounded. A sense of
humour is also essential.

Since I left school teaching I have moved on
to College teaching and have taught pupils from
18 to 80 — the more I do of it the more I learn;
and I think, the more successful I become. The
more one knows one’s pupils the less discipline
is evident, technique means less frustration and
the artistic element comes more and more to the
forefront.

The 18 year-old College studenis that T teach
have been grounded in the use of hand tools in
woodwork and metalwork. They can read
working drawings and prepare them. They are
used to modelling a form in clay before carving
it. It would be good to see more evidence of
these things in Waldorf School exhibitions too.

The future holds one thing for certain — less
work in the commercial sector. Art and Craft
are two areas where those who have more time
on their hands can derive personal and spiritual
development. We do the growing generations a
disservice and an injustice if they don’t know
how to do it.

Cecil Jordon is a freeman of the city of London.
His work has been bought by the V and A, for the
National Collection; by South West Arts, South-
ern Arts, the Crafts Council, Parham House and
numerous other Public and Private collections.
His work is also to be found in the Crafis Study
Centre at Holburne Museum, Bath. He is Asses-
sor for the Register of Professional Turners
maintained by the Worshipful Company of Turn-
ers of London and is, himself, a member of the
Register maintained by the Crafts Council. He is
a member of the Gloucestershire Guild of Crafis-
man, of the Acquisitions Commitiee of the Craft
Study Centre, Bath University, of the Society of
Designer Crafisman and a visiting tutor at a
number of Furniture Colleges where he is con-
cerned with Construction of contemporary work
and Restoration of Antiques. He exhibits widely
at home and abroad.

LARA SCOBIE

Working, as I have chosen, in the Art and Craft
world doesn’t usually take you jet-setting
around the world, especially if you work
quietly at the back of a small pottery deep in a
New Town basement in Edinburgh — “it’s at
the end of Henderson Row, on the right corner
as you face Stockbridge, DOWNSTAIRS!” —
nobody ever finds it first time. In fact, you really
would have serious doubts as to whether this
was really going to get you beyond working up
enough capital to buy your next bag of clay.

But I'm happy to share with you my tale
about the trip that took me half-way across
the World — this was no carefully planned
and well thought-out trip, there was no careful
counting and balancing of the funds, let alone
exhausting evenings working in the local Italian
Restaurant to scrimp and save every penny I
had.

The news came from an early morning tele-
phone call, that I had won £3000 plus travel
expenses and six days later [ was on a plane to
Auckland, New Zealand to collect my prize
money.
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(Above) Two ring-binders covered with marbled papers (with further examples of marbling behind); a folder covered with
paste-paper and two booklets with paste-paper covers.

Below) Box with Japanese clasps and four single-section booklets with a slip paste. | N

(Above) Two leather bindings (diary with marbled edges and end papers; a complete Shakespeare, using emblem of old binding

Sor titling) and one case-binding in cloth. ) ) )
( Below) Photo-album with cord-ties, photo-album with screw-ties and photoframe with marbled paper.
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Lara Scobie’s award winning piece.

One can only say that it was fortuitous to be
picked from 166 entries from 38 Countries as
winner of the 16th Fletcher Challenge Ceramics
Award 1992, a major International competition
held annually in New Zealand.

After spending nearly 30 hours flying across
the World 1 arrived just in time to attend the
Awards ceremony in the War Memorial
Museum, Auckland’s most dominant building.
Each year a mystery judge picks the winner and
absolutely nobody is told of the decision until it
Is announced at the Awards night.

Fletcher Challenge Lid, the country’s largest
Company, sponsor this competition and use the
Awards ceremony as a prestigious social eve-
ning [or their Corporate acquaintances — and
the New Zealand Potters Association use the
evening, I am told, as a chance to scrub-up, have
a good feed, drink some fine wine and try to
work out who's won the top prize. And appar-
ently anyone at the Awards who is unfamiliar or
who has a foreign accent, seems jet-lagged,
looks uncomfortably tidy but not tidy enough
to be an executive, comes under enormous
suspicion as the Premier winner flown in that
day by the organisers.

The judge was Akio Tahamon, American
based Japanese ceramic artist, a graduate of
Tokyo Art College and an International figure
in the ceramics world. He was, [ suppose, the
person [ most looked forward to meeting.
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Naturally T was intrigued to know what it was
he saw in my work to make him single it out
from my contemporaries.

From talking to Akio and many other artists
and critics I now feel I know more than ever
about my work. As I'm fairly new to the scene
much of my energy is spent on developing
techniques and simply responding to the mate-
rial — it’s so easy to become bogged-down with
the challenges and hurdles of self-employment
— Art College doesn’t teach you about cash-
flow, dealing with Galleries and using your time
sensibly. So there comes a point when you
wonder which is more important: the work
itsell or using valuable time generating interest
from new venues and keeping the Bank Man-
ager happy. Consequently I feel I devote very
little time to consciously developing ideas.

Akio was able to help me clarify many of my
ideas. He appeared to respond to the many
levels of meaning contained within my work:
*The work is rather primitive, ancient looking,
stimulating to the imagination, maybe boats,
maybe baskets or architecture from our Ances-
tors time. The vessels are old yet very fresh,
sharing human memories but very personal
also™.

This experience not only took me to a place 1
would probably not have expected to visit
(although my time in New Zealand has cer-
tainly wet my appetite for more and I'm look-
ing into the possiblity of returning to give
workshops up and down the Country). I, of
course, returned with a new- found confidence
and a very positive feeling about working in this
field and a real sense of self-worth. I only wish
more people could be given this experience of
travelling and meeting like-minded people who
come from a completely different culture and
environment.

ANDREW HORSFALL

I left school as soon as was legally possible, as it
appeared that [ was not suitable cannon-fodder
for O Levels, and if I was not doing O Levels,
there were not enough art and practical classes
to satisfy my needs as a non-academic student.
This is not intended as a criticism of the Steiner
school I attended, merely a statement of the
facts which prevailed at the time. I feel none-
theless that the education I did receive put me
on the right track in the long term. It also goes
to demonstrate the problems of a school endea-
vouring to educate the individual as a whole
person, whilst attempting to conform to an
examination-oriented curriculum.

After leaving, I went to work for the local
builder but carried on painting in my spare time.
With the encouragement of my father, then the
sculpture teacher at Emerson College, I started
sculpting in wood and attended evening classes
in metal casting. However, as I became more
involved in my job and eventually started up my
own business, the inclination to sculpt or paint
left me.

I carried on as a builder with one or two short
diversions, such as two years spent farming in
Zimbabwe and South Africa, and a short time
on a commercial diving course. But these occu-
pations were not for me, and I returned to the
construction industry where I remained until
the collapse of the property market and general
recession which eventually landed my business
in the hands of the Receivers. I had over these
years made one or two attempts to draw and
sculpt, but my mind seemed totally blank in this
respect and it obviously needed a jolt such as my
bankruptcy to get me going again.

At this point in my life, seemingly having lost
everything I had worked for over the past 18
years, and suddenly having a lot of spare time
on my hands, I gradually started sketching and
carving. Inevitably I had really to push myself
into this, but after the first two or three sculp-
tures’ which were really throwbacks to my
teenage work, the ideas started coming thick
and fast, as if they had been stored up for the
last two decades. I found my ideas developing

so fast that I hadn't a *hope in hell’ of trans-
forming them into something solid.

I had decided soon after starting that I would
shut myself off from the art world to the extent
that I did not even look at the Henry Moore and
other art books I have on my bookshelves. This
was partly because I was worried about the
influence other art might have on my work,
but on the other hand it helped to concentrate
my mind.

Eventually I got to the point where I felt [ had
to make some attempt to put my work on public
display and last year entered the Royal Acad-
emy Summer Exhibition. It was inevitable, of
course, that I was then exposed to other peo-
ple’s work. However, I need not have worried,
as there was not much sculpture that even
vaguely interested me or could have influenced
me.

One of the sculptures I entered was accepted
and subsequently sold. This was very gratifying
in one way but also very strange in that I did not
meet the purchaser or get any comment from
him until much later on. It was almost as if one
was parting with a favourite pet to total stran-
gers without even meeting them.

I suppose it was at that point that I started
honing my own views on sculpture and taking
more interest in what was going on in the art
world. Success, I have to say, seems mainly
based on one’s ability to manipulate the media
and critics by the most outrageous means
possible, and this seems to be becoming an art
form in its own right, with the real art becoming
so distorted that it just does not belong in this
category! Garbage would probably be a better
term — as Glyn Williams RA said: “Sculpture is
being used as a dustbin into which anything that
is hard to categorise is stuffed”. Unfortunately
most of this is happening under the heading of
sculpture.

As for my own work, it is conceived by two
different methods, the first being purely in my
head and then translated onto paper; the other,
directly into the medium I happen to have to
hand — stone or wood. I imagine that deep
down in my subconscious something in the past
is there to produce these ideas — they tend to be
heads or totally abstract forms as in the accom-
panying photograph; the second method is by
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(Page 28) (Above) Class 5 (aged 10-11 years) work — a Grecian urn.  (Below) Class 1 ( aged 6-7 years). The concept of
‘achievement’ needs restoring 1o a true pedagogical context in today’s educational debate.
(Page 29.) Surprise surprise! Exteriors (above) do not always reveal what is inside (below ). Ceramics complement a Class 7
English main-lesson. Age 13.




what I observe around me in everyday life, from
television, newspapers and my family to the
plants and animals in my garden.

I do not feel it is the artist’s place to give
lengthy discourse on the reason and meaning of
his work, as in my short experience of other
artists, it all t0o often ends up totally unintelli-
gible and pretentious. I therefore do not wish to
claim any deep meaningful message in my work.
[t is merely three-dimensional form that catches
the eye. If there is any meaning in it, this is for
the viewers to find themselves and comment on,
should they wish.

CHRIS SHARMAN

On the front of Air UK’s calendar 1993 can be
seen a Scottish craftsman, sitting among the
sporrans in his workshop. The calendar shows
craftspersons from different cities that are
served by the airline, whom they consider to
be representative for each place. Their choice
for Edinburgh was Chris Sharman, whose brief
account of his work follows. [Ed]

The seeds of my present work seem to have been
sown when I was about 15 years of age. I was in
Class 9 of a Rudolf Steiner school. In the latter
part of the day, the timetable included craft
lessons. The one which I remember most dis-
tinctly was the one in which I made a leather
belt. At the same time I had a Saturday job with
a leather company which provided important
‘work experience’ for me.

At the end of our last year at school, my class
(age 18) attended a Class 12 conference at which
we met other pupils from Steiner schools across
the UK. Inmy free time, I not only mixed socially
with my peers, but also happened to meet an old
saddlerin a nearby village. From him I learnt of a
college in London which specialised in all aspects
of leather production and design.

My original plans had been to go to art
college but this conversation and a number of
other factors led me in another direction. I took
a ‘year off” during which I went to the Cordwai-
ners Technical College in London to study
saddlery and harness-making, together with
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some training in small business management.

One year later, with qualification in hand, I
began my two years apprenticeship with a New
Forest saddlery company.

Throughout these years, I maintained the
friendship with the people who ran the shop
where 1 had had my Saturday job and, after a
short spell as a freelance saddler and harness-
maker in London, I returned to Edinburgh and
bought their company. It was 1980.

The company I took over sold a range of
leathergoods such as handbags, belts, briefcases,
horse brass, martingales and some sporrans.
This was the trading base upon which I built.

I attended Trade and Craft Fairs, both locally
and internationally — one trip took me to New
York — and gradually built up the business.

As a result of these efforts, and by local word
of mouth, the business experienced an increas-
ing flow of customers. The range of work we
undertook at this point went from small stitch-
ing jobs on handbags to the upholstering of
furniture and the designing and installing of
hotel foyer fittings. Fortunately, the diversity
of crafts and other skills that I had learnt at
school stood me in good stead.

Whilst the base of the company’s work was
broadening in this way, we began a new line; the
retailing of a range of exclusive leathergoods —
and thus became known as a shop with some-
thing ‘a bit different’,

This led to an increase in the number of
wholesale customers buying our sporrans, so
that our trade became increasingly focused on
them and less on the original products made by
the company.

In the mid-eighties we moved to larger pre-
mises in an Edinburgh district called Bruntsfield
in order to have increased retail space and
manufacturing accommodation. From there,
the business has steadily increased, shaped and
formed itself to what it is today.

I design new sporrans constantly so that
wholesale and retail customers have plenty of
choice. Simultaneously, we have increased our
use of Scottish tartans. These, combined with
leather, provide gifts of all kinds such as tartan
and leather golf club head covers and tartan
covered whisky flasks. Indeed, we even make
whisky flasks covered with Scottish salmon skin!

We export our products to countries all over
the world.

Another interesting addition to our product
range has been our diversification into full
highland regalia dressing Scotsmen from
head to toe in jackets, kilts, sporrans, sgian
dubhs ... everything manufactured by our
team of skilled crafts people.

Despite all these changes, the traditional
skills that I learned first at school, then on
those Saturday mornings and afterwards in
my several training situations, are still passed
down to apprentices and staff. With the aid of
machinery and modern technology we can
eliminate some of the more labour intensive
elements of producing a craft-made product,
of course. However, machinery cannot replace
many of the skills required.

[ have never regretted turning my hobby (as I

once thought of it) into a career; gaining and
using the skills and knowledge of the craft have
been both rewarding and very enjoyable.

Looking back, T realise that success has been
the result of long hours and late nights spent in
the work place, designing products which are
appealing to customers; and developing and
applying the necessary technology in order to
be able to put these on the market. Help and
encouragement from friends and my parents
has also been a vital factor for which I am
truly grateful. None of this would succeed.
however, if one did not maintain a high regard
for the true craft.

Educated at the Rudolf Steiner school of Edin-
burgh, Chris Sharman now owns Manacraft
Leather Company which manufactures leather-
goods and exports them all over the world.

Photo: Robin Laurance
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[ Above) “Seaweed I carved in limestone by Andrew Horsfall. ~ (Below) Commissioned Jfrom Cecil Jordan by the London
Borough of Lewisham. The casket is of Bog Oak, curhqn dated 6000-7000 liC , with burr wych elm squares. .lt is lined with
suede. It bears a sterling silver plate, hand engraved, with two _mmxdels .\‘I!an ing the full coat of arms of LFwnham Bo.mugh
Council on the left and the initials of the recipient — Terry Waite on the right. These roundels are mfnle using a centuries old
technique of hand vitreous enamelling. A brass lock was made for the casket. The casket contains an ilhuninated scroll

: B ; 2 It !
bestowing the Freedom of the Borough on Terry Waite in November 1992. It is on vellum.

Correspondence

PO Box 592,
Sydney,
Australia.
Dear Sir,

I have recently read the article by G. v. Kerkhoven in
Child and Man, Volume 27, No. I, concerning the
question of celebrating festivals in the southern hemi-
sphere. I feel that your readers will be interested to know
that a book, entitled, “Living a spiritual year; seasonal
festivals in northern and southern hemispheres”, has just
been published. This book, some 300 pages in length, and
published in the USA and in Australia will help the

Waldorf movement to resolve this question.

The book referred to was written only after every
lecture of Rudolf Steiner’s on the themes of Christian
and seasonal festivals, and the life processes of the earth
had been studied. In addition, ancient mystery wisdom
and faery lore was studied. The astonishing result is that
the question of how to “sort out” the festival question for
the south, depends on students of Anthroposophy, who
dwell in the northern hemisphere, becoming aware that
the festivals there are not sufficiently consciously under-
stood. That is, the clue to resolving the enigma lies in the
fact, that, if one moves from the north to the southern
side of the equator, then one realises that it simply is not
clear just when to celebrate a festival there. Therefore, it
follows thatin the north it is also not really known, why a
festival occurs at the given time. This knowledge must
exist to resolve the riddle of what to do in the southern
hemisphere.

For example, when it is known that the Holy Nights
festival is meant to prepare participants for the descent
deep into Earth’s spiritual being, during sleep — a
journey undertaken only during the “12 days of Christ-
mas” — where the same forces (or spiritual light) are
absorbed as that which was present in the hemispheres,
the midwinter festival will become celebrated in the right
way at the right time. This will also explain why this is the
festival of holy nights rather than days. In other words,
the southern hemisphere festival-enigma is but an indi-
cator of a common, global problem — unfamiliarity re
the esoteric reasons behind the timing of a given festival.
The book also points out that such new seasonal festivals
will be, firstly, profoundly Christian, in that the cosmic
Christ is actually that Being which guides, as the earth-
soul’s “ego”, the seasonal life processes of the earth, and
secondly that these yet-to-be-created festivals are an
additional festival cycle to the present traditional-eccle-
siastical festivals; they are not to be confused with these,
they have their own “timing”, i.e.; seasonal, not a global,
calendar timing.

Yours sincerely,
Adrian Anderson

REVIEWS

Storytelling and the Art of Imagination by Nancy Melion,
Element 184pp sb $12.95 £7.99.

This is a book that will both challenge and encourage you to
work actively with your imagination. It is full of quiet
wisdom, sometimes quite matter of fact, sometimes put so
simply that the head can dismiss it, and easily pass it by,
“You, like every human being, are a storyteller by birth-
right,” stands like a great inscription at the entrance of this
work. Bold words! And ones which some of us might doubt,
but Nancy Mellon’s own initial resistance to becoming a
storyteller, and her subsequent experience leading work-
shops, make this book an excellent manual for beginners
and experts alike.

In the introduction the author has an important question:
“What is active, healthy imagination?” There is certainly no
shortage of warped, broken and twisted imagery readily
available to us today through the media, but what are the
characteristics of healthy imagination, of the stories that
leave us refreshed and renewed? Equally, can we learn to
create such stories for each other?

Here Nancy Mellon has allowed the grand old tales to be
her teachers and, combining this with her own skill as a
writer, counsellor and teacher of children, she has created a
guide book with exercises for the imagination which we can
practise alone, by the bedside, fireside, in the classroom, or in
therapeutic settings.

The book has a very particular structure: seven chapters
address the landscape, characters and motifs familiar to
many stories and an additional eight deal with “How to
nurture storytelling”. But the order in which Nancy Mellon
has arranged her first seven chapters is specifically designed
to let the art of imagination grow and develop with a natural,
inherent ease. For if we force the imagination into activity it
will never reveal its genius, and the author’s gift is to create
space for this genius to be born.

“Beginnings are like births; they have emptiness and
openness. They offer a place of warm receptivity into
which the new child can safely arrive. The silent period
before the story begins is a very sacred time. It links you
and your listeners with the creative powers of the universe.
Time and breath change ... Breathe in the silence before you
say anything ... this will help you to receive that which will
unfold according to its own laws.”

This attention to ritual and the importance of taking time
is a key note of the first chapter, and is a principle which
pervades the book as a whole. Just as a child discovers and
starts to explore its surroundings, so the second chapter
takes up the themes of movement and a sense of direction.
Here the author gives exercises to heighten the different
qualities of space. I have used these in workshops creating,
as the author suggests, “‘a set of characters who are unable to
get down to earth, until they receive just the right help at the
right time,” and it has consistently proven to be both a
humorous and healing experience.

Further themes in the following chapters are story-scapes,
the trials we encounter in the four elements, the nature of the
seasons, and their reflection in the phases of life. Each theme
is treated with its own set of exercises and examples of stories
that participants have created under the author’s guidance.
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Only latterly ar¢ we led to look at story characters: the
witches, step-mothers, angels, dragons, and other controver-
sial creatures. This is wise, for if we have followed the
exercises up 1o this point we will have come to a deeper
and clearer understanding of ourselves and the roles we
sometimes play in story imagery. Most significantly, as the
author indicates in the closing chapter, we will also have
come to the conciusion that “*healing forces are constantly at
work to restore balance™ in every human being. This book
can help us 10 understand these forces and to create new
stories for the future,

Nancy Mellon will be one of the workshop leaders in
residence at the Storytelling Symposium to be held at
Emerson College, Forest Row, East Sussex, UK: Auvgust
10th-August 29th, 1993, Write to the Symposium Secretary
for details.

Ashley Ramsden

A Round of Rounds for the 52 weeks of the Year/Wir Siogen
Durch Die Jabresrunde; Kanons fir die 52 Wochen by Brien
Masrers; Translation by Brien Masters, Dietgard Vohringer
and Anna R. Meuss. Temple Lodge Press sb 79pp £6.95.

As a contribution to the very sparse musical and pedagogical
literature in the field of what might be termed “Anthro-
posophical music”, Brien Masters’ new book is most wel-
come. As many Waldorf teachers have no doubt found, a
complete collection of music in English, appropriate for
singing in the classroom year-round, is nearly impossible
to find. This original work meets its author’s stated purpose
of fathoming the essence of the feeling life in the cycle of the
year through use of poetry describing outer events in Nature,
and meledies intended to enhance the images conjured up by
the words.

The texts range from those with Haiku-like delicacy in
Spring, to others, majestic, bold, fiery and triumphant in
Summer; from verses crisp and bountiful in Fall, to cold and
dreary, or warm and cozy in Winter. It is evident through
certain choices of words, as well as through direct reference
in the Introduction, that the author has closely worked with
Steiner's Calendar of the Soul, He has stated his intention of
finding the inner experience of the mood of the “year's
breathing” through the musical element, and has achieved
this through a sensitive use of various modes and unusual
rhythms. These aspects of the music render a difficulty-level
which is higher, overall, than one might normally expect to
find in rounds. However, through a ctever indexing system,
one can quickly find guidance towards something appro-
priate for the number of voices and difficulty-level desired.
There are also helpful rehearsal notes with indications for
interpretation.

Because of the wide variety, this collection is useful not
only for all levels by a class teacher, but also by music
teachers. Thanks to the translations, it is also a perfect
complement for the German curriculum. One might also
imagine its use in groups of aduits, such as study groups,
facuity or community choirs. Thanks to the composer's long-
standing involvement with Waldorf education, this endea-
vour is at once inspiring and practical, and wili doubtlessly
become well-used and well-loved.

Patricia Botnick
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Matter and Mird — [maginative Participation in Science by
Stephen Edeiglass, Gearg Meier, Hans Gebert and John Davy,
Lindisforne Press{Floris sh 136pp £6.99.

This is an unusual and thought-provoking book, in that it
represents a synthesis of working conversalions which took
place over a number of years, between four scientists. Each
chapter is a pictorial whole which builds upon the carefully
construcied pictures in the previous chapters. Teachers will
find this book particularly helpful in developing an under-
standing of some of the ideas which form the basis of the
Goethean approach to science. It will also enable them 10
develop and refine their own concepls regarding modern
science.

In general the authors bave successfully conveyed, in
modern English, some of the ideas put forward in Rudolf
Steiner’s works, such as the ‘Philosophy of Freedom’, but
some knowledge of Anthroposophical concepts would
enhance understanding. Following the development of the
scientific world view, from Galileo 1o modern times, the
writers show that the prevailing mechanistic world view has
developed from the four bodily senses: the senses of touch, of
well-being (somatic), of movement (kinesthetic) and of
balance. From these develop the human awareness of sur-
face, volume, dynamics and equilibrium, which lead 1o the
material corcepts of measure, weight and number.

The writers proceed to point out that modern science and
technology is a synthesis of mathematics and ancient craft
skills. They feel that the key to a rew scientific method lies in
the realm of mathematics which is essentially ‘sense free’,
with the development of a science based on pure observation
followed by concepts unbiased by abstract thinking. This
would lead to an understanding that observer and observed
are intimately linked, because the processes of thinking and
forming concepts belong to, and are part of, the phenom-
enon studied. The book concludes with the thesis that
morality will be the necessary outcome of this scientific
method since nature and humanity are inseparable.

Angela Clark

Steiner Education in Theory and Practice by Gilberr Childs.
Floris Books, 225pp £12.95.

This mainly lucid and very readable book covers an immense
range. It provides a penetrating and comprehensive intro-
duction to Waldorf education, and should be a valuable
reference book. There is, indeed, a danger that it could
become she work of reference in English -the author makes
it ¢clear that any such standardisation would run counter to
Steiner's express wishes. Any topic is easily located in the
text, by reason of the many chapters and subdivisions. The
{irsi-time reader, however, should not be lured into ‘dip-
ping’, because the book is very carefully constructed, and the
painstaking explanations {of technical terms etc.) of the early
chapters do taper off later in the book, where greater
understanding is assumed.

Childs goes straight to the keart of his subject, gallantily
assuming (hatthose whohave decided to find out about Steiner
education will not wish to waste precious time on roundabout
routes and innuvendos. His style is usually modern and
straightforward, but the reader should have a dictionary
handy. ‘Man’ appears constantly, which may alienate some
people, but surely will not make them abandon the book.

Childs has drawn much of his material (faithfully attrib-
uted in an excellent reference systern) from Steiner himself;
but he has also looked to other authors, inside and outside
anthroposophy, for clarification of his ideas. Occasionally,
rhetoric gets the upper hand and a few extravagant claims
are made. My old enemy, the Perfect Teacher, is cited from
time Lo time! There is also a tendency to describe as normal
practice in modern schoos some aspects of organisation and
ouilook which, | suspect, are limited 10 a small number.

What are the author’s own credentials? Within the book
he remains a faceless figure, but the distribution blurb states
that he taught in a Steiner school for some years, has been a
lecturer in English, and is now an educational adviser and
examiner.

The section of the book that deals with the curriculum is
disappointing. Much of it appears to be based on rather
hasty reference to out-of-date sources, which may lead 1o
repugnance for some and unfilled expectations for others. So
take ‘Curriculum’ with a pinch of salt — especially if you are
a Waldosf parent — but do read and re-read the book: it isa
real horizon-widener.

. Pat Wight

The Tomten adapied by Astrid Lindgren from a poem by
Victor Rydberg, illustrated by Harald Wiberg. Floris Books
32pp hb £7.99 and Rapunzel and other Grimm's Fairy Tales
illusirated by Anastasiya Archipova. Floris Books 102pp hb
£9.99.

The Tomten is a charming story, delightfully illustrated by
Harald Wiberg with soit, moonlit pictures. Deep in a snow-
clad forest lies “a lonely old farm where everyone is steeping.
All but one...” Only the Tomlen, the benign and unseen
guardian of the farm, is awake. You are invited to follow in
his tiny footsteps as he trips from stall to stall 10 speak words
of encouragement to the animals on a bitter cold night. In the
farmhouse all is silent and the Tomten wishes he could speak
to the children “in Tomten language, a silent little language
children can understand.” But they are fast asleep, and it is
not until morning that they find his tiny footprints in the
snow. Foolprints which remain in the mind's eye long after
the snow has melted and lead to an awakening of reverence
and care for all living things. As a bedtime story, the book
creates a warm and secure atmosphere for sleep.

More than thirty years since the first publication of this
Swedish book, the values in The Tomten are still as relevant
as ever and this new English editior by Fioris {1992) is to be
welcomed.

The Grimm brothers’ falry 1ales have been with us for over
a century and have found homes in countless children's
hearts the world over. Whilst they have withstood the test
of time, no doubt for their strength of imagery and the
emotions they call forth, we should not become complacent
with regards to the values they promote. Many of the tales
place 100 strong an emphasis on physical beauty: Snow-
White's life is spared by the huntsman because she is “so
beautiful””; Cinderella's sisters mutilate their feet to conform
to what is deemed 1o be beautiful; and Mother Holle has two
daughters, one of whom is “pretty and indusirious”, the
other “ugly and idle”, Whilst a charge of this nature cannot
be substantiated here, parents can ask themselves whether or
not the allegorical device, if that is what it is, of using the
human physique to portray a soul quality, has a desirable
effect on childeen,

Rapunzel and other Grimm's Fairy Tales comprises ten
well-known tales: Little Red-Cap, The Frog-King, or Iran
Henry, Mother Holle, Liule Briar-Rose, Rumpelstiliskin,
Puss-in-Boots, Little Srow-White, Cinderella and The Seven
Ravens. The tales are richly illustrated throughout by
Anastasiya Archipova with a piclure or two at every turn
of the page. These are in a traditional, ‘romantic’ fairy-tale
style in respect of the architecture, costumes and objects
portrayed, yet place the book in no danger of being just
another traditionally illustrated collection of Grimm's fairy
tales. Her delicate style allows the imagination 1o add to
what is given, in spite of the detailed nature of the pictures.
Her use of colour sets the mood, while her mastery of gesture
and facial expression dramatically conveys the emotions of
the characters which seem to move before one's eyes.

All the translations read well. Unfortunatley though, some
typographical errors remain, blemishing what is otherwise a
first-class production.

Daniet Bryan

The Enigma of Symbols in Fairy Tales by Robert 5. McCully
Edwin Melten Press J02pp hb.

Works in English on the interpretation of fairy tales are rare.
McCully examines six well-known tales from different
sources. Although published in an academic series, the
book attempts to engage in a dialogue with the ordinary
parent. It has none of the potentially intimidating scholar-
ship, nor the crude Freudianism which can put a reader off a
work ltke Bruno Bettelheit's The Uses of Enchantment.
McCully recognises that “Media fare for children repeats
society’s ambivalence about children's interest in magic and
nonlogical fancy. Doubt is planied before question arisesina
‘child, tending to cancel the magical aura.” He is addressing a
generation of parents who themselves experienced this
process as children. It may be that his approach, which
avoids all allusion to what Tolkien describes as the “joy
and sorrow as sharp as swords™ of fairy tales, is the only way
to reach such parents. As he implies, they are likely to regard
an approach like Tolkien’s as simply “a nostalgia for
paradise lost.” [t is to be hoped, however, that if they are
stimulated by McCuily to read the eld tales with open minds,
some readers will be encouraged to explore them more
deeply and will then find themselves able to read Tolkien's
essay or works like Rudolf Meyer’s The Wisdom of Fairy
Tales.

JD

The Lost Princess by George Macdonald, Eerdmans{Grace-
wing 134pp hb £9.95,

Most Waldorf parents and class teachers will be familiar
with Macdonald’s stories The Princess Ard The Goblin and
The Golden Key. They are amongst the very few fairy tales
comparable with the great traditional Marchen. Yet The
Lost Princess, which C.S. Lewis rightly regarded as of equal
value to Macdonald’s well-known fairy tales, has always
been neglected. The reason is not far to seek. Parents reading
most fairy tales to their children know that they are not
starving their children, dressing them in rags nor planning
terrible fates for them, so they can feel smugly superior to the
stepmothers and tyrants in the stories. In The Lost Princess,
by contrast, parcnts are going to see reflections of themselves
in the ‘badics’. Their reaction is likely to be: **This is didactic,
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and children do not like didactic stories.” Children do dislike
most didactic stories, but this is simply hecause most didactic
Storics are bad stories. Experienced teachers know that
children puanticularly cnjoy good didactic stories.

The sub-title of MacDonald’s book is 4 Detble Story. At
the close he writes: “How dauble it is, if you care to know,
you must find out.” The illustrator of this cdition, Bernard
Oberdieck, has himsclf done just this. And, because he is
someone who has tricd ajso to understand something of the
stories of the Jesus children and their families in the Matihew
and Luke Gospels, he is able to picture something uf the
relationship of the royal family and the peasant family in
MacDonaid’s story. His beautiful illustrations, highly
praised by Maurice Sendak, immeasurably deepen our
understanding of the story. b

Hymny to the Night and Spiritual Sengs by Novalis, transiated
by George MacDonald. Temple Lodge Press 60pp. pb £4.95.

Temple Lodge Press have republished this translation to
accompany Sergi ProkoliefPs major biography of Novalis.
The “"Hymns to the Night™ describe the spiritual enligh}-
enment which came to Novalis following the death of h!s
beloved Sophie von Kithn; the “Spiritual Songs™ describe his
subseguent new relationship 10 the world.

George MacDonald devoted more labour to his transla-
tions of Novalis than to anything els¢ he wrote. Between
1850 and 1897 he brought out five translations of the
“Spiriteal Songs” as well as including individual “Songs”
in other collections.

Providing an adequate translation of Novalis’s poems anfi
aphorisms is exceptionally difficuli, not because of their
complexity but because of their supreme simplicity. Mo?e-
over, devotional poetry always presents a translator with
more problems than other types of poetry because there are
more constraints, MacDonald, in the Preface to his lﬁSl
translations, states that his first priorilies were conveying
“the spirit of the peetry” and reproducing “¢ach individwal
meaning". He recognises that for Novalis “both thythm and
time [are) essential elentents of every poem in which they are
used.” Thus he feels obliged to “'respect them rigidly”. l?ut
the German usually has more syllables than a direct English
transiation. This gives the opportunity of using a phrase
rather than a single word 1o translate words for which there
is no exact English equivalent. MacDonald, however, is
attempting to translate the “Songs” as Hymns, and in his
later translations he vsually uses the additional words at the
end of lines to facilitate rhyming. By then, unfortunately, the
Victorian public were demanding the most banal rhymes in
their hymns and MacDonald was obliged to follow the
fashion. Thus {choosing a line at random) in the first
“Song™ verse 1 line 7 has: “Und wenn mein Herz sich tief
betriibde. MacDonald's 1851 version has the simple literal
translation; “*And when my hearl was deeply troubled™. But
his 1897 version has: “And when my heart in tears did
welter”,

MacDonald at his best is a fine poet, and it is a grest pity
that Temple Lodge Press have chosen to use his Jast transla-
ton of the “Songs"™ rather ¢han the much superior one of
1851. The boaok, however, is well worth obtaining just for
MacDonald’s sensitive translations of the prose “Hymns to
the Night™. Sergi Prokofiefl"s introduction is a model of all
an introduction should be. He concisely explains Novalis’s
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paramount position in the Romantic Movement, and his
account enables readers who know MacDonald from his
fairy taies to understand why Novalis was so important to
him. Novalis's influence wpon MacDonald is examined
further in the Afterword by William Webb.

iD

Children’s Destinies by Walter Holzapfel Mercury Press sb
139pp £8.50.

Few readers of this review, doubtless, would regard them-
selves as kleptomaniacs. This is probably because most
people consider kleptomania to be some form of pathologi-
cal theft, and therefore having cerlain moral implications
with which they would not wish to associate themselves.

Taking a different view of kleptomania, however, how
would we feel? Supposing we characterise it as ‘collecting
something that is not really needed’. This characterisation
certainly fits the symptoms of kleptomania to a tea. From
out-and-out denial, we may now find ourselves moving
through a mood of ‘food for thought' into an uncomiorta-
ble...

For instance, are our bookshelves only filled with those
books we need? Are they filled with only sur books? Daoes
every philatelist need his collection of postage stamps? Doss
every art-lover need his Spode sugar bowi? Does every
holiday-maker really need his Tyrolean cuckoo-clock?
Does every retail business sell only items that are likely to
be really needed by society? And so on.

From his ‘city-centre' of medical authority, the author
leads us into scveral less salubrious suburbs of human
behaviour through symptoms in childhood which can wrn
up in the classroom any day of the week. He has chapters on
hydrocephalism and microcephalism, obstructed inhaling
and exhaling, the polacities of epilepsy and hysteria and
“the Mystery of Dyslexia” as well as kleptomania, as
referred to above. The teacher of special-needs children
can journey into these suburbs through the by-ways of
more extreme case histories; but 1he teacher in main-stream
could do well to travel carefully along the highways through
the same areas, making his or her observations en route.

Holzapfel quotes Rudolf Steiner as saying: **We will be
pursuing se)f-education in the best way when we explote with
decp interest the phenomena of illness™,

Despite ils very modest - and in places, unaccomodating -
style, this is an engaging book.

The Liltle Troll by Thomas Berger and Ronald Heuninck.
Floris hb 31pp full colour £6.95.

How frequently are you amazed by the variely and delicacy
of greens each spring? In this full colour edition of a folk tale
about trolls, the superb quality of colour reproduction
enables the child’s relationship with and sensitivity towards
nature to burgeon. The tale contrasts the harsher aspect of
troll-nature with human kindliness, The simple bui sincere
story traces how one particular troll and a young girl form a
bridge beiween the two worlds across which he is able to
¢ross - to be welcomed into the light of the village church on
Christmas day.

The Festival Year by Jude Pring and Paul Bennets.

This colourful wall poster is a calendar with a difference. The
year's dates are contained within a circular form; they spiral
inwards. Days upon which important festivals occur are
colour-coded: sage green for Chinese festivals, Sikh festivals
are pale pink, Christian festivals are dull peach and so on.
Ten religions are represented all told. The main festivals of
each are briefly described. Flanking the main central feature
are charts containing information on the zodiac, birthstones
and the tree calendar.

Children need religious feeling to be cultivated in their
lives, and it is unfortunate if, through too much deference to
parents’ rights to freedom in this respect, school life becomes
void of religion, This escape route is understandable in the
increasingly multi-ethnic society in which we live. Yet is it the
only selution? A poster such as this may help to build
bridges, il used judiciously.

Woody, Hazel and Little Pip by Else Beskow. Floris hb 31pp
£6.95.

We are usually travelling far too fast on the motorways of
life to notice when the wheelbarrow-loads of cleanly laun-
dered beards are being delivered Lo the gnomes and trolls. By
contrast, Eisa Beskow’s pace is accommodating enough for
such incidents to be observed in fascinating detail, as this
story shows.

With this volume, Floris bas added to its catalogue
another of her unique creations, containing a cocktai of
fantasy and observation. Who else would have thought, for
instance, of Mrs Acorn’s ringing her husband “on the spider-
phone” (a delicately detached thread from the nearest web)?
What more could you want?

{iltustration below)

continued from pagel6

To conclude, T would like to round off with
some of the reasons given by Rudolf Steiner for
teaching bookbinding in a Waldorf school.
“The particular human activity involved in
bookbinding [and the working with cardboard
and the making of boxes] provides something
quite special for the most intimate aspects of
spirit and soul, especially when introduced at
the right age.” He considered such educational
experiences to be absolutely essential for the
development of the “complete human being. It

is not the fact of having made this or that box,
or bound this or that book, which is the
essential matter; but that one should have
carried out the processes which are involved,
should have experienced the particular feelings
and thoughts.”

Eva De Carlo-Davies teaches crafts throughout
all twelve classes of Michael Hall Rudolf Steiner
school. In the Upper Schaol (classes 9 to 12) she
specialises in basketry and bookbinding.
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World List of Rudolf Steiner Waldorf Schools

We would be graiefit 10 receive [nk lon oo headed notespaper from aay school whose address requires up-dating.

ARGENTINA

Buenos Aires  Colegio Incorporado ‘Paula
Albarracin de Sarmienta” - Rudolfl Steiner-
Schule Warnes 1373, AR --- 1802 Flonda Peia do
Buenos Aires.

Buenos Aires Escucla San Migue) Arcéngel, José
Maria Moreno 1221, 1609 Villa Adelina. Buenos
Aires.

AUSTRALIA

Association of Rudolf Steiner Schools in Australia,
213 Weonga Road. Warrenwood. Victorig,
Aussralia. 3134,

NEW SOLTH WALES AND ACT

Arnidale  Boangaiai School, P.O. Box 996,
Ammidale, 2350

Bega  Mumbulla Schoo) for Rudolfl Steiner
Education, P.O. Box 790, Bega, 2550

Blue Mountains  Korowal School, P.O. Box 92,
Leura, 2780

Bluc Mouztains Blue Mountains Waldorf'
School, 77 Cleasview Parade, Hazelbyook, 2779,
Byron Bay Cape Byron Rudolf Steiner School,
P.O. Box 736, Byron Bay, 2481

Bowral  Eukariia Schoo), Centennial Road,
Bowral, N.S.W, 257¢

Cocherra  Orana Scheo! for Rudolf Siciner
Education, P.O. Box 3567, Weston Creek, Act,
2611.

Caffs Herbour Casuarina Schoo), P.O. Box
1415, Coffs Hacbour, 2450

Liliso Rock  Daystar School, PO Box 154,
South Lismore, 2480

Maitland  Linuwel Schoo! for Rudolf Steiner
Education, 133 Morpeth Rozd, East Maitland,
N.S.W. 2323,

Murwillumbah  Kangia Siciner School, 30
Riverview St, Murwillumbah, 2484

Neweastle  Newcastle Rudolf Steiner Schoal, 35
Resovoir Road, Glendale, 2285,

Rictmond Aurora-Meander Rudolf Steiner
Schoot, PO Box 215, Richmond, N.S.W. 2753,
Sydzey Earth Star Pre-Schoo! Cnr Newcastle
St. & Id South Head Rd Rose Bay 2029
Sydoey Glenaeon School, Sa Glenroy Avenue,
Middle Cove, N.S.W. 2068.

Sydoey  Kameroi Schaol, 220 Forest Way,
Belross, 2085

Sydney Lorien Novalis School for Rudolf
Steiner Education, 456 Old Northem Rond,
Dural, N.S.W. 2158.

Sydmey Lorien Novalis College of Teacher
Education, 2ddress as abave

Sydoey Michael School for Rudolf Steiner
Education, 32 Balmain Road, Leickhard:, 2040
Thora Chrysalis Schao! for Rudoll' Steiner
Education, Darkwood Road, Thora, N.5.W.
2454,

VICTORIA

Ballzrat  Threefold Pre-School Group, 201
Winter St., Buninyong, 3357

C; gie C gie Kinderga

Castlemaice Castlemaine Sieirer School, C/O
Box 46, Maldon, 3463

Katanda Milibi Steiner School, RMB 2025,
Kataedra West, 3634

Kilsyth Soath  Gilgai Schoeol, Liverpeol Road,
Kilsyth South, 3137.

Mamxsfield Maindample Steiner School, 3
Rankin Street, Maindample, 3721

Mdboume Melbourae Radolf Steiner School,
213 Wanga Road, Warranwood, Yic. 3134,
Metbourne Sophia Mundi Rudoll Steiner
School, Waltham Place, Rickmond, Melbourne,
3820,
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Mcornepna  Rodney Neighbaurhood
Kindergasten, Mooroopna, 3629.
Vidordaf¥Yarra  Liltle Yasra Steiner Schao), P.O.
Box 19, Yarra Junction 3797, Victoria.

SOUTH AUSTRALIA

Mount Barker The Adelnide Waldocl School,
Sims Road, Mount Barker S.A. 525L.

Willuoga  Willunga Waldor[ School, Jay Drive,
Willunga 5172

QUEENSLAND
Brisbane Samford Valley Sieines Sehool, PO
Box 154 Wight's Moualain, Samford, 4520

WESTERN AUSTRALIA

Deamerk  Golden Hill Weldorf School, Mitchel)
Sircel, Denmark, 6333

Perth  Perth Waldorf School, P.O. Box 49
Heamilion Hill, WA 6163.

TASMANIA

Hobart Tarremzh School, PO Box 494,
Kingston, 7051

Launceston  Launcestan Rudoll” Sieiner School,
2 Marley Road, Riverside, Launceston 7250

AUSTRIA
Graz Freie Watdorfechule, St. Peter
Haupistsate 182, 8020 Graz.

Innshruck  Freie Watdorfschule [nnsbruck,
JahostraBe 5, 6020 Innsbruck

Ller De Sicrre Daalders, Mallekotsiraal 43,
2500 Lier.

Overijse R Steinerschool KristolTel, Bergstcaat
43, 3050 Ovenjx.

Raeren Wnldotfshulc Reatren, Neudorfer Strale
73, 4730 Raeren,

Spa Ecole Rudolf Steines, Jardin d'Enfants, 20
Avenue Teltzer de Clermont, 4800 Spa.

Turmhow  Michaglischool, Sicenweg op
Qostheven 27a, 2300 Tumhowm.
WilrijkfAotwerpen Rudoll Steiner Schonl
Lobrangrin, Boomse Sicenweg 94, 2610 Wilrijk.

BRAZIL

Bofucate  Ailiora-Escola do Campo, Estancia
Demetria, Caxia Posta) 102, 18600 Botucatu S.P,
Comandarais  Escola Arzucaria, Caxia Posta)
01, 37650 Camanducaia — MG.

Floriznépolis Associacao Pedogogica Micacl,
Run Prof. Marcos Cardoso Fitho 656, BE03S
Flonanopolis S.C.

Florlanépotis  Apabi Jardim-Escoln, Rodovia
Antanio Amare Vieria, Correspondence: Rua
Prof. Marco: Cardoso Fitho 656, 88035
Florianapolis S.C.

Riberto Preto  Canvivion Escola Toao
Guimaraes Rosa, Praca Rudolf Steiner, Nr 8,
C.E.P. 14020 Riberatc Preto — S.P.

Sko Pazln  Escoln Rudoll Steiner de Sao Paulo,
Rue Iob Lane 900, CEP 04639 Sao Paulo, Caixa
Postal 21108 -CEP 04793.

Seo Paule  Colégio Micacl, Rua Pedro
Alexandrino Soares 68, 05584 Sao Paulo/Brasil.

Klageafurd Rudolf-Steiner.Schule K lageafurt,
WilsonstraGe 11, 9020 Klagenfurt,

Linz Freie Woldorfschule, Baumbachsirafie 11,
4020 Linz.

Modllng Rudolf Steirer Schulverein in Raum
Baden, Guntramsdorfer Strale 21, 2240 Modling,
Szhkburg  Rudoll-Sieines-Schute,
BayethamerstraBe 15, 5020 Salzburg.
Wien-Mauer Rudo!l’-SmnmSc!\ule
Endressurale 100, 1238 Wien 23.
Wiea-P3taleinsdorf Rudoll-Steiner-Schule,
Geymullcrgnﬁe L, 1180 Wicn,

Wien Fried Waldorfachul
Feldmihigasse 26, 1180 Wicn.

BELGIUM

Federation van de Rudolf Steinerscholen pla

Hiberniaschool, Rodextraar 33, 2000, Antwerpen.

Aslst Michaeli, Langesiraat 216, 1790 AfRigem.
De Hazelaar, Lange L

lIT,ZDIBAanclpen. .

Aciwerpea  Rudolf Sieiner School, Prins

Albentlei 19, 2600 Berchem.

Aniwerpen  Hibemia Schoal Katlenstraat 12,

2000 Antwerpen.

Artwerpen  Hibemia School Keizerstraat 62,

2000 Aatwerpen.

Answerpen  Valksseraat 40, Antwerpen.

Brasschagt De Wingerd, Zwemdokki 3, 2130

Brasschaat,

Brugge Guido Gezelle School, Bilkske $, 8000,

Brugge.

Brupge Middlebare Steinerschool p/a
Sehipperschool, Komvest 36, 8000 Brugge.
Bmxelles Ecole Rudolf Steiner, Sint
lanskrmdlaan 14, lO’JD And:rlecht Bmxcllu.m
9440 Evembodegem.

Geat  Vrije Rudoll Steinerschoo), Kastecleaan
54, 9000, Gent.

Leadeterg  De Teuwnisbloem, Kliniestraat 48, 5050
Ledeberg.

Leuven De Z Rudolf Stci hool,
Weldadigheidsiraat 76, 3000, Lenven.

Sao Peule  Escols Francisco de Assis, Av,
Coronel Sezzfredo Fagundes 500, 02306 Szo
Paulo — SP.

CANADA
* Member of Association of Waldorf Schools of
Noritk America.

ALBERTA

Calgary Calgary Waldosf School K-6, 1915-
36th Ave. S.W_, Calgary AB 12T 2Gs
Edmonton Aurora Rudolf Steiner School, 7211-
98A Ave, Edmanton, AB T6B 1B5.

BRITISH COLUMBIA

Dunezn  Suarise School, K-7, R.R.7, 4344
Peler’s Road, Duncan, B.C. VOL 4W4

Kelowos Waldorf Schoal, K-6, Box 93, 429
Collett Road, Okanagan Mission, B.C. VOH 1S0.
Nelson  Nelson Watdosl School K-8, Box 165,
Nebsen, B.C. V1L $P9.

“Vaocouver Vancouver Waldorf School K-12,
2725 St. Christophers Road, North Vancouwer,
B.C. VIK 2B6.

ONTARIO

Cambeliville Halhion Waldorf School, K-6, 83
Cambellvillz Road East, P.O,Box 134,
Cambellville, ONT, LGP 1BO.

*London, Ont. London Waldorf School K-8,
1697 Tenfalgar Street, London, Ontario, N3W
1X2.

Ottawa  Owtawa Waldorf School K-B, 10 Coral
Aveaue, Nepean, Ontanio, K2E 526,

*Yorcuto Toronle Wealdorf School K-12, 9100
Bathuest Street, Box 220 Thomnhill, Oniario LT
3N3.

Toronto  Alan Howard Waldorl Schoal, 228
St.George Street, Toronto, Ontario, MSR 2N9.

QUEBEC

*Montreal Ecolr Rudolf Siziner de Montreal,
K-8, 12050 Avenue de Bois de Boulogne,
Montreal, P.Q. HZM 2X9.

CHILE

Sastluge Colegio Giordana Brurc un Colegio
Waldosl, Casilla 2211, Nunoa, Santingo-Chile.
Santlago Celegic Rudolf Sieiner, Jose Tomés
Rider 1654 Providencia, Santiago-Chile.

COLOMBIA

Cali Colegio Luls Hordcio Gomez, 127-249
Ponce Aparntado 7439, Cali Vall.

Medelln  Colegio isalda Echaverria, Robledo-
Pilnrica, Treav. 75, 73-40, Medelin,

CZECH REPUBLIC
Prague  Valdorska Skola, Butovicka 2, 15800
Prague S-Jinonice.

DENMARK
Rudolf Steincr Skolen, Tornkajvej 14,
9220 Alborg.

Rudolf Steiner-Skolen i Arhos
Strandvejen 102, 8000 Achus C.

Rudoll Steiner-Vestkolen, Holm-
strupgdrdvej 32, 8220 Arhus, ¥, Braband.
Copenbagen  Rudolf Steiner-Skolen i
Hjortespring, Swkholibuen 25, 2730 Herlev.
Copenhagen  Viday Skolen, Brogaardsvej 6§,
2820 Geniofte.

Esbjerg Rudolf Steiner Skolen i Eshierg,
Komvangen -5, 6705 Esbierg.

Fredericla Rudolfsm'skclm Rudolf
Steiner Alié 55, 7000 Fredericia.

Hjorring  Rudolf Steincr Skolen, Vester
‘Thirupvej 30, 9800 Hjouming.

Kvistgird Rudolf Steiner Skolen, Kvisrgird
Stationvej 2A-B, 3990 Kvisigird.

Merdose  Rudolf Siciner Skolen, Bagmarken 58,
4370 St. Merlose.

Odemse  Rudolf Steiner-Skolen i Odensc,
Lindvedvej 64, 5260 Odense.

Odense  Rudolf Steiter Skolen p§
Blangestedgird, Blangestedgdrdve) 133, 5220
Odense SO

Risskor Rudolf Steines-Skolen Yejlby-Rissav,
Skejtwyej 1, 8240 Risskov.

Sélkeborg  Rudoll Steiner- -Skolen, Stavangervej
3, 8600 Silkeborg,

Skanderborg  Rudolf Steiner-Skolen
Skanderborg, Gronnedalsvej 10, 8660
Skanderborg.

Vefle Johannesskolen, Rudolf Steiner-Skolen i
Vijlo, Sukkerioppen 4, 7100 Vejle.

Yordingborg Rudelf Steiner-Skolen, Orevej 2,
4760 Vordingborg.

ECUADOR

Quito Institate Educativo Rudolf Siciner, La
[sla T — 789 y lay Casas, P.O. Boa 170 < (IERS),
Quita.

Quite Jacdin y Escuela Waldorf, Gral Perrier
695 ¢ Tberia, Vicentina. Quito.

EGYFT

Bilhets Sekem School by Rilbeis, Contact
Address: Gesellschaht (ir ¥uliuslle Entwicklung
e.V. POB2834, El Horrya, Heliapolis.

ESTONIA

Polremas  Johronese Vabakool Roamal, 202660
Polvaman

Rekvere Rakvere Vabakoel, 202100 Rakvere,
Barbarues 2.

Tallon Nomme Yabakool, 200012 Taltinn,
Maitn. 20

Tartm  Tartu Vabakool, Contact address: Mrs
‘Thiu Bldsi-Kdo, Jakobi 37, 202400 Tariu.

FINLAND

Férening pedagogtk rp,

Lehtik te 6, Larkirddsvdgen, 00270 Helsinki
27,

Espoo  Espoon steinerkoulu, Pilspankylanrinne

5, 02200 Espoo.

Helslokl  Helsingin Rudo!f Steiner koulu-Rudold
Steiner skolan i Helsingfors, Lehlikuusentie 6,
Lérkirdsvigen, 00270 Hehinki/Helsingfors 27.
Heltinki  Eliss-Koulu, Helsingin sevdun uusi
Steinerkouly, Pasaistentie 3, 00280. Helsinki.
Jyviiskyli  Jyviisylin Rudolf Steiner-koulu,
Piitukko 33, 40630 Jyviskyla.
Kuopio  Kuopion Steiner-Koulu, Mintaa Cathina
kaw 20, 70100 Kuopio,
Lahti Lahden Rudolf Swinse-kaulu, Taiventie
3 15900 Lakri.

Steinerkoul
Tapavamolanuz 18 53850 Lappeenrannan.
Outa  Oulun Seudun Steiner-koulu,
Kauppaseurantic, 90520 Oulu.
Pori Porin Seudun Steinerkouly, Valsjerkatu 2,
28100 Pori.
Rovatienri Rovaniemen Rndol!'Sr.emer-kou!u
Lihteentic 16, 96400 Rovaniemi,
Samerati  Karjalohjan Vapaa Kyllkoulu.
Lobilzmpi, 09220 Sammaili.
Selndjoki Elcli-Pohjanmenn, Rudolf Sieiner-
koulu, ¥apaudentie 29, 60100 Seindjoki.
Tammisaerl Mikacl-skolan, Smedsgatan 4,
10600 Ekenis.
Tampere Tampesren Rudoll Steiner-koulu,
Satakunnankaiu 13, 33100 Tampere.
Torka Turkun Rudolf Steiner-koulu,
Mestarinkatv 2, 20810 Turku.
Vassa  Vaasan Rudolf Steiner-koukt, Ravikatn
9, £5140 Vaasa,
Vantss  Vanlaan Rudotl Stcines-koulu,
Satakielentie 5‘;01450 Vantaa.

FRANCE

Federation des Evoles Rudolf Steiner en Prance,
Libre Ecole Rudolf Steiner, 62 rue de aris.
Ambiainvilliers, 91370 Vervieres-le-Butsson,
Chaton (or Parls} Ecale Perceval, 5 Avenue d°
Emprémesnil, 78400 Chaton,

Colmar Ecole Mathias Grinewald, 4 rue
Herzog, Logtlbach-Wintzenheim, 68000 Colmar.
Laboissi¢re Ecole Rudoll Steiner, Laboisssiére-
en-Thelle, 60570 Andeville.

St. Faust de Huai nr. Pav  Ecole du Soleil, Sxint-
Faust de Haut, 6410 }urancon.

Saint Geois Laval  Ecole Rudolf Sicicer, $
Chemin de Sanzy, §9230 $1. Genia Lava).
Saict-Menuvax  Ecole Rudolf Sttiner, Chateau
de la Mh 03210 Szint-M

Sltubam Ecolc Libre S1-Michel, 67 Rouw
des Romaines, 67200 Strasb i}
Strasbourg  Ecole Rudoll Stdmr 2 Chemin
Goeb, 67000 Srasbourg.

‘Trayes Ecale Perceval, 251 Fbg. Cronesls,
10000 Troyes.

VerridresdeBulssan  Libee Ecole Rudolf Steiner,
62 rue de Paris, Amblainvilliers, 91370 Verticras-
Je-Buisson,

GERMANY
Bund der Freler Waldorfschulen e.V., D-7000
Stuttgars ], Heidehofstrafe 32,
Amchen  Freie Waldorfschule Aachen, Aachener
und Minckener Allee 5, D-5100 Aachen.
Anghurg  Freic Waldor(schule Augsburg, Dr.-
Schmelzing-SiraBe 52, D-3900 Augsburg.
Bad Nauhelm Freic Waldorfschule Wetterau,
Frankfurier StraBe 103, D-6350 Bad Nauheim.
Freie Waldorfschule Balingen,
Hurdnagelstralle 3, D-7460 Balingen-Fi
Benefeld  Freic Waldorfschule Landschulheim
Benefeld, D-3036 Bomlitz-Benefeld 0ib.
Walsrode/Hann.
Besglsch Gladbach  Freie Waldorfschule
Bergisch Gladbach, Mohnweg 13 Refrath, D-
5080 Bergisch Gladbach ),
Berlin-Datlem  Rudolf Siginer Schule Beline V.,
Auf dem Grat 3, D-1000 Berlin 33. -
Berllo-Keeizberg  Freie Weldorfschute
Kreuzberg, Alie Jakobatr. 12, D-1000 Betlin 61,
Bertlo-Miirkisch Viertel Waldorfschule
Markisches Viertel, Treuenbrielzenerstrafla 28,
D-1000 Bertin 26.

Bertin-Mitte Freie Waldor(schule, An der
Mausy, Dresdner Strae 113, DO-1020 Berlin,
Berlln-Zettendorf  Emile Molt Schule, Freie
Waldorfschule, Claszeile 60-66, D-1000 Beslin 37
(Zehlendosf).
Bexboeh  Freie Waldorfschule Saac-Pralz,
Pazk Be, D-6652 Bexbach
Blﬂem Rudolf Steiner Schule Bielefeld, An
der Probstei 23, D-4800 Bielefeld 1.
Bachum  Rudolf Steiner Schule Bochum,
HauptatraBe 238, D-4630 Bochum 7.
Babtingeo Freie Waldorfschule BB/Sindelfingen
¢.V. Herdweg 163, D-7030 Bablingen.
Boon  Freie Waldorfschule Born, Stettiner
Steale 21, D-5300 Born | (Tannenbusch).
Breunschwelg  Fecic Waldorfschule
Braunschwreig, Rudo!f-Steiner-Swrafie 2, D-3300
nraunschwelg,

Freie Waldorfschule B . Towler
Strale 3, D-2800 Bremen 1.
Bremen  Freie Waldosfschule Bremen,
Zweigschule Pa IstraBe 2, 2500 B 44
Chemniz  Freie Waldorfschule, SandsiraBe 102,
Posifach 443, DO-9081 Chemnitz.
Chiemgas  Freie Waldorfschuls Chiemgau,
Bermnauer Strale 34, D-8210 Prien.
Cotarg  Rudolf Steiner Schule Coburg,
Callenberg 12, D-8630 Coburg,
Cotthxs  Frele Waldorfschule, Rudolf-
Rothkegel-Strabe 73, DO-7500 Cortbus.
My 4t Freie Waldorfschule D. .
Arndisirale 6, D-630D D: dt-Eberstad
Detmold  Freie Waldorfachule Lippe-Detmald,
Blomberger Strafe 67, D+4930 Detmold.
Dietzesbath  Rudolf Steiner Schule

Di b, An der Vogelhecke 1, D-6057
Distzenbach,

Do 3 G hule, MesgelicichstraBe 49,
D-4600 Dortmund 50.

Deortwtund  Rudolf Sieiner Schule,
Metgelieichstrale 51, D-4600 Dortmond 50.
Dresden  Freie Watdorfschule,
Witdermannstrage 11£13, DO-8023 Dresden.
Ditsseldorf Rudolf Stzines Schule, Disseldorf,
Diepensiralle 15, D-4000 Dasseldord 12, .
Freie Waldorfschule Niederthein, Am
Ninsinghof 11, 4100 Duisbueg 18.
EckerafSrde Freic Waldorfschule Eckernfonde,
Schleswiger Strafle 112, D-2330 Eckemidrde.
Elmshomn Freie Waldorschule Elmshorn,
Adecnauerdamm 2, [-2200 Eitishorn.
Eogelberg  Freie Waldorfschule Engelberg,
Rudolf-Steiner-Weg 4, D-1065 Post Wintesbech/
Wt
Erfisiadt-Liblar  Freie Waldotfschute Voreilel,
Am SchicBendahl 87, Postfach 2265, D-5042
ErNsiade-Liblar,
Eraogen  Freie Waldosfshule Erlangen,
TreitschkesiraBe 7, D-8500 Nisnberg 20,
Essen  Freie Waldorfschule, SchellstraBe 47, D-
4300 Essen 1,
Esstingen Freio Waldorfschuls Esstingen,
WeilsiraGe 90, D-7300 Esslingen.
Evisghausen Freie Waldorfschule Evinghausen,
D-4550 Bramsche 8 (Evinghausen).
Filderstadt Frere Waldorfschale auf den
Fildemn, Guterhalde, D-7024 Filderstadt.
Fleasburg  Freic Waldorfschule Flensburg,
Valentiner Allee |, D-2390 Flensburg,
Frankenthsl Freie Waldorfschul Vorderphalz,
Ju’llus-Belunger-Sthc 1, D-6710 Frankenthal
Frazkfert Freie Waldorfwbule Fricdleben-
straBe 52, D-6000 Fraokiizri 50 (Eschersheim).
Frash(oxt{Odes Freic Waldorfschule, Ernst-
Schoeller-Strale 7, DO-1200 Frankfur/Odes.
Freiburg  Freic Waldosfschule Fmburgu Br.,
Schwimmhadstrale 29, D-7800 Freibyrg i. Br.
Frete Waldarfschule St. Georgea,
BergiselstraBe 11, D-7800 Freiburg.
Freiborg  Michael-Schule, Kartuserstealle 55,
7800 Freiburg.
Gladbeck Freir Waldorfschule Gladbeck,
Ho Bz B2, D-43%0 Gladbeck
Gippinges  Freic Waldorfschule Filatal,
Ahornstralie 41, D-7220 GBppingen-Faurndau.
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Gaottingen  Freic Waldorfschule Goutingen,
Arbecksweg 1, D-3400 Golungcn

G loh Freie Wald Giitersloh
Hermann-Rothert-Strafe 7, D-4830 Gutersloh.
Haan-Gruiten  Freie Waldorfschule Haan-
Gruiten, Pralat MarschallstraBe 34, D-5657
Haan-2.

Hagen Rudolf Steiner Schule Hagen, Enneper
StraBe 30, D-5800 Hagen-Haspe.

Halle Freie Waldorfschule, Frohe Zukunft la,
DO-4020 Halle/Saale.

Hamburg-Altona  Rudolf Steiner Schule
Hamburg-Altona, Bleickenallee 1, D-2000
Hamburg 50.

Hamburg-Bergedorf Rudolf Steiner Schule
Bergedorf, Am Brink 7, D-2050 Hamburg 80.
Hamburg-Bergstedt Rudolf Steiner Schule in
den Walddorfern, Bergstedter Chaussee 207, D-
2000 Hnmburg 65.

Hamb dt  Christophorus Schule,
Waldorfscule fiir Heilende Erzeihung, Bergstedter
Chaussee 205, D-2000 Hamburg 65.
Hamburg-Harburg Rudolf Steiner Schule
Harburg, Ehestorfer Heuweg 82, D-2104
Hamburg 92.

Hamburg-Mitte Rudolf Steiner Schule
Hamburg-Mitte, Grabenstrale 32, D-2000
Hamburg 36.

Hamburg-Nienstedten Rudolf Steiner Schule
Nienstedten, Elbchaussee 366, D-2000 Hamburg
52

Hamburg-Wandsbek  Rudolf Steiner Schule
Wandsbek, Rahlstedterweg 60, D-2000 Hamburg

L R DL

Freie Waldorfschule Filstal.

Hof FreicWaldorfschule Hof, Alte
Heimbrechtser StraBie 14, D-8670 Hof.

Jena  Freie Waldorschule, HauptstraBe 2, DO-
6905 Jena-Gaschwitz.

Kakenstorf Rudolf Steiner Schule, Nordheide,
Lange StraBe 2, D-2117 Kukenstorf.
Kaltenkirchen Freic Waldorfschule
Kaltenkirchen, Oersdorfer Weg 2, D-2358
Kaltenkirche.

Karlsruhe Freie Waldorfschule Karlsruhe,
Kdnigsberger StraBe 35a, 3-7500 Karlsruhe 1.
Kassel Freie Waldorfschule Kasse,
HunrodstraBe 17, D-3500 Kassel-Wilhelmshohe.
Kiel Freie Waldorfschule Kiel, Hofholzallee 20,
D-2300 Kiel 1.

Kiel/Elmshorn  Freie Waldorfschule Elmshorn,
Adenanerdamm 2, D-2200 Elmshorn,
Kiel/ltzehoe Freic Waldorfschule Kiel,
Zweigschule ltzehoe, Am Kihlerhof, D-2210
Itzehoe/Holstein,

Kleinmachnow Freie Waldorfschule,
Hirschwechsel 6, DO-1532 Kleinmachnow.
Koln  Freie Waldorfschule Kdln,
MartinusstraBe 28, D-5000 K8ln 71 (Esch.).
Krefeld Freie Waldorfschule Krefeld, Kaiser-
straBe 61, D-4150 Krefeld.

Miilheim/Ruhr  Freie Waldorfschule in
Miilheim, Bl dellerstraBe 29, D-4330
Miilheim/Ruhr 12,
Miillheim  Freie Waldorfschule im Markgrafler
Land, D-7840 Miillheim. Am Zirkusplatz 1, D-
7840 Miillheim.
Miinchen/Daglfing  Rudolf Steiner Schule
Daglfing, Max-Proebstl-StraBe 7, D-8000
Miinchen 81.
Miinchen/Grébenzell  Rudolfl Steiner Schule
Grobenzell, Spechtweg 1, D-8038 Grébenzell,
'\Mnchcn[lgnnnmg Freie Waldor[schule

Fr hoferstraBe 1, D-8045
Ismaning.
Minchen/Schwabing Rudolf Steiner Schule,
Leopoldstralle 17, D-8000 Miinchen 40.
Minster Freic Waldorfschule Miinster, Laerer
Landweg 153-157, D-4440 Miinster.
Neu-1senburg  Rudolf Steiner Schule Neu-
Isenburg, ZeppelinstraBe 10, D-6078 Neu-
Isenburg.
Neumiinster  Freie Waldorfschule Neuminster,
SchwabenstraBe 1, D-2350 Neumiinster.
Neuwied Rudolf Steiner Schule Mittelrhein,
Mittleweg 10 D-5450 Neuwicd-Block.
Nﬂmberg Rudolf Steiner Schule,

Leipzig  Freie Waldorfschule, PotschkaustraQe
50, DO-7060 Leipzig.

Lorrach  Freie Waldorfschule Lorrach,
HauptstraBe 27, D-7850 Lorrach.

Loheland  Rudolf Steiner Schule Loheland, D-
6411 Kiinzell 5/Fulda.

72 (Farmsen).

Hamm Freie Waldorfschule Hamm,
FeidikstraBe 27, D-4700 Hamm 1.

Hannover Freie Waldorfschule, Rudolf-von-
Bennigsen-Ufer 70, D-3000 Hannover 1.
Hannover-Bothfeld Freie Waldorfschule
Hannover-Bothfeld, Weidkampshaide 17, D-3000
Hannover 51.

Heidleberg  Freie Waldorfschule Heidleberg,
Mittclgewannweg 16, D-6900 Heidleberg-
Wicblingen.

Heidenheim  Freie Waldorfschule, ZiegelstraBe
50, Postfach 1340,D-7920 Heidenheim/Brenz.
Heilbronn  Freie Waldorfschule Heilbronn,
Max-von-Laue-Stralle 4, D-7100 Heilbronn.
Herne Hibermaschule, Holsterhauser StraBe 70,
D-4690 Herne 2.

Ludwigsburg Freie Waldorfschule
Ludwigsburg, FrobelstraBe 16, D-7140
Ludwigsburg.

Libeck Freic Waldorfschule Libeck,
DieselstraBe 18, D-2400 Libeck-Eichholz.
Liineburg Rudolf Steiner Schule Lincburg,
Dahlenburger LandstraBe 151, D-2120 Lineburg.
Magdeburg Freic Waldorfschule, Leipziger
Chaussee 21, DO-3090 Magdeburg.

Mainz Freic Waldorfschule Mainz, Merkurweg
2, D-6500 Mainz-Finthen.

Mannheim  Freie Waldorfschule, Neckarauer
Waldweg 131, D-6800 Mannheim 24.

Marburg  Freie Waldorfschule Marburg,
Ockershiiuser Allee 14, D-3550 Marburg/Lahn.
Minden  Freie Waldorfschule Minden,
Haberbreede 17, D-4950 Minden.
Manchengladbach  Rudolf Stei hule in

Hildesheim Freie Waldorfschule Hildeshei
BrauhausstraBe 6, D-3200 Hildesheim.
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Maénchengladbach, Myllendonker StraBe 113, D-
4050 Monchengladbach 1.

| eg 25, D-8500 Niirnberg 20.
Nﬁnlugcn Rudolf Steiner Schule, Erlenweg 1,
D-7440 Nirtingen.

Offenburg  Freie Waldorfschule Offenburg,
RheinstraBe 3, D-7600 OfTenburg.

Oldenburg  Freie Waldorfschule, Blumenhof 9,
D-2900 Oldenburg.

Otterberg  Freie Waldorfschule Westpfal
SchulstraBe 4, D-6754 Otterberg.

Ottersberg  Freie Rudolf Steiner Schule,
Amtshof 5, D-2802 Ottersberg 1.

Plorzheim  Goetheschule — Freie
Waldorfschule, SchwartzwaldstraBe 66, D-7530
Plorzheim.

Potsdam  Freie Waldorfschule, Geschwister-
Scholl-Strale 54, DO-1570 Potsdam.
Remscheid  Rudolf Steiner Schule Remscheid,
Schwarzer Weg 3, D-5630 Remscheid 11
Rendsburg  Freie Waldorfschule Rendsburg,
Nobiskriiger Allee 75/77, D-2370 Rendsburg.
Rendsburg/Eckernforde  Freie Waldorfschule
Rendsburg, Zweigschule Eckernforde,
Schleswiger StraBe 112, D-2330 Eckernférde.
Reutlingen  Freic Georgenschule, Moltk 0
29, D-7410 Reuthingen.

Saarbriicken  Freic Waldorfschule Saarbriicken,

GroBwaldstrafe 2, D-6623 Altenkessel.

SchloB Hamborn  Rudolf Steiner Schule

Landschulheim SchloB Hamborn, D-4799

Borchen-SchloB Hamborn.

Schondorf  Rudolf Steiner Schule Ammersee,

St.-Anna-StraBe 15, D-8913 Schondorf!

Ammersee.

Schopfhieim  Freic Waldorfschule Schopfheim,

Schlierbachstraie 23, D-7860 Schopiheim.

Schwiibisch Gmiind  Freie Waldorfschule

Schwiibisch Gmiind, SchefToldstraBe 136-140, D-

7070 Schwiibische Gmind.

Schwiibisch  Hall Freie Waldorfschule

Schwabisch Hall, Teuererweg 2, D-7170

Schwiibische Hall.

Siegen  Rudolf Steiner Schule Siegen,

Kolpingstrale 3, D-5900 Siegen.

St. Augustin-Hangelar  Freie Waldorfschule im

Siegkreis, Gral-Zeppelin-StraBe 7, D-5205 St.

Augustin 2 (Hangelar).

Stade Freic Waldorfschule Stade,

Seminarstralle 2, D-2160 Stade.

Stuttgart  Freic Waldorfschule Uhlandshéhe,

HauBmannstraBe 44, D-7000 Stuttgart |,

Stuttgart  Freic Waldor[schule am Kriherwald,

Rudolf-Steiner-Weg 10, D-7000 Stutigart 1.

Stuttgart  Michael Bauer Schule, Freie

Waldorfschule mit Forderklassenbereich,

OthellostraBe 5, D-7000 Stuttgart 80,

Trier Freic Waldorfschule Trier,

Montessoriweg 7, D-5500 Trier.

Tiibingen Tibingen Freie Waldorfschule,

goldomwcs 30, D 7400 Tiibingen-Waldhduser-
st

Uherlmgm Freie Walodrfschule am Bodensee,

D-7770 Uberlingen- -Rengoldshausen.

Ulm Freic Waldorfschule Ulm und

angeschlossene Sonderklassen fiir

Lernbehinderte, Romer-stralic 97, D-7900 Ulm,

Ulm  Freic Waldorfschule am Ilerblick, Untere

Kuhberg 22, D-7900 Ulm,

Vaihingen/Enz  Freie Waldorfschule Vaihingen/

Enz, FranckstraBe 30, D-7143 Vaihingen/Enz.

Villingen-Schwenningen Rudolf Slcmcr Schulc,

SchluchseestraBe 55, D-7730 VS.

Dunakeszi  Waldorfiskola, Jozsef A. u. 2, H-
2120 Dunakezsi.

Godalld Waldorfiskola, Coryin krt 27, H-2100
Gaodolla,

Gydr  Waldorfiskola, Zsld u. 1, H-9028, Gyor.

IRELAND

Cooleenbridge Cooleenbridge School, Feakle,
Co. Clare, Eire Tel. 010 353 61921494,

Dublin  Dublin Rudolf Steiner School, 28

Maxwell Road, Rathmines, Dublin 6. Tel. (0001)
517834,

ISRAEL

Nazareth Harduf Waldorf School, D. N,
Nazareth, 17930 Isracl.

ITALY

Albano  Libera Scuola dei Castelli Romani, Via
Cipressetti 6, 00041 Ariccia.

Boesentino  Scuola Rudolf Steiner, Piazza San
Giuseppe, 38040 Boesentino (TN).

Meran  Freie Waldorfschule Christian
Morgenstern Meran, SchennastraBe 47 A, 39012
Meran,

Milano  Scuola Rudolf Steiner, Via Celeste
Clericetti 45, 20133 Milano.

Oriago Scuola Steineriano, Riveria Bosco
Piccolo 40, 30030 Oriago di Mira (Venezia),
Roma Scuola Rudolf Steiner *Giardino del
Cedri’, Via delle Benedettine 10, 00135 Roma,
Trieste Scuola Rudolf Steiner, Via Trento 12,
34132 Trieste.

JAPAN

Tokyo Rudolf Steiner School Tokyo, 3-9-5 117
Okubo, Shinjuku-ku 169, Tokyo.

KENYA

Nairobi Rudolf Steiner School Nairobi, PO Box
15609 Nairobi, Masai Lodge Road, Ongata
Rongai.

LIECHTENSTEIN
Qoh Liech inische Waldorfschul

Wahlwies Freie Waldorfschule \‘Vahlwics. Am
Maisenbiihl, D-7768 Stockach 14.

Wangen Freie Waldorfschule Wangen, Rudolf-
Steiner-Strale 4, D-7988 Wangen i. Allgiu.
Wanne-Eickel Hiberniaschule, Holsterhiuser
StraBe 70, Postfuch 2849, D-46%90 Herne 2,
Wattenscheid  Widar Schule Wattenscheid,
Hontroper StraBe 95, D-4630 Bochum 6.
Weimar  Freie Waldorfschule, Klosterweg 4,
DO-5300 Weimar.

Werder Freic Waldorschule, Kesselgrundstrae,
DO-1512 Werder/Havel,

Wernstein  Freic Waldorfschule Wernstein,
Patersbergweg 5-7, D-8651 Wernstcein,

Wichl Freie Waldorschule Oberberg,
Hindelanger Stralle 5, D-5276 Wiehl.
Wiesbaden Freie Waldorfschule Wiesbaden,
KohlheckstraBe 43, D-6200 Wicsbaden,

Witten Rudolf Steiner Schule Witten,
BillerbeckstraBe 2, D-5810 Witten-Heven,
Witten Rudolf Steiner Schule Witten,
Bochumer Strale 10a, D-5810 Witten-Heven.
Wolfsburg  Freic Waldorfschule Wolfsburge.V.,
Masurenweg 9, D-3180 Wolfsburg 1.
Wiirzburg  Freie Waldorfschule Wirzburg,
Oberer Neubergweg 14, D-8700 Wiirzburg.
Wauppertal Christian Morgenstern Schule,
Waldorfschule fir Erzeihungshilfe,
Haderslebener Stale 14, D-5600 Wuppertal 2
(Barmen).

Wuppertal West  Rudoll Steiner Schule,
Schluchtstralle 21, D-5600 Wuppertal 2.

HUNGARY
Budaors Waldorfiskola, [fjusag u. 6, H-2040
Budaors

d Waldoriskola, Kézséghiza U, 10. H-
1028 Budapcsl
Budapest Waldorfiskola, Harrer Pal u. 9, H-
1028 Budapest.

Postfach 446, Im Bretscha, 9494 Schaan.

LUXEMBOURG
Luxembourg Frii-Offentlech-Waldorfschoul,
Rue de I'avenir, L-1147 Luxembourg.

MEXICO

Cuernavaca Colegio Waldorfl de Cuernavaca,
Jesus H. Preciado 103, Colonia San Anton,
Cuernavaca, Mor.

Mexico Centro Educativo Goethe ¢/o Pilar
Fenelon, Apratado Postal 86-276, Col. Villa
Coapa, 14391,

Mexico Colegios Waldorf A.C. y, Boletin de
Maestros, Canada 220, Del Villa Obergon, 01900.

NETHERLANDS
Bond der Vrije Scholen in Nederland Secretariaal:
Hoofdstraat 20, 3972 Driebergen.
'lncl Upper School
Rudolf Stei hool, Sperwerstraat 1,

1826 KL.
Alkmaar Rudolf Steinerschool — Oudorp,
Raadhmsstraax 3, 1829 BT, Oudorp
Alkmaar T hool, Having| 11,
1817 DA Alkmaar.
Almelo  De Vrije School Aimelo, Biesterweg 6,
7608 RN Almelo.
Almere Vrije School, Pianoweg 1a, 1312 JG
Almere.
Alphen A/D Rijn  Vrije School, Hoefbladstraat
46, Postbus 1032, 2400 BA Alphen A/D Rijn.
Amersfoort  Vrije School, Romeostraat 74, 3816
SE Amersfoort.
Amstelveen  Parcivalschool, Lindenlaan 317,
1185 LM Amstelveen.
*A d Geert Grooteschool, Hygiéaplein
47 1076 RS Amsletd.\m

d Tobiasschool, Hilleg: 12,
1058 LS Amslcrd.lm.

Apeldoorn  Vrije School, Texandrilazn 30, 7301
EC Apeldoom,

Arnhem  Percivalschool, Zwanbloemlaan 4,
Postbus 30093, 6803 AB Arnhem

Assen Vrije School Koekkoekstr. 17, 9404 BL
Assen,

“Bergen Vrije School Prins Hendriklaan 58,
1882 EL Bergen.

Bergen  Adrian Roland Holstschool, Postbus
222, 1860 AE Bergen.

Bergen  Tobiasschool, Marienstein 178, Postbus
222, 1860 AE Bergen.

De Bilt Rudolf Steinerschool, Weltevreden 6,
3731 AL De Bil..

Boxmeer Vrije School, Van Coothstraat 34,
5831 HL Boxmeer

Breda Rudoll Steinerschool, Archimedestraat 2,
Postbus 9909, 4801 LX Breda,

Breda Vrije School Bovenbouw, St Joscphstraat
5. Postbus 9909, 4801 LX Breda

Brummen Michaelshoeveschool,
Zutphensestraat 175, Postbus 2, 6970 AA
Brummen.

Bussum  Vrije School Michaél, Esther de Boer
van Rijklaan 22, 1403 GD Bussum.

Delft Vrije School Widar, De Meesterstraat 2,
2613 XB Delft.

Deventer  Vrije School, Oosterstraat 3a, 7411
XV Deventer.

Doetinchem  Vrije School De Kleine Prins,
Friclinkstraat 9, 7001 CW Doetinchem,
Dordrecht  Vnje School, Dubbelmondestraat 1,
3311 NB Dordrecht.

*Driebergen  Vrije School, Faunalaan 250,
Postbus 207, 3970 AE Dricbergen.

Ede Vrije School, Nachtegaallaan 49, Postbus
40, 6710 BA Ede.

*Eindhoven Vrije School Brabant,
Woenselsestraat 316, Postbus 1073, 5602 BB
Eindhoven,

Eindh Tobi hool, B loweg 2, 5628 PT
Eindhoven,

Eindhoven-Zuid Vrije School, Hadewychlaan 3,
5643 RT Eindhoven.

Emmen De Vrije School Michaél, Prinsenlaan
80, 7822 GJ Emmen.

Enschede  Vrije School Enschede, Benthemstraat
54, 7514 CM Enschede.

Gouda Ve School, Ridder v. Catsweg 256a,
2805 BC Gouda.

*Groningen De Vrije School Bovenbouw,
Merwedestraat 98, 9725 KG Groningen.

*Den Haag Vrije School, Waalsdorperweg 12,
2597 JB Den Haag.

Den Helder Vrije School, Reggestraat 38, 1784
XN Den Helder.

*Haarlem Rudolf Steinerschool, Engelandlaan
2, 2034 NA Haarlem.

Haarlem-Noord  Vrije School Kennemerland,
Weltevredenstraat 9, Postbus 2161, 2002 CD
Haarlem.

Harderwijk  Vrije School Valentijn, B.
Toussaintstr. 1, 3842 ZZ Harderwijk.

Heerlen Vrije School Z-O Limburg,
Ovidiustraat 135, 6417 VV Heerlen.

Helmond  Vrije School Peelland, Helmondselaan
71, 5702 NM Helmond.

Hertogenbosch  Rudolf Steinerschool,
Waalstraat 30, 5215 CK Hertogenbosch.
Hillegom Vnije School v. d. Bollenstreek,
Mariaoord, Manastraat 28, 2181 CT Hillegom.
Hilversum  Vnije School, Oude Amersfoortseweg
198, Postbus 1643, 1200 BP Hilversum.
Hoolddorp Vrije School Haarlemmermeer,
Leeghwaterstraat 48, 2132 ST Hoofddorp.
Hoorn  West(riese Vrije School, Nachtegaall
146, Postbus 3019, 1620 GA Hoorn.
Krimpen/ljssel Knmpener Vrije School,
Hobbemalaan 2, Post bus 187, 2920 AD
Krimpen, [jssel.

Lecuwarden  Michaélschool, Nicuwe Schrans
112, Postbus 1140, 8900 CC Lecuwarden.
Leiden Rudolf Steinerschool, César Franck-
straat 9, 2324 JM Leiden.
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RUDOLF
STEINER
COLLEGE

Sacramento, California

FOUNDATION YEAR

Anthroposophical Studies
and the Arts

WALDORF TEACHER
EDUCATION

Preparation for Kindergarten, Grades,
and Righ School Teaching
B.A. Option

ART & GOETHEAN
SCIENCE PROGRAM

SAN FRANCISCO
EXTENSION PROGRAM

in Waldorf Teacher Education

also

SUMMER WORKSHOPS

For Teachers and Parents

9200 Fair Oaks Boulevard
Fair Qaks, California 95628
(916) 961-8727

.,‘ N "
Rowan che
wholefood Cafe.
Takeaway Service.

Crofts Books Gifts

Phone us for your mail orders

The Triangie, Berkeley Place,
Bristol BSB 1EH. 0272277030

ESTABLISHED TD SUPRORT THE SRISTOL WALDORF SCHOOL:

Ruddlf Steiner Lendi ng Library.

Hiberrva School of Artistic Therapy

A Training for the Hauschka Method of Artistic Therapy based on
Anthroposophy.

At: Hawkwood College, Painswick Old Road, Stroud,
Glos. GL6 7QW.

Four year full-time training, including final six months
practical leading to the school’s diploma.

The first two years are suitable for people on sabbatical leave.
Commences September 1993.

Artistic and medical curriculum based upon the
"Anthroposophical image of man.

Please write to the above address for further information.

| S0 SAue

“

ADVERTISING RATES

Quarter page £70 {$115)
Half page £115 ($185)
Whole page £230 ($345)

Inside back cover in colour

£285 (3480)

Inside back cover
£250 (3400)

Back cover in colour
£415 ($690)

Please contact the advertising manager on

(0342 82) 4564
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Insight and Service.
Our world needs both.

WERE LOCATED IN A COMMUNITY OF ESTABLISHED ANTHROPOSOPHICAL

WORK, ONE HOUR FROM NEW YORK CITY. AUTHORIZED BY U.S.

IMMIGRATION TO ENROLL OVERSEAS STUDENTS, WE OFFER AN ORIENTATION
YEAR IN ANTHROPOSOPHICAL STUDIES, TEACHER TRAINING & EARLY

CHILDHOOD EDUCATION, BUSINESS STUDIES & COMMUNITY
DEVELOPMENT, WRITE TO US, OR CALL: 914-425-0055.

The Waldorf Institute

260 HUNGCRY HOLLOW ROAD, SPRING VALLEY, NY 10977
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HAWAN

*Henoluto  Honolulu Waldorf School, N-8, 350
Ulua Street, Hanalulu, H1 96821

Kealakekoa  Pali Ul Weldorf Schoot, K-4/S,
Box $338. Keclakekuo, H) 26750

Kenan Malamelama School, N-8, SR 13031,
Keaau, HI 96749

Kilguea  Kauai Waldorf Schoo), K-4, PO Box
838, Kilauea, Hi 96754

* Kola  Haleakeln School, N<8, Roule 1, Box
790, Kula, H1 96790

TLLINOIS
*Chicego  Chicago Waldotf School, N-8, 1651
West Diversey, Chicago, LL 60644

MAINE
Freeport  Merriconeag School, NK, PO Box 356,
Frecporl, ME 04032

MARYLAND

*Baltimore  Waldorf Schoo) of Balimore, N8,
4701 Ycltowwood Ave, Baltimore, MD 21209
*Bethesds  Washington Waldosf School, N-12,
4800 Sangamore Road, Bethesda, MD 20816

MASSACHUSETTS

Beveely Cape Ann School, N-5, 35 Cenant
Sirect, Beverly, MA 01915

Fatmputh  Beach Rose Waldazf Schoo), N-5, PO
Box 687, No. Fatmouth, MA 02543

*Great Barriogton Greal Barrington Rudolf
Steiner Schopt, N-8, West Plain Road, Great
Barrington, MA 01230

*Hadley Hartsbrook Walderf Schoo!, N-7, 54
Bay Road, Hadley, MA 01035

*Lexington Waldorl School, N-8, 739

M 1 Ave, Lexington, MA 02173

MICHIGAN

“Ann Arbor  Rudolf Steiner School of Ann
Arbor, K-8, 2775 Newpart Road, Ann Arbor, MI
48103

Bloomfleld Hills Oakland Steiner Schoel, Ne3,
1050 East Square Lake Road, Bloomficld Hills,
M1 48204

“Detroit  Delrait Waldos( Schaol, K-B, 2555
Burns Avenue, Deiroir, MI 48214

MINNESOTA

Miapeapolis  Waldorf City School, N-3, 3450
Ieving Ave, South Mineeapolis, MN 55408
*West 5t. Pad  Minnesota Watdosf Schaol, K-
6, 2129 Fairview Aven N., Roseville, MN 55113~
$416

NEW HAMPSHIRE

*Keene  Monadnock Waldoel School, K-8, 98
Sauth Lincoln St. Keene, NH 03431

Keene  Antioch/New Eaglend, Roxbury St,
Keene, NH 03431 (adult ¢ducation)

“Wilton High Mowing Schoo!, 9-12, Wiltan,
NH 03086

*Wiltan Pinc Hill Waldorf Schoo!, K-8, Willon,
NH 03086

NEW JERSEY

Princeton  Waldorf School of Princeton, K-7,
1062 Cherry Hill Road, RD#3, Princeton, NJ
08540

NEW MEXICO
Santa Fe  Sanla Fe Waldorf Schoo!, K-8, RLS,
Box 50-B), Sania Fe, NM 82505

NEW YORK

*Garden City Waldosl Schos! of Garden City,
N-12, Cambridge Ave, Garden City, NY 1153D
*Ghent Hawlhome Valley School, K-12, RD 2,
Box 225, Ghent, NY 12075

Wthaea Waldacl School of Finger Lakes, K-8,
855 Five Milc Drive, lthaco, NY 14850

New Poliz  Mountain Laurel Schaol, N-6, 304
Route 32 North, New Paltz, NY 12561

*New York Rudoll Steiner School, K-32, 15
East Mth St, New York, NY 10021

Seratogn Springs  Spring Hill School, N-6, 62-68
York Ave, Saratoga Springs, NY 12866

*Spring Valley Groen Meadow Waldorf Schoo),
K-12. Hungry Hollow Road, Spting Vallzy, NY
10977

Spring Valley Waldor( Institute, 260 Hungry
Holluw Road, Spring Valley, NY 10977 {adult
educalion)

West Falls  Aurora Waldarf School, 525 West
Falls Road, West Falls, NY 14170,

NORTH CAROLINA
Ctupc) Hitl  Emecrson Waldorf School, K-7,
6211 New Jericho Road, Chapel Hill, NC 27514

OHIO _
Akron  Spring Garden School, N-8, 2(41 Pickle
Road, Akron, OH 44312

Cincinnatl  Cincinnati Watdorl Schoot, N4,
5411 Moxller Ave., Norwaod, OH 45252

OREGON

*Eugene Eugese  Walkdorf Schoo), K-8, 1350
McClean Boulevard, Eugene, OR 974035
Portland Portland Waldul Schoo), K-8, 7754
SW Capitol Highway, Portland, OR 97219-2477

PENNSYLVANIA

*Klzbeston  Kimberton WaldorT School, K-12,
Wres) Seven Stars Road, Kimbezton, PA 19442
Marletta  Susquehanna Watdoel School, K4, 15
Walnut $¢/P.O. Box 165, Marietta, PA 17597

RHODE ISLAND

West Kingston  Meadowbzook Waldorf School,
K-3, P.O. Box 508, Wesl Kingston, Ri 02892

TEXAS
*Austln  Austin Waldorf Schaol, K-3, $702
South View Road, Austin, TX 78737

VERMONT

Shelturoe  Lake Champlain Waldorf School, K-
4, 27 Harbour Road, Shelbuene, YT 05482
Wotcott  Green Mountain School, K-, RR#I,
Box 4885, Wolcott, VT 05680

VIRGINIA

Charloftesville  Crossroads Waldorf School, N-
7, Route 3, PO Box 189, Crazet, YA 22932
Rickmond Rickmond Waldorf School, K-S,
1704 ¥¥.Lat Ave. Rich d, VA 23227

WASHINGTON ‘

Belliggham  Whatcom Hills Waldorf Schoal, K-
6, 941 Austin S$1, Bellingham, WA 98226
Clinton  Whidbey Island Watdor{ Schaol, K-5/6,
P.O. Bax 469, Clinton, WA 98236

Olympin Olympia Waldorl School, K-3, P.O.
Box 638, Olympia, WA 98540

Scastle  Seattle Waldorf School, N-B, 2728 N.E.
100th St, Seattle, WA 981125

WISCONSIN

Milwaukee Waldorf School of Milwaukee, N4,
71B East Pleasant Street, Milwaukes, W1 53202
Pewpukee Prairic Hill Watdor! Schoo), N-6 N14
‘W29143 Silvernail Road, Pewaukee, WI 53072
Virogas Picasant Ridge Schoo!, N-6, 32| East
Decker S, Viroqua, W1 54665

URUGUAY
Montevideo  Colegio Novalis, Metodo Waldord,
Avenida Bolivia 2122, Montevideo.

the World List.

Child and Man would be grateful to receive photographs of views of schools,
which include children. This would be for publication in this secion, alongside

FOUNDATION YEAR
&n introduction to Anthropoagophy

TEACHER TRAINING
far Watdorf Schools

ARTISTIC TRAININGS
Scutplurs

Speoch and drama
Music

Educational Eurythmy

BIO-OYNAMICS

Agriculture

Rural Devetopment Programms
EMERSON COLLEGE
FOREST ROW

EAST SUSSEX

RH18 8JX

0342822233

and oiher thomes,

Educatian, Bic-Dynamic Gardening,

;‘_}?
a centre of adult education, training and research,
based on the work of Rudolf Steiner

SOCIAL DEVELOPMENT
One year programme

ANTHROPQSOPHICAL COUNSELLING

SHORAT COURBES
on various themes

LIFEWAYS WEEK-END WORKSHOPS
Biography, career stress and

othar concerns of

{ife and work

CENTRE FOR SOCIAL DEVELOPMENT
OLD PLAW HATCH HOUSE
SHARPTHORNE

EAST SEJSSEX AH1B 4IL

0342 810221

Summer Caurses during July and August on Retationships, Community Devalapment, Lifeways (with children's camp),
Art In Conversallon with Nature, The Spirit of English, Adult Education, Music,

Syllabus includes speech formation, music theory, anthroposophy,
choral singing and literature.

Interim courses in form drawing, clay modelling,
projective geometry, pedagogical and curative eurythmy.

Eurythmy School

Peredur (entre for the Arts

(formerly the London School of Eurythmy)

A four year training in eurythmy

For further information, please contact:

The Secretary, Eurythmy School, Peredur Centre for the Arts, Dunnings Road,
East Grinstead, W, Sussex RH19 4NF, England.

Telephone: (0342) 312527

The Eurythmy School ia recognised by the Section for Performing Arts at the Goelheanum in Dornach, Switzerland

Bothmer gymnastics,
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;//%///”/;; SCIENCE TRAINING
/W/ COURSES

SCIENCE TEACHER TRAINING

This one year full time course is for intending teachers of science in a
/// Rudolf Steiner (Waldorf) Upper (High) School. It includes a study of
4 curriculum, adolescent development, laboratory work and Rudolf

ART EDUCATION
VISUAL ARTS
ARTISTIC THERAPY

/// Steiner’s scientific lecture courses as well as classroom observation and !
/ teaching practice.

ANTHROPOSOPHICAL NATURAL SCIENCE;
PHILOSOPHY AND ANTHROPOSOPHY

These are two part time courses, which taken together, and in
conjunction with an extended project, may constitute a one year full
time course. They are intended for those interested in a renewal of
science and philosophy.

For details of these courses contact Graham Kennish (teaching training)
Robert Rose (science and philosophy) at:

Wynstones School, Whaddon, Gloucester GL4 OUF, U.K.

Tel: 0452 — 522475 (24 hour).

Exciting, rigorous Y e
graduate programs wu(dorf EdUC(]tIDn SUMMER COURSES 1993

leading to a teacher training| e e
Masters in Education e ——— FINDING A NEW RELATIONSHIP TO NATURE

1 Erik Frydenlund
3 COLOUR TRANSITIONS:
and/or Waldmf :IUMMER INTO AUTUMN LANDSCAPES
Education Certificate | Sy
| 12 July — ARTISTIC THERAPY WORKING THERAPEUTICALLY
) N =y 17 July Hazel Adams WITH CHILDREN
These programs integrate contemporary educational theory, artistic work, ! Kathriina Oksanen-Grant
; a1 ] 12 July -
study of anthroposophy, and internships in Waldorf and public schools. 1244y ~ COLOUR HARMONY IN NATURE, ART AND MAN
A ;3 ju:y - ‘I;I;Itl;g\le IN THE ELEMENTS
. . uly RF SCHOOL IN COLOUR
For further information contact: Margrit Jinemann Peter Stebbing
Antioch New England Graduate School
Adinissions Office CM jrg:n :OLOUR BETWEEN LIGHT AND DARKNESS
New E Roxbury Street, Keene, NH 03431
(603) 357-3122 For details of the above courses and the four-year training offered at the school, please contact:
| GraduateSchool § TOBIAS SCHOOL OF ART

Coombe Hill Road, East Grinstead, Sussex, RH194LZ Tel: (0342) 313655
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’Ihe Harvest Craﬁ Book

The Harvest Craft Book

Thomas Berger

Harvest time offers a wealth of opportunities for
finding treasures in nature which can be turned into
beautiful decorations.

Thomas Berger shows how to make simple-but
charming corn dollies, straw horses, pine-cane
owls, leaf dragons and autumn garlands. They are
all fully described and illustrated with colour
photographs
88pp,; 19x 17 cm; illus; pb; £5.99

The Lives of
the Scottish Saints

St Mungo
St Ninian

St Magnus
St Margaret

SAINT
MAGNUS

Edited by lain MacDonald

Magnus of Orkney, Margaret of Edinburgh, Mungo
or Kentigem of Glasgow and Ninian of Whithom
are four of the most revered figures in the history of
Scotland.

These early accounts of the lives of four Scottish
saints each contain a brief introduction giving the
historical and ecclesiastical background followed by
selections from the original sources. They will give
the modern reader an insight into the spirit of
medieval Christianity.
64pp; 15x 11 cm; pb; £2.99 each

The Town Musicians

of Bremen

A Grimm's fairy tale

lllustrated by Carla Grillis

A beautifully illustrated new edition of the classic
Grimm's fairy tale (age 4-6).

30pp.; 30x 21 cm; illus; hb: £7.99

F LORIS
BOOKS

The Second
Waldorf Song Book

Edited by Brien Masters

Brien Masters presents a variety of part-songs
collected during his many years as a teacher of
music. They are suitable for use either in the
classroom or by choirs and singing groups. This is a
companion 1o the successful Waldorf Song Book.
144 pp; 21 x 17 cm; pb; £4.99

A Day in the Garden

lllustrated by Bettina Stietencron

In this charming picture book without text, Bettina
Stietencron’s enchanting pictures invite us to
discaver all that is happening during ‘A Day in the
Garden' (age 3-4).

18 pp; 25 x 21 ¢m, illus; h; £4.99

Earthwise

Environmental crafts and activities

with young children

Carol Petrash

Earthwise offers a year-round programme of prac-
tical ideas for encouraging young children to be
aware of their environment. It presents a rich and
varied selection of nature crafts and seasonal
activities for younger children,

There are seasonal suggestions for making a
more earth-friendly home and classroom and also a
comprehensive list of resources and suppliers

Carol Petrash has over fifteen years experience
in teaching pre-school children. She has been active

Sl

e
SECOND
FALDORY
SONG BOXOK

L8
N

Environmental crafts and
activities with young children d

in environmental projects for many years
160 pp; illus; 29 x 22 cm; ph, £8.99

The Children of Odin

The book of northern myths

Padraic Colum

lllustrated by Willy Pogany

Master storyteller Padraic Colum’s rich musical
voice captures all the majesty of the Norse sagas in
his retelling of the stories of the gods and
goddesses who lived in the northern paradise of
Asgard before the dawn of history.

These ancient tales, which make up one of the
great myth cycles of the world, come to life in The
Children of Odin. First published in 1820, this is 2
much overdue republication of a children’s classic
(age 9-11).

272 pp; 22 x 14 ¢cm, illus, pb; £6.99




