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To Our Readers 

A little over fifty years ago, in October 1928, in a brownstone 
house on East 37th Street in New York City, the doors of the Rudolf 
Steiner School were first thrown open to admit a student body of 
twelve children into two classrooms. The moment saw the sprouting 
of a seed in western soil that has not stopped growing since. Today 
we offer this special issue of EDUCATION AS AN ART-itself born 
as a slender quarterly bulletin in April 1940 - to highlight the occa­
sion: to celebrate the slow but accelerating growth of Waldorf Edu­
cation in the years past, and to seek new strength and insight as we 
go forward into the future. The twenty-three Waldorf Schools and 
Waldorf Teacher Training Institutes that are scattered today over 
the North American continent, all summed and sung and praised,* 
are as yet only a beginning. 

Our neighbors from the far South are not included in this an­
niversary issue. But we are well aware that the United States and 
Canada do not constitute the whole Western world. Three Waldorf 
schools have existed in South America for a number of years, and 
these, too, form part of the larger effort for a tenewal of human 
education that speaks to all children and to all parents. Waldorf 
schools, though rooted in the universal humanity of all peoples, are 
no less sensitive to the distinct needs and tasks and life styles of the 
particular country in which they exist. In this issue we have related 
ourselves especially to our schools in the English-speaking half of 
the American continent. 

Even as we write this, our thoughts go out to all teachers and 
parents and children in all Waldorf schools the world over-all of 
them colleagues and fell ow-parents and school-mates respectively, as 
it were, of one another-in grateful awareness of a common effort 
and a common light in the infinite diversity that individualizes us 
all. Paraphrasing a thought of Rudolf Steiner: there is in every man 
a deep-down active ideal human center, which is originally and es­
sentially in harmony with all others, else "no out~r l~w could_ ino~u­
late compatibility" among men on earth. The social impulse 1mphed 
in this combined with the cultivation of academic strength and 
practi~lity, animates all Waldorf schools and unites them without 
standardizing them. 

We are very grateful to our contributors, _whos~ diversity of ex­
perience, striving and utterance will be appreciated 1n the pages that 
follow. 

The Editors 

*See page 80 ff. 
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The Waldorf School Movement in North America 

A Fiftieth Anniversary "letter'' addressed to Waldorf 
School parents - but really to all of us - from L. Francis 
Edmunds, founder and principal-emeritus of Emerson College, 
Forest Row, England. 

Dear Parents, 

I have been asked to write something for this anniversary num­
ber addressed specially to you . This I do very gladly in the form of 
a letter - rather rambling at first, as letters tend to be, but gather­
ing to a point, I hope, at the end. 

In 1969 I attended the 50th anniversary of the Waldorf School 
in Stuttgart, the mother school founded by Rudolf Steiner himself. 
In 1925 we celebrated the founding of Michael Hall, the first English 
speaking Waldorf School. Rudolf Steiner was still living and sent 
a message. And now we are celebrating the 50th anniversary of the 
founding of the first Waldorf school in the New World, the Rudolf 
Steiner School, New York, and concurrently, of the inception of Wal­
dorf education on the North American continent. I believe there are 
still some living to recall that very humble beginning in a private 
apartment home. 

My own connection with the work in America dates back to 1952. 
It was from a captain's bridge that I first beheld the "cloud-capp'd" 
towers of Wall Street. There were then three elementary schools in 
all, the original Rudolf Steiner School, now finely set up in the house 
at 15 East 79th Street, the Waldorf School of Adelphi College (later 
University), and Kimberton Farms School in Pennsylvania, the last 
two being the particular gifts of their former benefactors, the late 
Mr. and Mrs. Myrin. In addition, there was a brave, venturesome 
and unique residential high school at High Mowing in New Hamp­
shire, the deed of Mrs. Beulah Emmet, which provided high school 
facilities for children coming up from the three elementary schools. 
That was all. It seemed slow growing for the space of a quarter of 
a century. 

That autumn visit brought in - it may be said now - three 
invitations. The first came from Mr. Myrin offering me the leader­
ship of Kimberton Farms School. The second came from the Board 
of Directors of the Rudolf Steiner School inviting me to bring my 
family to New York and to take over the charge of that school. The 
third came as a unanimous request from the teachers of the Rudolf 
Steiner School themselves to join them and help decide what the fu­
ture of the school was to be, whether it should stay in New York, or 
whether in view of its slow growing, would it be best to move it else­
where . Enquiries as to the latter had already been made. It was the 
third invitation, after consultation with my colleagues in England, 
that I eventually accepted, little imagining how much more was to 
follow. 
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There came a day in the summer of 1954, that is two years later, 
when six people assembled in the country house of the Barneses (at 
that time still the home of the poet Percy MacKaye). They were Chris­
ty and Henry Barnes, Dorothy and William Harrer (both long to be 
lovingly remembered), and Elizabeth and Francis Edmunds. Eliza­
beth was shortly to return to England; Francis, with his work permit 
procured, planned to stay for several months. He naturally asked what 
work program was envisaged for him. To this Dorothy replied: "We 
have no program. We wanted you to come, to be with us, and then to 
see what happened." Elizabeth looked her surprise. Was this suffi­
cient reason for tearing oneself out of a heavily loaded program in 
Britain? 

But that is how it was. During the next eight years I was to be­
come a kind of recurring minor event at the New York Income Tax " 
Department each time it was a case of returning home. 

Well, then, what did happen? 

At the school, when the new year was to begin, I found there 
had been real changes. The Board of Directors had all resigned, and 
the teachers now had the full direction of the school. They had been 
very busy painting and decorating the building from top to bottom, 
so that it simply shone; and so did the teachers, too, in eager antici­
pation of a hoped-for new era in which, for the first time, they could 
feel free. 

I had met American children, mostly adolescents, during two 
years at the International School in Geneva - at that time half of 
the school was American. I had taught them, gone wandering through 
the countryside with them, produced them in plays, even in a Gil­
bert and Sullivan short opera, so I had come to know them very well. 
Now I was to meet A·merican children on the spot. There, in Man­
hattan, one of the first main lessons I gave was on the Knights of 
King Arthur. That gave evident proof of how powerfully a young 
child can live in the pictures offered him. They became veritable 
twelve-year-old knights, and the young maidens in the class were 
not to be outvied in courtly matters and manners. There was a mother 
who wondered what had happened to her Billy - he now jumped 
up to open the door for her every time she got up to leave the room! 
We quickly became an all-around Round Table, the parents joining 
in as best they could, at least in spirit. The response of children just 
a year or two older to a scene from Shakespeare was to me quite 
remarkable. And there were parents who seemed really to know what 
the education was about. As the weeks went by, it became less and 
less possible for the school to be moved elsewhere. What was the next 
step? 

Not without trepidation the parents were informed that the 
school was ready to carry the then eighth grade forward to a ninth 
grade. The announcement fell flat. "No good at all," said the parents. 
So far as they were concerned, it was to be a full twelve-grade Wal­
dorf School or had better stop as it was. But they knew very well it 
could not stay as it was for another twenty-five years. The resolve 
just had to be made to carry forward to a full high school. But where, 
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for the building was full chock-a-block already, and how to set about 
it, and with what resources, for there were none? All felt the chal­
lenge, teachers, parents, the children old enough to understand, 
friends of the school - all ! 

Then came a miracle. Just around the corner, a building, 15 East 
78th Street, formerly the Walt Whitman school, stood empty and 
waiting and not yet on the open market. It even had a large statue 
in it of Walt Whitman himself - what could be more propitious? 
Money, yes money ... but it must be found. Every one worked. The 
slogan was, "Go out and beg, but face to face!" There was an adult 
barometer marked out on a hundred-dollar scale, and beside it a chil­
dren barometer with a dollar scale, and at one point the children were 
gleefully winning! What were the poor parents to do but swallow and 
prepare to be poorer? 

In short, the needed capital was found. The building was bought. 
The ninth grade was established, and a further grade was to be added 
year by year. An anecdote is worth recording. A girl had come in 
new to the high school. Her father asked her if she liked the school. 
"Yes, I do." He asked if she was going to stay. "Yes, until I am 
twenty-one, for you see, at this school they add a new grade every 
year." And thus it was that the first Waldorf school in America was 
brought to completion, not through major donations but by a united 
effort with the conviction that it had to be. 

In the second twenty-five years of the fifty, things moved more 
rapidly, indeed, with an increasing tempo down to to-day. Within a 
year the Waldorf School at Garden City also reached the twelfth 
grade, and Kimberton Farms School, a few years later. Then High­
land Hall in Los Angeles was born, and then the Sacramento School 
(through the initiative of the late Dr. von Baravalle), and then the 
Green Meadow School began stirring, and the Toronto School, and, 
later, the Detroit School, and the Mohala Pua School in Hawaii, and 
the Vancouver School; and then came Pine Hill School with a school 
bridge formed between it and High Mowing School so that, in a novel 
way, all the twelve grades are covered ; the Washington Waldorf 
School came on the scene; and, more recently, Hawthorne Valley 
School, the Denver School, and Summerfield School; and now there 
is a regular spate of young schools growing up in northern California 
and else,vhere. And yet, this is not enough - for the size of Ameri­
ca, it is not enough. 

But also, since Emerson College in Sussex began in 1962, several 
centres for training Waldorf teachers have come into being in Ameri­
ca itself. and more are likely to follow; many more teachers are need-· 
ed, well qualified in Waldorf methods. Perhaps the bare term 'method' 
is misleading. Waldorf education is not just theory and applied method 
- it is vibrant with life potentials for the great needs of our time. 

The moral of this tale is that imagination promotes enterprise 
and leads to results. The imagination we speak of is one to fire hearts, · 
and the results we strive for are to live on creatively and fruitfully 
in the destinies of our children. 
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We live at a moment in history when, due to the immense strides 
of modern technology, the world is clamped into a forced oneness. 
Even a slight disturbance at any one point is immediately communi­
cated throughout the globe, a kind of evidence that humanity, in the 
truest sense, is intended to be a great, a many-membered, a vastly 
differentiated, and yet a single organism. It is for this the greatest 
in humanity have lived and died. We cannot hope to survive in any 
other way. Yet never has there been so much strife, never so many 
seemingly irreconcilable warring factions at all levels and in all do­
mains, racial, political, ideological, national, economic, down to the 
disruptive influences in the intimacies of private and personal life. 
And hovering over all this seething turmoil amounting to chaos is 
the ever-present threat today of large-scale annihilation on this planet 
of man and all forms of existing life, a potential for destruction which 
so far surpasses the horrors of Hiroshima that the mind simply can­
not grasp it. The instinct is to try not to believe it. 

In like measure, therefore, springing from the inmost depths of 
human nature, there must arise a counter-force, a moral power un­
precedented, to create a new balance in the affairs of life, a new 
fealty between human being and human being the world over, tran­
scending all dividing influences proceeding from motives of hate. In­
stead of the sins of the fathers being visited upon their children to 
the second and third generation, may the blessings of enlightened 
parents flow to their children to strengthen them and the genera­
tions after. 

I wish to summarize in a few sentences what is basic to all of 
us in this work whether as parents or as teachers. 

Let us recall the faith of the little child in his unquestioning 
imitation of the adult, and let the adult receive this trust with an 
equal measure of veneration for the child and with a quality of. love 
that is free from sentimentality and possessiveness. 

Let us perceive in the elementary years how our children hunger 
not only for the material of outer bread but for the heroic stuff of 
human striving and endurance, the spiritual substance they need to 
acquire fortitude of soul. Let us out of our protective care find and 
bring them the bread, the moral sustenance they seek. 

Let us recognize in our youth the idealism that is truly native 
to them, the idealism that by its very nature ~ust long to re~ch be­
yond the set conditions as given to new dimensions of enterprise and 
progress, to new horizons of the future - an idealism which today 
can so easily be undermined and destroyed - a!1d let ~s m~et our 
young people, whose lives we know are beset with perils, with en­
thusiasm born of our own vision bringing courage for the future. 
Let us not as adults be defeated 

1

by the negatives that threaten to 
engulf us all. 

Let us as parents and as teachers learn to see ever more clearly 
how Waldorf education carries in it the seed forces for healthy, mean­
ingful living in practical undertakings, in social relationships, in 
moral integrity in the initiatives undertaken. 
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The Waldorf movement with its more than 160 schools spread 
through many lands wills to grow further. There was a time when 
pioneering teachers sought supporting parents. Today as often as 
not, it is pioneering parents who are calling out for the right teach­
ers. This is an education never intended just for the few. What it 
can offer belongs to all children. We need ,more and more pioneering 
parents as well as pioneering teachers, parents who are not only sym­
pathetic but who make themselves articulate for an education not 
only for their own children but for the generation to which their 
children belong. We stand before the awe-inspiring question of what 
that generation, and the generation after them, may have to be facing 
in fifty years' time. Let us be grateful for the degree of cultural free­
dom in this matter of education we may still enjoy - for that free­
dom is by no means everywhere . Let us as parents as well as teachers 
utilize the freedom that is still granted to us. 

Francis Edmunds 
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Guest Editorial 

WALDORF EDUCATION 

A. 50th Anniversary Reflection 

Henry Barnes 

As a teacher, I have often wondered what would happen if I 
found myself suddenly behind the Iron Curtain. Without the free­
dom to exchange ideas, to pursue my own insights and select cur­
riculum and methods, what would remain to me that would give my 
teaching objective value? And if I ask myself the same question in 
a very different form, I might say: What if all the techniques that 
are currently characteristic of Waldorf schools in the free world­
the main lesson, the spiral curriculum, the artistic approach, and 
many more-what if they were taken over by other schools and these 
other schools then said to the Waldorf schools: thank you, we have 
taken all we need from you, you have served a useful purpose but 
your usefulness is over, you may dissolve! Would I, as a Waldorf 
teacher, have any further reason to exist? In other words, is there 
something in Waldorf education which is not identical with its meth­
ods and techniques? Something that has objective value beyond and 
apart from them? 

Surely, the methods of Waldorf education are valuable in them­
serves? The long, uninterrupted early morning lesson with which 
each day begins could serve as a cornerstone in any school, and the 
opportunity to develop the same subject from day to day throughout 
several weeks would lend continuity and depth in every school situ­
ation. But we know that the experiment has been tried and abandoned, 
apparently not having led to positive results. And, to take an extreme 
case, even a method so central as the use of pictures in appealing to 
the imagination of young children was successfully used by the Nazi 
educators with far-reaching and destructive effect. The value, there­
fore, evidently does not lie in the technique as such. 

There must be something else, something more central and es­
sential in Waldorf education even than its most characteristic tech­
niques and methods, excellent as these may be. What is this some­
thing? , 

* * * 
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Paradoxical as this sounds-when a teacher enters a classroom 
and stands before a group of children he must forget all he knows, 
all he has industriously studied and prepared, all his theories of edu­
cation and of child development. He must give himself over with full 
confidence to the "pedagogical mood" that allows him to enter into 
the inner situation of the children on the one hand and into his sub­
ject on the other. The "lesson" then arises out of the interaction of 
both elements, which he perceives and forms artistically. What car­
ries the teacher and children in this pedagogical stream? 

The teacher who is active on the inner path of self-development 
and knowledge, who seeks to know himself and his children in their 
full humanity, as beings of spirit and soul as well as body, and who 
strives himself to become an objective and living instrument of 
knowledge, finds himself united in mysterious ways with the deeper 
being of the children to whom he has committed himself. This intan­
gible connection is, in the end, what really educates, what draws out 
the hidden reserves of individuality, gradually, into the light of day. 

The true authority of the teacher, and especially of the class 
teacher in the elementary school who ~oves from year to year with 
his or her class, is rooted in this imponderable but very real realm. 
Without thinking about it, the children sense: "My teacher knows 
something about me that even I don't know. He knows something 
about who I am and who I'm going to grow up to be." Through a per­
ceptive relationship and meditative preoccupation with the children 
whom he teaches, he tries to catch a glimpse of the individuality as 
it speaks through gesture, thought patterns, life habits, temperament. 
These glimpses have an awakening effect; the child feels "recog­
nized", feels that he has been "seen" and, once seen, he can strive 
with new confidence to become the person who has been perceived. 

The teacher's endeavor to know himself through understanding 
others ,slowly makes him "transparent" to the spirit; his soul be­
comes a lens through which objective realities begin to shine . This 
is a path along which scientist and artist meet. The former learns 
to see livingly, the latter to be responsible to truth. Together they 
awaken religious devotion, and the human being moves forward on 
a path that leads sooner or later to the experience of the divine. This 
is the intangible reality that endows techniques and methods with 
their essential value and, in the end, distinguishes the living pres­
ence of Waldorf education from its shadowed reflection. 
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The Challenge of Grades 7, 8 and 9 
With Special Reference to History of Art 

A speech given in Detroit at the June 1978 Con/ erence of the 
Association of Waldorf Schools in North America. 

Betty Kane 

I 

It is important that we take the time to consider the 7th, 8th, 
and 9th grades. For some teachers these grades may be called the 
formidable years - there is so much unknown and undeveloped in 
the life of the children during these three years. It is like entering 
a dark tunnel and wondering how long it will be until one sees the 
light. One of the special satisfactions in having a complete twelve­
grade Waldorf school is seeing the students emerge into the 10th, 
11th, and 12th grades in the fullness of youth. 

We know that the physical birth of the child is only one of sev­
eral incisive moments - one could say, one of several births - which 
the human being experiences in life. In or around the 7th year of 
life, the forces that have been organizing and forming the physical 
body (Rudolf Steiner calls them the formative life forces, or, taken 
altogether, the life body of man) complete their initial task and are 
released now for inner work, as basis for thought and memory. This 
aspect of the child continues to develop in the period between seven 
and fourteen (more or less), characterizing what A. C. Harwood re­
fers to as the "heart of childhood"*. However, when the child reaches 
the 6th grade he enters a transitional period of change - the elev­
enth, twelfth and thirteenth years. The awe inherent in childhood 
passes, rhythmic memory fades, and with it the original sense of 
wonder also recedes. This is the dawn of powerful new physiological 
and psychological forces - Steiner speaks of the impending birth 
of the "sentient body" - as the child approaches puberty. With this 
dawning he is cast into a never-never land, losing the security of 
childhood and not yet familiar with the new change in the life of 
feeling he now bears. He feels new emotions, a surge of energy, a 
sense of self. This often leads to a challenge of authority in the form 
previously experienced. The child is descending further into earth, 
and a sense of ideal conduct often yields to "pragmatic" impulses and 
bumptiousness. The curriculum in the Waldorf School reflects this 
experience of gravity and materializing descent with the study of 
Roman civilization in the 6th grade. One can sense that the children 
are experiencing both the civic self-affirmation and heroic strength 
of the Roman citizen, and the -morass in the later decadence of Rome 
with its gross materialism. 

But this is only a picture of the symptoms of change - it is 
not the essence of the child's being as it struggles to find itself in 
this transitional situation. The task in the 7th, 8th and 9th grades 
is not to lose the students in the morass, but to help them rediscover 
wonder and reverence on a new plane out of themselves. The teacher, 
and indeed the parent too, must form a shield against which the stu-

* A. C. Harwood The Recove1·y of Man in Childhood, Chapter VIII (London, Hod­
der & Stoughton 1958) o.p. 
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dents push and strike, thus strengthening their own ego by butting 
up against form and authority. They need to be listened to and sym­
pathized with, and they need challenges to sink their teeth into. With­
out checks and guidance, they may well become self-serving, indul­
gent, cynical. An image that can shed light on this phase of life is 
Dtirer's Christicin Knight, also known as Knight, Decith and Dev 'il. 
There one sees the knight moving straight ahead as he rides forward 
on his horse, the devil holding the hourglass trying to stop him, the 
skulls and demons leering at him . . . Images of this kind can be 
helpful to those working with young adolescents. 

In the 7th grade there is a wonderful opportunity for reorien­
tation during the Renaissance History block. Here the student can 
experience great figures who were resolved to see for themselves, 
do for themselves, and not trust authority for its own sake. There 
is also an earthiness, a lustiness that we can experience in Renais­
sance times that is reminiscent of our adolescent students. Just read 
the street scenes in Romeo and Juliet or the jokes Shakespeare places 
in his plays: the times are bawdy, somewhat crude, in a way that 
is ,sometimes embarrassing. Another aspect of the 7th grade cur­
riculum is Physiology - which offers a chance to evoke wonder at 
the beauty and intricacy of the human body, at the relationship of 
one part to another, at the unity of the whole. This is a subject very 
close to home, of great interest, and very healing if it is kept objec­
tive. There must be a real possibility of vicarious affirmation of the 
self and of calling forth ideals in a free way, without being dogmatic 
or preaching sermons to the young person who is enjoying the re­
volt, with all its inconsistencies. 

The 8th-grader is a bit further along in the process. There is 
a strong feeling of needing or seeking a challenge. He wants his class 
teacher, and yet he also wants new people. Perhaps he doesn't really 
know what he wants. He is often unsettled, raucous, having trouble 
handling the newness of it all. But he wants to feel part of the edu­
cational process, not the recipient of prescribed plans; to feel 
what he is capable of, and what his limits are. He has a certain 
awe of the high school, of the higher level of drama, crafts, art and 
music ahead of him. He should itch to try these things in a new way. 
Interesting projects should be presented, ones that involve a certain 
amount of curiosity and also a certain optimism and ideal, the prom­
ise of things to come, of capacities to be unfolded. It is also a good 
time for projects that demand working together, and that demand 
form (a terrible struggle 1) as well as involving ideals for the future. 

At last the student enters the 9th grade - his first high school 
year in our schools. The knowledge that the expectations will be 
greater is there, as well as the need for reassurance. Here the teacher 
can be very supportive, very helpful in establishing a new attitude. 
The 9th grade teachers have a wonderful opportunity that does not 
present itself again in the same way. They can show the way things 
are expected to go in the high school, set new standards; and because 
it is all so new there is a certain freshness, a grown-up quality about 
it that engages the student rather than puts him off. It is a chance 
to stress order and carefulness in a new way. But the teacher must 
have the utmost patience and caring, and not ride roughshod over 
the student's sensitivity. 
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It is indeed a time during which the teacher has a very diffi­
cult task. The adolescent experiences a seething of new emotions. 
Something new is being born in him, an emotional life whose origin 
may be quite other than it seems, and which must learn to be com­
fortable in the sense world. Through leading the students into the 
practical world on the one hand, and upwards into the world of ideals 
on the other, the teacher allows the student to unfold an inner free­
dom - the ability to stand centered and comfortable in both aspects, 
as he or she prepares for the emerging strength of a free, responsi­
ble individuality. Without this help it is more possible for the stu­
dent to become trapped in materialism or seek escape in eroticism. 
It is a common symptom of this age to develop egotism and the will 
to overpower others, to dominate. During this time it is meaning­
ful to begin to talk about the history of consciousness and the 
struggles through which humanity has passed in its development. 

During this school year the students, in their curriculum, study 
and work with the physical world. They are reintroduced to the won­
der and beauty of it, of the machines that are used and the means 
of communications (in physics), of the excitement of revolutions 
and change (in history), of the power of thought to take hold of this 
world (in mathematics) ... They are given an opportunity to come 
to grips with the problems of our times, stirring hopes and interest 
in them; to appreciate the troubles, the hard tasks ahead ; to feel 
summoned to courage. These are all important calls and challenges 
to their powers. But through it all the teacher must be there, ap­
pealing to the students' understanding of the long road they are walk­
ing with their guides at their side. It is we who will help them, with 
deserved praise and support, giving them the means by which they 
will help themselves, and building trust in one another. All through, 
the teacher has to lay the groundwork of clear expectations and, above 
all, keep alive the image of the higher self of each young person. 
Furthermore, we should let them know that other stages of life have 
difficulties also. This is important to them. So much stress has been 
placed on the difficulties of adolescence as if after that it is simply 
full steam ahead. The adolescent can easily become cynical when he 
sees adults dealing with a welter of problems, whether poorly or well, 
in spite of their maturity. But a certain kinship between young and 
old can be established when there is understanding that challenges 
come to meet men all through life and that there are other critical 
periods of change. So often the young people's parents themselves are 
of the age that is fraught with inner difficulties. An awareness of 
this can help the students to be a :bit more understanding of their 
parents. 

It is very important to have time with the class, to consider 
items of mutual interest, to ha~e general discussion, to help thel}1 
learn how to handle difficult situations, how to disagree and get their 
point across in a way that will be appreciated, how to get change 
without destroying all that has gone before. This will also lead to 
discussions on government and changes in society. 

Dealing with the untamed emotional world of the adolescent can 
be very frightening to teachers, because it entails the possibility of 
evil, sin and decadence. It means facing a being in ourselves which 
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we are often loath to acknowledge. What are the negative character­
istics of the young adolescent that so often put us off? They include 
the gross extremes of behavior, the sick humor, the relishing of the 
dark and seamy side of life. Our difficult task, as teachers, is to re­
main aware of the higher self in the students while a part of us ex­
periences ,vith them the dark forces that tug at them. Our own ego, 
tempered by constant striving, will work upon the child's world of 
passions and emotions in a good way. Working out of our own cen­
ter, we have to understand the pulls from two extremes. We have 
to be of this world without getting stuck in it. It is a time of unsubtle 
experimentation for the adolescent. The students are not sophisti­
cated (at least, not to the extent they think), and one can still work 
with them. One has to keep their energies channeled. Some examples 
of activity for them could be: planning field trips, fund raising proj­
ects, service projects. Staying with form is very important - they 
so quickly want to jump from idea to reality without going through 
form! 

II 

The 9th grade is a rounding out of the uncertain times, of the 
time of the feeling of walking in the marsh. The ground becomes more 
firm after this period - if the foundation is laid on which the next 
three years can be firmly based. 

A central opportunity towards this presents itself in the 9th 
grade Waldorf curriculum during the History of Art course. Here, 
all past experience of man can be recapitulated. One can speak of 
ancient man who opened himself to the universe, who lived, as it 
were, .in a state of spiritual union with it. At least, one can do this 
if one has first broken through to the realization that primitive man 
was not a mere barbarian! In cave paintings one can see human be­
ings expressing a . special connection with the animal of the hunt, 
to see the relationship of the painting of the arrows with "the taking 
of the animal's spirit." Later, as one begins to describe the lives of 
the individual artists, their development, apprenticeship and strug­
gles, it is important to present an objective picture of all they have 
experienced, with the tragedies and comedies that are part of life. 
Here one can reconnect with the childhood forces of expectation, 
hopes, joys, relationships. The feeling life is stirred as it once was in 
the lower grades - sadness, gladness, reverence, contempt, the whole 
gamut of soul life is experienced and felt. Through experiences gained 
from concentrating on the great art works, including imaginative 
poetry, out of the forces of the succeeding cultures, and by experi­
encing music, one can refine and temper the irruptive emotional life 
of the adolescent. 

This brings out for us the importance of art and music in these 
years. An old quotation reads, "Music alone, with sudden charms, 
can bind the wand'ring sense and calm the troubled mind." Art and 
music can act as a salve, a healer of dissonance in the soul; they can 
bring a balance so that the polarization of emotions is not too ex-
treme. 
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Rudolf Steiner wrote a verse to accompany the History of Art 
course: On a primeval day 

the Spirit of the Earth 
approached the Spirit of the Heavens, 
pleading thus: 
"One thing I know 
and that is how to speak 
from out the human spirit. 
But now I beg to learn that other speech 
whereby the great World Heart 
can speak to human hearts ." 
The Spirit of the Heavens then, in mercy, 
bestowed upon the pleading Spirit of the Earth 
the Arts. 

One could say that the child in the 7th and 8th grade is like the 
pl~ading Spirit of the Earth - cut off from his origins, yearning 
for the connection with his spiritual home. The Arts are the means 
by which we find the connection out of spiritual sources and lift the 
soul out of density and gravity into the light-filled, soothing balm 
of beauty. 

But the soul must go through the experience of loneliness. We 
help the student pass through it by working artistically with black 
and white. This also strengthens the individuality, as the adolescent 
sees so many aspects of life in polarities. We must show through 
images how to deal with imbalance, not only through art, but, say, 
in history also. The French Revolution provides an excellent example 
of a time of extremes, how all the best ideas in the world - liberty, 
equality and fraternity - could go astray due to excess. These are 
important considerations for our young people so volcanic in their 
demands. 

In History of Art especially we can reconnect the student with 
his origins. Art came out of a spiritual connection wth priests, magic, 
riLual and religion. This can be presented in an objective way. In 
Egypt we can relive what the students had experienced in 5th grade 
- the unity of priest, king and judge, and the importance given to 
death and the afterworld. Here there was prescribed order; form 
was fixed. In Greece everything begins to flow intt> movement; the 
life forces are released and literally spill out into the first real smile 
in sculpture, in a new sense of balance, in the artistic flow of drap­
ery, in the ideal figure. In Rome (a recapitulation of Grade 6) the 
students can see the busts - sculptures of heads with strong per­
sonal expression - sorrow, joy, gluttony, determination - a real 
study of the individual living in the body. And here, where man had 
lost his connection with his spirit, we have statues of men imper­
sonating gods. 

With the birth of Christ a new experience comes to humanity 
which had to find its own unique form of expression - at first in 
symbols so simple that they could be scratched on a wall. Experi­
ence has become inward now, as it does for the adolescent; life has 
its secrets, its catacombs. One can objectively involve the students 
in the life of Christ through the study of art. With Medieval art, 
for instance, we have the great working of communities in common 
prayer to create cathedrals, stained glass windows, books and illu­
minated manuscripts. This feeds the students' yearning for order, 
stability, and devotion ... 
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With the Renaissance comes the recapitulation of the 7th grade, 
with the struggle for perspective, for reality. In the South, in Italy, 
there is veneration of beauty, devotion and balance. In Northern 
Europe the people dealt much more with inner life - the shadow, 
the lower nature. Sin and evil were portrayed in paintings. We see 
hypocrisy portrayed by Bosch in The Garden of Earthly Delights 
and in The Miser. Guilt and excess are shown in Breughel's work as 
he laughed at man's weaknesses. Grunewald showed the ugly and the 
beautiful in his most grotesque of crucifixions and most sublime of 
resurrections. Diirer's woodcuts, with their beauty of detail, appeal 
in a special way to the interest of the ninth grader. In Rembrandt, 
with his stress on the inner light of the individual, we approach the 
student's deeper soul life. We trace in Rembrandt's own life the light 
that comes from without, from the window, as it were, to the light 
emerging from within the self; · just as the 9th grade student has 
come from a time of outer authority and develops to a time of inner 
authority. Rembrandt also shows how everyone is part of a holy 
family, and he represents the beauty of old people, the beauty of 
their life experience printed on their faces. 

In a brief review of the subsequent history of painting, we show 
the 9th graders the landscape artists, the Impressionists and the 
Expressionists, and the Moderns - a glimpse of what should follow 
in the coming three grades of high school. 

Through this course ·the student has experienced a panorama 
of civilization - and of his developing self. One has been able to 
show ideals in life, has given the student a basis from which to speak 
about them; one has shown a way through the tunnel. With objec­
tivity and precision, one has worked on training the senses. Through 
the power of art one has healed and brought aesthetics into life, de­
veloped in fact an aesthetic and harmonizing sense. 

As a special image of what one is aiming for, we can consider 
Ghirlandaio's painting of The Old Man and the Child. Here is por­
trayed an old man with an ugly nose. The young child is looking up, 
so lovingly and wondrously. Does the young child see the ugliness 
in the physical being and turn away, or does the child see the beauty 
in the soul shining through the old man's eyes? The adolescent is 
like the young child. Can we help the young person to see the beauty 
that lives within although there may be ugliness outside? Can he 
experience gratitude for that beauty? Herein is contained one of the 
aims in Waldorf education. 

And thus, cooperating with the healing forces in the arts, the 
student lives through the history of poetry, the history of music, 
and the history of architecture in succeeding grades after the ninth. 
In each case one is able to refine an element of the human soul and 
help to bring health to the unfolding human being. Let the artist 
speak the closing words: 

Flower in the crannied wall, 
I pluck you out of the crannies, 
I hold you here, root and all, in my hand, 
Little flower - but if I could understand 
What you are, root and all, and all in all, 
I should know what God and man is. 

(Tennyson) 
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Face Value 
Comniencement add1'ess, Rudolf Steiner High School, June 10, 1978. 

Nick Lyons 

Many years ago, when I was a reluctant student of insurance, an 
old yellow-toothed professor shouted: "You have got to put a dollar 
value on a human life!" 

The statement has nibbled on my brain for twenty-five years: it 
leaves out too much: the color, the drama, the music in every life. 
It sent me scurrying from those studies, which hedged life, to others, 
closer to my heart, to other values on which I might measure a human 
life. If I were to choose one quality that I would value beyond 
all others, and that I would wish for you graduates, I would choose 
"diversity." The "value" of a human being lies precisely in the degree 
to which he has unfolded the diverse, unique qualities of his own self. 

As such, I would substitute for my insurance professor's dictum, 
lines from the poets: Hopkins' love of "all things counter, original, 
spare, strange"; Yeats's '"Beautiful lofty things - O'Leary's noble 
head," lVIaud Gonne at Howth Station, with her "straight back and 
arrogant head thrown back"; George Herbert's "What a piece of work 
is man ... he is some twenty sev'ral men each sev'ral houre"; Tho­
reau's idealism that led him to march to his own drummer and avow: 
"I was not born to be forced." 

Such idealism is always threatened, rarely fulfilled. But it still 
seems to me the most practical course. 

Conformity and tyranny are its greatest enemies. These are the 
songs Big Brother would have us sing, and the masters of that brave 
new world, and even the so-called "benevolent" behaviorists. 

They talk about the "global village" this world has become, the 
increased need for us all to be tooled on one die. They seek a uniform 
language, composed of SATs, prefabricated newscasters, predigested 
news, fast-service hamburgers, and frozen string beans (which Philip 
Wylie once said tasted like "hairnets simmered in vaseline"). 

But only the thugs in the saddle, the programmers, the exploit­
ers, really want that. They can only control us if we are the same. 
By nature, if we are not hoodwinked into buying hairnets simmered 
in vaseline, we want something else. After long laboratory studies, 
scientists in Cambridge formulated "The Harvard Law of Animal Be­
havior," which states: "Under precisely controlled eonditions, an ani­
mal will do what he damned pleases." 

Human beings should also, in Yeats's phrase, be "self-appeasing, 
self-delighting, self-affrighting." Dostoyevski's Underground Man 
says: "Man will do anything to prove he is not an organ stop." Some 
will, some won't. Too many today still seem to prefer being organ 
stops, which is against their best natures and potentially fatal to their 
spirits. Those who would take away 01:1r freedom would first make 
us all into organ stops - or fast-service hamburgers. 
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But we are different. At the most basic level, there are differ­
ences caused by place. A German is not a Frenchman, who is not an 
Englishman. Someone from Wise River, Montana, is different from 
someone raised on East 79th Street. We have different parents, dif­
ferent teachers, different dentists, different brothers and sisters, dif­
ferent friends, different bodies. We eat different foods. Different 
colors, books, landscapes, .paintings unlock different qualities of our 
souls. 

Some of these are acquired baggage we must haul along during 
our lives - things (like parents, perhaps) that happened before free 
will and choice were possible. My grandchildren, as yet unborn, will 
be given no option to disown me. 

But another part of us is different, too, and this is more diffi­
cult to define and more responsive to our wills. By whatever name, 
it includes our minds and our indefinable spirits. It is our individu­
ality. 

Individuality is at least affected by all those things from out­
side that play upon it; but each of us, beyond all that, has a private 
lode of riches - distinct heart and mind, imagination and will, as 
well as head. (Would that the SATs tested those, too!) More impor­
tant, there is the work we can do on ourselves - the self-tinkering. 
We have the most important role in our own destinies. 

Emerson says: "There is a time in every man's education when 
he arrives at the conviction that envy is ignorance, that imitation 
is suicide, that he must take himself for better for worse as his por-

.., tion; that though the wide universe is full of good, no kernel of nour­
ishing corn can come to him but through his toil bestowed on that 
plot of ground which is given to him to till. The power which resides 
in him is new in nature, and none but he knows what that is which 
he can do, nor does he know until he has tried." 

I believe this. 

You folks are of an age when this final factor, this "self-tinker­
ing," this self-gardening, becomes most important. What you have 
been, what baggage you carry, what you may have been conditioned 
by others, or by your situation, to think, may be the terms of your 
struggle. What the world provides - in a college, a job, perhaps 
financially - may be to your advantage or disadvantage. But your 
acts - acts of seeing and thinking and hearing as well as doing -
will ultimately determine whether you are transformed one night 
into Kafka's gigantic cockroach or whether you play symphonies. 
What you do with what the world provides is more important than 
what it provides. 

Diversity and individuality are often misread. I doubt very much 
if hair to one's knees, a black patch over one's eye, a ring in one's 
nose, a flourishing beard, bathing five times a day, bathing not at 
all in a month, wearing sandals, torn bluejeans, or a three-piece 
Brooks Brothers suit have much to do with individuality. Individuali-
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ty is the texture of your mind, the response of your eye, the scope 
and hue of your imagination, the movement of your hand, the grace 
of your body, the metal of your will. It is the fruit of discipline and 
free will applied to the plot of land you were given to till. 

Freedom. 

I am free to try to be a ballet dancer - but I am 'not free to ar­
range myself in even the basic fifth position until I have disciplined 
myself - and lost some weight. 

I am free to read poetry - but not free to understand it until 
I have learned its elusive language. 

I am free to scribble - but not free to write a great poem until 
my vision and skill permit me to do so. 

I am free to start a marathon, but . . . 

I am free to get up on a stage, take up a paint brush, push but­
tons on a computer - but not free to get results from these activi­
ties until I have trained myself. 

I am free to be a fool and to follow fools - but, like Caliban, a 
"thrice-double ass" if I take a drunkard for a god and worship some 
dull fool. 

I am free to treat freedom as license - if I want to be a slave 
to whim. 

Freedom is not synonymous with drop out, cop out, op out, or 
slop out. Nor is "free for all" freedom. 

If I take away another person's free will - by force, by coer­
cion, by using him as a convenience - I destroy a world in which 
any man's freed om can exist. 

If I neglect my freedom, some thugs will surely take it away 
from me. If I know truly what it is, I can see that it is the greatest 
challenge of my life, and my one best hope for playing whatever 
music I was meant to play. You cannot put a dollar value on such 
music. 

Freedom is the indispensable tool with which to bring forth your 
diversity and uniqueness; will is the torque that will make it work. 
Freedom must be zealously guarded with some suit of elastic steel; 
it is as easily squandered as it is hard-won. It is supported by and 
in turn encourages kindness, custom, joy, community, gentleness, 
wisdom, which I also value. Rebellion is only one tool in its defense, 
and the most drastic: the one to be used not with a quick trigger 
finger but with deliberation. "Self-tinkering" will make you freer 
- and free, diverse human beings are themselves the surest bulwark 
against tyranny. 
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Albert Camus once said that at fifty every man had the face 
he deserved. Today, at seventeen or eighteen, fifty must seem "ready 
for the old-age home." And as I near that age, my children increas­
ingly advise me that surely I was born in the Middle Ages. Today 
you graduate from one era of your lives to another. I know most of 
you very well; I know you have not finished your education but 
have merely collected some very good tools with which to continue. 
Somewhere down the road is "fifty." You have begun to choose, and 
you know the weight of roads taken. Some of the security may have 
vanished already; you may, with the joy of such a day, feel a tinge of 
sadness that one part of your destiny - hopefully a memorable one 
- is played out. You have felt something of the wall that the world 
outside of Steiner sets up: now you must nudge it aside, make a 
bright free space for yourselves . 

You have already begun to put in your seeds, discover your own 
design, learn the special music your instrument can make. I hope 
with all my heart that you all make symphonies. We, from the Middle 
Ages, need such sounds! 

AN EVIDENT NEED OF OUR TIMES 
by KARL EGE 

Goals of Education at the Close of the Century 
The thoughts of a teacher on his worlt. and on the new needs confronti#g Waldorf Education. 

From the Contents: Introduction by Arvia Ege; The Nature of Understanding; 
Problems of Puberty; Prospects for the Future; Teacher 's Preparation; Mutual 
Trust. 66 pp., $3.50. 

PILGRIMAGE TO THE TREE OF LIFE 

ADONIS P"l:1!19 

by ALBERT STEFFEN 
A book to lead teachers, parents and nature lovers back into 
the experiences of childhood and forward into the riddles of 
the life and death forces at work in the world. 
A poet's spiritual insight into nature and self-development. 

A new edition with cover design by the author , $3.95. 
Please add SOC for postage. 

ADONIS PRESS 
Hillsdale, New York 12529 
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High Mowing School Wilton, New Hampshire 

We are a coeducational boarding school, beautifully situated in hilly, 
wooded country, about 65 miles northwest of Boston (Enrollment 100-
11 0; boarding, grades 9-12; day students, 7-12). 

Since our founding as a Waldorf School in 1942, we have prepared 
hundreds of students who have entered a wide variety of careers: gov­
ernment, business, medicine, education, and the arts and crafts. Quite 
a number of our alumni send us their sons and daughters to educate. 
We offer the following program: 

Academic Arts & Crafts 

(4 years each of) Drama 
English Music 
History Eurythmy 
Mathematics Art 
Science Weaving 
French Pottery 
German Wood Carving 

Practical 

Biodynamic 
Agriculture 

Forestry 
Carpentry 
Building 

Construction 
Motor Mechanics 

Sports are largely noncompetitive. Where possible, we raise our own 
food; and our kitchen serves nutritious, well balanced meals for both 
meat eaters and vegetarians. 

We are neither traditional nor "free" in form. Students live and work 
within a definite educational and social structure and yet have freedom 
within the framework of expectations and requirements. The atmosphere 
is friendly, informal, and homelike. A capable and devoted faculty works 
closely to help each student find his own direction and purpose in life. 

HIGH MOWING SCHOOL, Abbot Hill Road, Wilton, N.H. 03086 

Telephone (603) 654-2391 
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"Where There ls No Vision ... '' 
Alan Howard 

If you were to take part in one of those psychological tests where 
the psychologist suddenly confronts you with a word, and you have 
to reply with the first word that comes to your mind, what would you 
say if his word were 'Education'? 

Schools? Teachers? Taxes? Or - Johnny? Unhappy? Diffi­
culties? 

It would depend largely, of course, on whether you were a parent 
or not; but even if you weren't, you would find something to say about 
it immediately without any trouble. For education is 'big business' 
today . We are all involved in the huge enterprise of compulsory edu­
cation (as tax payers, at the least, and otherwise), which at times 
takes on the semblance of a bureaucratically controlled monopoly . 
Indeed, education plays so large a part in all our lives as to make it, 
in its present form, an outstanding issue of the twentieth century. 

But whatever form education takes, it is not only as old as man 
himself, but involves two essential functions common to all ages and 
conditions of society. One is to adapt the young human being to the 
world as it is, the other is to give him an incentive for making it bet­
ter than it is. The first is practical; the second belongs to the realm 
of ideas and vision. And both are essential to one another and to the 
progress of civilization. 

This being so, we should be constantly asking ourselves : are we 
doing the best we can in both of these areas; and if not, what can we 
do to improve them? 

Let us take the practical first - adapting the young human be­
ing to the world as it is. This involves teaching him the basic things 
h~ ought to know, and giving him the essential skills for developing 
his knowledge further. 

By and large, all schools are doing that. Whether they are doing 
it well, however, is another matter. There can be few of us who are 
not disturbed by what we hear today of the number of children who 
cannot read; of students who arrive at university status and can 
hardly put a sentence together in plain English; of those who are 
i¥11orant of the commonest facts of general knowledge; of examina­
tion standards so low that the passes of today have been the failures 
of yesterday; of the increase in uneducable, handicapped and emo­
tionally disturbed children who can hardly be taught anything at all. 
Good work, however, must also be being done somewhere, or the whole 
educational edifice would have disintegrated years ago. 

But what of the second function - that of giving young people 
a positive incentive for the future? 

Here again it is impossible to ignore all that we hear about bore ­
dom, dropouts and classes where the students are encouraged to do 
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anything as long as they keep out of trouble. Worse still, instances of 
the pillaging and wrecking of schools by students, and even of burn­
ing them to the ground; of gang fights among them; of violent as­
saults on teachers; of armed police having to stand guard at the very 
class1·oom doors - all these are far too frequent even as exceptions 
for us to be very sanguine about what is going on. 

What kind of ideas are we lacking, or do we need to develop, so 
that a new mo1·al impulse may arise out of the experience of learning? 
For that is where it has to occur today - in the experience of learn­
ing itself, not as something added to learning from a source uncon­
nected with it. 

We cannot expect the government to do this, although we have 
come to rely on the government for a host of things. Governments can 
safeguard the right of every child to an education; they can provide 
ways and means of assuring it. But moral incentives can only come 
from individuals or groups of individuals involved in educating. This, 
in the first instance, will be from the teachers. But the problem can­
not be entirely separated from the ideas current among the general 
public. 

Previous generations had a firm belief in God and the hope of 
Heaven to support their life on earth. Modern man has largely dis­
pensed with all that. He relies more on himself. But though we talk 
profoundly of the "Ascent of Man," this is largely an evolutionary 
abstraction that tends more to glorify our present achievements than 
to give us any positive impulse to 'ascend' higher. It can have little 
moral appeal to individual men and women. They experience the con­
cept 'Man' concretely - in themselves. 

Let us look a little closer at the above modern view for a moment. 
It presupposes a species in which you and I and our children are 
primarily significant as members of that species. As species, Man is 
taken to be just an off shoot of the animal kingdom that emerged mil­
lions of years ago, and by gradual and painful striving has risen to 
his present position. It is assumed that he will go on 'rising' (unless 
by his own folly he eliminates himself) until. ... Until what? Pre­
sumably, until some 'final' generation, having achieved all wisdom 
and all power, will enter into the perfect fulfilment of life on earth. 
We, however, and all the countless generations of the past, together 
with the equally countless generations of the future who will have 
labored and suffered to put that generation there, will have long since 
disappeared into the nothingness from which we came. 

Can anybody really get any moral incentive from that? Certain 
kinds of existentialism affirm responsible action, as it were, in spite 
of it; and a traditional or instinctive or residual heart's morality has 
moved some who espouse it to self-sacrificing deeds. In and out of it­
self, however, what moral force can we draw from it? Yet that idea 
is implicit, and all too often explicit, in all that a hundred years of 
expensive public education has been giving by way of knowledge as 
the meaning of evolution. 

Knowledge of man today is centered in the concept of evolution. 
The latter is the framework in which everything that is taught in our 

24 



schools finds its place. And it is a good concept. It fits, or seems to fit, 
the facts. But how can knowledge of evolution pass over into a moral 
incentive that can stimulate our young people for the future? 

This is the demand that faces public education. It is a demand 
rooted in the world of ideas, of wholeness of truth, and is not, at first, 
a practical one. But it is a demand for an idea that must permeate 
the practical with meaning and purpose if even the practical itself is 
to survive. We sorely need today, above everything els~, a liberating 
insight about the evolution of man that can be meaningful to each 
one of us, in whatever we do. It is the lack of such an idea, or the 
persistence of worthless, demeaning or part-truth ideas, that has 
brought us to the position we are in today. It is not lack of ability. We 
have all the ability in the world, but we lack the ideas that give it 
moral purpose and meaning. 

And when we look into it, there are three main ideas, three funda­
mentally distinct conceptions of man, which have claimed or may 
claim to give meaning to life. Two of them have played major 
roles in the history of man to the present, with results that lie open 
to our judgment. The third is only gradually coming into recognition. 
And though for over fifty years now it has been the inspiration and 
impulse behind what exists as Waldorf education, it has yet to be 
taken up by far more people before it can have a real impact on public 
life as a whole. 

The first (let us call it the first) of these ideas is the one we are 
especially caught up in today. I have already touched on it above. It 
is the idea that Man - you and I and our children - is nothing more 
than a physical organism governed by purely natural forces. However 
exalted any one of us may become in genius or nobility of character, 
we are nonetheless products of an impersonal, material process that 
terminates for each of us at death. The race, the species, is all. But 
whatever that race will eventually become, you and I will certainly 
have no part in it after we are dead .... It is hard to derive any 
higher incentive out of that than "Let us eat, drink and be merry, for 
tomorrow we die," moderated, perhaps, by the necessities and con­
straints of mutual self-interest. · 

A second idea, a second fundamental conception of man, is that each 
of us has a soul, too, an inner being; and that this soul was newly 
created when we were born, or perhaps when we were conceived. 
When we die it will live on and take part in a new, utterly different 
kind of life, under conditions which depend essentially on how we 
behaved her~. If we ha~e done badly, there will certainly be no likeli­
hood of coming back to improve on what we have done; and if we have 
done ve1:y badly, if we have been utter villains, wreaking misery and 
des~ruction on ~housands of ~ur. fellow-men, there will be no oppor­
tunity of making any restitution to those whose lives we have 
blighted. We shall have to suffer for it, no doubt; but there will be no 
opportunity for reformation. Our eternal destiny will be forever sealed 
by what we have done in this one short life. 

This idea might well - and for a long time did - give a moral 
incentive, if only to make sure that a man's life hereafter might be all 
the better for the way he behaved here. It has little effect now among 

25 



many. Ho,v really moral it is, moreover, when its motive becomes 
often reduced to the security of one's own welfare, is another question. 
How much fear, anxiety, inhibition, duplicity and cruelty it caused we 
need not go into. Suffice it to say that it did give man some sense of 
inner responsibility and purpose, which our present relegation of 
everything to impersonal and indifferent material forces has robbed 
us of. 

The third fundamental idea, in our context, is based on the ob­
servation that beside being a body and a soul, every man is also an 
individual self-conscious spirit. By spirit is meant something quite 
different from soul, as soul is different from body. Soul is the inner 
being of man centered in its own personal concerns, comprising his 
W<?rld of feelings, of joy and pain, of sympathy and antipathy, of con­
sciousness of many-levelled life within. Even the animal, with its inner 
life of feeling, has something akin to soul. But spirit is that by which 
a man knows himself as one who alone can say I to himself (none 
other can use this word of himself but the speaker) and as I is able 
to know the truth of the world around him. It is not just his personal 
reaction to the world, but that which enables him to understand the 
world. Here man transcends the merely personal part of himself, his 
likes and dislikes, his inclinations, all that makes his particular per­
sonality. He takes a first step towards overcoming an otherwise in­
escapable relativism (happily still balanced by social tolerance in the 
West) by strengthening the experience of thought to the realization 
that thinking lies beyond both the subjective and the objective, for it 
defines them both. 

At the same time, the reality of the world's meaning begins to 
speak to us, and we catch a first glimpse of the fact that a child's 
being and becoming are part of an evolutionary process in which deep 
lawfulness ripens into freedom. It is as spirit that man can reach out 
for and grasp universal truth. And not just truth of physical facts 
and phenomena, but moral truth as well. And because Truth, whether 
of the natural or of the moral world, distinguishes itself by qualities 
of permanence and non-arbitrariness, the spirit of man rises above 
the transience of body and the subjectivity of soul. It becomes the 
permanent in itself. 

And here, of course, is just where education comes in. For educa­
tion involves the knowing human spirit. Naturally it has to do with 
body and soul, too. But it seeks to work essentially with the I that can 
know, the individual I that learns. The whole process of learning, 
whatever it is that is learned, leads to the gradual emergence of this 
I to full self-consciousness in the experience of knowledge, and to in­
creasing self-determination in life. As he approaches this goal, man 
becomes free and able to take part not only in the temporal world of 
practical affairs, but also in the eternal world of nature and moral 
Truth. 

True self-knowledge is not just knowledge of myself in space and 
time; nor yet knowledge of myself as this or that personality. It is 
knowledge of myself as knower. It is intuitive, not simply objective 
or subjective*. And as intuitive knowledge of myself it is also the 

*Compare the experience of a mathematical proof or insight. 
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highest point of experience of self. "Man feels through knowledge," 
as Emerson said, "the privilege to be." 

And this is something that can and should arise out of the prac­
tical business of education, while it leads out beyond the immediately 
practical and opens up a new vista of human possibility. That is, the 
idea of the evolving human spirit. It reveals man, you and me and our 
children, as an ongoing agent in the whole evolutionary set-up. For 
because I know, I can also do, I can also act in freedom. Free moral 
activity must depend on insight. Man is not just the victim of evolu­
tion; but because he can know about evolution in the permanent, 
spiritual part of him, he can also do something about it. The evolving 
principle incarnates himself in him. 

We have been part of that evolving process all along, of course. 
But we have slept and · dreamt through it like the little . child .th~t 
sleeps and dreams through the process of growing up. 'Q" ntold ages 
had to pass in bringing us to the point where we could become con­
scious of what was happening. Now we can know. And we only have 
to step outside of the magic circle which we have made of evolution 
around ourselves, and in which we have stood spell-bound, believing 
ourselves its victims, to discover that we are not its victims but its 
agents. Man is evolution, now: the maker of his own future. This is 
the idea, the third in our series, which we now have to make the 
impulse of education. Two phenomena in our time already point to 
this. 

The first is what Rudolf Steiner had in mind when he founded 
Waldorf education in 1919. He hoped for two results from it. One was 
that Waldorf schools should be good schools ; and by that he meant 
'good' by the same standards by which any school is judged; that is, 
that it should turn out students who could cope with life as it is. The 
other hope was to see those students go out into life with a fuller, 
clearer, let us say briefly, truer conception of man than was current 
in those times and is current today. He hoped that they would have 
seen, from the 'Way they experienced knowledge, that man is a crea­
ture of body, soul and spirit; that he cannot be limited only to what 
he knows of himself as a physical being; that "man's sphere of action 
is on earth, but man's roots go upward." 

This was not at all, of course, to be taught as a separate dogma. 
It would arise, if at all, out of the teaching itself. Waldorf schools 
were not and are not, in any sense, sectarian schools. The students 
must be left free to make their own evaluations of life. But they 
should be in possession of the facts, all the facts. And the one experi­
enceable and knowable fact that education in general today has tended 
to overlook is that man is a threefold being of body, soul and spirit . 

The second phenomenon is the gradual emergence today in the 
western world of the idea that man as an evolving spiritual being is 
committed to the re-embodiment of his spirit in repeated lives on 
earth; what is popularly known as re-incarnation. It is a dangerous 
concept to appropriate in a nebulous, mystic or dogmatic fashion, as 
seems to be often enough the case. Such appropriation proves nothing. 
But it indicates a yearning, perhaps, in man, for a fuller understand-
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ing of reality, of a reality in which life's struggles, errors and defeats 
acquire meaning in terms of long-range responsibility - with the 
possibility of reparation, restitution, healing, present and ultimate 
justice. It is a yearning of the a wakening human spirit. The physical 
body, all too obviously, disintegrates at death; the soul, in the sense 
described in a previous paragraph, is bound by subjective responses 
to the changing nature of a particular era and environment. It is the 
evolving human spirit which bears what any teacher can see in the 
child's inborn capacities to learn and to achieve as the fruits, perhaps, 
of past lives, as the seeds of future ones. 

I write "perhaps" for I do not wish to dogmatize. The critically 
alert reader may well wonder what role "wish-fulfilment" might play 
in the above. It is here that modern man is called upon a path of 
development in which a wakeful, thought-borne, conscious clarity, akin 
to the mathematical experience, must be the constant aim . One half of 
Rudolf Steiner's life work was, essentially, the description of such a 
path. The other half exhibited its fruits in all of life, and, in particu­
lar, in education. 

For the reality of the third fundamental idea we have been dis­
cussing can be recognized in the light of clear thought. And, if we can 
attain to such recognition - what a conception of life opens up, re­
verberating as it must in every aspect of it! What an impulse for a 
wholly new conception of educational method and ideals! 

To grasp the fact of the human spirit as it reveals itself to knowl­
edge is a first step. Then, as we liberate the process of knowledge 
from the fetters of materialistic necessity, and from the instinctive 
pressures of personal emotion, we shall have a glimpse of a purpose 
uniting man with the creative powers of the cosmos. Then can head, 
heart and hand work together in the free performance of needed 
tasks and deeds. Then we shall recognize the sunlight shining always 
behind darkest clouds. 

An education, therefore, which sets forth the spirit of man and of 
the world as present and active, and as a root source from which 
knowledge of life may "grow from more to more" and fulfill itself in 
facing the individual and social tasks on earth today - will become 
the b1·idge over which succeeding generations will pass with con­
fidence and vision into a future of moral as well as material reju­
venation. 
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A. Quotation 

" ... I walk in a flowery meadow. I see the flowers and their 
C<?lors with my eyes. They are there, they are a fact which I accept as 
given to me. - I take pleasure in the colors and beauty of the flowers. 
In so doing, the fact outside of me has become a concern of mine in 
me. Through feeling, I relate it to my personal existence. A year later 
I come back to the same meadow. Ne,v flowers grow in it. I have new 
feelings of pleasure as I look upon them. The pleasure I felt la~t year 
comes back to me as a memory. It still lives in me, as memory, while 
the objects that provoked it are gone - However, the flowers I see 
now are of the same kind as those which I saw last year. They have 
grown and blossomed by the same laws of growth as those that grew 
last year. Once I have made an effort to understand their characteris­
tic and the laws of their growth, I shall find that these hold for this 
year's flowers as they did for last year's. Now I could reason as fol­
lows. Last year's flowers are all gone. The pleasure I felt about them 
then remains in me only as a memory, with meaning for my existence 
only. But the laws of form and growth inherent in last year's flowers 
and which I recognized again in the flowers of this year, will remain 
as long as flowers of this kind continue to grow. This, which has re­
vealed itself to me, does not depend on my particular existence in the 
same way as my pleasure did. My pleasure abides in me. The laws, 
the essential nature of the flowers, abide in the world outside of me. 

We see now that man relates himself all the time to the things 
of the world in a threefold way. Let us take this statement as 
it stands, at the moment, without projecting anything more into it. 
It is all that we shall mean, to begin with, when we use the words 
body, soul, and spirit." 

Rudolf Steiner 
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A Creative Approach to Foreign Languages 
For Waldorf Teachers 

With Special Reference to French and German 
Rene M. Querido 

The teaching of foreign languages plays an essential part in 
the Waldorf curriculum. In the original Waldorf School, Rudolf Stein­
er intended children to be exposed to two contrasting foreign lan­
guages, three times a week, from the first through th~ ~2t~ grade. 
The learning of a foreign language greatly depends on 1m1t~bve mu­
sical abilities. Although these abilities are somewhat ebbing from 
the change of teeth onwards, the language teacher can still make use 
of them in a most creative way. Much will depend for the fu_ture mas­
tery of the language on whether in these early grades the children can 
be submerged in the living atmosphere of the spoken word. The class­
room - whether French, Spanish, Russian, Ger~an or any other lan­
guage is taught - should become for the duration of every language 
lesson a part of that particular country. Ideally, not a word of the 
native language should be spoken there. The children will be greeted 
in French (for instance) : "Bonjour, mes enfants. Comment allez­
vous aujourd'hui ?" The class replies, "Tres bien, merci. Et vous ?" 
Out of this dialogue, we might come to speak about the weather. "Re­
gardez, il fait beau aujourd'hui. Le soleil brille." ... "Oh, quel temps! 
11 ne fait que pleuvoir." After this lively dialogue the class in chorus 
will practice a number of pronunciation exercises. First, two or three 
are introduced, and then, little by little, through the weeks and the 
months, a whole repertoire is built up. It might take three or four 
minutes to recite these in chorus and individually. The class will also 
stand up and appropriate movements can be introduced. 

"Ton the t'a-t-il ote ta toux ?" 

"Tue ta toux avant que ta toux te tue." 

"Bon Papa, ne bats pas beau Paul." - and many others. 

The importance, though many of these are humorous, does not lie 
in the meaning but in the tongue-twisting ability of learning to cope 
with the sounds. And then, the class will be led into the recitation 
of a poem. Here again, the musicality and the mood is stressed. Great 
poetry is chosen rather than the jingles written specially for chil­
d!·en. Ah:~ady at an early age, children can ,be introduced to the ge­
nius of fine poetry: Ronsard, Charles d'Orleans, LaFontaine, Victor 
Hugo, Lamartine, Leconte de Lisle, Theophile Gautier, and others. 
Gradually, a rich repertoire of poetry which is learnt by heart solely 
out of the oral element can be built up. It is an invaluable treasure 
in later life, and more than anything else it develops a sensitive ap­
preciation for the language. As an example, we quote a poem by 
Charles d:O~leans (1391-1465), "Rondeau", which he wrote during his 
long captivity of more than 20 years in the gloomy fortress of the 
Tower of London and where he recalls nostalgically the sweet begin­
nings of spring in his beloved France: 
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"Le temps a laisse son manteau 
De vent, de froidure et de pluie, 
Et s'est vetu de broderie 
De soleil luisant, clair et beau. 

II n'y a bete, ni oiseau, 
Qu'en son jargon ne chante ou crie: 
Le temps a laisse son manteau 
De vent, de froidure et de pluie. 
Riviere, fontaine et ruisseau 
Portent en livree jolie 
Gouttes d'argent, d'orfevrerie, 
Chacun s'habille de nouveau. 
Le temps a laisse son manteau." 

In dealing with such a poem one will of course not stress either dif­
ficulties of vocabulary or points of grammar. That would be totally 
inartistic. The children, out of the mood of the language, will gain 
a sufficient understanding through the spoken word. No translation 
need be given. But by way of a vivid introduction in French and the 
use of the blackboard, the general meaning can readily be conveyed. 
One could ask the students briefly to retell in English the substance 
of the introduction that the teacher has given. In working with a 
poem, it is important that the teacher himself /herself has memo­
rized it well and can recite it with enthusiasm. One might only spend 
about five to ten minutes each lesson on the recitation of poetry tak­
ing a few lines at a time, repeating, continuing the process from one 
lesson to the next until the poem is known in chorus by the whole 
class and individually by each child. 

The Early Grades 

From the first to the third grade, nothing is written and it should 
be stressed that all the work is done orally. One would proceed in a 
similar way in German or Spanish or any other language. During 
the remaining part of the lesson in these early grades, a great deal 
can be done by way of introducing the children to the seasons, to 
day and night, the kingdoms of nature: rock, plant, animal; the parts 
of the body, telling the time, the course of the day with its many 
activities. These can be mimed and acted: we are asleep, we wake 
up, we open our eyes, we jump out of bed, we wash ourselves, we 
dress, we have breakfast with the family; what do we eat ·t what 
do we wear? how do we go to school'? etc. One might also bring a 
suitcase and unpack various items that one takes with one on a jour­
ney. Shopping, telling the time, and a host of other daily activities 
in the third grade, when the students have a building and farming 
block, can thus appropriately be woven into the foreign language 
teaching. The main activity of the lesson should certainly consist 
of practicing the language by way of speaking, re~iting, singing, 
games, etc. - but also by creating moments when the children listen 
to a story that the teacher tells. The singing of folk songs and rhyth­
mic acting songs accompanied by gestures can also play a major part 
in these lessons. 
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The same holds true for German as it does for French or other 
foreign language: only the finest poetry is chosen. What a joy a~d 
enrichment for children to be introduced as early as the age of six 
or seven to masterpieces by Goethe, Schiller, Uhland, Rtickert, lVIor­
genstern. Great poets are the creators of language and embody the 
genius of their people, often with simplest, childlike potency. 

GEFUNDEN 
Ich ging im Walde 
So f ilr mich hin, 
Und nichts zu suchen, 
Das war mein Sinn. 
Im Schatten sah ich 
Ein Bliimchen stehn, 
Wie Sterne leuchtend, 
Wie Auglein schon. 
Ich wollt' es brechen, 
Da sagt' es fein: 
Soll ich zum W elken 
Gebrochen sein? 
Ich grub's mit allen 
Den Wtirzlein aus, 
Zurn Garten trug ich's 
Am htibschen Haus. 
U nd pflanzt' es wieder 
Am stillen Ort; 
Nun zweigt es immer 
Und bltiht so fort. 

Goethe 

The learning of foreign languages is highly effective and stim­
ulating only to the extent that the teacher is able to bring consid­
erable diversity to the lesson, yet never tires of repeating the form 
he has established. There should be much variety between standing 
up and gitting do\vn, moving the desks to the side, creating a circle 
and again re-forming the setting of the classroom, and then again 
.spending time listening quietly. Thus, the active and passive ele­
ments of the language receive their full due. It is obvious that in the 
first grades, as indeed later on, the · children understand more than 
they can actually reproduce or express correctly. Great care should 
be given to beautiful and correct pronunciation; slovenliness should 
not be allowed to creep in. 

The Middle Grades 
In the fourth, fifth and sixth grades, we enter into a new phase. 

Gradually we can no\v begin to write down some of the poems, stories 
and dialogues acquired in the repertoire of the first three grades; 
it is essentially the task of the middle years to learn to read the for­
eign language by way of writing, to be able to do simple dictations 
and to write answers to questions that have first been dealt with 
orally in a living way. Now gradually the structure of grammar 
has to be brought in, starting with the verb (the doing word). Con-



j uga tions can now be learnt rhythmically by heart: J e suis, tu es, 
il est - clap, clap! Nous sommes, vous etes, ils sont - clap, clap! 
... lch bin, du bist, er ist - clap, clap! Wir sind, ihr seid, sie sind 
- clap, clap! . . . with clapping, stamping, and appropriate move­
ments. Out of the will nature of the language, the verb, one gradu­
ally develops the noun ( the naming word), actually a more abstract 
activity, and then one weaves in adjective and adverb, which rep­
resent the feeling element of language. There is no need to teach 
grammar with the help of a text book. The children make their own. 
And over the years, it can be added to, unfolding from the simplest 
rules and exercises to the most complex ones. By and large, the gram­
matical points in the foreign languages will be taught about one year 
after they have been mastered in the native tongue; cooperation be­
tween the teachers can add greatly to bringing structure and form 
to this aspect of the work. Grammar should always be taught out of 
a lively relationship with the spoken word. It has an important place 
in giving a backbone to our understanding, but if it is brought too 
early or in an abstract way, it can do much to deaden our connection 
with the living word. There are unfortunately too many such in­
stances today, resulting in a deep-seated dislike for foreign languages. 

Much of what has been practiced by way of poetry, songs, pro­
nunciation exercises, etc. will be continued in the middle grades, but 
now, in addition, the printed book will be introduced. At the end of 
the fourth grade, the students will have learnt to write the language 
beautifully and to read fluently and correctly from the board or from 
their own written books. A certain amount of copying is by no means 
a waste of time. It strengthens the spelling, and attention is thereby 
focused on a number of grammatical difficulties. We should always 
be ready to enjoy the oddities of the languages we are teaching, such 
as, "Un ver vert va vers un verre vert." ... "Dirigent, Der Regent." 
Proverbs and idioms and the etymological derivation of words can 
now be brought in, adding spice and humor to the lessons, which 
progressively have also become more formal. An important place is 
now given to the telling and retelling of stories. One might start with 
legends and folk tales, and then in the fifth and sixth grades begin 
to add historical anecdotes. The stories are told in a lively, dramatic 
way by the teacher in the foreign language with the support of mime 
and blackboard, or even drawings that he or she might have made 
in advance. They should be relatively short, and after a first retell­
ing, one can quickly ascertain whether the children have understood 
the main points. On a next occasion, the story will be told again, but 
now in a more elaborate form adding descriptions and dealing with 
points of vocabulary and idiomatic expression. On the third occasion, 
the children will begin to retell the story and the teacher might write 
the first version on the board, guiding the process along. This can 
be worked on further by the children and can now be used in a variety 
of ways. It can become the object of a lesson in style, in gramma~, 
in question and answer, or become the basis of a short dramatic 
scene that is now written down and acted out. 

The telling and retelling of stories gains in importance after the 
sixth grade, and in the seventh, eighth and ninth grades it forms 
togethet with reading an essential part of the curriculum. The lan-
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guage teacher will be helped a great deal by considering the History 
and Geography blocks the children receive in their main lessons: 
sixth grade, Roman History, Middle Ages ; seven th grade, Renais­
sance, Reformation; eighth grade, Revolution; ninth grade, Modern 
History. From the fifth or sixth grade onwards, the students should 
also become familiar with the geography of the country of which 
they are learning the language. But it should always be taught in 
that language. This could go hand in hand with the customs and hab­
its of the different regions of France, for example, the Breton, the 
Alsatian, the people from the Provence and the Champagne, their 
folklore, their national costumes, their food, their legends, their in­
dustries and natural resources. This is the time to introduce the chil­
dren to the French cheeses, the manufacture of wine and champagne, 
the perfumes of the Cote d'Azur, etc. Equally, one might bring ex­
amples of the various dialects in German: Bayerisch, Schwabisch, 
Plattdeutsch. Again, if one were teaching Spanish, one would bring 
the regions of Spain to their attention in a lively way: the dances, 
the music, the cathedrals, the mentality of the Spaniard. But one 
would also deal with some representative Latin American countries, 
Mexico in particular. It should be noted that the audio-visual plays 
little part in Waldorf Education, as so much more can be achieved 
through the lively creativity of the teacher in relation to the class. 

High School 
Treasures of the literature of the various languages in the form, 

to begin with, of poetry, then of the short story and later of the novel 
and the play will continue to be brought to the students. In the ninth, 
tenth, eleventh and t,velfth grades, a careful literature curriculum 
should be established, but this of course cannot be maintained unless 
the basic skills of speaking, reading, writing, dictations and conver­
sation have been well established in the earlier grades. 

The following guidelines in connection with the high school may 
be useful. In the ninth grade, the youngsters are revolutionary, in 
the black and white phase of their development, swinging between 
the comic and the tragic. Here one can introduce the Sturm und 
Drang period of German literature: the young Schiller, the young 
Goetbe . In French, one \vould deal with the French Revolution, and 
poems of Victor Hugo, Andre Chenier, appropriately related to the 
period. The short stories of Alfred de Vigny, Balzac, extracts from 
"Les Miserables" by Victor Hugo and "Le Comte de Monte-Cristo" 
by Alexandre Dumas, are most useful. The teaching of this grade 
should be accompanied by a dramatic note spiced with humor. It is 
also the time in which, as the intellectual ability of the student is 
no\v maturing, the grammar and structure of the language should 
be revised and firmly established. 

In the tenth grade, romanticism plays a central part in the life 
of the teenager. One can now choose examples from lyricism and 
deal \vith aspects of the history of the language. Students are inter­
ested in etymology and the structure of language as long as it is 
brought in a lively fashion. They begin to enjoy more consciously the 
peculiarities of a language and the more one can bring comparative 
examples, also from Latin and Greek and possibly from some other 
language, the better it is. 



The eleventh grade lends itself to the tackling of drama. No stu­
dent of French should leave the high school without having experi­
enced t.he difference between Racine, Corneille, and Moliere. Le Grand 
Siecle, for instance, can be used as a major project and brief excur­
sions can be made into the earlier poetry with extracts from Chretien 
de Troyes. In German literature one can contrast the drama of Goethe 
and Schiller, though a study of "Faust" would best be postponed until 
the twelfth grade. In addition, one can bring aspects of Wolfram von 
Eschenbach and other Minnesanger. It is during the eleventh grade 
that we deal in the main lesson with the story of Parsifal, the "pure 
fool," who fails to ask the crucial question because of his inner dull­
ness. In this grade, the History of Music is introduced and the lan­
guage teacher can be inspired to form his lesson so as to embody 
aspects of the general curriculum. For instance, he might deal with 
the biographies of great composers typical of a particular country: 
Rameau, Berlioz, Chopin, Debussy - for France; Bach, Mozart, Bee­
thoven, Wagner - for Germany. 

In the twelfth grade, special emphasis is given to the literature 
of today. Students of French should be introduced to Albert Camus, 
Antoine de Saint-Exupery, Anouilh, Ionesco; and in German: Max 
Frisch, Di.irrenmatt, Wolfgang Borchert, Heinrich Boll, and others. 

Furthermore, in the upper grades, students can be encouraged 
to present the fruits of their research in a particular area. Some 
might choose to speak about the political situation, the social condi­
tions, aspects of government and the judicial system of a particular 
country. Others might choose to research more deeply the psycho­
logical traits comparing, for instance, the outlook of the Frenchman 
and German; others again might present vignettes of the crafts and 
industries of a particular region. Such projects are presented orally 
in the foreign language in front of the class, and then summarized 
in the form of an essay in French, or German, or Spanish, etc. by 
each student. 

* * * 

From the above considerations, it will already have become ap­
parent that the teaching of foreign languages is not merely of prag­
matic use. We endeavor to go far beyond a mere basic knowledge 
as is so often practiced today . What can be the significance of this 
more comprehensive approach? Doubtless, language is a means of 
communication between human beings, and it is perhaps one of the 
most important ones. It is also the gateway to understanding a par­
ticular folk which has its own genius, its own individuality, its own 
musicality, and expresses itself in countless manifestations of every­
day life. 

Language is born in the child by imitation during the first couple 
of years of childhood. First he moves, crawls, learns to walk, and 
then, out of gesture, speech is born as the mother tongue, and it is 
by way of speaking that the first glimmerings of thinking arise in 
the third year. Our whole way of thinking is, to begin with, deter­
mined by the language we speak, and it is well known that, once we 
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start learning another language, we also begin to t~ink differently. 
Every language has its own thought forms. Certain concepts and 
words are quite untranslatable from one language into another. The 
Frenchman says: J'ai raison (I have reason) - meaning I am right. 
The German says: Ich habe recht (literally, I have right) - when 
he means to say: I ara right. The German has "Weltanschauung"; 
he is constantly striving for a total comprehensive view of the world. 
The Englishman prides himself on a "sense of humor", the French­
man on "savoir vivre" (to know how to live, or, a way of living). 
The Frenchman uses "penser a" (to think at - which has an ana­
lytical connotation) ; the German "Uber etwas nachdenken" (l_iterally, 
over something after-think) - the gesture of_ t~e word 1s more 
towards an all-comprising synthetic type of th1nk1ng; whereas the 
English "to think about" suggests that one goes around the subject 
viewing it from as many aspects as possible. Apart from such sub­
tleties, let us take a few more common examples which seek to indi­
cate that much is lost in translation. The \Vord "tree" - especially 
if it is portrayed eurythmically - has quite a different sound ges­
ture from the German ,vord "Baum" or the French word "arbre." 
The sound gesture of "tree" might he said to emphasize the trunk, 
whereas "Baum" stresses rather the abundant foliage of, for example, 
a linden tree, while "arbre" might evoke the image of the typical slim 
poplars trembling in the wind that one finds along the roads of 
France. 

More is lost in translation than is generally realized, and one of 
the tasks of teaching foreign languages in the Waldorf School is to 
recapture the genius of language which - as we master it gradually 
- can further the understanding of another nation, another way of 
thinking, another way of relating to life. Without such a bridge, much 
is lost that is enchanting and captivating, and also seeds of distrust 
and prejudice between peoples are sown. In addition, through the 
learning of t,vo foreign languages from the early nursery rhymes 
and songs in kindergarten through the first to the twelfth grades, 
an ever-,videning palette of inner colors is developed, quickening 
our understanding for our fello\v human beings. Once we have learnt 
t,vo foreign languages - given some aptitude and willing effort -
the third, fourth and fifth come more readily, and again our range 
of inner sensitivity is expanded. 

Each language can be compared to an instrument in an orches­
tra. It has its own genius but also its own limitations. English lends 
itself most appropriately to suggestion, to expressing things between 
the lines; it is full of innuendo, of the partial statement. German, on 
the other hand, \vith its pictorial-plastic character, is particularly 
well suited to philosophical discourse. It always strives to plumb the 
depths and soar to all-encompassing heights; whereas the French 
language is the immaculate instrument of precision, the rapier that 
pierces with a disciplined thrust. 

Experience also shows that through the learning of a foreign 
language, we become more subtly a ware of our mother tongue. We 
rediscover its own particular capacities of expression in speech, in 
prose and in poetry. From about the fourth grade on, very special 



attention will be paid to comparing proverbs and idiomatic expres­
sions in the different languages. They are introduced little by little 
with appropriate examples: "Er hat einen Vogel" - he has a bird, 
meaning he is crazy. "Elle a une araignee au plafond" - she has a 
spider on the ceiling , meaning she has a bee in her bonnet. Much 
quaintness and humor can thus be introduced into the lessons. Also 
at this time, attention will be given to a beautiful musical way 
of speaking. Children should not only learn to speak correctly but 
also with due respect for the beauty and musicality of the language. 

In conclusion, the profoundly social task for learning a foreign 
language should .be stressed . Space does not allow me here to pay 
proper tribute to two of the early Waldorf teachers, Dr. Konrad 
Sandkiihler and Dr . Herbert Hahn, who pioneered mightily the de­
velopment of foreign language teaching in our schools, and who were 
living examples of the versatility, human outreach and social em­
pathy which a genuine study of foreign languages must stimulate . 
Dr. Hahn, for instance, gave us, late in his life, his magnificent book 
"Vom Genius Europas" (unfortunately as yet untranslated), where 
he discusses the special contribution of the Italians, the Spaniards, 
the Portuguese, the French, the Dutch, the English, the Swedes, the 
Danes, the Norwegians, the Finnish, the Russians, and the Germans, 
by way of the uniqueness of their language, their folk, their geo­
graphical setting, and their way of life, each part of a total spectrum. 
The heightening of social awareness and understanding on earth 
through a living experience of foreign languages is an essential goal 
of language teaching . With Goethe, we can say, "What is more pre­
cious than gold? - The light . - What is more quickening than the 
light? - Das Gesprach" ... conversation, that which takes place in 
speech between one human being and another. 

Perhaps it may be said that the teacher of foreign languages 
in a Waldorf school is dedicating his efforts to the reenlivening of 
language so that a true sense of brotherhood may arise among human 
beings. 
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Editor's note. - U' e quote again the sentence quoted front 
the New York Times by Alan Hoiva-rd under "Co1nment",. on 
page 20 of the last issue of EDUCATION AS AN ART (Sprtng­
Sumrner 1978, Vol. 36, No. 2): "A d'l'ive is underivay by the 
United States Office of Education, the National Congress of 
Parents and Teachers, and other ,groups to niake child-raising 
a basic part of every h1'.gh school student's education." The fol­
loiving article describes ho1v, in one Rudolf Steiner school at 
lectst, ct step has been taken, over the last several years already, 
towards meeting the need implied above. The author organized 
the course and has been conducting -it since its inception. 

A High School Course in Child Study 
Nanette Grimm 

An elective course called "Child Study" was first offered to the 
seniors of the Rudolf Steiner School, Ne,v York, in September 1970. 
A variety of factors contributed to the idea for such a course, but 
the major impetus was derived fron1 a Kindergarten teacher's class 
report to the faculty. In this report she spoke of the interest, the 
concern, the willingness of the children's parents, but also - with 
the loss of the instinctive wisdom of past ages to guide us - of their 
confusion and sometimes utter helplessness in recognizing and re­
sponding to the real needs of their children. This, despite (or because 
of) the plethora of information available on child development. 

The Child Study course, therefore, was initiated to focus di­
rectly on preparation for caring for young children and for the im­
mense responsibilities entailed. Its aim is to learn to "read the 
child." Direct experience and careful observation are stressed. 
Through such "reading," a-wareness is heightened, and progressively 
deeper insights into the nature of the child emerge, so that the stu­
dents, ,vhether as future parents, aunts, teachers, social workers, 
or in any other capacity, can meet the child not as an anin1al, nor as 
a machine, nor as miniature adult, but as a unique developing human 
being. 

While the course is purposely flexible, with content varying con­
siderably from year to year according to the composition of the class, 
the schedule arrangements, etc., certain aspects of the work have 
come to be part of it every year. These include a broad view of child 
development through the three basic "seven-year" periods, and then 
special concentration on the all-important first phase of the child's 
life, ,vhen so much good, or so much harm, can be done. The question 
constantly before us is, "How can we create that environ1nent in 
·which the child can flourish?" In very specific terms, we deal with 
such fundamentals as feeding and clothing the child, his play and 
his toys, the role of sleep and preparing the child for sleep, the 
rhythms, the colors, music, activities in the child's surroundings, how 
to answer his questions, etc. We seek the answers to our own ques­
tions about the child in the child himself as we come to know "where 
he is" in his physical, emotional, social and mental development. We 
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come to recognize the awesome responsibility of the adults to make 
every gesture, every tone, every attitude worthy of imitation-of that 
all-absorbing imitation which is characteristic of infancy and early 
childhood. 

We also regularly include a study of fairy tales. Many fairy tales 
are read, several are discussed in detail, and each student prepares 
at least one fairy tale to tell to the Kindergarten children. A study 
of temperaments, of how to work with them and not against them, 
has received enthusiastic response (naturally the students first try 
to determine their own temperaments). In this connection our cura­
tive eurythmist and a teacher of form drawing have conducted lively 
lessons in which the students do the exercises and experience their 
impact. It has been particularly valuable, as part of the course, to 
scan the highlights of our curriculum through all the school years, 
showing how both method and subject matter arise out of "reading 
the child." Toward the end of the course we step over the boundary, 
outwardly marked by the change of teeth, into first grade, empha­
sizing when and how reading can be introduced. Some students bring 
their own first grade "notebooks" to be viewed through new eyes 
with fond recollections and delight. (An excellent article on reading, 
by Gisela O'Neil, published in EDUCATION AS AN ART, has fre­
quently been used in the class.*) 

The support and participation of many - class teachers, euryth­
my teachers, handwork teachers, the school doctor, the school nurse 
- have provided vital elements of the course. Last year's class had 
the special joy of a surprise lesson with their former class teacher, 
who led them back to their early first grade days and their struggles 
with straight and curved lines. Above all, the Kindergarten teachers 
who welcome the students into their classes to observe, who guide 
them into participation in the Kindergarten activities, who meet 
with them to answer questions and to discuss the children or special 
topics, carry a major responsibility for the work. Frequently, they 
have arranged lessons in which the seniors are "Kindergarten chil­
dren" for an afternoon of painting or working with beeswax or cray-

/ ons, living into the experience as completely as possible. (The seniors 
have never washed the paint rags as well as the Kindergarten chil­
dren!) In late spring the kindergarten teachers have sometimes ar­
ranged a display of the children's drawings and painting~ from the 
very first weeks of school and on through winter and spring; and 
the students, now more adept at "reading," are able to discern secrets 
which would not have revealed themselves earlier to their eyes. 

Each student usually carries out a long term observation of one 
child and writes as thorough and accurate a description of that child 
as he or she can. While each student spends at least one period and 
two or three full mornings in the course of the year working with the 
Kindergarten children, we wish there could be more time available for 
this essential experience. The "full mornings" are possible thanks to 
the support of their high school teachers who excuse the child study 
students from classes. Baby-sitting by some of the students provides 
additional experience. 

•See EDUCATION AS AN ART, Vol. 31, No. 1, Fall-Winter 1972-73. 
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Special projects by individual students or the whole class have 
included the making of dolls and toys and children's books, the mak­
ing of puppets and the performing of puppet plays, and last year the 
class prepared a gift for all the younger children of the school -
the fairy tale of "Little Red Cap"• in eurythmy ! During their visit 
to the Harlemville Farm*, the Child Study students have been gra­
ciously received into the work of the Kindergarten classes there, 
experiencing a different group of children in a different setting. One 
student spent a year after graduation as a Kindergarten helper at 
the Farm school. On several occasions, Child Study students have ac­
companied younger classes on their farm trips, serving as assistants 
to the class teacher. 

Besides the prim·ary purpose stated, the Child Study course 
(which would be more accurately titled "An Introduction to Child 
Study") helps seniors to put their past school experiences into new 
perspectives, forms a working link between the high school and the 
elementary school, and allows an opportunity for those seniors who 
have completed their language and math requirements to engage in 
a different kind of work. It is clearly a "culmination" fitting to the 
twelfth grade curriculum. History, art and science are all intimately 
connected in it. It is yet another approach to a knowledge of Man. 

*RE:ference is to the Rudolf Steiner Farm School in Harlemville, N.Y. (some 120 
mlles north of New York City), which comprises a biodynamically run farm a 
hostel program, and the Hawthorne Valley School with Kindergartens and (so 
far) grades 1-8. Classes from the city, from Grade 3 upwards, spend a week or 
ten days there regu~arly each year. The Kindergarten classes referred to in this 
paragraph are precisely those of the Hawthorne Valley School. 

EDUCATION 
Issue for the Fiftieth Anniversary of 
Waldorf Education in North America 

-1979-
EDUCATION FOR ADOLESCENTS ...................... Rudolf Steiner 
INFORMATION OR KNOWLEDGE AS EXPERIENCE .••.... Alan Howard 
"EDUCATION OF THE CHILD" · .... . ................. . .. M.C. Richards 
ABOUT GOETHEANISTIC SCIENCE ....................... Hans Gebert 

and other articles, poems and reviews 

211 Madison Ave., New York, N.Y. 10016 SUBSCRIPTION $6 - printed twice yearly 

41 



Modern Physics in the Waldorf High School 

Stephen Edelglass 

As a science teacher in the high school grades of a Waldorf 
school I have sometimes heard worried expressions of concern for, 
or even outright challenge to, the high school science curriculum. 
Parents often entrust the growing child to the elementary school out 
of appreciation for the life-affirming, reverent, inner quality of the 
education. But when their children are of high school age they feel 
it is time for the so-called "real" world. They cannot conceive that 
a science curriculum within a school dedicated to the meaningfulness 
of all existence could be truly modern. 

Yet Waldorf education had its inception during one of the great 
revolutions in human thought when the so-called modern physics 
based on relativity theory and quantum mechanics replaced the 
classical physics of Newton as the fundamental physical theory. 
Newton's theory, which was the basis of Western science since its 
inception in the seventeenth century, viewed the universe in terms 
of mechanical cause and effect, as if it were a machine. In a sense, 
the end to this view of the universe as a sort of clockwork, alien to 
the inmost self-experience of man, was a prerequisite for Waldorf 
education. 

Only within a science that recognizes the validity of man's par­
ticipation in world phenomena is there the potential for overcoming 
the feeling of alienation, of being cut off from the world, that has 
its roots in a presumed dichotomy between observer and observed. 
Modern quantum physics is just such a physics ... although the ap­
preciation of this potential is only just beginning to be recognized. 
As such, in the high school science lessons modern physics is whole­
heartedly engaged. 

One aspect of studying the physics of this century is that when 
done in an epistemologically sound way the distinction between the 
phenomena we perceive through our senses and the concepts that 
we use to explain these phenomena is unmistakable. This is true of 
modern physics since, in contrast to classical physics, the explana­
tions are in terms of quantities that are impossible to experience 
directly. We can conceive an atom in thought; we can never see it. 
Understanding the distinction between what we perceive and what 
we think about what we perceive is extreme]y important because it 
is fundamental to all knowledge. 

The starting point of a Waldorf science block is always sense 
experience. In the eleventh grade physics block, for example, phe­
nomena that led men to think the concepts of atomic physics are 
produced in the laboratory. These are experiences of light that occur 
in the partial vacuum of a gas discharge tube. I am still filled with 
awe at the ethereal beauty of the colored light that glows in these 
vacuum tubes. And, invariably, so are the students. Only after ob­
servations are carefully made, as well as feelings awakened, are ex­
planations attempted. And then meticulous care is taken to bring 
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the process of constructing a scientific explal}ati~n under sc1:utiny, 
as well as learning the details of the explanation 1ts~lf. In this way 
~n. abstract metaphysical entity, such as an el~ctron, ~s seen f?r what 
it 1s and what it is not. It is not confused with sensible reahty . 

Perhaps this can be made clearer if we think about crystal-clear, 
dancing, cooling, wetting, bubbling, thirst-quenching water. How 
much of water is explained by picturing it as a molecule made up of 
one atom of oxygen and two of hydrogen arrayed at an angle of 108 
degrees relative to each other? This picture is a powerful response 
to utilitarian questions. We know better thereby how to manipulate 
the substance, but are far from knowing what it is. D. H. Lawrence 
put it this way: 

"Water is H20, hydrogen two parts, oxygen one, 
but there is a third thing that makes it water 
and nobody knows what it is." 

Anyone can understand the workings of a machine who has a 
mind to do so. We know their principles experientially through the 
fact of our having bones and limbs! The so-called "laws" of classical 
physics used to design machines are often simply mathematical de­
scriptions of that which we personally experience. 

This is not true of the technological products of modern physics. 
We can learn to operate transistor radios, and calculators or com­
puters, but the laws used to explain why they work are not in terms 
of quantities that can be known through the senses. A physics course 
in a Waldorf school encourages the students to gain awareness of 
the status of these abstract quantities, of how they are known 
through thought, and of what inspires man to think these thoughts. 
A more ultimate aim - the development of a science that can "read" 
the operative ideas inherent in a well-ordered world of phenomena 
(wen ordered by thoughtful experiment and observation) - still 
awaits new conquests of the human mind. 

As is true for Waldorf pedagogy in general, the direct human 
sense experience of the physical world is nurtured in the modern 
physics course. Many inner questions arise as a consequence of such 
experience . Contemporary science is a response limited to those ques­
tions that further technological manipulations of nature. Waldorf 
students are, ,ve hope, left open to the deeper riddles of nature as 
well. 
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Comment 
Alan Howard 

It is possible that the Vancouver Waldorf School has made history by 
being the first Waldorf school in the English-speaking world to receive 
financial aid from a government. 

By a recent decision of the British Columbia Social Credit government, 
all independent schools of five years standing in the province are to receive 
financial aid from government funds. The Vancouver school will receive 
$64,000.00 for the school year 1978/9, based on the number of students who 
attended a minimum of 135 days in the preceding school year. 

Other conditions are also required; notably, that all teachers shall have 
acquired state qualifications within five years from the date of receiving 
the grant; and that tests of the students' abilities may also be applied. It is 
not yet decided what kind of tests will be set, and when this is known it may 
involve the Vancouver faculty in some heart-searchings on pedagogical 
grounds. But the British Columbia Teachers' Federation does not approve 
of these tests either (they are to be applied in public schools, also) ; and 
the BCTF is a body that governments have to reckon with. But the BCTF 
doesn't like public money being spent on independent schools, so the matter 
of tests is anyone's guess. 

The grant is given for one year only. Re-application will have to be made 
at the end of each school year for a subsequent grant. As the amount of the 
grant is based on attendance, fluctuations in the latter will determine its 
size from year to year. 

The Vancouver school has already received half of this year's grant, the 
balance to be paid later. This works out at $504.00 per qualifying student, 
and is to be used solely for operational expenses. 

Na tu rally the BC Social Credit government, with an election in the 
offing, is going to get as much voting capital out of this as possible; and a 
letter has gone out from the Legislature to all parents saying that this sum 
has been deposited toward their child's education - even though only 119 
of the students at present enrolled will benefit. Nonetheless, the BC govern­
ment is to be congratulated on recognizing a responsibility for independent 
education which is long overdue. 

Other governments please copy! 

* * * 

How do you teach teachers to teach? 

That's not a conundrum. It's a real problem in educational circles just 
now. The education editor of the Christian Science Monitor set out recently 
to find out if teaching had improved, and ran a two-page spread on the re­
sults under the title, Are Teachers Getting Better? 

The answer was inconclusive, however. There was a list of things that 
administrative authorities are doing in the way of courses, labs and exami­
nations to try to improve things. Somebody even made the hitherto unheard­
of revolutionary suggestion that things couldn't get better until "teachers 
of teachers themselves spend actual classroom time in elementary and sec­
ondary schools"!! And there were the usual complaints and demands from 
the taxpayer that 'something has to be done.' 
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But there was nothing at all about how to do it. And _there won't be until 
every potential teacher is able to satisfy himself and his e~ployers on t~o 
fundamental issues: Do you really like children? and Do chil<:1ren really hke 
you? That isn't all there is to it, of course; but these ques~ions are an es­
sential pre-condition. Other things, like subject presentation, how to as­
semble material, methodology, psychology - all those can be taught; but 
not love. 

So the problem is : How do you bring love into a com~ulsory system ?f 
public education which has so many teaching places to fill, and must fill 
them regardless of whom they get? 

It was grudgingly admitted that there are more good teachers than bad 
in the American public school system; but that was only to damn the good 
with faint praise when it was also pointed out, "I don't mean that the good 
teachers are really good. They are good by contrast with the really bad. We 
have only a few of those (the really bad); the rest are average; but - there 
is a small number who are really superb." 

Has it ever occurred to anyone, I wonder, what makes that !ew 're~lly 
superb' ; or has anyone ever thought of letting thel!l ha~e a ,hand in teac~in~ 
teachers to t~ach? One gets the idea that peopl~ imagine superb t~aching 
to be some kind of magic. It is, of course; and hke most magic deceives the 
observer. But also like magic it's obvious when you know how it's done. It's 
love; love for children and love for teaching, combined with human insight. 
And that doesn't mea:i anything sentimental. Children hate sentimentality. 
But they have an unerring instinct for what is human in people. And the 
art of being human is the beginning and end of teaching - and love, too. 

* * * 

The "Back to Basics!" movement is in full cry, and is even beginning to 
penetrate the ears of the authorities . 'Competency tests' in reading, writing 
and arithmetic are being promoted in various parts of the country. The 
State Board of Regents in New York seems to be leading the field with a 
series of tests which will become the requirement for graduation in 1981. 
There was some concern expressed as to the possibility of all students being 
able to pass them, especially those in the so-called 'minority groups'; but 
what are tests for? Only one Regent opposed them, however, when the vote 
was taken. 

'Minimum competency tests' are also being introduced in some thirty­
four other states. They are said to be "the most demanding in the nation". 
Among the requirements demanded are, "How to tell time" and "how to 
figure out a restaurant menu"!! ' 

Waldorf teachers will be interested to note that the writing test in­
cludes the ability to draw up a "business letter registering a complaint or to 
draft a persuasive argument." ' 

"We are breaking new ground here," the State Commissioner of Educa­
tion told the Regents; but we are not told what he said when the President 
of the New York Educators' Association asked, "How about minimum com­
petency tests for members of the Board of Regents?" It would have been 
i~te!·esting to see the _commissioner's 'letter of complaint,' or glance over 
his draft of a persuasive argument' in reply to that one. 
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But after all, why not? Why stop at testing the Regents even?_ Shoul~n't 
everybody have a 'minimum competency test' until the whole thing_ ~rinds 
to a halt trying to figure out minimum competency tests for minimum 
competency testers ? 

Anyway, teachers are next on the list; and the comment by a Mr. Gen­
rich on the suggestion that teachers should also take the mini~um COJ?­
petency tests must rank as the quote of the week - "If they cant pass it, 
they should not be allowed to teach it." 

* * * 

In an age when strikes have become a way of life, I have often wondered 
why that most imposed-on section of the population, the parents of young 
children, have not done something in that line about the kind of education 
their children are getting. But according to an article in the Denver Post, 
that seems to be happening already. Parents are refusing to send their chil­
dren to school! They are starting to educate them at home. 

Some have converted the family garage for the purpose; others have 
constructed their own one-room schoolhouse. A New York father teaches 
his son botany in Central Park, while in Washington, D.C. the mother of 
an eight-year-old "makes the nation's capital a school," taking in the Smith­
sonian Institute, mime shows and nature movies along the way. 

It is estimated that something like five to ten thousand families are in­
volved. They give all kinds of reasons for avoiding school. Some think it 
'stifling'; another says he'd rather die than expose his children to the "sex, 
drugs, homosexuality and venereal disease" which he claims are rampant in 
schools. But they all seem to be united on one thing: "No one, not a school 
superintendent, not a state statute, not a court of law is going to prevent 
us from educating our children as we wish". 

Parents of the world, unite! You have nothing to lose but your schools! 

* * * 

In 1968 Mr. Justice Emmett Hall and a school principal, Dr. Lloyd Dennis, 
brought out an Ontario government report on education. It was called Living 
and Learning; more popularly, the 'Hall-Dennis Report'. It was a nine-days 
wonder and deserved to be. It made 258 recommendations in all, among them 
- the elimination of exams, grades, percentage marks, the strap, class posi­
tions and even school subjects as such. 

A few weeks ago Macleans of Canada published an interview with Lloyd 
Dennis to find what kind of impact he thought it had made, now ten years 
had gone by. Dennis was still quite satisfied with it. "The report," he said, 
"is still a living document, at least for conversation and argument, if not 
for direct implementation. The school has already become less an image of 
authority, and ·more one of service." Living and Learning was not something 
people would be expected to go around with under their arm; "you go around 
with it under your heart," he said, and that was where it was still having 
its greatest effect. 
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. Living and Learning was a little too previous for the majority of Cana­
dians. "What underlies Living and Learning," he continued, "was the kind 
o! thinking implicit in it. That isn't sufficiently realized in Canadian so­
ciety yet. Canadians on the whole are too pragmatic, and very materialistic. 
They're looking for visible evidence all the time. They run out and build a 
school with no walls and say, 'Look, we've just implemented Living and 
Learning.' - When Living and Learning talks about an open school, how­
ever, it talks about openness of mind, not an openness of plan." 

He was not too happy sometimes about the future. "We still have to find 
out what our priorities are,'' he concluded. "We are in danger of oblivion 
because of our seeming loss of identity, and our seeming loss of the spirit 
because of our denial of its existence." 

In other words, there's something more basic than basics. 

SUMMER-MICHAELMAS 1979 MOVEMENT IN SCHOOL 

Struggling with chaos - Why Teach Eurythmy? .......................... Janet Williamson 

Space is Human (Teaching Bothmer Gymnastics) .......•.................... Paul Matthews 

The Seasons - My Curriculum in Class Two (Part 2) ................ Dennis Demannet 
..• and much more! 48 colourful pages, with the latest list of (180+) Waldorf 
Schools around the world. 

WINTER-SPRING 1979 RELIGION & THE SOCIAL TASK OF SCHOOLS 

Has Religion any Place in Education? (Part 1) .................................... Alan Howard 

Rediscovering the Phases of Human Life ............................ Christopher Schaefer 

A Deep Communal Impulse (the Bristol School) ...................................... John Adler 

Where a Teacher's Road Can Lead .................................................... Ronald Jarman 

Subscription $6.00 per year postage paid, or individual copies $4.50, from 
Diane Schmitt, 1823 Beech Street, Wantagh, N.Y. 11793 or from Anthro­
posophic Press, 258 Hungry Hollow Rd., Spring Valley, N.Y. 10977 
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• eru,ce 
The MELNIKERS 

P.O. BOX 225 -:- SPRING VALLEY, N.Y. 10977 

Phones: (914) 623-7852 
(914) 623-7953 

Congrafulafio11':I !!! 

On The Fiftieth Anniversary 

Of Waldorf Education in America 

We look forward to s·erving you 

in the future as we have in the past 

BOOKS, PRINTS, ART SUPPLIES 

Catalogue available on request 

(please indicate your field of interest) 

Best Wishes From 

\ 

Nathan Melniker - Yolanda Melniker - Sharon-Jean Bond 
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50th Anniversary Events 

The effective beginning of Waldorf Education on the North 
American continent coincided with the opening of the Rudolf Steiner 
School in New York City in September 1928. It is not surprising, 
therefore, that this school has sought to highlight the year 1978-79 -
as representing a landmark for itself as well as for the continental 
movement-with a number of special events, in collaboration, where 
possible, with other Waldorf schools. The program of these events, 
which ·took place at the school in New York unless otherwise stated, 
is given below. 

Michaelmas Weekend: Sept, 29, 30 and Oct. 1, 1978. - Michael­
mas Assembly (Friday the 29th), devoted to the 50th Birthday cele­
bration for and by the children. In the evening, Faculty Festival for 
teachers past and present, with address by Virginia Paulsen. On Sat­
urday (the 30th), lectures by Henry Barnes, Ruth Pusch and Johnny 
Root, for teachers and alumni. In the afternoon, program of music, 
recitation and eurythmy at 211 Madison Avenue. On Sunday (the 
1st): official opening of the Anniversary Exhibition of student ,vork 
from Waldorf Schools, "Awakening Intelligence," at a reception for 
parents, alumni, faculty and friends. 

Open House: Oct. 4, 1978. - Special viewing of the Exhibition 
for representatives from other New York City independent schools, 
with reception. 

50th Anniversary Exhibition of Student Work from Waldorf 
Schools. - After initial showing at the Rudolf Steiner School, New 
York, from Oct. 1-8: sho,ving of the Exhibition at the Museum of 
Science, Boston, Mass., and other places, as indicated in the "Exhi­
bition Itinerary" printed below. 

Saturday '\Vorkshops, 1978-79. - Series of seven Saturday work­
shops, conducted by faculty members and invited speakers, on sev­
eral areas or aspects of the Waldorf curriculum: the Class Teacher, 
Art, Eurythmy, the Kindergarten program, History, Mathematics, 
and Music. 

Symposium on Rudolf Steiner Education: March 23-24. - Host­
ed by Teachers College, Columbia University, including lectures and 
discussion by Steiner educators from the United States (Henry 
Barnes), C~nada (Alan Howard), and England (John Davy), and 
demonstration ,vorkshops by Waldorf teachers in various areas. 

Festival Assembly: 1\1:arch 25, 1979. - A public interschool as­
sembly (held in Ne,v York City at the "Y" on E. 92nd Street), with 
students from the Rudolf Steiner School, Green Meadow School High 
Mo,ving School, Kimberton Farms School, and the Waldorf School 
of Garden City, N.Y. 

l\1useum Exhibition: May 8 -June 10, 1979.-A special exhibition 
of student work in the humanities and arts on vie,v at the Metro­
politan. Museum of Art. 

Publication of "Educating as Art". - An anthology (29 arti­
cles, 184 pages), published in honor of 50 years of Waldorf educa­
tion in North America. Edited by Ekkehard Piening and Nick Lyons 
On sale as of March 1979. 
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EXHIBITION ITINERARY 

Oct. 1-8, 1978 Rudolf Steiner School, New York, N.Y. 

Oct. 10-30 Museum of Science, Boston, Massachusetts 

Nov. 8-15 HEW (Health, Education and Welfare) Main Office, 
Washington, D.C. 

Nov. 16-22 Washington Waldorf School, Washington, D.C. 

Dec. 11-29 Toronto Dominion Center, Main Lobby, Toronto, Ontario 

Jan. 1-14, 1979 The Renaissance Center, Detroit, Michigan 

Feb. 2-15 The Waldorf School, Adelphi University Campus, 
Garden City, New York 

Feb. 24-
March 6 Hawthorne Valley School, Harlemville, Ghent, New York 

Mar. 7-18 Great Barrington Rudolf Steiner School, Great Barrington, 
Massachusetts; and the "Galleria", Pittsfield, 
Massachusetts 

Mar. 19-25 Teachers College, Columbia University, New York City 

Mar. 26- Kimberton Farms School, Kimberton, Pennsylvania (with 
Apr. 29 interlude at Exton, Pa .) 

It is expected that the Exhibition will travel to the West Coast 
in the fall of 1979. 

* * * 

"Awakening Intelligence" 
The following eight pages present selected color photographs of 

children's work taken* from the 50th Anniversary Exhibition of 
Waldorf Schools in North America . The complete exhibiti on, titled 
as above, comprises 32 panels, each 4' by 7' , and has been touring 
the country since September 1978. It can be made ava ilab le io in­
dividuals or institutions int erested in showing it. Color slides of the 
panels may also be obtained on a r ental basis . For inforn1 at ion ,vrite: 
Ekkehard Piening, Rudolf Steiner School., 15 E ast 79th Str eet , N e,v 
York, New York 10028, (212) LE 5-2130. 

*except for Number 11 
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How Oo Children Grow Into Hum"" Sein~s Abl~To THIN K CLEARLY 

F'EEL OEEPLY About All That Surr ounds Them 

WORK HELPF'ULLY And vrgorous~ f ("' Serve T'1t Real Needs 0, Th<? 
t✓orld And Man? 

T H fS EX'H IE,rT WfLL TRY TCI SHC,W TH~ CV(. H STUDEN T WOAN Al'II O CLASSA OOM 
A CTf V tTl£ S 'TME G UALfTf ES AN O CAS:-ACITIES W HICH R UOOU ' STEINER 
£0UCATI OH S £ £H S TO UIWFOU" f N Y OU N G HU MAN 8£ 1N~ S or HfGH SCHOOL 
A GE ANC' HO W THE F'OUNC,ATJON F(u:; T HESE IS NOURISHEO THAOU~ ... OUT 
TJL [t.fMCN TA R Y SC ~OO L Y EARS . 

1. TITLE PANEL 

..... ,~,~.._. > 

.. :, '"· . ,.. . - -

2. SET OF PANELS 
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3. & 4. ARITHMETIC, Grade 1 
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6. EGYPTIAN HISTORY , Grade 5 

7. MEDIEVAL HISTORY, Grade 7 
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8. ICON, Grade 7 

- . ·-
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9. PROJECTIVE GEOMETRY, Grade 11 
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10. BIOLOGY, Grade 12 
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11. ROME BURNING , Grade 6 
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Mathematical Notes in the Exhibit 

To the preceding color pages, illustrating select ed portions of the 
50th Anniversary Exhibit, we add the I ollowing paragraph s relat ed 
to the mathematical section of it . These paragraphs, intended to ac­
company the Exhibit as "handout," seek to orient the viewer concern­
ing aspects of the teaching of mathematics in Waldorf schools. It is 
worth repeating that "there is no prescriptive program for all Waldorf 
schools." Variations from curricular content referred to below will be 
found in di/ f erent schools for di/ I erent cogent reasons . 

MATHEMATICS - GENERAL ORIENTATION 

MATHEMATICS HAS A DUAL CHARACTER. It is the purest and 
most "earth-free" of sciences on the one hand, with its self-contained, self­
demonstrating ideal though t -content; and it is the most practical, earth­
pervading of scienc es on the other hand , with its use and pr esence every­
where in daily life, commerce, technology, laboratory and nature . Ideal 
reality and practical outreach: this twofold motif lives in the consciousness 
of the teacher and is pursued in the teaching of mathematics through all the 
grades of a Waldorf school. 

THE FUND AMENT AL APPROACH in the teaching of mathematics 
refl ects the unfolding nature of the growing child: from a conscious em­
pha sis on movement, imagination and rhythm in the primary grad es - to 
meaningful experi ence of order, symmetry and beauty in the upp er elemen­
tar y grad es - to an activ e gr as p of concept, law and logic through str ength­
ened thou ght in th e high school years. Not, of course, in separate sequ ence, 
but in continuing interpl ay of method with varying stresses. 

THE lVIATHElVIATICS CURRICULUM of a Waldorf school comprises 
th e content a nd sub stanc e of stand a rd math courses, from Grad e 1 through 
Grad e 12, but pr esente d at various points in a new light or with new em­
phasi s, and suppl ement ed by other units of significant mathematical and 
math-r elated work. In particular, there is a de-emphasis on early abstraction. 

Th e sta ndard conte nt includes the Arithm etic, Algebra, Geometry, Trig­
onometr y nnd Advanced (Se nior) Math whi ch may be familiar to th e r eader , 
and \ ari ous newer topics, such as bases, inequalities, computer concept s, et c., 
whi ch have become pa rt of th e teachin g of mathematics in our tim e. Some 
sp cinl empha "is and persp ectives, and signifi cant suppl ementary math 
unit ·, ar c illustr ated ( in part) on the pan els, and briefly described or sug ­
ges ted by th e list of "s elected th emes" th at follows. Not e that the them es 
ar e not exhaustiv e ; th at th e promin ence of geometric work on th e high 
school panels does not mean neglect of th e algebraic compon ent in t he cur­
ri culum; and that th ere is no prescriptive program for all Waldorf school s . 
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SELECTED THEMES 

Related to the Teaching of Mathematics and to the Math Exhibit 

I. IMAGINATIVE STORIES, PICTURES, GAMES, EXERCISES - free 
of sophistication, rich in color and meaning - are a gateway for introducing 
concepts and skills in the primary grades. 

II. MOVEMENT AND RHYTHM are part of the very life of the elemen­
tary school child. The learning of multiplication tables, for instance, is 
strengthened by measured clapping, walking, stamping, voice emphasis, etc.; 
geometric forms are first experienced in the early grades by running them 
?n the floor, by drawing them freehand, in form drawing, in pattern draw­
ing for handwork ... 

III. In the beginning . . . of a pencil, or a house, or of the world, is the 
WHOLENESS, the ONENESS, of an ORDERING IDEA which draws the 
parts together and gives them meaning. NUMBER is introduced by a parti­
tioning of the WHOLE, from the division of ONE into parts. 

one circle - many children 

one tree - many branches 

one class - many pupils 

one world - many nations, many people 

IV. A hammer will shatter a stone into a random number of fragments. 
But life exhibits a CHARACTERISTIC PRESENCE of numbers in mean­
ingful patterns. These, and NUMBER QUALITIES, are helpful in the in­
troduction of the first whole numbers. 

2: hands; you and I ; up and down; light and dark .. . 

3: father, mother, child; three-leafed clover; triangle .. . 

4 : cardinal points of compass ; four-footed animals ; "four elements" ... 

5 : fingers of hand; five petals of the wild rose; five-pointed star in 
every apple ... 

etc. 

V. The (artistic) experience of ORDER, SYMMETRY, BEAUTY in Geom­
etry is the bridge from the direct experience of forms in the primary grades 
to the grasp of geometric concepts, properties, laws and logic in the upper 
elementary grades and in the high school. 

VI. The role of TRANSFORMATIONS and, where possible, INV ARIAN CE, 
is a significant element in the teaching of mathematics - in the grades and 
in the high school. 

VII. SHADOW DRAWING and Simple Projections - freehand and with 
the use of instruments - help the child take hold of the (geometric) inter­
play between light and opaque bodies in the world, and make possible a 
union of technical accuracy and attractive composition. 

VIII. PERSPECTIVE DRAWING - helps the child enter into the nature 
of our everyday visual experience in the space we move in, and again involves 
the union of the technical and the artistic. 
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IX. 2 - 5 = ? "Can't be done!" cries a first grader - until, in Grade 7, 
the extension of the idea of number to include negative numbers makes the 
impossible possible .... THE GROWING POWER OF A CONCEPT, and 
the power of the human mind to meet the apparently impossible with new 
creations, can be strikingly illustrated at various levels in the teaching of 
mathematica: in the "expanding world of numbers" (from naturals, to in­
tegers, to rationals, to reals, to complex numbers . .. ) ; in the "expanding 
world of exponents" (the Greeks conceived 23 = 2x2x2 = 8; it took almost 
2000 years after that to give meaning to 2-3 ) ; in the extension of trig­
onometric ratios from acute angles to the general angle; and in various 
other places. 

X. The EARTH-RELATED, PRACTICAL ASPECT of mathematics is 
strengthened in various ways. A block of SURVEYING PROJECTS, for 
instance, in Grade 10 or 11, brings home the power of "geo-metry " as earth 
measurement," via trigonometry. ("Gea" = earth, "metrein" = to measure .) 
Blocks of TECHNICAL DRAWING are included if time and schedule permit. 

XI. The role and power of the sense -free but precise idea - extending the 
cultivation of clear, logical thought practiced in Euclidian Geometry and in 
all math - is especially evidenced in an introductory block on PROJECTIVE 
GEOMETRY, followed by exercises in INVERSION (Grade 11). 

XII. Beside the optional (advanced) math course for qualified seniors, a 
special MAIN LESSON BLOCK IN GRADE 12, required of all seniors, 
affords new glimpses into various significant branches or aspects of mathe­
matics, and also discusses the nature and role of the modern COMPUTER. 

Farm Vacation 
We welcome children. 

Natural, home-grown food. 

lVater 
The Willwerths, Cortland, New York 13045 
A.O. 5, Phone: (607) 756-2782 
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The Adventure of Four Punctuation Marks 
A 4th or 5th grade skit, by Gail Klar 

Several characters represent each punctuation mark. Each group enters 
as the Narrator is describing them. They then proceed to walk through the 
forest while talking. 

Narrator: One day in the forest four friends were walking, 
And each of these comrades was doing much talking. 
First marched the PERIOD - who often kept tiring. 

(Period marches and stops,· marches and stops . . .) 

Th~~ came the QUESTION MARK - curious, in­
qu1r1ng. 

(Question Mark peers to left and right, looks up, explores .. . ) 

The EXCLAMATION POINT followed, excited, sur-
prised; -

(E1:clamation Point makes excited movements, astonished pauses) 

The COMMA, well-breathing, light-stepping, small­
sized. 

(Comma weaves lightly from side to side, with 'measured breath) 

Period: It's dark in here. The trees are high. 

Question 
Mark: 

Exclamation 
Point: 

I firmly trudge and heave a sigh. 

Why are the trees so slender and tall? 
Where do they come from? Why don't they fall? 

Alas! Oh look! It's so exciting! 
This place is spooky! It's so inviting! 

Comma: It's mysterious, colorful, magical, gloomy, 
Beautiful, soft, enormous, quite roomy ... 

A Bear enters and the Exclamation Point interrupts the Comma 
.and exclaims: 

Exclamation 
Point: 

Period: 

Question 
Mark: 

Comma: 

Oh, my gosh! Help! Help! Look there! 
Look what's coming! A bear ! A bear! 
Quiet down, friend. Don't jump in the air. 
Now, let me see. It is a bear. 

Do you think he is hungry? Do you think he will eat 
us? 
If we try to escape, do you think he will beat us? 
He's a grizzly, ferocious, massive, black heap. 
I think we had better flee, fly, dash, run, leap. 

Exclamation 
Point: 

( All 

Well, let's not just stand here! No time to waste! 
He's coming much closer! Quick! Let's make haste! 

the Punctuation 1ltarks run very quickly off stage.) 
CURTAIN 



Announcement 
EDUCATING AS AN ART: Essays on the Rudolf Steiner Method -

Waldorf Education. Edited by Ekkehard Piening and Nick Lyons. 

The Rudolf Steiner School Press, New York City, 1979. 

At the time the present issue of EDUCATION AS AN ART goes 
to press, the above anthology of essays and articles sees the light of 
day, as one of the several events planned to celebrate the 50th An­
niversary. We bring the book to the special attention of our readers, 
prior to a review based on careful reading. (See also the advertise­
ment on page 72.) Meantime, we list below the table of contents: 

Introduction 
Education as an Art: The Rudolf Steiner Method 

The Windows of the Elementary School 
The True Meaning of Discipline 
The Class Teacher 
Children in Kindergarten 
Happy, Hearty Four-year-olds 
The Seeds of Science 
Fairy Tales in the First Grade 
Experience in Painting 
Why Do We Teach the Norse Myths? 
Norse Play 
The Winged Horse: An Essay on the Art of Reading 
Speech and Poetry 
Introduction to Numbers: How the Land Was Divided 
Fractions 
The Royal Gates: An Arithmetic Play for 

the Second Grade 
The Four Banker Gnome Brothers : An Arithmetic 

Play for the First Grade 
Square Numbers in the Second Grade 
The Music Curriculum 
About Crafts 
Handwork Lessons 
Eurythmy 
History Teaching - a Dramatic Art 
High School Physics and Chemistry 
The Schooling of Imagination Through Literature 

and Composition 

Henry Barnes 
Henry Barnes and 

Nick Lyons 
Virginia Paulsen 
Nanette Grimm 
Virginia Sease 
Lona Koch 
Nanette Grimm 
Margaret de Ria 
Dorothy Harrer 
Jenn Zay 
Rudolf Copple 
Barbara Francis 
Henry Barnes 
Christy Barnes 
Harry Kretz 
William Harrer 

Nanette Grimm 

Christy Barnes 
Dorothy Harrer 
George Rose 
Margaret Frohlich 
Rosemary Gebert 
Kari van Oordt 
Henry Barnes 
Hans Gebert 

Christy Barnes 
Appreciative Thinking: With Special Reference to 

the Teaching of Mathematics Amos Franceschelli 
You th Longs to Know John F. Gardner 
The Future of Knowledge Alan Howard 

A number of these articles appeared originally in past issues of 
our magazine, while others were written for the occasion. The authors 
are all Rudolf Steiner or Waldorf school teachers. The book includes 
black and white illustrations and four color pages. We welcome this 
anniversary publication, and give first thanks to the editors for a 
well-timed enterprise. 
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An lnte1-national Confe1·ence of Waldorf Teachers was held 
early this year in Stuttgart, Germany, where the first Waldorf 
School 'Was established in 1919 under the pedagogical direction 
of Rudolf Steiner. Over 700 Waldo1rf teachers from 19 different 
countries were able to attend. The fallowing description, written 
in the historical present tense, is a firsthand repo1·t by a, 
teacher from the Toronto Waldorf School, Canada, who attended. 

International Conference of Waldorf Teachers 
Held at the Free Waldorf School in Stuttgart, Germany, Jan. 2-5, 1979 

Helmut K1·ause 

Three major themes begin to take shape as the conference 
progresses: (1) to create a real awareness of the global development 
of the movement for renewal in and through education; (2) to 
strengthen the consciousness of the task of Waldorf education within 
the stream of contemporary developments; (3) to encourage the 
teachers to connect themselves yet more deeply with the spiritual 
impulses from which this new education springs. 

The conference is held at a significant point in time, thirty-three 
and one third years after the end of the war and since the rebirth of 
Waldorf Education in Europe following the years of suppression. 
There remain now thrice seven years to the year 2000. 

Over 700 Waldorf teachers from 19 different countries are able 
to attend. We stream toward the modern concrete structure with eager 
feet and great expectations. What will we experience? Whom will we 
meet? All around, one is aware of the excitement and joy of the meet­
ing of friends. I throw myself into the maelstrom and am instantly 
rewarded: there is Henry Barnes of New York, there is Francis 
Edmunds of Emerson College, John Gardner of Garden City, Else 
Klink surrounded by friends. Theo Burgin of Detroit, Steven Levy of 
Belmont/Boston, my former colleagues of the Stuttgart school, many 
others. But greater in number by far are the new faces. What inner 
impulse brings all these people together? 

The new auditorium accommodates the multitudes with ease and 
enhances the festive mood with its rich red colors and its enlivening 
space. It has been created with such conferences in mind.* The first 
evening closes with a moving performance in eurythmy of the verses 
Rudolf Steiner had inscribed on the first foundation stone which still 
rests under the entrance to the old school building just a few paces 
away. 

At the heart of the conference are the powerful lectures about 
the path of the teacher who seeks to deepen his insight and effective­
ness through Rudolf Steiner's spiritual science. The incredible ac­
celeration of developments within this century and the expansion of 
one's awareness over the whole globe call for a corresponding develop­
ment of consciousness and empathy. To achieve such a leap forward 

*The auditorium and the building which houses it were honored last November 
(1978) with the esteemed Hugo-Haring Prize for architecture. 
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in consciousness is not easy, but one can work toward it by way of 
exercises.* Self-development in this realm is an essential ingredient in 
professional development. 

How glad are parents if their children have teachers who are 
creative and enthusiastic - and as teachers we aim continually for 
these qualities. Now one lecturer reminds us how crucially important 
it is, especially for the enthusiastic teacher, to bring the lesson to a 
quiet close in which he establishes a reflective mood. Only this allows 
the students to draw out of their own being, by way of intuition, 
reasoning or feeling, what they can contribute as something entirely 
new. It is in the inner response of the student (not in the talk of the 
teachers) that the germinating power of the future dwells! 

Several speakers touch upon one of the great challenges for con­
temporary man, particularly for the self-possessed person: to learn to 
listen. Not only with the patience which we all know we must marshal. 
But we should also learn to listen in such an active and supportive 
manner that the one who speaks can find the right word, the sudden 
truth, the enlightened solution to a problem. Most of us have experi­
enced how easy it is to respond to what another person says with in­
ner resistance, irritation, boredom, or the conviction that we know it 
better. We don't, however, always realize that in doing so we create 
a force which actually hinders the other's constructive reasoning and 
intuitive thinking. The opposite force is set free through supportive 
listening. The teacher praciices this to some extent in the classroom 
and can intensify it. But imagine the power of this attitude in build­
ing relationships among adults, the members of a faculty of a school, 
for instance ! Here we have a third stage of professional development, 
an activity we can all practice daily. 

For the meals we head for the old wooden barracks which were 
put up almost 60 years ago as temporary classrooms and which sur­
vived the war unscathed - ,vhile the later permanent stone structure 
burned practically to the ground. Here the old meets the modern : the 
food is catered and comes out of large thermocontainers in sealed 
aluminum trays. Two kinds of trays, vegetarian and "normal". Vege­
tarians and normal people are segregated (to protect whom from 
whom?), and it is quite a sight when the hungry in one room open 
their trays and the contents look identical to a pea. Progress. We hope 
the aluminum ,vill be recycled. There is further cause for hope: the 
ne,v kitchen and cafeteria are a-building. Mealtimes and the refresh­
ment breaks are, as ahvays, welcome for talks with friends or with 
teachers from schools which have up to that time been no more than 
names on a map. 

*In St eine1·'s work we find several series and descriptions of soul-exercises to 
strengthen ott1· present faculties and awaken dormant ones. They are contained 
in such wo1·ks as: 

"Practical Training of Thought", The Anthroposophic Press, Spring Valley, 
N.Y. 

"A Road to Self-Knowledge", Rudolf Steiner Press, London 

"Knowledge -0! Higher Worlds and Its Attainment", The Anthroposophic 
Press, Spring 'Valley, N.Y. 
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If the lectures in the forenoon are the heart of the conference, 
the rhythmic pulse is provided by the afternoon reports from the 
schools in the various countries. Since most conference participants 
understand some German, this is accepted as the common mode of 
communication. In the audience a few small groups cluster around 
persons who deliver simultaneous translations into French and Eng­
lish. The valiant struggles with German elicit much appreciative ap­
plause and good-natured laughter ("I - need - not - make - joke 
- my German - funny - enough") . The different accents certainly 
help the conference achieve an international character. If one includes 
in the count the most recent endeavors with possibly only one or two 
classes, then perhaps the number of schools at .present comes to 175. 

The reports open with the southern hemisphere and then follow 
up with North America and Europe. From a very frosty Stuttgart we 
are whisked away by Mrs. Bertalot to the school among palm trees 
in the teeming megapolis of Sao Paulo . Here over 800 students say 
their morning verse in Portuguese. The school is housed in its own 
beautiful building and is well established in the community. A second 
school was started in a different area of the city a short while ago. 
We also hear about the long established schools in Buenos Aires, but 
not from the school in Montevideo. 

Then we fly to South Africa, where we find schools in Johannes­
burg, in Pretoria, and two in Cape Town. Three of these schools are 
teaching a ·Bantu language in place of the foreign languages, each 
school a different one, according to its sociographic location. The 
schools are happy that they have recently been permitted to acceptr 
albeit in a very modest way, children of the native population. 

Still further away from us are the three schools in Australia (in 
Sydney, Melbourne and Dural) and the three in New Zealand (in 
Hastings, Christchurch and Auckland). Some have developed into full 
12-grade schools; others, such as Auckland, are still very young. Mel­
bourne has a teacher training program. Australia is described as an 
ancient continent longing for an awakening and redemption from its 
desert existence. New Zealand, by contrast, is pictured as a place 
with strong life forces which cause a newly arrived European to feel 
instantly ten years younger. They don't have a teacher training pro­
gram yet, and therefore have to import many of their teachers. Do 
you want to feel ten years younger? 

From the remainder of the reports o·nly a few salient facts can 
be added here. The descriptions of the schools in Canada and in the 
United States are received with the same keen interest as the pre ­
ceding ones. The picture of the Waldorf Schools in North America is 
one of great diversity and of a prolif era ti on of small schools which 
have sprung up recently and which are struggling to deepen their 
ro·ots. Henry Barnes describes the early history of the school in New 
York City and its 50th anniversary this year (1978-79)-which makes 
it the 50th anniversary of the inception of Waldorf education on 
the North American continent. We learn that it was really at the 
urging of Rudolf Steiner that the work was begun in New York by 
people who gave up their previous careers to do so. Theo Burgin gives 
a heartwarming account of the Detroit School with its decidedly 
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multiracial student population. This school demonstrates palpably and 
successfully what we all know in our hearts: that Waldorf Education 
speaks to the central human element that lives in all of us, irrespec­
tive of hereditary and societal differences. 

Focusing on Europe, a story of unprecedented expansion of the 
Waldorf school movement unfolds. Holland has twenty-four schools, 
and eighteen local groups are preparing to start schools as soon as the 
teachers become available. Sweden reports a very active dialogue with 
the ministry of education and some local school boards, one of which 
recently approached the Teacher Training Center in Jarna: "We 
would like to establish a State Waldorf School if you can give us the 
teachers." In Germany eight new schools were opened in the last two 
years and t,velve more are planned for the next two years; the eager 
local groups cannot be slowed down. Everybody shares the grave con­
cern about the d,vindling percentage of really experienced teachers 
caused by this ,vave of expansion. On the other hand, it is felt that 
this longing for more schools is an urgent call of the times which per­
mits no cautious slowdown for consolidation. 

We must trust that the forces which have called Waldorf educa­
tion into existence and have nourished it so far will strengthen its 
spiritual well-spring so that it will become ever more a positive force 
in today's ,vorld. As the conference closes one feels a strong and 
steady radiance of love for the task, and of determination to call for 
this support through one's work. We leave with feelings of thanks and 
courage. I see the spark of this event carried to the many schools 
around the ,vorld. 

THR[[rOLD DteOR TOYS 
Gelebraf 1ng the Sp1r1t af Ghlldhaad 

Celebrates the 50th Anniversary of Waldorf Education in North America 
with a growing line of handcrafted wooden toys for home and school 

Write for a free catalogue and brochure 

262 HUNGRY HOLLOW ROAD, SPRING VALLEY, N.Y. 10977 (914) 352-5020 
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"Meeting the Future and Ourselves" 
A Conference of North American Waldorf Students 

Last spring a group of us at Green Meadow School (Spring 
Valley, N.Y.) decided to plan and host a Waldorf Students' Conference 
in order to give the students a feeling of being part of a Waldorf 
movement rather than of isolated schools dotted across the continent. 
For nine months we were arranging travel and housing, raising funds, 
and securing workshop leaders. 

On April 16 the lists of names from Detroit, Toronto, California 
and New Hampshire became people, as busload after busload of stu­
dents - 99 of them - streamed into the High School. The opening 
lecture by Betty Kane (Sacramento) on Rudolf Steiner and Waldorf 
Education was followed by the singing of an Easter Mass, composed 
by a Green Meadow senior. The Conference had begun. 

In the week that followed we met every day for four hours in 
the workshop each had chosen from four general groups: "Meeting 
Human Needs"; "Business as a Social Service"; "Art, Science and 
Religion"; "Expression through the Arts." Trips were taken: to the 
Retirement Home, to two villages for the handicapped, to a drug­
addiction clinic (Human Needs) and to Weleda Pharmacy, Threefold 
Decor Toys and AT&T (Business). There were presentations from 
the other groups: gymnastics, sculpture, a Moliere scene, and eu­
rythmy ( including poems from the writing workshop). There wasn't 
a noticeable age difference between us and the workshop leaders; 
they shared their views and listened to ours, learning and discovering 
things with us. 

There were three more evening lectures by Mary Elmquist 
(Camphill Village), Diethart Jaehnig (Denver) and Walter Leicht 
(Spring Valley). Each one gave us something with which we could 
immediately identify but aimed it well over our heads, so that we had 
to reach for many of the pictures and concepts - and will continue 
to live with them. 

In this week of intense concentration many social events took 
place. There were dances, coffee shops, singing, volleyball and 
lacrosse games; through every activity ran the feeling of being to­
gether for a purpose. We hope to reunite in part at the Fifth Inter­
national Student Conference scheduled for October 13-20 at Michael 
Hall in England. No future U.S.A . conference is planned; perhaps 
now that there is the awareness of a strong Waldorf high school 
movement on this continent, something entirely new will arise. 

K. C. 
(Green Meadow '80) 
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Book Review 
TEACHING AS A LIVELY ART, by Marjorie Spock, 138 pages, 
The Anthroposophic Press, 1978. 

It is no small feat to describe the breadth and depth of the ele­
mentary school curriculum built around the development stages of the 
child and employed since 1920, in its essential features, in an ever 
increasing number of Waldorf or Rudolf Steiner schools around the 
world. Marjorie Spock has accomplished this by framing the actual 
description of the interrelated curriculum subjects, taught from grade 
one through eight, with an opening chapter on "A New Picture of 
the Human Being", which attempts to explain the underlying philos­
ophy of teaching, and three concluding chapters dealing with the 
child's temper_amental disposition, the teacher's role and his relation­
ship to the growing child. 

Miss Spock is herself an example of the ~'lively art" of expression. 
Readers who might well lay aside another book will be led on from 
page to page and be attracted to the education she describes by her 
very readable and charming style. It is regrettable that the book does 
not contain a note on the author, giving time, place and circumstances 
of her involvement with Waldorf Education. 

A few words here will supply some background. After studying 
eurythmy in Dornach, Switzerland, she taught it to children in the 
New York Rudolf Steiner School and the Waldorf School in Garden 
City during their early years. Later she taught grades both in the 
Dalton School in N e"\V York City and in the Fieldston School. This 
book was first written for her master's thesis at Teachers College, 
Columbia University, in 1944, when it was seriously considered for 
publication there. She has practiced bio-dynamic gardening on Long 
Island and in Maine, where she is still running a farm. She is the 
sister of the well-kno,vn Benjamin Spock. 

It is the beauty of Rudolf Steiner's indications for the teaching 
of the various subjects that they are precise in terms of aims, methods 
and long-range effects. The many examples and situations described 
with considerable insight in the middle chapters of the book never­
theless should not be taken as recipes that prevent a teacher from 
r~sponding _creatively to the changing needs of children today in any 
given location. Rather they should be taken as illustrations of the 
many aspects of elementary education offered in a Waldorf school. 
The teacher's resourcefulness, imagination and contemporariness are 
called upon at all times to find ways of implementing the indications 
in a m~aningful, diversified way in each school, in each class, today. 

This friendly little volume of 138 pages presents a rich, colorful 
panorama of the landscape of childhood's middle years, only gently 
i~plying, pethaps, the existence of deeper roots underneath, and 
without seeki_ng to bare them for the present. The sparkling picture 
s~ould not bhnd us, of course, to the fact that all teaching is fraught 
with problems and obstacles which will challenge the teachers in many 
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ways. The book may well be placed, with some explanatory_ re~a!ks 
such as those of the previous paragraph, in the hands. of 1nqu1r111:g 
parents who seriously seek a viable alternative education for their 
children. 

Erika von Asten 

A Quotation 
" ... The concept of metamorphosis is absolutely fundamental 

to the Steinerian psychology and to the education based on it. Ac­
cording to this school of thought and observation, the human 
being is transformed with every step forward in his emer­
gent evolution. Not only do bodily changes like those of birth, second 
dentition and puberty occur, psychic changes also take place, revo­
lutionizing the individual's whole inner life. Capacities that have 
existed in one form become transmuted into capacities of another 
kind. Between the tenth and eleventh years, for example, the imag­
inative thinking characteristic of early childhood undergoes a meta­
morphosis from which it re-emerges as the ability to form abstract 
concepts. The change has been long in coming, for embryonic growth 
is a slow process of maturation. But the time comes when the matrix 
of imagination within which the intellectual capacity has been rip­
ening releases thought as a full-born power of the human spi1~t. 
This is not to imply that the child has not thought before; he has 
thought, but his thinking has had a pictorial rather than a conceptual 
character. 

Thought, then, is literally imagination's child. To understand 
this is to understand the emphasis placed on the cultivation of the 
child's imaginative powers in the Steiner elementary school curricu­
lum. 

It is indeed possible to force the thought capacity into prema­
ture birth and functioning. Schools of our time habitually do so, for 
adults can no longer conceive of any but conceptual thinking. Wit­
ness the fad for determining I.Q.'s that so recently swept the edu­
cational profession! Thought may indeed be forced, but to force it 
is to warp this finest of human powers for the rest of life, just as a 
pair of legs is prematurely warped if a child is forced to walk before 
the time is ripe for such an attempt. 
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This ripening in time is a fundamental concept in understanding 
every aspect of human evolution. The curriculum of the Steiner 
schools is wholly based upon it. Studies are conceived as a support for 
normal growth and introduced into the curriculum at a time and in 
the way they may best serve that growth. Their character changes 
with the child's changing capacities as he emerges into ever further 
phases of development. 

The thinking that emerges as a ripened power from the matrix 
of a healthy imagination is a warm and mobile thinking. It is the 
fruit of the living pictures with which the world has been brought 
into the child's consciousness. These pictures have lived and grown 
with him. They have awakened his whole enthusiasm for the world 
about him. Abstract concepts would have done quite the opposite; 
they would have caused him to withdraw from the world premature­
ly in order to observe it accurately and then to generalize about it. 
If this withdrawal occurs too early, the individual becomes cold and 
critical; he has knowledge, but little wisdom. Furthermore, abstract 
concepts arrest the growth process, for they are essentially unchang­
ing. They stiffen the child's soul, whereas pictures enhance its natur­
al liveliness and keep it plastic. A child who is constantly being en­
couraged by his teachers to be a little scientist and to form abstract 
thoughts about everything he experiences is missing out on his child­
hood and becoming an old man before his time. 

The ability to form abstract concepts is normally born in the late 
pre-adolescent period. For a time it lies rather weak and helpless 
like a newborn baby. Only at puberty does it really find its legs and 
begin to move freely about. In the meantime, it must receive fitting . ,, 
exercise .... 

From "Teaching as a Lively Art" 
by Marjorie Spock, pp. 85-87 
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EDUCATING AS AryIRT 
Essays and articles by Waldorf School teachers from their experience 
in teaching Kindergarten, Elementary and High School. 
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Henry Barnes 
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Virginia Sease 
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Margaret de Ris 
D. J. Harrer 
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John F. Gardner 

Jean Zay 
Harry Kretz 
William Harrer 
Christy Barnes 
George Rose 
Margaret Frohlich 
Rosemary Gebert 
Kari van Oordt 
Hans Gebert 
Amos Franceschelli 
Alan Howard 

'.[dLW-i 6~ 'f. 'Pimiri9 and Jl L8ons 
'Rudolf Steinelt School 1'A£Ss 
'Pp. 192, JU.U.s~d in ccLo1t 
and 6klck and white, $7,9S 
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The existence and work of the "Council for Educational 
Freedom in America", established in 197 4, will be of interest, 
we believe, to all our 'readers. We have asked Mr. Robert S. 
Marlowe, executive director of the Council, to describe its nature 
and goals fo'r u.s, and are glad to publish below the article we 
received from him. 

The Editors 

Council /or Educational Freedom in America 
Robert S. Marlowe 

A growing number of people feel America's national zeal and 
vision are waning. An increasing few see education as the root cause 
of this decline and, at the same time, as the best opportunity to regain 
our national vigor. Education plays a central role in the cultural and 
spiritual life of our nation. 

Teacliers, parents, and supporters of independent schools may 
well hold the key to how America goes. Are they evading responsi­
bility as citizens or acting in the best interest of all? 

We Americans support public schools for certain reasons; we 
permit private schools for other reasons, but we do not clearly grasp 
how these two institutions should be related to each other. 

We say we believe in academic freed om on one hand, yet place 
most schools under external authority. We say we believe in pluralism 
for education, yet restrict public funding to one unitary system. 

Dr. John Fentress Gardner, who was faculty chairman of the 
Waldorf School in Garden City for 25 years, has been writing and 
speaking for a number of years on the need to consider the proper 
relationship between schools and society. In 1974, at a meeting of 
educational and civic leaders, the idea of the Council for Educational 
Freedom in America (CEFA) ,vas born. 

CEF A decided not to be another "action" group attempting to 
stimulate political or legal moves. There are plenty of others to do 
that. CEF A seeks to offer cool and clear counsel. 

There were, and are now, a number of groups seeking educational 
reform. Close scrutiny, however, shows that these groups are not ad­
dressing the basic issue, namely: Is education a proper function of 
government? 

CEF A set before itself the task of being a counsel to all con­
cerned ,vith educational freedom; to be a temperate group seeking 
broad discussion of just what should be the proper relationship be­
tween school and state. By means of pamphlets, articles, meetings and 
discussion groups, CEF A has been seeking to promote understanding 
of the absolute need for educational freedom to be protected as central 
to all cultural and spiritual freedom. 

Pamphlets and articles are being sent to members in 31 states 
and 7 foreign countries. A monthly newsletter has prompted an en­
couraging exchange of ideas with readers. 
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Study groups have been formed in many areas, small ~o.ups th.at 
meet from time to time to analyze and discuss a CEF A writing. Fif­
teen such writings are currently available. 

The theme of life as we know it is growth. Failure to change, to 
make necessary adjustments in our social institutions, is a static con­
dition that dams up the natural flow of vitality. The state-school con­
cept developed and received its impetus in America in the 1840's and 
1850's during the height of religious bigotry. Perhaps it was necessary 
that the responsibility for education passed from the churches to the 
state in the 19th century. In the 20th century, however, the character 
of state-run schools has changed. Ever more centralized, education has 
become static and moribund. The schools are less intimate and less 
responsive to the spiritual needs of their several communities. The 
possibilities of meaningful choice are fewer. The small-town agricul­
tural America of the 19th century has changed to big-city, technologi­
cally sophisticated America. 

As state-run schools have been transformed into state institu­
tions, ever more removed in substance and structure from the will of 
their clientele, warfare over political control of the schools has forced 
the courts into being the school board for the nation. Powerful educa­
tional labor unions alternately contest and ally with legislators and 
bureaucrats. 

CEF A believes that the alliance between educational policy and 
governmental power is the gravest of dangers to the spiritual life, the 
creative vitality of America. Homogenized, neutralized and emascu­
lated state-run education is increasingly empty of nourishment for the 
souls of children. It has been gradually transformed, despite the 
presence of many wonderful teachers, into an agency without adequate 
power either to inspire or to discipline. 

CEF A promotes the idea that independence is the most produc­
tive, enspiriting and ideal condition for all of education. If education 
is to become the inspiring and disciplinary force our civilization needs, 
it must begin to find a way to allow for freedom of initiative for 
teachers and freedom of choice for parents. 

CEF A extends an invitation to all concerned with the renewal of 
our society to join in the effort to promote the broadest possible un­
derstanding of this basic issue. We offer not prefabricated solutions, 
but incentive and insights moving towards solutions that start where 
we are and can evolve to suit changing conditions. At this time the 
song of freedom is presented almost in solo. If we can off er our views 
gently, clearly and in good tone, then the chorus will swell. 

January, 1979 

Further information, and a list of available literature (by such authors 
as Stephen Arons, Frank Brown, John F. Gardner, Seymour W. Jtzkoff, 
Lloyd P. Jorgenson, Leonard Read, Alexander Solzhenitsyn), can be obtained 
by writing to 

Council for Educational Freedom in America 
2105 Wintergreen Avenue, S.E. 
Washington, D.C. 20028 
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Editor's note - The following article continues a discussion 
begun in two p'rior numbers of "Education as an Art" (Fall­
Winter 1977-78 and Spring-Summer 1978). The matter at issue 
requires a careful sifting and weighing of many aspects. The 
words quoted in the Fall-Winter 1977-78 number (top of page 
25), spoken by Rudolf Steiner in a particular situation and re­
f erred to in the article below, are only one of his various pro­
nouncements bearing on the problem. They contain the sentence: 

' "The educational methods inherent in Waldorf pedagogy can be 
introduced in every situation where someone has the good 'Will 
to do it." Special attention should be given to the tivo words 
"good will." Certainly a mere imitative use of methods, devoid 
of understanding and good will, or bent on a biased goal, can be 
more damaging than total ignorance of them. See also the fourth 
paragraph of Mr. Mollet's article. 

Waldorf Education and the Public Schools 
by David Mollet 

The thought of some kind of interaction between Waldorf educa­
tion and the state is often anathema to many people active in Waldorf 
schools or otherwise involved in their pedagogy. For those, like my­
self, who not only believe that such action is possible, but also that 
it is desperately needed, the articles by Peterson ("Education as an 
Art", Spring -Summer 1977, pp. 22-26) and Haas (idem, Fall-Winter 
1977-78, pp. 25-28) make a welcome and refreshing contribution to 
the debate . I ,vould like to take up some of the points raised by Peter­
son and Haas, and also relate some of my own experiences. In doing 
so, I hope to indicate not only ,vhy I believe that Peterson and Haas 
are correct in their analysis, but also to bring out that the kind of 
interaction they support is possible, and indeed beneficial to both 
Waldorf education and the state. 

Peterson's approach advocates that those involved in Waldorf 
education should appreciate that part of the task of this education is 
to seek to change public consciousness about educational issues. This 
does not mean, of course, that teachers in Waldorf Schools should 
sho,v any less commitment to their own schools. It does mean, how­
ever, that they should pay heed to Steiner's statement ( on December 
28, 1923 - see "Education as an Art", Fall-Winter 1977-78, p. 25) 
that it is damaging to our Waldorf School movement if people take 
the attitude that "Waldorf education can be achieved only in its own 
separate schools." It seems to me that if we are to take Steiner's 
words seriously, then we should consider that we have a responsibility 
to examine the ways in which we can and should seek to change public 
consciousness. I do not believe for one moment that this is an easy 
or a simple task. Indeed, my own experience over the last two years 
has shown me that the task is of a long and arduous nature, and that 
we shall probably not see the fruits of most of the seed we might 
manage to sow. We must realize that the changes that will hopefully 
occur will happen over decades and generations, rather than months 
and years. The road, therefore, is a difficult one, but for reasons which 
I shall now elaborate, it is, in my opinion, well worth traversing. 
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J believe there would be no disagreement among pe_ople _i~terested 
and involved in Waldorf Education on the view that this sp1r1t-rooted 
education is right for the child. In other words, through an unde~­
standing of Rudolf Steiner's insights into child development an~ his 
recommendations for the curriculum, we implement an educational 
practice through which we believe that the child will grow in the way 
"nature and God" intended. One of the results of this education is 
that the adult who has received it as a child will be able to perceive 
not only the true nature of his own being but also, in a wider con­
text, the type of society that needs to evolve. It follows that, since 
Waldorf education is available so far to only an extremely small por­
tion of children, the only other way in which the Waldorf impulse 
and practice can become more widely known is through dissemination 
of the underlying ideas and methods among those interested in the 
educational process. As Haas points out (loc. cit. page 28), there ~re 
students and teachers who would welcome knowledge about this, and 
material on it. From my own experience, which I shall briefly touch 
on later, I know this to be true. 

The point, however, does need emphasizing, for we are not just 
talking about knowledge in the way we could talk about Rousseau's, 
Dewey's, Bruner's or Piaget's theories of education. We are also talk­
ing about the way a spiritual impulse can be given to mankind. It 
should be of very great concern to those involved in Waldorf educa­
tion (and in Anthroposophy generally) that most young people are 
not receiving it. The result of the lack of spiritual knowledge among 
them should be an earnest worry and concern to those of us who do 
not see the establishment of the right kind of educational structure, 
for it is this structure which will, to a large extent, determine our 
future society. We should surely wish that all parents have an oppor­
tunity to know about the Waldorf impulse and, if they then so desire, 
be able to choose the education which we recognize as fundamental 
and needful for our children. 

If this point is accepted, then it should also be accepted that 
knowledge of Steiner's thoughts needs to be made available to a great 
number of people who at present are unaware, or only vaguely aware, 
of it. The ways in which this can occur have been indicated by Peter­
son (loc. cit. p. 25-6), and the following does no more than add a few 
brief comments to his recommendations. It is just as true of the educa­
tional system of Britain as it is in the U.S.A. that teachers have an 
almost unlimited amount of freedom to teach in the way they think 
best.* There is therefore no theoretical or practical reason why Wal­
dorf methods should not be used in State schools both in U.K. and the 
U.S.A. The real problem here, as I see it, is that of winning the con­
fidence of student teachers, parents and, especially, of administrators 
in higher education, schools and local government. One of the main 
obstacles is the fact that Steiner's writings are little known, and this 
is mainly due to the fact that there exists only a very small number 
of people working in the state system who know about Steiner's peda­
gogy. My own experience does indicate, however, that it is possible 
to introduce courses on it in institutions of higher learning.<1> 

*The author is clearly referring to freedom from administrative interference in 
cla.~t,room practices and looking away, for the moment, from restrictions imposed 
by such I actors as current cur1icula, standard examinations, college require­
ments, etc. (Editor's note). 
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For the last five years I have been employed as a Senior lecturer 
in Education in an institution of higher education in England. Al­
though my main commitments have been in Philosophy of Education, 
I realized that the young people I taught, who were training to be 
teachers, would not welcome a course of study which only consisted 
of abstract theorizing. I therefore formulated a course based on 
Steiner's pedagogy which I hoped would make available to the students 
a level of competence and knowledge having an immediate practical 
relevance to their own work. There were a number of difficulties in 
obtaining validation for the course. It was clear, however, that op­
position to it was mainly due to ignorance of Steiner's thoughts and 
fear of onesidedness, and was not simply due to "state involvement" 
as such. My proposals for the course were ref erred back to me, and I 
submitted further details concerning what I hoped to teach. A ma­
jority, I am sad to say, did not understand, deliberately or accident­
ally, the spirit-rooted nature of Steiner's philosophy. But many, even 
though not convinced about the validity of his thoughts, held the view 
that at least one course should be introduced as a pilot scheme. This 
was quickly implemented as an option in the post-graduate certificate 
course. The response of the students was both positive and encourag­
ing, with the result that the course has run for the last four years.<2> 
- This is but one illustration of the point at issue. It is fair comment 
to add that institutions of higher education in the U.K. are more con­
servative in approach than their American counterparts, and thus, in 
all probability, it would be easier to introduce such courses in an 
American institution of education. 

Another point I should like to make concerns the quantitative 
aspect of the situation. Although the number of students who chose 
to take the course on Steiner's pedagogy was small by American 
standards, they made up nearly 10% of the total number studying for 
their post-graduate certificate. If ,ve may take this as a guideline, 
then the number of students who might wish to study Steiner's peda­
gogical impulse in other institutions of higher education would reach 
into the thousands and tens of thousands. But the opportunity to do 
this, at present, hardly exists . 

Peterson goes on to recommend that more people involved in 
Waldorf education should ,vrite for public teaching journals, and that 
Steiner's educational books should be advertised to a much greater 
extent. Although I fully support these points I would add that it is 
necessary, as far as articles are concerned, to see that the balance is 
achieved between advocacy and detachment<3>, and that one should be 
a,vare that ,vhat appears to be true and obvious to those committed 
to Steiner pedagogy might not appear so to those who do not have 
this commitment. I add a similar qualification concerning the adver­
tisement of Steiner's books. Although I believe that there is a need for 
further and proper advertising, I would say that there is an even 
greater need for books by Waldorf educators which describe, comment 
on and evaluate Rudolf Steiner's thoughts and which point to and 
encourage deeper study of his original works.<4> For the majority of 
students will find great difficulty in studying Steiner's original lec­
tures and books without some meaningful matrix to help them obtain 
a proper perspective on them.<s> 
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Lastly, Peterson recommends workshops and mini-courses as 
ways in ,vhich students and teachers can obtain a direct knowled~e 
of Steiner's impulse. This is, of course, one of the best ways to dis­
seminate such knowledge, especially in the realm of Waldort educa­
tion. Like Haas, however, I have found a great many people involved 
in Waldorf education who react with great suspicion to the idea that 
contact should be made with those who work in the State system. I 
find this highly regrettable, for it means in the end that those of us 
who believe that knowledge of Rudolf Steiner's work and ideas should 
be more accessible, have not only to persuade the outside world that 
these are worthy of serious examination, but must also persuade t~ose 
in our own ranks that the task of dissemination is urgent and vital. 
What is encouraging to note, however, is that an increasing num?er 
of people involved in one way or another with Waldorf education 
consider that this dissemination should occur and that, like Peterson 
and Haas, they will make their commitment known to others, 

Author's Notes: 

(1) I have taken the example (see subsequent paragraph in the text) of intro­
ducing courses on Steiner pedagogy to student teachers. There is no reason, how­
ever, why similar innovations should not occur, where appropriate, at other levels 
of education. 

(2) It is only right to report here that the School of Education of Preston 
Polytechnic, where I taught, was one of the many closures announced by the 
Department of Education and Science in July 1977. These closures have happened 
because of the rapid fall in the birth rate and ensuing downward revision of the 
number of student teachers. The course on Steiner pedagogy for the post-gradu­
ate certificate of education, ended in June 1978. Thus, at present, no courses exist 
in U.K. on Steiner pedagogy in any state institution of higher education. I now 
have the decision to make whether to find alternative employment where such courses 
could be introduced, or stay at Preston and teach moral and social philosophy. I 
am hoping that I may have the opportunity to choose the former course of action. 

(3) It is worth appreciating that the task of getting articles published in the 
best journals is extremely difficult and competitive. From my experience I can 
say that journals will be more sympathetic to articles which cover a number of 
issues or within which a theme or argument is developed, rather than to articles 
which describe a certain theory. A reference to Stem er occurred in my latest 
article in "Educational Theory" (1978, pp. 62-67). It is well to appreciate also 
that for every article accepted one will probably have five to six rejections. 

( 4) One of the main reasons why Piaget's work is so well known is the very 
great number of books available written by his supporters and critics. Indeed, so 
much literature on Piaget's theories exists that one can obtain a thorough work­
ing knowledge of his theories without a reading of Piaget's writings - though 
this is a course of action not to be recommended. 

(5) I very rarely recommend a student to read Steiner's original lectures until 
he or she has obtained a thorough grounding in his conception of man and world 
from handouts and subsequent discussions.* 

*It is well to remembeir that only to "know about", oir even w be able to describe, 
Rudolf Steine1 ·'s conception of world and man, may be like knowing the statement 
of the Theorem of P11thag<Jras without any inkling or expe1~ience of a g eometric 
proof. (Editor's note). 
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Congratulations 
to the Rudolf Steiner School 
and all our colleagues 
on the 50th Anniversary of 
Waldorf Education in America 

from The Rudolf Steiner Farm School 

HAWTHORNE VALLEY FARM (Bio-dynamically produced raw-milk, cheese, grams, 
and bread.) 

HAWTHORNE VALLEY SCHOOL (Kindergarten through 8th grade.) 

ENVIRONMENTAL EDUCATION CENTER AND VISITING SCHOOLS PROGRAM 

HAWTHORNE VALLEY ARTISTS AND ARTISANS 

SUMMER AT HAWTHORNE VALLEY FARM (Summer program for children 9-12 years old.) 

AGAWAMUCK WILDERNESS ADVENTURE (Summer program for children 13 years and 
older.) 

RUDOLF STEINER FARM SCHOOL 
RD 2, Harlemville, Ghent, New York 12075 • Tel. (518) 672-7120 
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WALDORF SCHOOLS AND WALDORF TEACHER TRAINING 
INSTITUTES IN NORTH AMERICA TODAY (1978-79) 

(A Gallery of Portraits) 

I. Member Schools of the Association of Waldorf Schools in 
North America 

DETROIT WALDORF SCHOOL 
2555 Burns Avenue 
Detroit, Michigan 48214 
Tel.: (313} 822-0300 
Founded in 1965 
Class range: Nursery - Gr. 12 
Present enrollment: 270 

The Detroit Waldorf School was 
founded by the Waldorf School As­
sociation of Michigan in 1965. It Is 
located in historic Indian Village, 
which is a small community within 
the inner city of Detroit. 

The school now ranges from nur­
sery through grade twelve, and has 
a total en roll ment of 270 students. 

It is integrated, and students come by bus or car from a number of surround­
ing communities in the Metropolitan Detroit area. The high school will grad­
uate its first senior class in June 1979. Since the high school commenced 
four years ago, the challenges have been great and varied, ·but the faculty 
is optimistic about its future growth and strength. 

To help the increasing number of children who need tutoring in reading 
over and above the classroom experience, the elementary school initiated 
a Supplementary Language Arts Program for grades three, four, and five 
last September. More recently, grades six, seven, and eight were added to 
this program, which has received enthusiastic support from our parent body. 

The school points with special satisfaction to its attractive, fully equipped 
school building, spacious playgrounds, and a dedicated body of teachers. 

GREEN MEADOW SCHOOL 
Hungry Hollow Road 
Spring Valley, New York 10977 
Tel.: (914) 356-2514 
Founded in 1950 
Class range: Nursery - Gr. 12 
Present enrollment: 307 

In 1950 Mary Dailey started a 
nursery school in an old building 
adjacent to a meadow of the Three­
fold Farm in Spring Valley, N.Y. 
This meadow gave the school its 
name. The elementary school be­
gan in 1956 with a first grade of 
five children. The school now, with 
over 300 students, is housed in a 

complex of five different buildings, designed by the architect Walter Leicht, 
each having an exterior whose form and material blend into the natural 
wooded landscape, and an interior which provides an aesthetic setting for 
education. The architect, teachers, parents and friends have cooperated in 
shaping the schoo l grounds. We are now in the process of clearing and 
leveling a field that will be large enough for intramural sports. 

In 1972 the High School opened. The curriculum is vigorous. The faculty 
believes that the high school student is capable of achieving a great deal 
if there is a sufficient interweaving of academics, the arts and practical work, 
and if a genuine enthusiasm for learning can grow. The student council is 
composed of a sizable portion of the student body, and is open to all through 
its various committees. Besides the active social life it has pr<'moted, it has 
worked with faculty on the creation of an intramural sports program and on 
projects of service to the elementary school and to the community. This year 
(1978-79) the school is hosting an Easter Conference of Waldorf students in 
North America. 
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HAWTHORNE VALLEY SCHOOL 
R.D. 2, Harlemville 
Ghent, New York 12075 
Tel.: (518) 672-7092 
Founded in 1971 
Class range: Kindergarten - Gr. 8 
Present enrollment: 155 

Our school was begun in 1971 by 
two parents at a Camphill Village 
in nearby Copake, N.Y., and was 
moved to Harlemville in 1973, where 
a bio-dynamic farm and an environ­
mental education center had been 
established through the initiative of 
the Rudolf Steiner Farm School 
Association. 

Today our school of 155 children covers kindergarten through grade 
eight, and there is growing interest in a high school when such a develop­
ment seems feasible. The highest tuition per child asked of families is 
$1,200. Tuition reductions are available, and we have thus far been success­
ful in keeping our parent body a reasonable representation of our rural 
county. 

What perhaps distinguishes the Hawthorne Valley School is that it draws 
upon the educational resources that a small farming, gardening, working and 
artistic community can offer. In such an environment, a lasting awareness 
of and respect for the surrounding world may be cultivated, and there is 
much opportunity for activities which engage and strengthen the will so 
needed for meeting the demands of modern life. Through meaningful work 
closely linked with classroom learning, we strive to develop capacities such 
as initiative, perseverance and practicality, as well as creativity. This we be­
lieve to be an urgent objective for American education during the coming 
years. 

HIGHLAND HALL 
17100 Superior Street 
Northridge, California 91325 
Tel.: (213) 349-1394 
Incorporated in 1955 
Class range: Kindergarten - Gr. 12 
Present enrollment: 350 + 

Highland Hall, the first Waldorf 
school in the West, was incorpor­
ated as a non-profit, faculty-run 
school in 1955. The present-day 
Highland Hall has over 350 students 
in grades K-12, and some 40 teach­
ers, on an 11-acre site located on 
a hilltop of the ' 1north ridge" of the 
San Fernando Valley in the north-
western part of metropolitan Los 
Angeles. 

Our hilltop location is 20 miles from the waters of the blue Pacific, 20 
miles from the desert sands, and 30 miles from the alpine peaks of the San 
Gabriel Mountains. Highland Hall is in the center of the unique experience 
that is Southern California. 

Now as the school strides into its full maturity, we have many visions for 
the future . The growing interest in Waldorf education finds some answers 
from the Waldorf Institute of Southern California, housed at Highland Hall, 
which prepares teachers for future careers. One vision in particular is the 
careful, planned acquisition of a building whose form will reflect the integral 
and artistic nature of the education taking place inside. 
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HIGH MOWING SCHOOL 
Wilton, New Hampshire 03086 
Tel.: (603) 654-2391 
Founded in 1942 
Class range: Grades 7-12 
Present enrollment: 100 + 

High Mowing was founded in 1942 
by Beulah Emmet, former teacher at 
the Edgewood School in Connecti­
cut, who turned her family summer 
home into a boarding school offer­
ing Waldorf education to students 
of high school age. The ol~ and 
charming hilltop farm was ideally 

suited to the warm, homelike atmosphere she sought to create, and for 36 
years the school has offered a unique combination of community living and 
working, coupled with an inspiring educational experience designed to 
~trengthen the minds, hearts and hands of young people. Mrs. Emmet died 
m November 1978, a year after having graciously and confidently turned the 
direction of the school over to the faculty. . 

In 1973, grades seven and eight were added to provide an eventual 
bridge to Pine Hill School. The total enrollment of grades seven through 
twelve is now over 100, about half of them day students. Boarders are 
presently accepted only in grades nine through twelve, but boarding possi­
bilities for younger children are being explored. 

HONOLULU WALDORF SCHOOL 
350 Ulua Street, Niu Valley 
Honolulu, Hawaii 96821 
Tel.: (808) 377-5471 
Founded in 1961 
Class range: Kindergarten - Gr. 6 
Present enrollment: 120 

The Honolulu Waldorf School -
Kula Ho'o Mahala Pua - was 
founded in 1961 by a group of peo­
ple animated by the impulse under­
lying Waldorf Education, who at 
the same time wanted a school to 
commemorate the hundredth anni­
versary of Rudolf Steiner's birth. 
The spacious and beautiful grounds 

as well as the lovely buildings were given by them to the school. At present, 
the Honolulu Waldorf School has an enrollment of 120 students in grades 
K-6. The classes are growing as the school expands toward eight grades. 
More buildings will soon be needed to house a crafts program and additional 
classrooms. 

The geographical location of Hawaii presents a challenge for Waldorf 
education. The climate is mild and homes are unheated, the children run 
freely with open footwear and light clothing most of the year. Teachers feel 
the need to bring in a consciousness of a much larger world of both East 
and West. They strive to become in tune with what the unique geograph ical 
location means and to learn to work with it in the classroom. The multicul­
tural blend of peoples from both East and West present untapped resources, 
since the majority of the children were born of parents who moved to the 
Islands . The questions of what to choose and how to present the material 
continually offer new challenges to those working in this pioneer setting. 
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KIMBERTON FARMS SCHOOL 
West Seven Stars Road 
Kimberton, Pennsylvania 19442 
Tel.: (215) 933-3635 

Founded in 1941 
Class range: Nursery - Gr. 12 
Present enrolf ment: 325 

Kimberton Farms is a Waldorf 
school located in rural Chester 
County, yet close enough to Phila­
delphia to take advantage of the 
cultural opportunities the city has 
to offer. 

The school was founded in 1941 
by Mr. and Mrs. H. Alarik Myrin, 
members of the American business 

community with a deep sense of social involvement and of Rudolf Steiner's 
impulse, and for many years it operated as an elementary school (Nursery 
through grade eight). In 1964 the Upper School (grades nine through twelve) 
was opened, and in 1978 the twelfth senior class was graduated. 

Kimberton strives to nurture the healthy development of each child -
addressing the child's uniqueness and helping him to moye toward h_is full­
est, balanced potentialities. In the high school, a challenging academic cur­
riculum, as well as athletics , art and music, prepare our students to meet 
their future with confidence and with awareness of man's responsibility to 
his earth and his fellow beings. 

The PINE HILL WALDORF SCHOOL 
Bennington Battle Trail 
Wilton Center, New Hampshire 03086 
Tel.: (603) 654-6003 
Founded in 1972 
Class range: Kindergarten - Gr. 6 

The Pine Hill Waldorf School had 
its beginnings in a hundred-y~ar-old 
building, a former one-room school 
house, situated in Wilton Center in 
the shadows of Mount Monadnock, 
about fifty miles to the northwest of 
Boston. The school grew at a rapid 

Present enrollment: 137 pace with enthusiastic community 
support. Many families moved to 

the area, and within three years the number of children had risen from 21 to 
106. At this juncture , a fifteen-room house with a large barn and outbuildings 
on 27 acres of land became available, and with the help of a generous loan 
offered by a friend of the school, the property was transformed into a new 
home for Pine Hill. It soon became necessary to bu ild an additional building 
to house the kindergarten and largest class . 

In 1977-78, Pine Hill joined High Mowing in a cooperative effort to create 
a Waldorf Middle School for grades 7, 8, 9, housed on High Mowing property. 
Thus a complete Waldorf education, from nursery through high school grad­
uation, is now available in the Wilton area. 

In the mantle of warmth which surrounds the Pine Hill School there is 
much activity going on to prepare the seeds for the social future. Besides a 
comprehensive academic and artistic program, work in biodynamic garden­
ing and farming has been undertaken in the fields, curative painting and 
curative eurythmy are applied, and there are conferences on nutrition and 
Hauschka massage. The New England Eurythmy Group is centered here. 
New ways of dealing with economics are being explored, and a group of 
people are working towards the creation of a community land trust. The 
Pine Hill Waldorf School is more than just a school: it offers a community 
of diverse yet interrelated areas of human endeavor. 
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The RUDOLF STEINER SCHOOL 
15 East 79th Street 
New York, N.Y. 10021 
Tel.: (212) 535-2130 
Founded in 1928 
Class range: Nursery - Gr. 12 

This school year 1978-79, the 
Rudolf Steiner School is celebrating 
its fiftieth anniversary. Several of 
the founding teachers were directly 
inspired by Rudolf Steiner to bring 
Waldorf education to Amer ica. Since 
1944 we have been situated in one 

Present enrollment: 294 of the cultural centers of New York 
City, a block from the Metropolitan 

Museum of Art and within walking distance of several other museums. The 
high school is housed a block away from the elementary school at 15 East 
78th Street. Beautiful Central Park serves as the playground for the kinder­
garten and the elementary school. Grades 3-12 have the opportunity to visit 
the Rudolf Steiner Farm School in Harlemville, N. Y., where they enjoy a pro­
gram of farming, nature study and outdoor recreation. 

For all-school assemblies the auditorium of a neighbor ing church is avail­
able and for physical education periods the children use the gymnasiums of 
the YMHA. Our aim for the future is to house all our school in one building 
which will include our own gymnasiums and assembly room. 

In conjunction with the continuing study carried on by the teachers , the 
school provides opportun ity for the in-service training of new teachers. The 
program combines well-rounded practical work and observation with artistic 
and anthroposophical study. 

SACRAMENTO WALDORF SCHOOL 
3750 Bannister Road 
Fair Oaks, California 95628 
Tel.: (916) 961-3900 
Founded in 1959 
Class range: Nursery - Gr. 12 
Present enrollment: 340 

The Sacramento Waldorf School 
was established in 1959 by a small 
group of parents who wanted to 
provide an enriched and enlightened 
education for their children . The 
enrollment totaled ten students. Over 
the years the school has grown to 
an enrollment of 340 children in a 
complete school from Nursery 
through high school. 

In meeting the need for growth, a beaut iful tree-ringed meadow adjoining 
an extensive park system on the banks of the American River was purchased . 
The school facilities were moved there, and operation began in September 
of 1972. The school is in a protective natural setting, affording beauty and 
ample space for nature outings, despite its proximity to a suburban and 
developed area . The school is committed to providing studen t experiences 
in the outdoors through using its natural environment as well as incorporating 
camping and backpacking in the nearby Sierra Nevada Mountains, thereby 
recognizing the need for balance in the daily curriculum and the ecology 
of today . 

The school is incorporated as a non-profit corporation with a Board of 
Directors composed of parents, faculty members and members of the com­
munity at large. It is administered by members of the faculty who form the 
College of Teachers . 

The Sacramento Waldorf School takes an active part in informing the 
community of its educational processes through parent lectures, public con­
ferences, visitors, tours, and a Teacher Training Program. 
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SUMMERFIELD SCHOOL 
500 North Main 
Sebastopol, California 95472 
Te I.: (707) 823-5591 
Founded in 1974 
Class range: Kindergarten - Gr. 4 
Present enrollment: 130 

Twelve small children approach­
ing school age inspired a group of 
parents to found a school with a 
new impulse. Two of these families 
met in the summer of 1973 and at­
tended seminars on Waldorf Educa­
tion in Marin, Calif., and by January 
it was decided that the new school 
must be a Waldorf School. Assisted 

by the Sacramento and Marin schools, they found a Waldorf-trained teacher, 
and the Summerfield School was opened in 1974. 

Enthusiasm and faith characterized the school's early history, but there 
was also a consistent, pragmatic approach to the business of organizing and 
managing a school. A Board of Directors was formed of teachers and parents, 
non-profit status was acquired, and the school became a legal corporation 
with a sound financial basis. Preparing for the second year, the school was 
also fortunate to find an experienced Waldorf teacher, Irene Ellis, who was 
able to teach, advise and train future teachers. 

Now housed in the rented facilities of two neighboring churches in Se­
bastopol, Summerfield School's enrollment is 130 children. The school has 
more than doubled its enrollment during each of its four years. There are 
two kindergartens and four grades, with 20 + in each class. The school adds 
a grade each year . The original kindergarten of 12 has become a flourishing 
4th grade of 22, the vanguard of future growth. 

In June 1978 Summerfield School, after three years of sponsorshig under 
the guidance of the Sacramento Waldorf School, was accepted into the 
Association of Waldorf Schools in North America. 

The TORONTO WALDORF SCHOOL 
Box 220, 9100· Bathurst St. 
Thornhill, Ontario L3T 3N3, Canada 
Tel.: (416) 881-1611 
Founded in 1966 
Class range: Kindergarten - Gr. 12 
Present enrollment: 300 

The Toronto Waldorf School, now 
in its twelfth year of operation, has 
some 300 children enrolled from 
pre-school to grade twelve. The 
school is located on 30 acres of 
countryside in a setting of trees, a 
river, a pond, and ravines. Yet it is 
within easy reach of suburbs and 
even of the city of Toronto itself. 

The school moved to its present premises in 1972 from rented quarters 
in a church. The new building, designed by an architect who is a parent in 
the school, has been built and improved upon by teachers, parents, friends 
and, of course, by professional construction workers. 

In addit ion to diversified curricular activities, some of the events which 
make up the life of our school are an annual picnic on the grounds, a Christ­
mas Fair in November, a Christmas Carol Sing, a presentation of the Obe­
rufer Paradise and Shepherds' plays, and a spring Open House. There are 
two all-school festivals for the parents and friends of the children, as well as 
parent afternoons and evenings. The school seeks in many ways to promote 
understanding and fruitful co-involvement among all concerned with the 
education of the children. 
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The VANCOUVER WALDORF SCHOOL 
2725 St. Christophers Road 
North Vancouver, 
British Columbia V7K 2B6, Canada 
Tel.: (603) 985-7435 
Founded in 1971 
Class range: Nursery -. Gr. 8 
Present enrollment: 197 

Our school began with grades 
one and two in September 1971, in 
West Vancouver, after many years 
of groundwork by parents and 
friends of the Waldorf School move­
ment. In its early years the school 
was most fortunate to have the help 
of Jeanne Bailey, a eurythmist with 
extensive pedagogical and cura!ive 
experience. We are now an eight 

grade school of 154 students, with a pre-school and kindergarten of 43 
children. We hope in the future to become a twelve grade school. 

Our Faculty and staff this year number twenty-five persons, from several 
countries - Canada, Holland, England , the United States and Germany. Our 
parents range from people strongly committed to Waldorf education, to those 
who are simply searching for a meaningful, life-rooted alternative to the 
public school system for their children . A new-formed parent group promises 
to strengthen the relationship among all concerned . 

We are now located in leased premises in North Vancouver, at the edge 
of the Coastal Mountain Range that runs hundreds of miles to the north and 
south. As we look forward to growth and expansion, we must face the ques­
tion as to where a new permanent home will be. 

One of the tasks we face here on the Canadian West Coast of North 
America is to discover fresh ways in which the spirit of Waldorf Education 
can become embodied in the life and culture of this place and time. The 
future is full of challenge and enterprise. 

The WALDORF SCHOOL 
Cambridge Avenue 
Garden City, New York 11530 
Tel.: (516) 742-3434 
Founded in 1947 
Class range: Nursery - Gr. 12 
Present enrollment: 325 

The Waldorf School in Garden 
City, N.Y., occupies ten acres on the 
campus of Adelphi University. It was 
established in 1947, and graduated 
its first high school class in 1960. 
In 1978-79 it has an enrollment of 
170 boys and 155 girls, and a faculty 
of 25 full-time and 1 O part-time 
teachers. The school is faculty-run, 
under the leadership of a faculty 
chairman, currently Mr. Peter 
Curran. 

In its suburban setting , the school serves a business and professional 
community of parents who are interested in a wholesome as well as college 
preparatory education. Through a balanced curriculum of intellectual, artistic 
and physical activities the school seeks to connect students with the world 
in such a way that they have an enthusiasm for life and its ideal possibilities 
- that they have the ability to find both practical and creative solutions to 
the problems life sets before them. 

An unusual feature of the school is its Glen Brook program, which takes 
place on a 200-acre farm property in Marlborough, New Hampshire. In grades 
5-12 each class spends seven to ten days at Glen Brook, combining a main 
lesson study with active work in farming, forestry, construction, cooking, 
rural arts and crafts. 

The Waldorf School is chartered by the New York State Board of Regents, 
accredited by the Middle States Association of Colleges and Schools, and 
is a member of NAIS and NY AIS. 
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WASHINGTON WALDORF SCHOOL 
Hearst Hall, Mount Saint Alban 
Wisconsin Ave. and Woodley Rd., N.W. 
Washington, D.C. 20016 
Tel.: (202) 362-3705 
Founded in 1969 
Class range: Nursery - Gr. 8 
Present enrollment: 175 

The Washington Waldorf School 
opened in September 1969 with an 
enrollment of 11 children in the first 
grade. It has grown since by organic 
stages, and today has an enrollment 
of 175 students in nursery through 
eighth grade. The school makes 
special efforts to consider the spe-
cific needs of the children, to dis­

cover the obstacles to be removed, to explore the resources of the parents, 
and to develop the didactic skills and the inner strength of the teachers. 

Hearst Hall: into which the school moved in September 1970, is a 78-year 
old building situated on the north-west corner of the National Cathedral 
precinct. It is surrounded by beautiful trees. The stone masons who prepare 
their sculpture for the cathedral in a shed bordering on the playing field 
make ideal neighbors. 

The school is now administered entirely by the faculty, members of which 
also constitute the Board. It is financed almost solely through tuition and 
returns from an annual bazaar. A building fund was begun three years ago, 
and is sustained by continuing contributions from parents and friends, with 
matching grants from the Waldorf Schools Fund. 

The school's growth is due almost entirely to the parents' positive experi­
ence and recommendation. 

II. Schools Sponsored by a Member School of the Association 

The WALDORF SCHOOL OF BALTIMORE 
4801 Yellow Wood Avenue 
Baltimore, Maryland 21209 
Tel.: (301) 367-6808 
Founded in 1971 
Class range: Nursery - Gr. 5 
Present enrollment: 60 

Our school began in 1971, when 
two teachers, one from an inner 
city public school and the other 
from an experimental school, de­
cided to open their own school with 
a new stress on active, inner par­
ticipation of the child in the learning 
process . We began with a nursery 
and kindergarten, followed two 

years later by a first grade. At that time teachers engaged in an active 
study of Waldorf Education and its underlying impulse, and found new 
strength , clarity and meaning for their educational venture. In January 1978 
Kimberton Farms accepted our request for sponsorship in the Association 
of Waldorf Schools in North America. 

We now have a nursery through fifth grade, and a group of parents and 
teachers have formed a development committee to plan ~and prepare for a 
gradual growth and well-supported expansion of the school in the future. 
A sixth grade will be added in September 1979. 
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MARIN WALDORF SCHOOL 
160 North San Pedro Road 
San Rafael, California 94903 
Tel.: (415) 479-8190 

- -- - -

Our school is located in the old 
mission town of San Rafa~I, twenty 
miles north of San Francisco . ~nd 
just down the road from th~ stnkmg 
Civic Center building designed by 

Founded in 1972 Frank Lloyd Wright. . The school oc-
Class range: Kindergarten - Gr. 4 cupies rented premises of a former 
Present enrollment: 63 parochial schoo!, Thde trhoomi are 

large and well llghte , oug_ our 
classes as yet are small. We have four grades with 42 children and a kinder­
garten of 21 with a small waiting list. 

The school began seven years ago with 2 children in a p~ivate house. 
As it grew, it found new quarters in the basement of a Methodist church in 
Mill Valley, nearby. During this time the moving spirit in the ~chool was 
Lesley Rosenberg. After her untimely death two years ago, the little. school 
faced several crises as it sought to put idealism to the test of practical ex­
perience. This year, in San Rafael, with a number of vigorous new person­
alities on our faculty, including teachers with previous Waldorf School ~x­
perience and years of fruitful life's labor behind them. we look forward with 
strengthened resolve. 

Marin County is not an easy place for impulses nourished by Ru~olf 
Steiner's lifework to take root and thrive . It is reputed to be the wealthiest 
county in the United States and last summer was portrayed in a network 
television special entitled "I Want It All Now." But for that very reason it is 
important that the work go on here. The county straddles the San Andreas 
Fault and one could say that an element of outer geological instability is 
reflected in the hearts and minds of many of its inhabitants. And yet our 
work continues because of the staunch support of a determined and dedi­
cated group of parents, a few members of the Anthroposophical Society in 
the area, and our sponsoring school in Sacramento. We plan to expand by 
one grade each year until we reach the eighth grade. 

GREAT BARRINGTON 
RUDOLF STEINER SCHOOL 
West Plain Road 
R.D. 1, Box 378 
Great Barrington, Massachusetts 01230 
Tel.: (413) 528-4015 
Founded in 1971 
Class range: Nursery - Gr. 5 
Present enrollment: 85 

The Great Barrington Rudolf 
Steiner School, formerly known as 
the Pumpkin Hollow School, is add­
ing one grade a year, so that by 
1981 it will be a full eight-grade 
elementary school. 

We are a country school where 
outdoor activities , readily availahle, 
supplement classwork. Gardens are 
planted and tended; maple sap Is 
collected and boiled into syrup; 

tobogganing, cross-country skiing, ice-skating, house building, walks in the 
woods and visits to neighboring farms are part of everyday life. 

The Berkshire Hills Regional School Committee has granted formal certi­
fication to the school, and students who live in Great Barrington receive free 
district school busing. 

The natural beauty of the Berkshires attracts a lively mix of parents 
whose occupations include carpentry, teaching, farming, logging, lumber 
milling, painting, medicine and business. Some parents commute to New 
York City 120 miles away. 

All teachers attend regular workshops with expert instructors, to train 
themselves in eurythmy, speech, painting, sculpture, woodwork and singing, 
as well as science and academic subjects. 

Teachers are young, high-spirited, hard working; parents are zestful and 
caught up in the excitement of the school's activities; friends are generous 
and helpful. We feel particularly lucky. 
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The WALDORF SCHOOL 
380 Concord Avenue 
Belmont, Massachusetts 02178 
Tel.: (617} 484-0907 
Founded in 1970 
Class range: Nursery - Gr. 5 
Present enrollment: 75 

Our school began in 1970 with a 
small nursery class and opened a 
first grade in 1973. A grade has 
been added each year, and we plan 
to expand to the sixth grade in 1979. 

The Boston area offers unique 
challenges. Our characteristics of 
form and authority do not particu ­
larly appeal to many spiritual groups 

and "free thinkers" here, and our artistic emphasis seems to go against the 
grain of intellectual centers like Harvard and MIT. Nevertheless, we have 
built bridges and found friends in both realms, and offer a genuine alterna­
tive for many parents looking for balance and wholeness in education. 

Administration of the school is largely the responsibility of the faculty. 
Weekly staff meetings serve to coordinate the curriculum and to focus and 
refresh the spirit of the school. Interested parents are active in assisting 
with the work of the office management and in many other ways. Forums 
are held throughout the year to give parents and teachers an opportunity to 
discuss issues relevant to raising and educating children. We believe that 
most parents enroll their children here because they meet teachers who 
offer a dedicated and sincere love to them. The result - in the form of 
thriving, enthusiastic children - invites the adults to take a closer look at 
the deeper, underlying ideas. 

_ In addition, there are a number of initiatives !)n our continent, at 
various stages of early development, several of which are listed below. 
We regret unintentional omissions. 

Acorn Hill School, Inc. 
(A Waldorf Pre-School) 
7717 14th St., N.W. 
Washington, D.C. 20012 
(202) 829-2909 

Chicago Waldorf School 
333 West Wisconsin 
Chicago, IL 60614 
(312 ) 337-3812 or 

(312) 588-0148 

The Christopher Nursery 
Mrs. S. Howard 
c/o 1923 Gedd es Avenue 
Ann Arbor, MI 48104 

The Denver Waldorf School 
2112 South Patton Court 
Denver , CO 80219 
(303) 936-3744 

Lamborn Valley School 
Box 461 
Paonia, CO 81428 
(308) 527-3470 

Mountain Meadow Schoo}' 
12771 Main Street 
Potter Valley, CA 94941 
(707) 7 43-1564 

Santa Cruz Waldorf School 
729 Western Drive 
Santa Cruz, CA 95060 

Sunnymeadow Pre-School 
10055 North Wauwatosa Road 
Mequon, WI 53092 

The Waldorf Children's Center 
(A Waldorf Pre-School) 
320 Resor Avenue 
Cincinnati, OH 45220 
(513) 281-7277 

Waldorf Kindergarten 
Box 951 
Boca Ra ton, FL 33432 
(305) 391-4278 

Waldorf Kinderhaus 
(Pre -School and Kindergarten) 
16945 W. 14 Mile Road 
Birmingham, MI 48009 
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III. Waldorf Teacher Training 'Institutes and Teacher Training 
Programs 

The WALDORF INSTITUTE OF 
MERCY COLLEGE OF DETROIT 
8469 East Jefferson 
Detroit, Michigan 48214 
Tel.: {313) 823-4630 
Founded in 1967 
Program: Teacher Training, and others 

The Waldorf Institute of Mercy 
College of Detroit was founded in 
1967 as a Teacher Training Pro­
gram, with ten students. Since then, 
new programs have been added as 
the need arose: the Orientation 
Year in 1973, Early Childhood Edu­
cation in 1975 and Special (Curative) 

Enrollment: 60-80 Education in 1978. Each added pro-
gram was a first of its kind in 

~merica. All programs are accredited, and the core courses of the Orienta­
tion Year constitute a major in a B.A. degree in Anthroposophical Studies. 
Between sixty and eighty students enroll annually from North America, and 
!a!terly the misfortunes of the dollar have helped European students to 
JOln US. 

. This summer (1979) the Institute is moving to a new location outside the 
city, where on-campus accommodations will offer fresh opportunities for in­
novative social living. Among the lawns and trees of the new campus, our 
long-cherished plans to begin work in bio-dynamic gardening will be realized. 

The resident faculty is augmented by a large guest faculty from schools 
and centers in America and Europe. The constant flow of lecturers and 
visitors, the annual influx of fine students, reports of the work of the alumni 
- all these unite to keep in view the Waldorf lnstitute's aim: to be a serving 
part of the greater whole, of a new impulse towards fulfillment, especially 
through education, of the deepest individual and social aspirations of man. 

The Institute is under the directorship of Dr. Werner Glas, Mr. Hans Ge­
bert, and Mr. Ralph Marinelli. 

The WALDORF INSTITUTE FOR 
LIBERAL EDUCATION 
Adelphi University 
Garden City, New York 11530 
Tel.: (516} 746-3977 

Founded in 1964 
Program: Teacher Training (graduate level} 

Fifteen years ago Adelphi Unlver-­
sity in Garden City, New York, es­
tablished, under the direction of Dr. 
John Gardner, the Waldorf Institute 
for Liberal Education. Since 1967 
this program has led to a Master of 
Arts degree in elementary education. 

The Institute is housed In one 
Enrollment: 20 wing of the Waldorf School on the 

University campus. Each Institute 
seminar course has been taught by two instructors, one from the Education 
Department and the other from the Waldorf School. This arrangement has 
permitted the art of education practiced in Waldorf schools and the prln-­
ciples that underlie it to be used as a stimulus for critical and positive 
examination of modern methods and philosophies of education. 

In addition, the students have been instructed in main lesson subjects 
and in the arts by leading Waldorf School teachers and anthroposophists 
from all parts of the country. They have observed and taught in the Waldorf 
School and have participated in its I ife. 

One hundred and sixty students have gone through the program from 
the beginning, and sixty-eight are teaching in Waldorf schools, fifteen in 
private schools, and one in college. 

The program will be discontinued as of the end of this school year 
(1978-79). 
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The WALDORF INSTITUTE OF 
SOUTHERN CALIFORNIA 
17100 Superior Street 
Northridge, California 91324 
Tel.: (213) 349-1394 
Founded in 1973 
Program: Teacher Training 
Enrollment: 12 (present maximum capacity) 

For almost ten years Waldorf 
teacher training was offered at 
Highland Hall as an important ad­
junct to its main function as Waldorf 
school for children. In 1973, how­
ever, the Waldorf Institute of South­
ern California was founded as a 
self-contained entity for teacher 
training in Waldorf education, lo­
cated in the new premises of the 
school. 

The faculty of the Waldorf Institute is drawn from the ranks of experi­
enced Waldorf teachers at Highland Hall, and supplemented b_y _visiting lec­
turers and artists from other Waldorf schools and Teacher Training Centers. 

The teacher training program requires a basic knowledge of anthropo­
sophy before entrance. During the fall and w_inter semesters the stud~nts 
engage in concentrated study of key pedagogical works by Rudolf Steiner, 
in curricular studies, and in various artistic activities such as painting, eu­
rythmy, music, speech, arts and crafts, and geometric drawing. Classes are 
held in the evening, and observation in the classroom occurs during the 
school day at planned intervals. During the spring semester the students 
concentrate on guided practice teaching. Also, at this time, they prepare an 
independent research project on some aspect of Waldorf education. Twelve 
students may participate in the program each year. 

In addition to the Waldorf teacher training program, the Waldorf Institute 
sponsors Speech Formation courses with Sophia Walsh, noted speech artist 
from Dornach, Switzerland. 

The Institute is under the directorship of Dr. Virginia Sease and Mr. John 
Brousseau. 

The SACRAMENTO CENTER FOR 
ANTHROPOSOPHICAL STUDIES 
9200 Fair Oaks Boulevard 
Fair Oaks, California 95628 
Tel.: (916) 961-8727 
Founded in 1976 
Program: Teacher Training, and others 
Enrollment: 50 + 

The Sacramento Center for An­
throposophical Studies was founded 
on Washington's Birthday in 1976, 
by a group of friends under the 
inspiration of Carl Stegman, a 
priest of the Christian Community, 
with special emphasis on American 
Studie~. Now in its third year, with 
more than 50 students, it offers a 
full-time Foundation Year in An­

throposophy, and a full-time Waldorf Teacher Apprenticeship Program, as 
well as evening courses and conferences on American Studies and related 
subjects. 

The courses Include a wide spectrum of the Sciences and Humanities, 
and special emphasis is laid on a variety of artistic activities, such as Eu­
rythmy, Music, Drama, Painting. Courses in Biodynamic Agriculture, Hand­
crafts and Projective Geometry also form part of the curriculum. Courses in 
Curative Education and Early Childhood are being planned. 

The Sacramento Center owes much of its growth within this short time 
to the warm support it has received from other activities in the area, 
rooted in Rudolf's Steiner's impulse, such as the Sacramento Waldorf 
School, the Faust Branch of the Anthroposophical Society, and the Christian 
Community. The Sacramento Center aims to respond to the needs of young 
peopl~. who are seeking a more encompassing view of life by way of a path 
of spiritual development that strengthens thought and enlivens the whole 
human being. 

As of Easter, 1979, the Center's new name is RUDOLF STEINER COL­
LEGE. Mr. Rene Querido is Administrator of the College and Co-Director 
of its Teacher Training Program. 

91 



The Threefold Center for Adult Education, in Spring Valley, N.Y., 
has offered teacher training courses in the past, and plans to do so again. 
Apprenticeship teacher training is also available in various schools on an 
informal basis. 

For further information, address inquiry to the Registrar or Faculty 
Chairman or Director of the schools and institutions listed above. 

For information regarding the Association, write: Association of 
Waldorf Schools in N .A., Kimberton Farms School, West Seven Stars 
Road, Kimberton, Pennsylvania 19442. 

Fern Hill Environs & Properties 

Write: 

Seel uded homesites and properties 
available in established Waldorf-based 
Community; Bio-Dynamic farm, wood-
land, swimming, open spaces; non­
profit. 

Fern Hill Environs & Properties 
Harlemville, Ghent, New York 12075 
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WALDORF INSTITUTE OF MERCY COLLEGE 
8469 East Jefferson, Detroit, Michigan 48214 

Address after July 1, 1979 - 23399 Evergreen Rd., Southfield, Mich. 
(A beautiful campus on 118 acres of land 15 miles from 

downtown Detroit) 

OFFERS FOUR PROGRAMS: 
The ORIENTATION YEAR provides a firm basis in Anthroposophy 

with appropriate emphasis on arts, crafts and cognitive courses. 
It is a major towards a B.A. Degree and open to graduates and 
undergraduates. 

The TEACHER TRAINING program is designed to meet the needs 
of Waldorf (Steiner) Schools at the elementary and high school 
level. It also provides elementary certification by the State of 
Michigan if desired. There is a need for Waldorf teachers. 

The EARLY CHILDHOOD EDUCATION program is offered in as­
sociation with the International Association of Waldorf Kinder­
gartens. It is intended as training for work in nurseries and 
kindergartens and for those concerned with the first seven 
years of life. 

The SPECIAL (CURATIVE) EDUCATION program is offered in 
association with the Camphill School (Beaver Run) and Es­
peranza School (Chicago). It leads to work in homes and schools 
for handicapped children. · 

A BIODYNAMIC GARDENING course is also offered. 

Directors: Werner Glas, Ph.D., Hans Gebert, Ralph Marinelli 

Accredited by the North Central Association 
of Colleges and Secondary Schools 

ART CONTEST 
The quarterly magazine of the Bio-Dynamic Association, 810-
DYNAMICS, is looking for a new cover. Interested and talented people 
are invited to request details and submit designs. Accepted artwork 
meeting the expected requirements will be awarded $100. - • 

Bio-Dynamic Association, Inc. 
P.O. BOX 253 
WYOMING, RHODE ISLAND 02898 
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World List of Waldorf (Rudolf Steiner) Schools 
and Pedagogical Seminars 
Schools 

As of January 1979 
* Boarding School 
oNo kindergarten 

NORTH AMERICA 
• Member of Association of Waldorf Schools 

in North America 

UNITED STATES 
Baltimore, Md. The Waldorf School of Baltimore, 4801 Yellowood Avenue, Baltimore, Md. 

21209. Tel.: (301) 367-6808 
Belmont, Mass . Waldorf School, 380 Concord Ave., Belmont, Mass. 02178, 

Tel.: (517) 484-0907 
• Detroit, Mich . Detroit Waldorf School, 2555 Burns Ave., Detroit. Mich. 48214, 

Tel.: (313) 822-0300 
• Garden City, N.Y. Waldorf School, Cambridge Avenue. Garden City, L.I., New York 11530, 

Tel.: (516) 742-3434 
Gt.Barrington.Mass. Great Barrington Rudolf Steiner School , West Plain Rd .• R.D .. Great 

Barrington, Mass. 01230, Tel.: (413) 528-4015 
• Harlemville, N.Y. Hawthorne Valley School, R.D. 2, Harlemville, N.Y. 12075, 

Tel.: (518) 672-7092 
• Honolulu, Hawaii Mohala Pua School, Niu Valley, 350 Ulua Street. Honolulu, Hawaii 96821, 

Tel.: (808) 373-4077 . 
• Kimberton, Penna. Kimberton Farms School, West Seven Stars Rd., Kimberton . Penna. 19442, 

Tel.: (215) 933-3635 
• Los Angeles, Cal. Highland Hall School, 17100 Superior Street, Northridge, Cal. 91324, 

Tel.: (213) 349-1394 
• New York, N.Y. Rudolf Steiner School, 15 East 79th Street, New York. N.Y. 10021, 

Tel.: (212) LE 5-2130 
• Sacramento. Cal. Sacramento Waldorf School, 3750 Bannister Road, Fair Oaks. Cal. 95628. 

Tel.: (916) 961-3900 
San Rafael. Cal. Marin Waldorf School, 160 N. San Pedro Rd .. San Rafael. Cal. 94901. 

Tel.: (415) 479-8190 
• Sebastapol, Cal. Summerfield School , 500 North Main St., Sebastapol, Cal. 95472 

Tel.: (707) 823-5591 
• Spring Valley, N.Y. Green Meadow School, Hungry Hollow Road, Spring Valley, N.Y. 10977, 

Tel.: (914) EL 6-2514 
• Washington, D.C. Washington Waldorf School, Hearst Hall . Wisconsin Avenue at Woodley 

Road, Washington, D.C. 20016, Tel.: (202) 362-3705 
••Wilton , Mass . High Mowing School, Wilton, N.H. 03086, Tel.: (603) 654-2391 
• Wilton . Mass. Pine Hill Waldorf School, Bennington Battle Trail, Wilton, N.H. 03086, 

Tel.: (603) 654-6003 

For additional, current Waldorf School initiatives in U.S.A. see page 89 of this issue . 

CANADA 
• Toronto 

• Vancouver 

The Toronto Waldorf School, Box 220, 9100 Bathurst St., Thornhill, Ontario, 
L3T 3N3, Tel.: (416) 881-1611 

Waldorf School, 2725 St. Christopher Road. North Vancouver. V7K 286 , 
British Columbia, Tel.: (604) 985-7435 
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EUROPE 
WEST GERMANY 
The German Schools are associated m Bund der Freien Waldorfschulen e.V., 7 Stuttgart 1, 

Haussmannstrasse 46, Telefon 0711 /23 29 96. 

Achberg 

* Benefeld 

Berlin 

o Berlin 

Bielefeld 

Bochum 

Bonn 

Braunschweig 
Bremen 

Dortmund 

Engelberg 

Essen 
Esslingen 

Evinghausen 

Frankfurt 

Freiburg 

Freiburg 

Goppingen 

Hamburg 

Hamburg 

Hamburg 

Hannover 

Heidenhe1m 

Homburg/ Saar 

Karlsruhe 

Kassel 

Kiel 
Krefeld 

• Loheland 
Lubeck 

Mannheim 

Marburg 

Freie Schule Achberg, Waldorfschule e.V., Kirschstrasse 1, 7988 
Neuravensburg, Tel.: 07528/71 00 

Freie Waldorfschule Landschulheim Benefeld, 3036 Bomlitz-Benefeld Ob. 
Walsrode/Hann., Tel.: 05161/40 21 u. 40 22 

Rudolf Steiner Schute Berlin, Auf dem Grat 3, 1000 Berlin 33, 
Tel.: 030/8 32 79 86 

Emil Molt Schule, Freie Waldorfschule fur Erziehungshilfe, Claszeile 60-66, 
1000 Berlin 37 (Zehlendorf), Tel.: 030/815 57 57 u. 815 20 61 

Rudolf Steiner Schule, Ander Stiftskirche 13, 4800 Bielefeld 1, 
Tel.: 0521/8 59 08 

Rudolf Steiner Schule Ruhrgebiet, Haupstrasse 238, 4630 Bochum 7, 
Tel.: 0234/2 81 31 

Freie Waldorfschule Bonn-Koln, Brunnenallee 30, 5303 Bornheim-Roisdorf, 
Tel.: 02222/39 80 

Freie Waldorfschule Braunschweig, Kralenriede 73, Tel.: 0531/35 22 00 
Freie Waldorfschule Bremen, Touler Strasse 3, 2800 Bremen 1, 

Tel.: 0421 / 44 78 02 
Rudolf Steiner Schule, Mergelteichstrasse 45, 4600 Dortmund 50, 

Tel.: 0231/71 38 98 <72 07-1 > 
Freie Waldorfschule Engelberg, 7065 Engelberg Post Winterbach/Wurtt., 

Tel.: 07181 /7 04-1 
Freie Waldorfschule, Schellstrasse 4 7, 4300 Essen 1, Tel.: 0201/47 39 58 
Freie Waldorfschule Esslingen, Zweigschule Engelberg, Geschaftsadresse : 

Landenbergerstrasse 28, 7300 Esslingen, Tel.: 0711 /31 46 15 
Freie Waldorfschule Evinghausen, 4550 Bramsche-Evinghausen , 

Tel.: 05468/ 4 24 
Freie Waldorfschule, Friedlebenstrasse 52, 6000 Frankfurt 50 (Eschersheim), 

Tel.: 0611/511589 u. 52 34 92 
Freie Waldorfschule, Schwimmbadstrasse 29, 7800 Freiburg i. Br., 

Tel.· 0761/7 70 17 
Freie Waldorfschule Freiburg, Parallelzug St. Georgen, Zechenweg 2, 7800 

Frei burg. Tel.: 0761 / 4 12 14 
Freie Waldorfschulle Filstal, dtzg. Sitz 7342 Auendorf-Bad Ditzenbach, 

Tel.: 07334/ 56 01 
Rudolf Steiner Schule, Wandsbeker Allee 55, 2000 Hamburg 70 

(Wandsbek). Tel.: 040/68 50 00 
Rudolf Steiner Schule Nienstedten, Etbchaussee, 366, 2000 Hamburg 52, 

Tel.: 040/82 99 17 
Rudolf Steiner Schule in den Walddorfern e.V. Hamburg-Bergstedt, 

Bergstedter Chaussee 203, 2000 Hamburg 65, Tel.: 040/ 604 70 90 
Freie Waldorfschule, Rudolf-von-Bennigsen-Ufer 70. 3000 Hannover 1, 

Tel.: 0511/88 01 38 u. 88 26 96 (Kindergarten . 88 37 71) 
Freie Waldorfschule, Ziegelstrasse 50, 7920 Heidenheim/ Branz, 

Tel.: 07321/4 10 38/39 
Freie Waldorfschule Homburg/Saar, Parkstrasse, 6652 Bexbach, 

Tel.: 06826/ 32 60 
Freie Waldorfschule Karlsruhe, Im Eichbaumle 1a, 7500 Karlsruhe 1, 

Tel.: 0721/68 80 81/82 
Freie Waldorfschule Kassel (emschl . Berufsbildendes Gemeinschaftswerk 

mit Ausb1ldung fur Facharbeiter u. staatl. anerk . Erzieher), Hunrodstrasse 
17, 3500 Kassel-Wilhelmshohe, Tel.: 0561/3 20 15 

Freie Waldorfschule Kiel, Hofholzallee 20, 2300 Kiel, Tel.: 0431/52 38 14 
Freie Waldorfschule Krefeld, Ka1serstrasse 61, 4150 Krefeld, 

Tel.: 02151/5 31 57 
Rudolf Steiner Schule Loheland , 6411 Kunzel! 5 b . Fulda, Tel.: 0661 / 69 09 
Freie Waldorfschule Lubeck, Tel.: 0451/7 85 52; Dieselstrasse 18, 2400 

Lubeck-Eichholz 
Freie Waldorfschule, Neckarauer Waldweg 131. 6800 Mannheim 24. 

Tel.· 0621/85 10 81 
Freie Waldorfschule, Ockershauser Allee 14, 3550 Marburg/Lahn, 

Tel.: 06421/2 52 56 
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Munich 

Nurnberg 

o Nurtingen 
* Ottersberg 

Pforzheim 

* Rendsburg 

Reutlingen 

* Schloss Hamborn 

Stuttgart 

Stuttgart 

o Stuttgart 

Tubingen 

Oberlingen 

Ulm 

Wahlwies 

* Wanne-Eickel/ 
Herne 

Witten 

WOrzburg 

Wuppertal 

o Wuppertal 

BELGIUM 
Antwerp 

o Antwerp 
o Antwerp 
o Antwerp 

Brussels 

DENMARK 
Aarhus 

Copenhagen 

Copenhagen 

Odense 

o Vejle 
o Vordingborg 

Rudolf Steiner Schule, Leopoldstrasse 17, 8000 Munchen 40 , 
Tel.: 089/34 81 42 u. 39 62 07 

Rudolf Steiner Schule, Steinplattenweg 25 , 8500 Nurnberg , 
Tel.: 0911/59 30 77 

Rudolf Steiner Schule, Erlenweg 1, 7400 Nurtingen, Tel.: 07022/3 17 67 
Freie Rudolf Steiner Schule, Amtshof 5, 2802 Ottersberg 1, Tel.: 04205/3 66 
Goetheschule-Freie Waldorfschule, Schwarzwaldstrasse 66. 7530 

Pforzheim. Tel: 07231/29 71-3 
Freie Waldorfschule, Nobiskruger Allee 75/77. 2370 Rendsburg, 

Tel.: 04331 /2 35 51 
Freie Georgenschule, Moltkestrasse 29, 7410 Reutlingen , 

Tel.: 07121/3 65 04 u. 22015-0 17 
Rudolf Steiner Schule Landschulheim Schloss Hamborn, 4 791 Borchen 

3-Schloss Hamborn, Tel.: Paderborn 05251/38 92 10 
Freie Waldorfschule Uhlandshohe, Haussmannstrasse 44, 7000 Stuttgart 1, 

Tel.: 0711/24 02 41 u. 24 02 42, Kindergarten 24 02 75 
Freie Waldorfschule am Kr~herwald, Rudolf-Steiner-Weg 10, 7000 Stuttgart 1, 

Tel.: 0711/2918 20 (Kindergarten : 22 47 47) 
Michael Bauer Schute, Freie Waldorfschule mit Forderklassenbereich 

Othellostrasse 5, 7000 Stuttgart 80. Tel.: 0711 / 73 46 36 
Tubingen Freie Waldorfschule, Frischlinstrasse 4, 7400 Tubingen, 

Tel.: 07071/2 21 19 
Freie Waldorfschule am Bodensee, 7770 Oberlingen-Rengoldshausen. 

Tel.: 07551/6 30 77-78 
Freie Waldorfschule Ulm mit angeschlossenen Sonderklassen fur 

Lernbeh inderte. Romerstrasse 97, 7900 Ulm, Tel.: 0731/3 08 94 
Freie Schute im Pestalozzi Kinderdorf Wahlwies, 7768 Stockach 14, 

Tel.: 07771/20 36 
Hiberniaschule , Holsterhauser Strasse 70, Postfach 2849, 4690 Herne 2, 

Tel.: 02325/ 4 10 81 
Rudolf Steiner Schute Witten, z. Zt. Mergelteischstrasse 45. 4600 Dortmund 

50 ; Schulburo : Erica Spies-Wolff. Gropiusweg 15, 4630 Bochum, 
Tel.: 0234/70 42 75 

Freie Waldorfschule, Oberer Neubergweg 14. 8700 WOrzburg-Hdfl. , 
Tel.: 0931/8 66 20 

Rudolf Steiner Schule, Schluchstrasse 21, 5600 Wuppertal 2 (Barmen). 
Tel.: 0202/8 12 33 u. 8 09 69 (Kindergarten : 8 33 71) 

Christian Morgenstern Schute, Waldorfschule fOr Erziehungshilfe , 
Haderslebenerstrasse 14, 5600 Wuppertal 2 (Barmen). Tel.: 0202/8 26 44 

Rudolf Steiner School, Charlottalei 29 & 3, 8 2000 Antwerpen. 
Tel.: (031) 30 .25 .89 

Speelschooltje, Transvaalstr. 21, 8 2600 Berchem, Tel.: (031) 37.76 .07 
Hibernia School, Prins Albertlei 19, B 2600 Berchem , Tel.: (031) 30.50 .40 
Parcivalschool, Lamonnierestr. 75. B 2000 Antwerpen. Tel. (031) 30.24.44 
Ecole Rudolf Steiner, 227 Av. Moliere, B 1060 Bruxelles. Tel.: 343.17.37 

Rudolf Steiner -Skoien, Strandvejen 100-102. DK 8000 Aarhus C. 
Tel.: (06) 14 09 00 

Vidar Skoien, Rudolf Steiner-Skoien, Brog~rdsvej 61, DK 2820 Gentofte , 
Tel.: (01) 65 71 18 

Rudolf Steiner-Skoien i Gladaxe, Krogsh0jvej 53 A. DK 2880 Bagsvoerd, 
Tel.: (02) 98 98 21 

Rudolf Steiner-Skoien i Odense, Lindvedvej 64, DK 5260 Odense, 
Tel.: (09) 14 46 83 

Rudolf Steiner-Skoien, Gronlandsvej, DK 7100 Vejle. Tel.: (05) 88 17 97 
Rudolf Steiner-Skoien, Kirketorvet, DK 4760 Vordingborg, Tel.: (03) 77 43 49 
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FINLAND 
Steinerpedagogiikan seura-Foreningen for Steinerpedagogik ry. Lehtikuusentie 6, SF 00270 

Helsinki 27 

Helsinki 

Lahti 

Tampere 

FRANCE 
Chatou b. Paris 

o Franchesse 
• Laboissiere 

Verrieres b. Paris 

Strasbourg 

Rudolf Steiner koulu-Audolf Steiner skolan Lehrikuusentie 6, 
Larktradsvagen, SF 00270 Helsinki/Helsingfors 27; Tel.: (90) 41 27 17 

Rudolf Steiner koulu, Sammalsuonkatu 15, SF 15900 Lahti 90, 
Tel : (918} 3 19 22 

Rudolf Steiner-koulu, Pyynikintie 2, SF 33230 Tampere 23, Tel.: (931) 2 30 2: 

Ecole Perceval, 5 Avenue d'Epremesnil, F-78400 Chatou, Tel.: 966-16-64 
Ecole Rudolf Steiner, Chateau de Bouquetraud, F03160 Franchesse 
Ecole lnternat Rudolf Steiner, Laboiss1ere-en-Thelle, F-60570 Andeville , 

Tel.: 452-62-05 
Libre Ecole Rudolf Steiner, 62 rue de Paris, Amblainvilliers, F 91370 

Verrieres-le-Buisson, Tel.: 011 38 12 
Ecole libre St. Michel, 67e, Route desromains, F 67 

Strasbourg-Koenigshoffen, Tel.: 30 19 70 

UNITED KINGDOM (GREAT BRITAIN) 
The Association of Rudolf Steiner (Waldorf) Schools in the British Isles : Steiner Schools Fellowship, 

Emerson College, Forest Row. Sussex, RH 19 SJU, Tel.: 034 282 2238 

o Belfast 

o Botton 
Bristol 

o Canterbury 

Edinburgh 

• Forest Row 

• Gloucester 

llkeston 

* Kings Langley 
Ringwood 

* Stourbridge 

NETHERLANDS 

Holywood Rudolf Steiner School, 34 Croft Road, Holywood, Co. Down, 
Northern Ireland BT 18 ODB, Tel.: (02317) 33 33 

Botton Village School, Danby, Whitby, Yorkshire, GB, Tel.: (02876) 281 
Bristol Waldorf School, Park Place, Bristol 8S81JA, G.B ., Tel.: (072) 20440 

(Nursery 120 Cotham Ad., BS6 6DA. Tel.: (072) 34 399) 
Perry Court School, Garlinge Green, Chartham, near Canterbury, Kent, 

Tel.: (022773) 285 
Rudolf Steiner School of Edinburgh, 38 Colinton Ad ., Edinburgh EH10 58T. 

Scotland, Tel.: (031) 337 3410 
Michael Hall, Kidbrooke Park. Forest Row, Sussex AH 18 5JB, G.B., 

Tel.: (034) 282 2275 
Wynstones School, Whaddon, Gloucester, GL4 OUF, G.B., 

Tel.: (0452) 2 24 75 
Michael House School, The Field, Shipley, Heanor, Derbys, DE? 7JH, G.B., 

Tel.: Lanley Mill 68050 STD 07737 
The New School, Kings Langley, Herts, WD4 9HG, Tel.: (09277) 6 25-05 G~ 
Folly Farm School, Ashley, Ringwood, Hants, BH24 2NN, G.B., 

Tel.: (04254) 26 64 
Elmfield School, Love Lane, Stourbridge, West Midlands DYS 2EA, G.B., 

Tel.: (03843) 46 33 

Bond van Vrije Scholen in Nederland-Secretariaat: Dedelstraat 4, Den Haag, Tel.: 070-46 61 17 

o Alkmaar 
o Almelo 

Amsterdam 
Bergen 

Breda 
Driebergen 
Eindhoven 

o Gouda 
Groningen 
The Hague 
Haarlem 
Knmpen a.d.ljssel 

Leiden 

o Middelburg 
Nijmegen 

Vrije School, Drechterwaard 12, NL Alkmaar 
Vrije School Twente Binnenhof 53, NL Almelo, Tel.: 05490-6 03 43 
Geert Groote School, Hygieaplein 47, NL Amsterdam 9, Tel.: 020-714753 
Bergense Vrije School, Prins Hendriklaan 58, NL Bergen (N .H.), 

Tel.: 02208-36 13 
Rudolf Steiner School, Minckelerstraat 27, NL Breda, Tel.: 076-81 01 76 
Vrije School, Aijsenburgselaan 14, NL Driebergen, Tel.: 03438-38 56 
Vrije School Brabant, Hamontstraat 6, NL Eindhoven, Tel.: 040-41 06 35 
Vrije School, Aalberseplein 5, NL Gouda, Tel.: 01820-1 32 78 
De Vrije School, Hoornse Diep 72, NL Groningen, Tel.: 050-25 27 54 
De Vrije School, Waalsdorperweg 12, NL Den Haag, Tel.: 070-24 73 20 
Rudolf Steiner School, Engelandaan 2, NL Haarlem, Tel.: 023-34 34 69 
De Krimpener Vrije School, Arena 20, NL Krimpen a.d . ljssel , 

Tel.: 01807-1 97 76 
Rudolf Steiner School, Cesar -Franck-Str. 9, NL Leiden (Z.W.), 

Tel.: 071-76 22 25 
De Vrije School Zeeland Beneluxlaan 12, NL Middelburg , Tel.: 01180-1 56 
Vrije School Nijmegen, Groesbeekseweg 146, NL Nijmegen , 

Tel.: 080-22 97 98 
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Rotterdam 

o Wageningen 
Zeist 

o Zoetermeer 
Zutphen 

ITALY 
Milan 

NORWAY 
o Baerum 
o Bergen 

o Borgheim 
o Haugesund 
o Oslo 
o Rygge 
o Trondheim 

AUSTRIA 
o Linz 

Vienna 

SWEDEN 
Delsbo 
Goteborg 
Jarna 
Lund 

Norrkoping 

Stockholm 
Stockholm 

SWITZERLAND 
Basel 

Bern 
Biel 

o St. Gallen 

* Ins 
o Lausanne 

Pratteln 

* Schuls-Tarasp 

o Solothurn 

o Wetzikon 

Winterthur 

Zurich 

Special Schools 
Basel 

Basel 

Rotterdamse Vrije School, Vredehofweg 30, NL Rotterdam-16, 
Tel.: 010-11 65 19 

Vrije School, Aitsema Bosweg 7a, NL Wageningen, Tel.: 08370-12027 
Zeister Vrije School, Burgemeester van Tuyll-laan 35, NL, Zeist. 

Tel.: 03404-1 20 54 
De Vrije School, Kerkebas 14, NL Zoetermeer, Tel.: 079-21 3994 
Vrije School, Berkelkade 12, NL Zutphen, Tel.: 05750-1 63 80 

Scuola a indirizzo pedagogico steineriano, Via Francesco Sforza 23, Milano, 
Tel.· 79 54 88 

Steinerskolen i Baerum, Gamle Grav vei nr. 5, N 1342 Jar., Tel.: 24 86 71 
Rudolf Steiner-Skoien i Bergen, Stamerbakken 15, N 5040 Paradis, 

Tel.: 27 32 60 
Rudolf Steiner Skoien i Vestfold, N 3140 Borgheim 
Rudolf Steiner Skoien i Haugesund, N 5500 Haugesund 
Rudolf Steiner-Skoien i Oslo, Flyvn, N-1010 Oslo 3, Tel.: 14 31 17 
Rudolf Steiner Skoien i Rygge, N 1580 Rygge 
Steinerskolen i Trondheim, Lilleby skole, Postboks 2155, Schirmersgatan 5, 

N 7001 Trondheim, Tel.: (075) 2 81 66/2 73 15 

Freie Waldorfschule, Kapellenstr . 7, A 4020 Linz-Urfahr, Tel.: 07222-33 86 25 
Rudolf-Steiner-Schule, Endresstr. 100, A1238 Wien 23, Tel.: 88 1275 

Delsbo Waldorfskola, Fack, S-820 60 Delsbo 
Rudolf Steinerskolan, Birkagatan 61, S-41656 Goteborg, Tel.: (031) 214632 
Jama Waldorfskola, S-150 20 Jarna. Nibble, Tel.: SodertalJe (0755) 5 03 15 
Rudolf Steinerskolan i Lund, OskarsgArden. Oskarshemsv 2, S-222 39 Lund, 

Tel.: (046) 14 50 61 
Norrkoping Waldorfskola, Enebymovagen 16, S-60213 Norrkoping, 

Tel.: (011) 12 37 03 
Kristofferskolan, Box 124, S-161 Bromma 1, Tel.: (08) 26 63 96 
Martinskolan, Soders Waldorfskola, Lordagsvagen 20, S-123 60 Farsta 

Rudolf -Steiner-Schule, Jakobsbergerholzweg 54, CH-4059 Basel, 
Tel.: (061) 35 92 25 

Rudolf-Steiner-Schule, Eigerstrasse 24, CH-3007 Bern, Tel.: (031) 45 09 83 
Rudolf-Steiner-Schule, Rosenheimweg 1, CH-2502 Biel, Tel.: (032) 42 59 19 
Rudolf-Steiner-Schule, Zwinglistrasse 25, CH-9000 St. Gallen, 

Tel.: (071) 22 60 18 
Heimschule .,Schlossli", CH-3232 Ins/BE, Tel.: (032) 83 10 50 
Ecole Rudolf Steiner, Ch . de la Cigale 27, CH-1010 Lausanne, 

Tel.: (021) 32 74 32 
Rudolf-Steiner-Schule Mayenfels, Schloss Mayenfels, CH-4133 Pratteln, 

Tel.· (061) 81 22 66 
Bergschule Avrona, Rudolf-Steiner-Schule, CH-7553 Tarasp bei Scuol, 

Unterengadin, Tel.: (084) 9 13 49 
Rudolf Steiner Schule Solothurn, We,ssensteinstr . 65-67, CH-4500 

Solothurn. Tel.: (065) 22 41 12 
Rudolf-Steiner-Schule, Tosstalstr . 36. CH-8623 Wetzikon 3, 

Tel.· (01) 77 77 79 
Rudolf-Steiner-Schule, Maienstrasse 15, CH-8406 Winterthur, 

Tel.: (052) 2219 97 
Rudolf-Steiner-Schule, Plattenstrasse 37. CH-8032 Zurich, Tel.: (01) 32 45 02 

Christophorus Schule, Buhrenfluhstrasse 20. CH-4059 Basel, 
Tel .. (061) 34 86 71 

Helfenbergschule, Starenstrasse 41. CH-4059 Basel . Tel.: (061) 35 07 10 
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SOUTH AMERICA 

ARGENTINA 
Buenos Aires 

o Buenos Aires 

BRAZIL 
Sao Paulo 

URUGUAY 
Montevideo 

SOUTH AFRICA 
Cape Town 

Cape Town 

Johannesburg 

o Pretoria/ 
Transvaal 

AUSTRALIA 
o Dural 

o Melbourne 
Sydney 

NEW ZEALAND 
o Christchurch 

Hastings 

Colegio lncorporado .,Paula Albarracin de Sarmiento"-Rudolf Steiner Schute, 
Warnes 1322, 1602 Florida. Pcia. de Buenos Aires, Tel.: 797-92 48 

Escuela Waldorf, ltuza ingo 368, San Isidro , Pcia . Buenos Aires, 
Tel.: 743-28 12 

Escola Rudolf Steiner de Sao Paulo, Caixa postal 21.108, Rua Job Lane 900 . 
CEP 04639. Sao Paulo/Brazil, Tel.: 247-73 92 u. 247-87 92 

Colegio Novalis, Metodo Waldorf, Avenida A 5693, Punta Gorda. 
Montevideo, Tel.: 50 69 68 

Waldorf School, Spaanschemat River Road, Constantia, 7800 , Cape Town, 
Tel.: 74-1047 

Michael Oak Primary School, 4 Marlow Road , 7700 Kenilworth , Cape, 
Tel.: 77 97 28 

Michael Mount, Waldorf School, PO . Box 67 587. Bryanston . 2021. 
Johannesburg. Tel .. 706-61 26 

Max Stibbe School , 256 Kameeldrift East, PO. Box 11384. Brooklyn 0011, 
Pretoria/Transvaal. Tel.: 82-1122 (after hours : 74-64 14) 

Lorien Novalis School for Rudolf Steiner Education Ltd., 456 Old Northern 
Road , Dural. N.S.W .. Tel.: 651 1891 

Melbourne Rudolf Steiner School, 213 Wonga Road . Warranwood. VIC. 3134 
Glenaeon School Ltd., Sa Glenroy Avenue. Middle Cove, Sydney , 

N.S.W. 2068 . Tel.: 407 31 93 

Rudolf Steiner School , 121 Bridle Path Rd., Heathcote Valley. Christchurch 
Rudolf Steiner School, PO. Box 888 , Nelson Street , Hastings , Tel.: 8 73 63 
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Pedagogical Seminars 

U.S.A. 
• Member of Association of Waldorf Schools m North America 
• Detroit, Mich. Waldorf Institute of Mercy College of Detroit 

8469 East Jefferson, Detroit, Mich. 48214, Tel.: (313) 823-4630 
beginning September 1979. 23399 Evergreen, Southfield, Mich. 48075 

• Garden City, N.Y. Waldorf Institute for Liberal Education 
Adelphi University 
Garden City, N.Y. 11530, Tel.· (516) 746-3977 

• Los Angeles, Cal. Waldorf Institute of Southern California 
17100 Superior Street, Northridge, Cal. 91324, Tel.: (213) 349-1394 

Sacramento, Cal. Sacramento Center for Anthroposophical Studies 

GREAT BRITAIN 

FRANCE 

WEST GERMANY 

NETHERLANDS 

SWEDEN 

- SWITZERLAND 

9200 Fair Oaks Blvd .. Fair Oaks, Cal. 95628, Tel.: (916) 961-8727 

Emerson-College 
Prxton, Hartfie ld Road, Forest Row/Sussex, Tel.: (0044 34282) 22 38 

Seminaire de pedagogie, Ecole Perceval 
5, avenue d'Epremesnil, 78400 Chatou, Tel.: 9 66 16 64 

Seminaire de pedagogie Ecole-lnternat Rudolf Steiner 
Laboissiere en Thelle, 60570 Andeville , Tel.: 4 52 61 83 

Padagogisches Seminar des Bundes der Freien Waldorfschulen 
7000 Stuttgart 1, Haussmannstr. 44 A, Tel.: (07 11) 23 29 96 

lnstitut tor Waldorfpadagogik Annener Berg 
5810 Witten (Ruhr), Annener Berg 15, Tel.: (0 23 02) 6 22 24 

Vrije Padagogische Academia 
Zeist/Holland, Choisiweg 11, Tel.: (00 313404) 2 54 63 

Opleiding voor Leerkrachten Vrije Scholen in Nederland 
The Hague, Waalsdorperweg 12, Tel.: (00 31 70) 24 73 20 

Rudolf Steiner-Seminariet Jama 
15020 Jama, Tel.: (O 04 67 55) s 03 25; 5 01 86 

Padagogisches Seminar am Goetheanum 
CH-4143 Dornach, Posttach 81, Tel.: (00 41 61) 72 42 42 

100 



BOOKS ON WALDORF EDUCATION 
(All Softbound, unless indicated by (H) = Hardbound . Prices as of April, 1979) 
BY RUDOLF STEINER (English translations currently in print): 

The Case for Anthroposophy (translated, edited and arranged by 
0. Barfield) (H) ........................................................................................ $ 3.50 

Education as a Social Problem (H) .............................. A........................... 5.50 
The Education of the Child in the Light of Anthroposophy .................. 1.50 
The Four Temperaments .................................................. ....................... . 
Human Values in Education (H) .............................................................. . 
The Kingdom of Childhood (H) ............................................................... . 
The Philosophy of Freedom ..................................................................... . 
Practical Advice to Teachers ................................................................. . 

1.50 
6.95 
6.95 
3.95 
4.75 

Practical Advice to Teachers (H) . ................................ ........................... 10.50 
Practical Training in Thought .................................................................. .95 
The Study of Man ...................................................................................... . 
The Study of Man (H) .....................•............. ................. ....... .....•.....•......... 
Supplementary Course - The Upper School ....................................... . 
Three Lectures for Teachers .................................................................... . 
The Younger Generation ...............•........................................ ...... ~ .......... . 

, BY OTHERS: 

4.50 
7.95 
5.50 
1.50 
3.95 

AEPPLI, W. - The Care & Development of the Human Senses .......... $ 5.50 
BARA VALLE, H. von - Astronomy: An Introduction ........................... ... 3.50 

- Geometric Drawing & the Waldorf School Plan 2. 75 
- The International Waldorf School Movement 3.95 
- Introduction to Physics in the Waldorf Schools 2.75 
- Rudolf Steiner as Educator .............................. 1.25 
- The Teaching of Arithmetic & the Waldorf 

School Pl an ..... .. .. .. ... ...... .. . ...... ... ... ... . ...... .. ......... 3.50 
CARLGREN, F. - Education Towards Freedom (H) ............................ $22.50 
CH I LD & MAN EXTRACTS ......................................... .... ......... ................ 12.50 
CLOOS, W. - The Living Earth .... .......................................................... 6.95 
EGE, K. - An Evident Need of Our Times (Goals of Education at 

the Close of the Century) . .. . .... ... . . . . . ............. .. .... ...... .... .. .. . . . ... ........ .. . . . . . 3.50 
FROHLICH, M. & NIEDERHAUSER, H. R. - Form Drawing ................ 4.50 
GERBERT, H. - Education Through Art ................................................ 3.95 
GLAS, N., M.D. - Once Upon A Fairy Tale (2 vols.) ............................ 9.95 
GROHMANN, G. -The Plant. A Guide to Understanding Its Nature 7.75 
GRUNELIUS, E. M. - Early Childhood Education & the Waldorf 

School Plan ................................. ............................................... ............... 2.50 
HAHN, H. - From the Wellsprings of the Soul ...................................... 7.95 
HARWOOD, A. C. - Christmas Plays from Oberufer .......................... 1.75 

- The Way of a Child ........................................... ..• 2.95 
HEYDEBRAND, C. von - Curriculum of the First Waldorf School ...... 2.95 
HOL TZAPFEL, W., M.D. - Children's Destinies .................................. .. 7.95 
HUTCHINS, E. - Observation * Thinking * The Senses ........................ 1.95 
JACOBS, E. C. - Collected Poems for Class Teachers & Eurythmists 4.95 
JULIUS, F. H. -The World of Matter & the Education of Man ............ 4.50 
KELLER, H.v. Asten - Encounters with the Infinite (H) ...................... 19.95 
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KIRCHNER, H. - Dynamic Drawing (translated by M. Frohlich) ........ 2.75 
KOLISKO, E., M.D. - Elementary Chemistry ........................................ 3.95 

- Geo I ogy . .... .. .. . ... ... ...... ..... ........... ............... ..... ..•... 2.95 
- Memory & Phantasy .......................................... 2.45 
- The Threefold Human Organism ...................... 4.95 
- The Twelve Groups of Animals ........................ 2.95 
- Zoology for Everybody ...................................... 4.50 

LEBRET, E. - Pentatonic Songs ............................................................ 2.50 
LINDHOLM, D. - How the Stars Were Born ........................................ 7.50 
McALLEN, A. - Teaching Children to Write ........................................ 3.75 
MOFFAT, P. S. - Forward Toward What? ............................................ 4.50 
MONGES, L. D. - Eurythmy Exercises {spiral bound} ........................ 4.95 
PIENING , E. and LYONS, N. - Educating as an Art .............................. 7.95 
POPPELBAUM, H. - New Light on Heredity & Evolution (translated 

by N. Macbeth) ...................................................................................... 5.95 
RUSS, J . - Pentatonic Children's Songs (translated by L. Wilwerth) 3.50 
SPOCK, M. - Teaching as a Lively Art .................................................. 3.95 
STOCKMEYER, E. A. K. - Rudolf Steiner's Curriculum for Waldorf 

Schools ...................................................................................................... 10.50 
STREIT, J. - Animal Stories (translated by E. Piening) ...................... 5.50 
WHICHER, 0. - Projective Geometry (H) .............................................. 13.95 
WILKINSON , A. - Commonsense Schooling .......................................... 5.95 
WY A TT, I. - Hay for My Ox (Boards} .................................................... 6.00 

- The King & the Green Angelica (Boards) ...................... 9.00 
- The Seven Year Old Wonder Book ................................ 5.95 
-The Seven Year Old Wonder Book (H) .......................... 8.95 
-Tales the Harper Sang (Boards) ...................................... 10.25 

Available from: 

The Anthroposophic Press 
285 Hungry Hollow Road • Spring Valley, NY 10977, and 

St. George Book Service 
1 

P.O. Box 225 • Spring Valley, NY 10977 

A. C. Harwood's book, "THE RECOVERY OF MAN IN CHILDHOOD," published 
by Hodder and Stoughton (London) in 1958, deserves special mention as an Intro­
duction to Waldorf education and the pedagogical work of Rudolf Steiner. Unfor­
tunately , the book is out of print, but should be available in public and private 
libraries. 
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"What a joyous book this is!" 

TEACHING 
AS A LIVELY ART 

by 

MARJORIE SPOCK 

Here, at last, is a book on the Waldorf m·ethod of teach­
ing that will delight teachers, parents, students and every­
one else interested in a living approach to the education of 
our children. Marjorie Spock, a truly creative individual, is 
well-prepared to write such a book. First, she has a thor­
ough grasp of Rudolf Steiner's anthroposophy, which is es­
sential to an understanding of his views on education. She 
is also a teacher of long experience, a eurythmist, and the 
author of numerous essays and articles on education. 

In Teaching as a Lively Art, Miss Spock devotes a chap­
ter to each of the grades, discussing problems and meth­
ods. The concluding chapters are directed to parents and 
teachers. 

Paper, 144 pages, illustrated, $3.95 

"This book makes you want to send 
your child to a Waldorf School!" 

"It will be of use to teachers as well as parents." 

"Marjorie Spock is a fine writer and 
Teaching as a Lively Art is an excellent 
example of her direct and lucid style." 

THE ANTHROPOSOPHIC PRESS 
258 Hungry Hollow Road 

Spring Valley, New York 10977 

Agents and distributors in the United States for 
RUDOLF STEINER PRESS, LONDON 

STEINER BOOK CENTRE, NORTH VANCOUVER 
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ARTS IN THE 
IMAGE Of MAN 
... a Celebration of Process ... 

Drama ... Painting ... Art Therapy 
Education ... Perso.nat Biography 
Music ... Eurythmy ... Drawing 
Architecture ... Clay Modelling 

An Eight Week Series of 
Summer Workshops accredited by 

California State University 
July 8 - August 31, 1979 

in Fair Oaks, California 

Week long and weekend Workshops 
by American and European artists to 
explore creativity, spontaneity, trans­
formation and personal biography. 
Special emphasis will highlight the use 
of the Artistic and the Curative in 
Education. 

"Art, universally, is the spirit creative ... " 
- Ralph Waldo Emerson 

Jose Arguelles ... Ira Progoff ... Par Ahlborn 
... L.A. Mask Theatre •.. Anne Stockton ... 
Franklin & Betty Kane ... Julius Knierim 
. .. Manning Goodwin ... Peter Bridgmont 
... Leszek Forczek ... Shirley Tassencourt 
... Julian White ... Miha Pogacnik ... and 
many more! 

Send for our Free Brochure/ Poster to: 

ARTS IN THE IMAGE OF MAN 
3911 Bannister Road, Fair Oaks, 
CA 95628 (916) 967-3383 
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massage oil 
with 

Arnica 
At your Health Food Store 

Send $1.00 for a trial size 
and a copy of our mail order 

catalog. 
Available in USA only 

Weleda Inc., 841 S. Main St., Spring Valley, N.Y. 10977 

EARN ADDITIONAL INCOME 

In your spare time by becoming our sales representative for Meadow­
brook Herb Garden products, Dr. Hauschka Cosmetics, and WALA 
Elixirs. 

Introduce our products to stores in your locality in an effort to make 
high quality merchandise available to the public. 

For details write: 

MEADOWBROOK HERB GARDEN 
c/o Heinz Grotzke 
Wyoming, Rhode Island 02898 
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Let your feet tnake 
a place for themselves .. 

Feet in the sand make footprints . 
Feet in Birkenstock footwear do the very same thing. 

The Birkenstock footbed is heat and pressure sensitive, to mold 
to your foot, and become your footprint. 
~ So ,valking in Birkenstock is a lot 

,,~, like walking barefoot in the sand, 
\Vith one very convenient difference . 

You can walk in Birkenstock all year long. 

BirkenstocK .. 
free catalogue 

New Age 
box 301 e.a. sparkill, n. y. 10976 
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READINGS IN GOETHEAN SCIENCE 

Edited by H. H. Koepf and L. Jolly 

Scientific thinking has to be traced back to the point 
where pure intellectual thinking precipitated out of our 
approach to nature that embraced the whole human 
endeavor in its search for truth. The text in this book 
weighs the importance of our conceptual premises and 
points the reader to the path which leads to the develop-
ment of living thought. $4.20 postpaid 

R.eadtngs ln 
Cioetnean Sc,rmca 

Jalllffl1Ah.f911'9wn~ 
Rlidliif St,i,,. 

~..., ........ .. .....,,14.__, ... , .. Sr..llllt 

WEEDS AND WHAT THEY TELL 
E. E. Pfeiffer 

This booklet presents one small segment of Dr. Pfeiffer's 
knowledge of living plants: how they grow, what they 
reveal about their surroundings, and how their powers 
may be harnessed for the benefit of the human beings 
who appreciate and use them. 

$2.75 postpaid 

KIMBERTON HILLS 
AGRICULTURAL CALENDAR 1979 

This secon~ edition of the calendar is not 
only a valuable guide for planning the garden, 
but also helps a person to become aware of 
the seasons of the year and the planetary 
cycles in the universe. A beautiful com ­
panion for the gardening year. 

$4.00 postpaid 

FOR 
FARMERS 

AND 
GARDENERS 

A IIGINNt:R1 MJ 
FOIi I.NOOl$l,IJOG lltl 

NUINC l Of COSMC IIIIVTHMI 
N W0III 0N Ill I.NC> 

1979 

WHAT IS BIO-DYNAMIC AGRICULTURE 
H. H. Koepf 

(B.D. Mag. #117) 

This article discusses what bio-dynamic agriculture can 
contribute to garden and farm production to enable it to 
produce sufficient nutriment for present and future 
generations. $2.00 postpaid 

BIO-DYNAMIC LITERATURE 
P.O. BOX 253 

WYOMING, RHODE ISLAND 02898 
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WALA SYRUPS 
These non-alcoholic syrups are meant to be used as a 

dietary supplement. They are manufactured - without ever 
resorting to preservatives and cooking - according to the 
unique WALA methods which above all employ the con­
tinued application of natural rhythms. 

Rosehip Syrup 

Elderflower Syrup 

Rose Petal Syrup 

Rowan Syrup 

Apricot Syrup 

Quince Syrup 

Blackthorn Syrup 

Hawthorn Syrup 

Gentian Syrup 

Price: $5.40 per 7 oz. bottle 

WALTER RAU SOAPS 

Melos Beauty Soap - $2.35 

Lidos Camomile Baby Soap - $1.95 

Speick Soap - $2.00 

Lemon Soap - $1.85 

Pine Soap - $1.25 
Lavender Soap - $1.25 

Borax-Lanolin Soap - $1.25 

SHIPPING CHARGES 

Please add to all orders the following amount: 
East of the Mississippi : 
$1.25 plus 5 cents per each $1.00 of order 
West of the Mississippi and Canada : 
$1.75 plus 5 cents per each $1.00 of order 

CATALOG 

Send 50 cents for a complete catalog describing our products. 

MEADOWBROOK HERBS & THINGS, INC. 
WHISPERING PINES ROAD • WYOMING, RHODE ISLAND 02898 
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