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Educating the Will - Part III 
Common Will and Comprehensive Will 

Michael Howard 

I n Part 1 of th is essay we considered the devel­
opment of free and authentic individuali ty as 
the primary goaJ of ed ucation. We saw that 

cogni tive subjects challenge students to develop 
wi ll in their thinking, while arts and crafts require 
that they learn to think in thei r willing. In both 
cases, it is thro ugh the inner effort made in exercis­
ing wi lled rhinlci ng and thinking wi ll that develops 
thei r spiri t will, their spirit individuality. In Pan II 
we saw that most subjects, includjng arts and crafts , 
are taught in ways that exercise the sense-nerve 
human being w hile leaving the feeling wi ll under­
developed. In OUf aspiratio n to educate whole 

human beings, we must reckon with the fact that 
we arc at the beginning of learning how to develop 
feeli ng wi ll in ourselves and our students. T hus, in 
Part III we will look more deeply at teacher devel­
opment. 

I speak of teacher development, in contrast to 
teacher training, to emphasis the on-going, life­
long development of the teacher as compared to 

what is possible in a two-year teacher training. 
Also, I wish to underscore the self-directed process 
of inner transformation compared to the outwardly 
acq uired kn owledge of chiJd development and the 
content and methods of the curriculum. 

" . YOLi can only become good teachers and 
educators if YO LI pay attention not merely to 
what you do, but also to what you arc. It is 
realJ y for this [cason that we have Spi rintal 
Science with its Anthroposophical o utlook: to 
perceive the significance of the fact that man is 
effective in the world not o nly thro ugh what 
he docs, but above all through what he is." 

" .wc must above all become conscious of 
this first of educational tasks: that we must fi rst 
make something of o urselves, so that a rela­
tionship in thought, an inner spiritual relation­
ship, may hold sway bct\veen the teacher and 
dlC chi ldren. " 

(Steiner, 1966, p.23) 

Spiritual science expands our understancling of 
what it means to " make something of ourselves." 

T hrough the content of Steiner's Theosophy and 
other lectures, we learn about the transformation of 
our astral body into spirit sclf. Often such thoughts 

seem abstract because they seem outs ide dle para­
meters of what we can integrate meaningfuUy into 

our lives. Howcver, in tim e a practical understand­
ing of spirit self can give OUf everyday life and work 
purpose and direction. It ca n becomc the founda ­
tion for our on-goi ng developmen t as teachers. 
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Ch ild ren know experientiaUy, unconsciously, which 
adu lts are worki ng on themselves and which are 
not. "Maki ng something of ourselves" becomes 
more concrete and thus more practical if we ca n 
grasp what it means to develop spirit self. In trans­
fo rming o ur astra l body we develop o ur authenti c 
individuality (in contrast to our personality). 
However modest and inadequate our efforts .111ay 
be, it is the development o f ou r ind ividua li ty 
thro ugh transfo rming our astral body that influ ­
ences o ur children more profoundly than anything 
we say o r do. In working on ou rselves, ou r child ren 
are given :1 living model of developing individ uali ty 
that awakens their own 'budding individuality. 

In addi t ion, it is through the transforma tion of our 
astral body tha t we develop the capacity to perceive 
moral imaginations regardjng ou r work with the 
children. In this respect , the transformatio n o f o ur 
astral body, the transformation of our O\.vn unfree 
thoughts, feel ings and will impulses, is the key d is­
ciplin e for the art of ed ucatio n. For example, wc 
can transform Ollr natura l tendency to act o ut of 
subjective sympathy and antipathy into a new 
capacity: to attend to the qualities of a child's o uter 
appea rance and behavior and through this disci­
plinc develop the eyes to see the child 's soul and 
spirit ind ividuali ty. 

T he significance of developing spirit self fo r ou r 
work is brought into focus through the fo llowi ng 
th ree sentences: 

" Each epoch must. . prepa re, bea r withi n it 
in a preparatory stage, \-\fhat is to come in the 
ensuing period of cu lture. " 

" [n the sixth epoch, it is the spirit self that 
must be developed within the souls of men , 
just as now the consciousness soul is being 
developed. " 

"The whole purpose of spi ri tual science is to 
preparc. . fo r the sixth epoch of cu lture. » 

(Steiner, 1979, p.3-8) 

Towa rds fi nding a mcaningful rela tionship to these 
tho ughts, we might reflect on the fact that over 
2000 years ago Plato and Aristotle, through their 
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writi ng and work with students, cultivated a \vay of 
th inki ng dut prepared for the scientific culture of 
ou r era, the fifth cultural epoch. In a comparable 
way, the sixth epoch wil l be a cu lture grounded in 
spi ri tual science that must be prepared by individu ­
als today dedicated to developing spiri tual facu lties 
an d capacities. Today the consciousness soul is 
being developed thro ugh mainstrea m cul tu re. ]n 
Anthroposophical and Waldo rf circles o ur challenge 
is twofold ; we mllst be grounded in the conscious­
ness soul culture of our t ime while simultaneo usly 
cu ltivating dle first seeds of a spiri t self culture. We 
can do this mostly through ollr ind ividu al effor t to 
transform the unfree elements of ou r astral bodies 
and what we arc able to do subsequently o ut of our 
transformed capacities. We have no reason to be 
disheartened if ou r eftorrs appear to be quite mod­
est in scope and effcct. 

T here are t\vo realms \..,here we call see how the 
mastering of ou r astral body has practica l impl.ica­
tio ns. The first, as we have secn, is to better serve 
the children through the qu ality o f o ur educational 
activities with them. There is ll""lUch fo r LI S as 
Waldorf cducators to clarify and elaborate regard ­
ing the transforming of o ur lInfi·cc thin king, feeling 
and willing, without which o ur theory of child 
development and Waldorf mctl10ds bccome lifelcss 
husks. New forms of teacher dcvelo pment, both 
introductory and on-go ing, will sure ly emerge if we 
see the need to deepen the foundati o ns of teacher 
development. To ensure that Waldorf ed ucatio n 
does not atrophy but grows evermo rc vital, we 
m ust be more rigo rous and sustained in o ur efforts 
to reveal the ways each d iscipline challenges teach­
ers as much as students to cultivate a livin g think­
ing that is fi'ee thinking and a creative wi llin g that 
is free willing. In this essay 1 will no t el aborate on 
th is subject furth er, but it is my ho pe that this task 
will be taken up with colleagues in the ncar future. 

As tile work Witll tile children provides the primary 
impulse for self-transformation , o ur \vork wi th fac ­
ulty, staff and parents surely provides the second 
impetus. CoUeagues never cease to amaze and 
bewi.lder us by how differe ntly thcy thi nk, feci and 
will compared to o urselves. Life would bc so mu ch 
simpler if o ur colleagues would o nly see the light of 
day and think, feci and will as we do ! But apparcnt­
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1y life is nOt meant to be so simple or easy, for the 
very diversity that fr ustrates and annoys LIS is quite 
obviously an act of God. Our problems with each 
other lie not in our differences, but in ollr own lack 
of insight and spirittlal strength to recogni ze th e 
complementary nature of o ur different ways of see­
ing and doing things. Only OUf lack of spirit wiLl 
prevents LIS frol11 findin g creative solutions that 
incorporate rather than suppress our diverse views 
and gifts. 

In this context, the development of spirit self may 
be seell as a practical necessity rather than a remote 
possibility. The very existence of a school , its abili ty 
[0 function and survive o n a day to day basis, 
depends on the ability of the faculty, staff and par­
ents to work together. It is in the practical spheres 
of a school community that we meet in our will­
my will, you r wi ll. The practical survival of any 
contemporary cOllllllunity depends on our capacity 
to direct our wi ll in creative rather than destructive 
directions. I f we want ou r corn m unities to be 
shaped by creative rather than destructive wi ll , we 
must make clear what causes will to becmnc 
destructive rather t han creative. Towards rhis end 
we wilJ need to discern the kinds of will that shape 
community and institutional life. In particu lar, we 
wiJl learn to distinguish between "common will " 
and "comprehensive wi ll ." 

In lecture 5 of The Social Future, given in Z urich, 
October 24-30, 1919, Rudolf Steiner introduced 
the new concept of "comprehensive will " as dis­
tinct from the 1110re fam iliar "common will" 
(Steiner, 1972). In this lecture Steiner describes 
three types of societies founded on three distinct 
expressions of wil1. He refers to past societies, such 
as monarchies, as "power societies" that were legit­
im ately built on the power of one indjvidual leader 
as long as it was a "divine will" that worked 
thro ugh the " i.ndividual will." An echo of this form 
of social order still exists today in the way parents 
raise their children. In the early ch ildhood years, it 
is generally considered necessary and good that 
parents establish clear parameters for their children 
of what is acceptable and unacceptable behavior. 
Parents and teachers assume the authori ty and thus 
the power to create a social order they believe to be 
in the best interests of their chiJdren. Most parents 

do not abuse their power. Their love for their chil­
dren motivates them to exercise their individual wi ll 
in ways that serve the welf-ire of t heir chi ldren 
rather than their own selfish ends. Perhaps in such 
experiences we ca n find a glimmer of how individ ­

ual will can serve a higher or divine will. 

No matter how appropriate and successfu l such a 
social order is for a family with young children, as 
adolescence approaches, parents and teachers are 
tested in their ability to adapt to a sea change in 
the social order of home and school. VVhen chil­
dren bargain for this and that in their early years 
parents recognize that often they mllst nor give in 
to them. Slowly and often painfully for the adu lts, 
sllch bargaining becomes morc difficult to oppose 
as it becomes necessary for the child 's development 
for them to think fo r themselves and learn to act 
responsibly. Bargaining is an unavoidable develop­
mental step in the biography of each child , recapit­
ulating a comparable step in the biography of 
humankind. 

Particularly in the last five hundred years, as soci­
eties around the globe have increasingly formed 
around commerce and trade (i nstead of agricul­
ture), mOrc and 1110re people demand, often at 
great physical and psychologica l risk, the ri ght of 
self-determin ation. Today dle need to exercise indi ­
vidual will in shaping the quality and direction of 
one's life arises as an elemental force in almost 
every human heart. However, as soon as multiple 
indjvidual wiUs come to expression we see the birth 
of bargaining and competition, widl each individual 
assertiJlg their will against dlC will of oth ers. For 
dlis reason Steiner calls this form of society dle 
"bargaining socicty," based on a "competitive '\-vill." 
J\1any societies continue to create social order 
d1fough the audlori ry of one o r an elite few 
because they see widespread individual bargaining 
and competition as constituting an anti-social force 
leading to social chaos. The history of the last few 
centuries centers around the drama of honoring or 
repressing individuality. The rise of democratic val­
ues and legal processes originates in dle commit­
ment to foste r individuality. 

The recognition of individual ri ghts and dignity 
cannot be underestimated or taken for granted. 
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And yet it is not for lack of appreciation for what 
we have that a growing number of peopIc find it 
increasingly difficult to accept the competition and 
bargaining aspects of democratic/capitalistic soci­
ety. Especially as globalization makes this the only 
kind of society, the self-interest and greed that are 
legit imized by capitalistic values and facilitated 
through democratic processes are seen more and 
more transparentIy as destructive and anti-social 
and therefore to be challenged. Like those who 
fought for democracy against all odds, many people 
today, from depths they can hardly fatIl0m them­
selves, chalJenge the premise tIlat we must accept 
tIlLS as the best human nature can hope for. Human 
hearts ache to develop their individual potential, 
not only for self-advancement and personal gain, 
but in order that human physical, psychological and 
spiritual needs can be met tIlfOUgh building com­
munity based on the diversity of insights and gifts 
of each individual. 

Rudolf Steiner addresses this deep human longing 
when he speaks of a "communing society" found ed 
on "comprehensive will." T his is the society of the 
sixth cultural epoch, the culture of spiri t self, when 
OLlr task will be to build a society of Phi.ladelphia 
(love of brother). T he fact that we arc some 1500 
years fr0111 tIle beginning of this cultural period is 
no ca use for procrastination. The communing soci­
ety will not arise by itself; it will become reality 
only if some human beings will to create such a 
society by beginning today to develop the faculties 
and capaci ties that will be needed tomorrow. 

O ne primary capacity of the sixth cultural epoch 
will be tIle ability to enter into and work with the 
thinking and especiaJI y the will impulses of o tIlers 
very diffe rent from ourselves. O ur challenge is to 
find the spiri t wiH to make such foreign thoughts 
and \\'ill impulses our own in o rder to work cre­
atively \VitIl tIlem. In tIle communing society, social 
harmony and unity will be fo unded not on "com­
mon will " but on "comprehensive will." 

In Waldorf ci rcles, as elsewhere, tIlere is much dis­
cussion abollt consenSllS as an essential means for 
making decisions in a faculty -run school. It may be 
helpful to consider tvvo di ffere nt kinds of consen­
sus, which I will refer to as "compro mise conscn ­

sus" and "comprehensive consensus." T he first 
form is more familiar, because it is tIle consensus 
found wherever democratic values and processes are 
honored. In heal tI1Y democracies there is usually a 
balance of views and intentions requiring give and 
take in order for all sides to find "common 
ground" by which they arrive at a compromise 
course of actio n. 

Compromise consensus appears to be a process tIl at 
honors the views of each individual. In practice it is 
often a process by which individ uals bargain and 
compete to have their own view and will win tIle 
day. O ften enough, tIle so-called consensus embod ­
ies almost completely the will of o ne or a few who 
are often tIle most adept at bargaining. In this situ­
ation, at least, something will get done by those 
whose will has prevailed. When consensus is not 
the will of one, it is usually tIle will of none. We 
should not be surprised if frequently notIling 
comes from such decisions because the price we 
pay for everyone winning a concessio n or two is 
tIlat everyone's will is lamed. 

Compromise consensus is inadequate to t he spiritu­
al needs of our ti.llle because it docs not allow indi­
viduals to exercise their full hUJ11an potential, in 
contrast to "comprehensive consensus," found ed 
on the cultivation of comprehensive will. Anyo ne 
seeking a practical understanding o f comprehensive 
will may turn to the Social Ethic verse, g iven by 
Rudolf Steiner to the artist Edith Maryon: 

The healthy social life is found, 
When in the mirror of each individu al 
The whole community finds its refl ection , 
And when in the community 
T he virtue of each individual is livin g. 

T his verse points to two complementary capacities 
to be cultivated by each individual: 

i) to become a mirror that sel flessly reflects 
points of view that belong to the communi ty as 

a whole; 

ii ) to develop and offer one's individual gifts 
and capacities to tIle community. 
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Correspondingly, the com muni ty of individuals is 
challenged to create a space where: 

i) all individual perspectives can be heard in 
o rder fo r the com m uni ty as a whole to be visi­

ble; 

ii) rhe virtlle and gifts of each individual can 
unfold. 

T he verse is a posit ive expressio n of these capaci­
ties, but it can be helpful to consider their negative 
manifestations. Both the individual and the CO I11 -

Illun ity arc d iminished and become unhealthy when 
individuals: 

i) do not reflect their truth, their carefully con­

sidered perspectives of the cOlllmu nity as a 
whole; 

ii ) do not develop and offer their gifts and 
capacities. 

Liknvisc: 

i ) when the perspectives of colleagues arc 
judged by some or a ll as irrelevant or 
unhelpfu l; 

ii ) when a communi ty does no t avail itself of 
individuals' gifts and capacities, either through 
fail ing to foster an atmosphere of encourage­
ment or through blocki ng their will , obstruct­
ing the best they have to offer. 

How do all iJldividuaJs, not just those in executive 
positions, becomc a mirro r for refl ecting the com­
muni ty as a whole? How can a community form 
itsel f arou nd the gifts and potentials of each indi­
vidual? The answer is: to develop c0l11prehensive 
wil l. Comprehensive will involves kJlowi ng o ur own 
wi ll-our truth and o ur g ift-while at the same 
time expandi ng o urselves to embrace the very dif­

fere nt perspectives and gifts of every other ind ivid­
ual in our community. 

It must be noted that compreh ensive wi ll is a 
c<1paciry exercised by indi viduals in rclatio n to 
other indi viduals. It will be realized in practice 

only when two or more are moved in freedom to 
work in this direction because it is thcir will to do 

so. Likewise, on ly individuals can obstruct t he 
process of bu ildin g comm uni ty through compre­
hensive will. They can do it in two ways. The first 
is by asserting that it is too idealistic, beyo nd our 
actual capacities. The secon d is to cl aim to be 
doing it already. Both positions are half right. It is 
true to say tha t we lack the insight and capacity to 
practice comprehensive wi ll at this t ime in any­
th ing but a seed form. If we feel we are trying ou r 
best to live accord in g to such an ideal , th en we 
may consider ourselves to be doi ng it. T he po int 

in distinguishing between our intentio n and our 
actual capacity is to avoid blocking ou rselves and 

othcrs from on -going developmcnt. A middle path 
knows how f.,r we have to go but is committed to 
the lo ng, hard work of developin g comprehensi ve 
wi ll evermore. 

The idea o f comprehensive wi ll first came to my 
atte ntion throu gh Pietro Archiati's book, From 
ChristiaNity To Christ. I wish to acknowled ge my 
debt and gratitude to Pil:tro Archiati for the clari­
ty with which he reveals the me<1ning and signifi ­
cance of comprehensive wiJl: To form t he compre­
hensive or total will it is necessary to affi rm the 

individuality of each person , to create a shared, 
o uter framework which all ows all individual wi lls 
to mutu ally foster and advance each other. Of 

course this is a much harder undertaking than 
reducing everything to a single will . But easier is 
not better. F reedom is harder than unfieedom , 
but not worse. 

Individual wiJl means the wi ll of the true ego 
of every hU l1lJn being. This wi ll alone is t ruly 

individual. Most people know what they wish, 
but seldom what t hey wil l. T he ind ividualiza­
tion of the will , as a process of increasing con­
sciousness, has nothing to do with the egotism 
of the lower ego-for t his is not individual at 
all. We can recogni ze real individuality by its 
spi ri tual and intuiting character, which can, in 

turn , only be grasped by thinking. 

(Archiati, 1996, p.94 ) 

Archiati poi nts to two related aspects of compre­
hensive wi ll , which ca n be seen to correspond to 
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the twofold aspect of the Social Ethic verse. The 
first is to «affirm the individ uality of each person, 
to create a shared framework which allows all indi­
vidual wills to mutually foster and advance each 
other." He is clear that this is different and more 
difficu lt " than reducing everything to a single 
will," or in other words, a common will. The sec­
ond aspect, on which the first seems dependent, 
is that each individual know, "what they will," not 
merely "'what they wish ." He is clear that this 
individual will has nothing to do with the egotism 
of the lower ego, but rather with our "real 
individuaUty. " 

vVe might be tempted to think the challenge to 
know our own \vill is the easier of the two chal­
lenges . To know what we want for our selves and 
other people is both casy and commonplace. But to 
know our will, the wiU of our individuality, is nei ­
ther easy nor commonpl ace . To myself and others I 
may appear to know exactly what I want, but if and 
when I recognize that I am compelled in what I 
want, I recognize that I am unfree in my will. Only 
when I create a free space in myself, where I am 
not inwardly compelled to think, feel or want, can I 
know that I think, I feci, I wil l. 

In his Philosophy o/Freedom Rudolf Steiner gives 
th e name "ethical individuality" to that capacity to 
perceive moral imaginations and intui tions by 
which an individual exercises free 'will (Steiner, 
1964).We can recognize ethical individuality in 
ourselves and others by the intuitive and creative 
character of our/their thinking and actions. Ethical 
individualities know what they will. 

But \ve might well ask, how do ethical individuali­
ties work together? They see Little merit in compro­
mise conse nsus, not because they arc so self­
absorbed t hat they cannot be bothered, but 
because they seek another way of working with 
others. Those striving to work out of ethical indi­
vid uality seck to meet the ethica l individuality in 
the other. They do not try to persuade or bargain. 
Ethical individuals try to create a shared frame ­
work that will mutually fo ster each other's individ ­
uality. Ethical individuals seek a republican, not a 
democratic process; t hey aspire to exercise compre­
hensive consensus, not compromise consensus; 

they strive [0 exercise a comprehensive will, not a 
common will. 

Some think our social problems originate in the 
fact tlut our egos arc too big, that our sense of 
individuali ty is too strong. This perspective sees the 
need to repress individual wiLl in ourselves and in 
others in order to allow a comTllon will to emerge 
as the basis for social harmony. Self-will and ego­
tism arc obstacles to social Life dut must be reck­
oned \vith. But egotism can manifest in subde 
ways, for example, in the claim to have no personal 
agenda. To have no agenda is to not know our will. 
If we do not know our will, our task is to develop 
our individuality so dlat we can know our will. In 
our time and in our circles, sllch claims may express 
a f.:"1i lure in self-knowledge or a disingenuous ploy. 
In either case, the fact dlat our \vill remains a hid­
den agenda, perhaps even to ourselves, makes sc! f­
wi ll and egotism all dIe more insidio us and dIUS 
anti -social. 

To have an agenda is not only unavoidable, it is 
essential to social life. As we have seen, the healthy 
social life req uires that we know and represent our 
perspectives and develop our gifts. It appears that 
we have a love/hate relationship to individuality. 
We want to be individuals ourselves and claim to 
support others in unfolding their individuality, but 
at the same tiTlle we demonstrate a deep seated 
distrust of ind ividuaLity, quick to equate it with 
egotism. In Waldorf and Anthroposophical circles 
we have a wealth of conceptual resources on this 
matter and yet there is litde evidence that we avail 
ourselves of such insights in the social principles 
and methods presently in vogue in our circles . Our 
attachment to consensus processes in which we 
attempt to establish a com1Jiwn vision and a com­

mon wiU as the foundation to our institutional and 
community life appears not to fu lly take into 
account present and future development of human 
individuality. 

Rudolf Steiner gives us dIe following perspective of 
human development that is both humbling and 
InspIrIng: 

. fro m the last third of the nineteenth cen ­
tury (1879) the situation has been completciy 
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reversed. T he spiri ts of li ght who have been 
continuing in their activities have done 
enollgh where the esta blishment of blood, 
tribal, faci al and sim ilar bonds is concerned , 
for everything has its time in evolution. In th e 
genera l and ri ghtful scheme of things, enough 
has been done to establish what needed to be 
established th rough blood bonds in humanity. 
In Illorc reccnt times, therefore, the spirits of 
light have changed their fun ction . They now 
inspi re human beings to develop independent 
ideas, feelings and impulses for fi~eed om ; dlCY 
now make it their concern to establish dlC 

basis o n which people can be independent 
individu als. And it is gradually becoming the 
task of the spirits who are related to the old 
spi ri ts of da rkness to work within the blood 
bonds. 

(Stei ner, 1993, p .1 85 ) 

The spi ri tual perspective Steiner offers reveals why 
political nationalism and rel ig ious fundamentalism 
based o n bo nds of commo n blood, culture and 
religion are in creasingly a source of destructive 
forces. The fu iJ implications o f Steiner's 
perspective, howevcr, arc not limi ted to t he 
obvio lls extremes we see in the world today. Not 
just common blood} but all atte-mpts to reduce 
dilJersity to cmwlHonality and uniformity a1'e threats 

to the rightf"l ""folding ofh"m"" individuality. 
T he spiri tual drama Steiner describes is present 
wherever social unity and harmony are sought 
through o uter policies) regulatio ns and laws based 
on "common values" to which all individu als are 
expected to subm it. The spiritual forces working 
through consumerism, corporatisn1 , and 
institutio nalism may have nothing to do with 
blood tics, but they too are vehicles thro ugh 
which human ind ivid uali ty is attacked. With this in 
mind we have reason to pause: to what extent are 
we in our own institu tions repressing the 
legitimate unfolding of ind ividuali ty, our own as 
mu ch as that of colleagues~ To what extent does 
this t hreaten the lo ng-term viability of the very 
tJling we in tend to serve, the ed ucation of ou r 
children and the evolutio n of hu man cu lture and 
society? 

We arc good people, as are the experts we consult 
to help us to meet the complexities of institutional 
life. But the spiri tual realities and challenges of our 
ti me put a question to each individu al and each 
cOlllm unity of individuals: 

"Am I , are YOll) seeking com muni ty throu gh a 
spirit of commonali ty o r individuality? Do 1, do 
YOll, aspire to build comm unity through common 
will or comprehensive will ?" 

T his question is not one we need take up as an 
agenda item for decision. T here is no reason to 
persuade o ur colleagues that th is is how "we" 
should work together. There is certa inly nothing to 
bargain over in order to arrive at a consensus. We 
can do this without sayin g a word to anyone . We 
need no mandate from anyone but o urselves to 
direct O ll r wi ll towards cultivating comprehensive 
will in any ci rcumstancc. 

At the same time, this is an issue to discuss with 
coll cagucs, both fo rmally and informally. T here is 
every reason to help each other grow into this 
ncw potential fo r our work togethe r. We will need 
to be gcne ro us toward s each other regarding our 
limitatio ns to practice comprehensive will. But we 
may need to be clear with each other what o ur 
guiding principles arc, parti cularly between 
com mo n wi ll and comprehensive will. We are at a 
fo rk in the road. The patJ1 we choose matters very 
mu ch. It matters that some Wald o rf educators 
make a conscious decisio n to cultivate 
comprehensive will and comprehensive consensus 
as th eir guiding prin ciple for building community. 
It wi ll bctter serve th e devel opment of our 
ch ildren by better serving ollr own development. 
It is also t rue to th e cul t ural evolution tha t 
Waldorf ed ucatio n is to se rve. 

IffulJy grasped, the perspectives of this essay may 
add to a sense of burden. Rather than lightening 
o ur burden by marginalizing o r dismissing these 
views, one additional tJ10ught may give them 
meaning. In lecture 4 o f Study ofMati. Steiner 
describes the 7 types or levels of Will: 
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physical- instinct 
ethcric- impulse/drive 
astral-desire 

cgo--motive 

Spirit Self-Wish to Do Better 
Life Spirit-lntention 
Spirit Man- Resolve 

(Steiner, 1966) 

Recently, the otherwisc abstract quality of such a 
!.ist unexpcctedly camc alivc for mc, a kind of reve­
Iation. T his occurred whcn I noted that in, refer­
ence to spiri t self, Steiner did not say "wish" but 
"wish to do better." With every sculpture I make, 
every course or lecture I give, every article I write, 
I am left with thc fee ling that it is llot as good as it 
cou ld be. I wish I could do it better. The revelation 
was that in the mo ment I observe myself wishing 
to do something better, I am conscious of my spirit 
self not as abstractio n but as living reahty. 

vVhenever we find the spark of will that moves us 
to take inner and o uter practical steps to do better, 
to become fi·cer in o urselves, \ve can find strength 
in knowing our spirit self is stirring fro l11 potential 
into reali ty. And where two or mo re come together 
with the spirit will to do better, surely we are build­
ing, if not a road, perhaps a footpath to 

Philadelphia. 
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