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To Cur Readers

A little over fifty years ago, in October 1928, in a brownstone
house on East 37th Street in New York City, the doors of the Rudolf
Steiner School were first thrown open to admit a student body of
twelve children into two classrooms. The moment saw the sprouting
of a seed in western soil that has not stopped growing since. Today
we offer this special issue of EDUCATION AS AN ART—itself born
as a slender quarterly bulletin in April 1940 — to highlight the occa-
sion: to celebrate the slow but accelerating growth of Waldorf Edu-
cation in the years past, and to seek new strength and insight as we
go forward into the future. The twenty-three Waldorf Schools and
Waldorf Teacher Training Institutes that are scattered today over
the North American continent, all summed and sung and praised,*
are as yet only a beginning.

Our neighbors from the far South are not included in this an-
niversary issue. But we are well aware that the United States and
Canada do not constitute the whole Western world. Three Waldorf
schools have existed in South America for a number of years, and
these, too, form part of the larger effort for a renewal of human
education that speaks to all children and to all parents. Waldorf
schools, though rooted in the universal humanity of all peoples, are
no less sensitive to the distinct needs and tasks and life styles of the
particular country in which they exist. In this issue we have related
ourselves especially to our schools in the English-speaking half of
the American continent.

Even as we write this, our thoughts go out to all teachers and
parents and children in all Waldorf schools the world over—all of
them colleagues and fellow-parents and school-mates respectively, as
it were, of one another—in grateful awareness of a common effort
and a common light in the infinite diversity that ir}diy1duahzes us
all. Paraphrasing a thought of Rudolf Steiner: there is in every man
a deep-down, active, ideal human center, which is originally and es-
sentially in harmony with all others, else “no outer law could inocu-
late compatibility’”’ among men on earth. The soc1al‘1mpulse implied
in this, combined with the cultivation of academic strength and
practicality, animates all Waldorf schools and unites them without

standardizing them.

We are very grateful to our contributors, .whosg diversity of ex-
perience, striving and utterance will be appreciated in the pages that
follow.

The Editors

*See page 80 ff.
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The Waldorf School Movement in North America

A Fiftieth Amniversary “letter” addressed to Waldorf
School parents — but really to all of us — from L. Francis
Edmunds, founder and principal-emeritus of Emerson College,
Forest Row, Englond.

Dear Parents,

I have been asked to write something for this anniversary num-
ber addressed specially to you. This I do very gladly in the form of
a letter — rather rambling at first, as letters tend to be, but gather-
ing to a point, I hope, at the end.

In 1969 I attended the 50th anniversary of the Waldorf School
in Stuttgart, the mother school founded by Rudolf Steiner himself.
In 1925 we celebrated the founding of Michael Hall, the first English
speaking Waldorf School. Rudolf Steiner was still living and sent
a message. And now we are celebrating the 50th anniversary of the
founding of the first Waldorf school in the New World, the Rudolf
Steiner School, New York, and concurrently, of the inception of Wal-
dorf education on the North American continent. I believe there are
still some living to recall that very humble beginning in a private
apartment home,

My own connection with the work in America dates back to 1952.
It was from a captain’s bridge that I first beheld the “cloud-capp’d”
towers of Wall Street. There were then three elementary schools in
all, the original Rudolf Steiner School, now finely set up in the house
at 15 East 79th Street, the Waldorf School of Adelphi College (later
University), and Kimberton Farms School in Pennsylvania, the last
two being the particular gifts of their former benefactors, the late
Mr. and Mrs. Myrin. In addition, there was a brave, venturesome
and unique residential high school at High Mowing in New Hamp-
shire, the deed of Mrs. Beulah Emmet, which provided high school
facilities for children coming up from the three elementary schools.
That twas all. It seemed slow growing for the space of a quarter of
a century.

That autumn visit brought in — it may be said now — three
invitations. The first came from Mr. Myrin offering me the leader-
ship of Kimberton Farms School. The second came from the Board
of Directors of the Rudolf Steiner School inviting me to bring my
family to New York and to take over the charge of that school. The
third came as a unanimous request from the teachers of the Rudolf
Steiner School themselves to join them and help decide what the fu-
ture of the school was to be, whether it should stay in New York, or
whether in view of its slow growing, would it be best to move it else-
where. Enquiries as to the latter had already been made. It was the
third invitation, after consultation with my colleagues in England,
that I eventually accepted, little imagining how much more was to

follow,



There came a day in the summer of 1954, that is two years later,
when six people assembled in the country house of the Barneses (at
that time still the home of the poet Percy MacKaye). They were Chris-
ty and Henry Barnes, Dorothy and William Harrer (both long to be
lovingly remembered), and Elizabeth and Francis Edmunds. Eliza-
beth was shortly to return to England; Francis, with his work permit
procured, planned to stay for several months. He naturally asked what
work program was envisaged for him. To this Dorothy replied: “We
have no program. We wanted you to come, to be with us, and then to
see what happened.” Elizabeth looked her surprise. Was this suffi-
ge}}:t .re‘,?ason for tearing oneself out of a heavily loaded program in

ritain ?

But that is how it was. During the next eight years I was to be-
come a kind of recurring minor event at the New York Income Tax
Department each time it was a case of returning home,

Well, then, what did happen?

At the school, when the new year was to begin, I found there
had been real changes. The Board of Directors had all resigned, and
the teachers now had the full direction of the school. They had been
very busy painting and decorating the building from top to bottom,
so that it simply shone; and so did the teachers, too, in eager antici-
gatlio%l of a hoped-for new era in which, for the first time, they could

eel free.

I had met American children, mostly adolescents, during two
years at the International School in Geneva — at that time half of
the school was American. I had taught them, gone wandering through
the countryside with them, produced them in plays, even in a Gil-
bert and Sullivan short opera, so I had come to know them very well.
Now I was to meet American children on the spot. There, in Man-
hattan, one of the first main lessons I gave was on the Knights of
King Arthur. That gave evident proof of how powerfully a young
child can live in the pictures offered him. They became veritable
twelve-year-old knights, and the young maidens in the class were
not to be outvied in courtly matters and manners. There was a mother
who wondered what had happened to her Billy — he now jumped
up to open the door for her every time she got up to leave the rgo_m!
We quickly became an all-around Round Table, the parents joining
in as best they could, at least in spirit. The response of children just
a year or two older to a scene from Shakespeare was to me quite
remarkable. And there were parents who seemed really to know what
the education was about. As the weeks went by, it became less and
less possible for the school to be moved elsewhere, What was the next
step?

Not without trepidation the parents were informed that the
school was ready to carry the then eighth grade forward to a ninth
grade. The announcement fell flat. “No good at all,” said the parents.
So far as they were concerned, it was to be a full twelve-grade Wal-
dorf School or had better stop as it was. But they knew very well it
could not stay as it was for another twenty-five years. The resolve
just had to be made to carry forward to a full high school. But where,
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We live at a moment in history when, due to the immense strides
of modern technology, the world is clamped into a forced oneness.
Even a slight disturbance at any one point is immediately communi-
cated throughout the globe, a kind of evidence that humanity, in the
truest sense, is intended to be a great, a many-membered, a vastly
differentiated, and yet a single organism. It is for this the greatest
in humanity have lived and died. We cannot hope to survive in any
other way. Yet never has there been so much strife, never so many
seemingly irreconcilable warring factions at all levels and in all do-
mains, racial, political, ideological, national, economic, down to the
disruptive influences in the intimacies of private and personal life.
And hovering over all this seething turmoil amounting to chaos is
the ever-present threat today of large-scale annihilation on this planet
of man and all forms of existing life, a potential for destruction which
so far surpasses the horrors of Hiroshima that the mind simply can-
not grasp it. The instinct is to try not to believe it.

In like measure, therefore, springing from the inmost depths of
human nature, there must arise a counter-force, a moral power un-
precedented, to create a new balance in the affairs of life, a new
fealty between human being and human being the world over, tran-
scending all dividing influences proceeding from motives of hate. In-
stead of the sins of the fathers being visited upon their children to
the second and third generation, may the blessings of enlightened
parents flow to their children to strengthen them and the genera-
tions after,

I wish to summarize in a few sentences what is basic to all of
us 1n this work whether as parents or as teachers.

Let us recall the faith of the little child in his unquestioning
imitation of the adult, and let the adult receive this trust with an
equal measure of veneration for the child and with a quality of love
that is free from sentimentality and possessiveness.

Let us perceive in the elementary years how our children hunger
not only for the material of outer bread but for the heroic stuff of
human striving and endurance, the spiritual substapce they _need to
acquire fortitude of soul. Let us out of our protective care find and
bring them the bread, the moral sustenance they seek.

Let us recognize in our youth the idealism that is truly native
to them, the idealism that by its very nature rr_1ust long to req,ch be-
yond the set conditions as given to new dimensions of enterprise and
progress, to new horizons of the future — an idealism which today
can so easily be undermined and destroyed — and let us meet our
young people, whose lives we know are beset with perils, with en-
thusiasm born of our own vision, bringing courage for the future.
Let us not as adults be defeated by the negatives that threaten to
engulf us all.

Let us as parents and as teachers learn to see ever more clearly
how Waldorf education carries in it the seed forces for heglthy,_ mean-
ingful living in practical undertakings, in social relationships, in
moral integrity in the initiatives undertaken.
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Guest Editorial

WALDORF EDUCATION

A 50th Anniversary Reflection

Henry Barnes

As a teacher, I have often wondered what would happen if I
found myself suddenly behind the Iron Curtain. Without the free-
dom to exchange ideas, to pursue my own insights and select cur-
riculum and methods, what would remain to me that would give my
teaching objective value? And if I ask myself the same question in
a very different form, I might say: What if all the techniques that
are currently characteristic of Waldorf schools in the free world—
the main lesson, the spiral curriculum, the artistic approach, and
many more—what if they were taken over by other schools and these
other schools then said to the Waldorf schools: thank you, we have
taken all we need from you, you have served a useful purpose but
your usefulness is over, you may dissolve! Would I, as a Waldorf
teacher, have any further reason to exist? In other words, is there
something in Waldorf education which is not identical with its meth-
ods and techniques? Something that has objective value beyond and

apart from them?

Surely, the methods of Waldorf education are valuable in them-
serves? The long, uninterrupted early morning lesson with which
each day begins could serve as a cornerstone in any school, and the
opportunity to develop the same subject from day to day throughout
several weeks would lend continuity and depth in every school situ-
ation. But we know that the experiment has been tried and abandoned,
apparently not having led to positive results. And, to take an extreme
case, even a method so central as the use of pictures in appealing to
the imagination of young children was successfully used by the Nazi
educators with far-reaching and destructive effect. The value, there-
fore, evidently does not lie in the technique as such.

There must be something else, something more central ?.nd es-
sential in Waldorf education even than its most characteristic tech-
niques and methods, excellent as these may be. What is this some-

thing?
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The Challenge of Grades 7, 8 and 9

With Special Reference to History of Art

A speech given in Detroit at the June 1978 Conference of the
Association of Waldorf Schools in North America.

Betty Kane
I

It is important that we take the time to consider the Tth, 8th,
and 9th grades. For some teachers these grades may be called the
formidable years — there is so much unknown and undeveloped in
the life of the children during these three years. It is like entering
a dark tunnel and wondering how long it will be until one sees the
light. One of the special satisfactions in having a complete twelve-
grade Waldorf school is seeing the students emerge into the 10th,
11th, and 12th grades in the fullness of youth.

We know that the physical birth of the child is only one of sev-
eral incisive moments — one could say, one of several births — which
the human being experiences in life. In or around the 7th year of
life, the forces that have been organizing and forming the physical
body (Rudolf Steiner calls them the formative life forces, or, taken
altogether, the life body of man) complete their initial task and are
released now for inner work, as basis for thought and memory. This
aspect of the child continues to develop in the period between seven
and fourteen (more or less), characterizing what A. C. Harwood re-
fers to as the “heart of childhood’’*. However, when the child reaches
the 6th grade he enters a transitional period of change — the elev-
enth, twelfth and thirteenth years. The awe inherent in childhood
passes, rhythmic memory fades, and with it the original sense of
wonder also recedes. This is the dawn of powerful new physiological
and psychological forces — Steiner speaks of the impending birth
of the “sentient body” — as the child approaches puberty. With this
dawning he is cast into a never-never land, losing the security of
childhood and not yet familiar with the new change in the life of
feeling he now bears. He feels new emotions, a surge of energy, a
sense of self. This often leads to a challenge of authority in the form
previously experienced. The child is descending further into earth,
and a sense of ideal conduct often yields to “pragmatic” impulses and
bumptiousness. The curriculum in the Waldorf School reflects this
experience of gravity and materializing descent with the study of
Roman civilization in the 6th grade. One can sense that the children
are experiencing both the civic self-affirmation and heroic strength
of the Roman citizen, and the morass in the later decadence of Rome
with its gross materialism.

But this is only a picture of the symptoms of change — it is
not the essence of the child’s being as it struggles to find itself in
this transitional situation. The task in the 7th, 8th and 9th grades
is not to lose the students in the morass, but to help them rediscover
wonder and reverence on a new plane out of themselves. The teacher,
and indeed the parent too, must form a shield against which the stu-

*A. C. Harwood The Recovery of Man in Childhood, Chapter VIII (London, Hod-
der & Stoughton 19568) o.p,
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It is indeed a time during which the teacher has a very diffi-
cult task. The adolescent experiences a seething of new emotions.
Something new is being born in him, an emotional life whose origin
may be quite other than it seems, and which must learn to be com-
fortable in the sense world. Through leading the students into the
practical world on the one hand, and upwards into the world of ideals
on the other, the teacher allows the student to unfold an inner free-
dom — the ability to stand centered and comfortable in both aspects,
as he or she prepares for the emerging strength of a free, responsi-
ble individuality. Without this help it is more possible for the stu-
dent to become trapped in materialism or seek escape in eroticism.
It is a common symptom of this age to develop egotism and the will
to overpower others, to dominate. During this time it is meaning-
ful to begin to talk about the history of consciousness and the
struggles through which humanity has passed in its development.

During this school year the students, in their curriculum, study
and work with the physical world. They are reintroduced to the won-
der and beauty of it, of the machines that are used and the means
of communications (in physics), of the excitement of revolutions
and change (in history), of the power of thought to take hold of this
world (in mathematies) . . . They are given an opportunity to come
to grips with the problems of our times, stirring hopes and interest
in them; to appreciate the troubles, the hard tasks ahead; to feel
summoned to courage. These are all important calls and challenges
to their powers. But through it all the teacher must be there, ap-
pealing to the students’ understanding of the long road they are walk-
ing with their guides at their side. It is we who will help them, with
deserved praise and support, giving them the means by which they
will help themselves, and building trust in one another. All through,
the teacher has to lay the groundwork of clear expectations and, above
all, keep alive the image of the higher self of each young person.
Furthermore, we should let them know that other stages of life have
difficulties also. This is important to them. So much stress has been
placed on the difficulties of adolescence as if after that it is simply
full steam ahead. The adolescent can easily become cynical when he
sees adults dealing with a welter of problems, whether poorly or well,
in spite of their maturity. But a certain kinship between young and
old can be established when there is understanding that challenges
come to meet men all through life and that there are other critical
periods of change. So often the young people’s parents themselves are
of the age that is fraught with inner difficulties. An awareness of
this can help the students to be a bit more understanding of their
parents.

It is very important to have time with the class, to consider
items of mutual interest, to have general discussion, to help them
learn how to handle difficult situations, how to disagree and get their
point across in a way that will be appreciated, how to get change
without destroying all that has gone before. This will also lead to
discussions on government and changes in society.

Dealing with the untamed emotional world of the adolescent can
be very frightening to teachers, because it entails the posmbﬂlty.of
evil, sin and decadence. It means facing a being in ourselves which
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Rudolf Steiner wrote a verse to accompany the History of Art

course: On a primeval day

the Spirit of the Earth

approached the Spirit of the Heavens,
pleading thus:

“One thing I know

and that is how to speak

from out the human spirit.

But now I beg to learn that other speech
whereby the great World Heart

can speak to human hearts.”

The Spirit of the Heavens then, in mercy,
bestowed upon the pleading Spirit of the Earth
the Arts.

One could say that the child in the 7th and 8th grade is like the
pltading Spirit of the Earth — cut off from his origins, yearning
for the connection with his spiritual home. The Arts are the means
by which we find the connection out of spiritual sources and lift the
soul out of density and gravity into the light-filled, soothing balm
of beauty.

But the soul must go through the experience of loneliness. We
help the student pass through it by working artistically with black
and white. This also strengthens the individuality, as the adolescent
sees so many aspects of life in polarities, We must show through
images how to deal with imbalance, not only through art, but, say,
in history also. The French Revolution provides an excellent example
of a time of extremes, how all the best ideas in the world — liberty,
equality and fraternity — could go astray due to excess. These are
important considerations for our young people so volcanic in their
demands.

In History of Art especially we can reconnect the student with
his origins, Art came out of a spiritual connection wth priests, magie,
ritual and religion. This can be presented in an objective way. In
Egypt we can relive what the students had experienced in 5th grade
— the unity of priest, king and judge, and the importance given to
death and the afterworld. Here there was prescribed order; form
was fixed. In Greece everything begins to flow intd movement; the
life forces are released and literally spill out into the first real smile
in sculpture, in a new sense of balance, in the artistic flow of drap-
ery, in the ideal figure. In Rome (a recapitulation of Grade 6) the
students can see the busts — sculptures of heads with strong per-
sonal expression —— sorrow, joy, gluttony, determination — a real
study of the individual living in the body. And here, where man had
lost his connection with his spirit, we have statues of men i1mper-
sonating gods.

With the birth of Christ a new experience comes to humanity
which had to find its own unique form of expression — at first in
symbols so simple that they could be scratched on a wall. Experi-
ence has become inward now, as it does for the adolescent; life has
its secrets, its catacombs. One can objectively involve the students
in the life of Christ through the study of art. With Medieval art,
for instance, we have the great working of communities in common
prayer to create cathedrals, stained glass windows, books and illu-
minated manuseripts. This feeds the students’ yearning for order,
stability, and devotion...
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Face Value

Commencement address, Rudolf Steiner High School, June 10, 1978.
Nick Lyons

Many years ago, when I was a reluctant student of insurance, an
old yellow-toothed professor shouted: “You have got to put a dollar

value on a human life!”

The statement has nibbled on my brain for twenty-five years: it
leaves out too much: the color, the drama, the music in every life.
It sent me scurrying from those studies, which hedged life, to others,
closer to my heart, to other values on which I might measure a human
life. If I were to choose one quality that I would value beyond
all others, and that I would wish for you graduates, I would choose
“diversity.” The “value” of a human being lies precisely in the degree
to which he has unfolded the diverse, unique qualities of his own self.

As such, I would substitute for my insurance professor’s dictum,
lines from the poets: Hopkins’ love of “all things counter, original,
spare, strange”; Yeats's '“Beautiful lofty things — O’Leary’s noble
head,” Maud Gonne at Howth Station, with her “straight back and
arrogant head thrown back” ; George Herbert’s “What a piece of work
is man . .. he is some twenty sev’ral men each sev’ral houre”; Tho-
reau’s idealism that led him to march to his own drummer and avow:
“I was not born to be forced.”

Such idealism is always threatened, rarely fulfilled. But it still
seems to me the most practical course.

Conformity and tyranny are its greatest enemies. These are the
songs Big Brother would have us sing, and the masters of that brave
new world, and even the so-called “benevolent” behaviorists.

They talk about the “global village” this world has become, the
increased need for us all to be tooled on one die. They seek a uniform
language, composed of SATSs, prefabricated newscasters, predigested
news, fast-service hamburgers, and frozen string beans (which Philip
Wylie once said tasted like “hairnets simmered in vaseline”).

But only the thugs in the saddle, the programmers, the exploit-
ers, really want that. They can only control us if we are the same.
By nature, if we are not hoodwinked into buying hairnets simmered
in vaseline, we want something else. After long laboratory studies,
scientists in Cambridge formulated “The Harvard Law of Animal Be-
havior,” which states: “Under precisely controlled conditions, an ani-

mal will do what he damned pleases.”

Human beings should 2lso, in Yeats’s phrase, be “self-appeasing,
self-delighting, self-affrighting.” Dostoyevski’s Underground Man
says: “Man will do anything to prove he is not an organ stop.” Some
will, some won’t. Too many today still seem to prefer being organ
stops, which is against their best natures and potentially fatal to their
spirits. Those who would take away our freedom would first make
us all into organ stops — or fast-service hamburgers.
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ty is the texture of your mind, the response of your eye, the scope
and hue of your imagination, the movement of your han_d, _th? grace
of your body, the metal of your will. It is the fruit of discipline and
free will applied to the plot of land you were given to till.

Freedom.

I am free to ¢7y to be a ballet dancer — but I am not free to ar-
range myself in even the basic fifth position until I have disciplined
myself — and lost some weight.

I am free to read poetry — but not free to understand it until
I have learned its elusive language.

I am free to scribble — but not free to write a great poem until
my vision and skill permit me to do so.

I am free to start a marathon, but . . .

I am free to get up on a stage, take up a paint brush, push but-
tons on a computer — but not free to get results from these activi-
ties until I have trained myself.

I am free to be a fool and to follow fools — but, like Caliban, a
“thrice-double ass” if I take a drunkard for a god and worship some

dull fool.

I am free to treat freedom as license — if I want to be a slave
to whim.,

Freedom is not synonymous with drop out, cop out, op out, or
slop out. Nor is ‘“free for all” freedom.

If T take away another person’s free will — by force, by coer-
cion, by using him as a convenience — I destroy a world in which
any man’s freedom can exist.

If T neglect my freedom, some thugs will surely take it away
from me. If I know truly what it is, I can see that it is the greatest
challenge of my life, and my one best hope for playing whatever
music I was meant to play. You cannot put a dollar value on such

music.

Freedom is the indispensable tool with which to bring forth your
diversity and uniqueness; will is the torque that will make it work.
Freedom must be zealously guarded with some suit of elastic steel;
it is as easily squandered as it is hard-won. It is supported by and
in turn encourages kindness, custom, joy, community, gentleness,
wisdom, which I also value. Rebellion is only one tool in its defense,
and the most drastic: the one to be used not with a quick frigger
finger but with deliberation. “Self-tinkering” will make you freer
— and free, diverse human beings are themselves the surest bulwark

against tyranny.
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anything as long as they keep out of trouble. Worse still, instances of
the pillaging and wrecking of schools by students, and even of burn-
ing them to the ground; of gang fights among them; of violent as-
saults on teachers; of armed police having to stand guard at the very
classroom doors — all these are far too frequent even as exceptions
for us to be very sanguine about what is going on.

What kind of ideas are we lacking, or do we need to develop, so
that a new moral impulse may arise out of the experience of learning?
For that is where it has to occur today — in the experience of learn-
ing itself, not as something added to learning from a source uncon-
nected with it.

We cannot expect the government to do this, although we have
come to rely on the government for a host of things. Governments can
safeguard the right of every child to an education; they can provide
ways and means of assuring it. But moral incentives can only come
from individuals or groups of individuals involved in educating. This,
in the first instance, will be from the teachers. But the problem can-
no{,) 1l_)e entirely separated from the ideas current among the general
public.

Previous generations had a firm belief in God and the hope of
Heaven to support their life on earth. Modern man has largely dis-
pensed with all that. He relies more on himself. But though we talk
profoundly of the “Ascent of Man,” this is largely an evolutionary
abstraction that tends more to glorify our present achievements than
to give us any positive impulse to ‘ascend’ higher. It can have little
moral appeal to individual men and women. They experience the con-
cept ‘Man’ concretely — in themselves.

Let us look a little closer at the above modern view for a moment.
It presupposes a species in which you and I and our children are
primarily significant as members of that species. As species, Man is
taken to be just an offshoot of the animal kingdom that emerged mil-
lions of years ago, and by gradual and painful striving has risen to
his present position. It is assumed that he will go on ‘rising’ (unless
by his own folly he eliminates himself) until. . . . Until what? Pre-
sumably, until some ‘final’ generation, having achieved all wisdom
and all power, will enter into the perfect fulfilment of life on earth.
We, however, and all the countless generations of the past, t_ogether
with the equally countless generations of the future who will have
labored and suffered to put that generation there, will have long since
disappeared into the nothingness from which we came,

Can anybody really get any moral incentive from that? pertzt_in
kinds of existentialism affirm responsible action, as it were, in spite
of it; and a traditional or instinctive or residual heart’s morality has
moved some who espouse it to self-sacrificing deeds. In and out of it-
self, however, what moral force can we draw from it? Yet that idea
is implicit, and all too often explicit, in all that a hundred years of
expensive public education has been giving by way of knowledge as
the meaning of evolution.

Knowledge of man today is centered in the concept of evolption.
The latter is the framework in which everything that is taught in our
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many. How really moral it is, moreover, when its motive becomes
often reduced to the security of one’s own welfare, is another question.
How much fear, anxiety, inhibition, duplicity and cruelty it caused we
need not go into. Suffice it to say that it did give man some sense of
inner responsibility and purpose, which our present relegation of

everséthing to impersonal and indifferent material forces has robbed
us of.

The third fundamental idea, in our context, is based on the ob-
servation that beside being a body and a soul, every man is also an
individual self-conscious spirit. By spirit is meant something quite
different from soul, as soul is different from body. Soul is the inner
being of man centered in its own personal concerns, comprising his
world of feelings, of joy and pain, of sympathy and antipathy, of con-
sclousness of many-levelled life within. Even the animal, with its inner
life of feeling, has something akin to soul. But spirit is that by which
a man knows himself as one who alone can say I to himself (none
other can use this word of himself but the speaker) and as I is able
to know the truth of the world around him. It is not just his personal
reaction to the world, but that which enables him to understand the
world. Here man transcends the merely personal part of himself, his
likes and dislikes, his inclinations, all that makes his particular per-
sonality. He takes a first step towards overcoming an otherwise in-
escapable relativism (happily still balanced by social tolerance in the
West) by strengthening the experience of thought to the realization

that thinking lies beyond both the subjective and the objective, for it
defines them both.

At the same time, the reality of the world’s meaning begins to
speak to us, and we catch a first glimpse of the fact that a child’s
being and becoming are part of an evolutionary process in which deep
lawfulness ripens into freedom. It is as spirit that man can reach out
for and grasp universal truth. And not just truth of physical facts
and phenomena, but moral truth as well. And because Truth, whether
of the natural or of the moral world, distinguishes itself by qualities
of permanence and non-arbitrariness, the spirit of man rises above

the transience of body and the subjectivity of soul. It becomes the
permanent in itself.

And here, of course, is just where education comes in. For educa-
tion involves the knowing human spirit. Naturally it has to do with
body and soul, too. But it seeks to work essentially with the I that can
know, the individual I that learns. The whole process of learning,
whatever it is that is learned, leads to the gradual emergence of this
I to full self-consciousness in the experience of knowledge, and to in-
creasing self-determination in life. As he approaches this goal, man
becomes free and able to take part not only in the temporal world of

pracilslical affairs, but also in the eternal world of nature and moral
Truth.

True self-knowledge is not just knowledge of myself in space and
time; nor yet knowledge of myself as this or that personality. It is
knowledge of myself as knower. It is intuitive, not simply objective
or subjective*. And as intuitive knowledge of myself it is also the

*Compare the experience of a mathematical proof or insight,
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ing of reality, of a reality in which life’s struggles, errors and defeats
acquire meaning in terms of long-range responsibility — with the
possibility of reparation, restitution, healing, present and ultimate
justice. It is a yearning of the awakening human spirit. The physical
body, all too obviously, disintegrates at death; the soul, in the sense
described in a previous paragraph, is bound by subjective responses
to the changing nature of a particular era and environment. It is the
evolving human spirit which bears what any teacher can see in the
child’s inborn capacities to learn and to achieve as the fruits, perhaps,
of past lives, as the seeds of future ones.

I write “perhaps” for I do not wish to dogmatize. The critically
alert reader may well wonder what role “wish-fulfilment” might play
in the above. It is here that modern man is called upon a path of
development in which a wakeful, thought-borne, conscious clarity, akin
to the mathematical experience, must be the constant aim. One half of
Rudolf Steiner’s life work was, essentially, the description of such a
path. The other half exhibited its fruits in all of life, and, in particu-
lar, in education.

For the reality of the third fundamental idea we have been dis-
cussing can be recognized in the light of clear thought. And, if we can
attain to such recognition — what a conception of life opens up, re-
verberating as it must in every aspect of it! What an impulse for a
wholly new conception of educational method and ideals!

To grasp the fact of the human spirit as it reveals itself to knowl-
edge is a first step. Then, as we liberate the process of knowledge
from the fetters of materialistic necessity, and from the instinctive
pressures of personal emotion, we shall have a glimpse of a purpose
uniting man with the creative powers of the cosmos. Then can head,
heart and hand work together in the free performance of needed
tasks and deeds. Then we shall recognize the sunlight shining always
behind darkest clouds.

An education, therefore, which sets forth the spirit of man and of
the world as present and active, and as a root source from which
knowledge of life may “grow from more to more” and fulfill itself in
facing the individual and social tasks on earth today — will become
the bridge over which succeeding generations will pass with con-
fidence and vision into a future of moral as well as material reju-

venation,

28

e e ——————— i 4 e —







\ ’7/ \\\ 4

/ ?,Swm(& \

Full-time and

-

9200 Fair Oaks Blvd. Rene M. Querido
Fair Oaks, Calif. 95628 ! Administrator

FOUNDATION YEAR in SPIRITUAL SCIENCE based
on the work of Rudolf Steiner

WALDORF TEACHER TRAINING APPRENTICESHIP in

§ | 4( cooperation with the Sacramento Waldorf School.
A”‘T“ROT’OWP“'(’\L AMERICAN STUDIES PROGRAM which seeks to pene-

trate the spiritual reality of America in our time.

Intensive study in EURYTHMY, SPEECH and DRAMA
BIO-DYNAMIC GARDENING APPRENTICESHIP PROGRAM

part-time studies; public lectures

Course approved by the Department of Education California State

Waldort

sery through Twelfth.

Formation under the
Switzerland.

brochure.

Teacher Traimning

THE WALDORF INSTITUTE OF SOUTHERN CALIFORNIA

at HIGHLAND HALL
17100 Superior Street

Northridge, California 91103

An intensive, one-year course in the art of Waldorf teaching
is offered at Highland Hall, a Waldorf School, with grades Nur-

The Waldorf Institute also sponsors a training in Speech

direction of Sophia Walsh of Dornach,

For full details about both courses please send for our

30







“Le temps a laissé son manteau
De vent, de froidure et de pluie,
Et s’est vétu de broderie
De soleil luisant, clair et beau.

Il n’y a béte, ni oiseau,
Qu’en son jargon ne chante ou crie:
Le temps a laissé son manteau
De vent, de froidure et de pluie.
Riviere, fontaine et ruisseau
Portent en livrée jolie
Gouttes d’argent, d’orfévrerie,
Chacun s’habille de nouveau,
Le temps a laissé son manteau.”

In dealing with such a poem one will of course not stress either dif-
ficulties of vocabulary or points of grammar. That would be totally
inartistic. The children, out of the mood of the language, will gain
a sufficient understanding through the spoken word. No translation
need be given. But by way of a vivid introduction in French and the
use of the blackboard, the general meaning can readily be conveyed.
One could ask the students briefly to retell in English the substance
of the introduction that the teacher has given. In working with a
poem, it is important that the teacher himself/herself has memo-
rized it well and can recite it with enthusiasm. One might only spend
about five to ten minutes each lesson on the recitation of poetry tak-
ing a few lines at a time, repeating, continuing the process from one

lesson to the next until the poem is known in chorus by the whole
class and individually by each child.

The Early Grades

From the first to the third grade, nothing is written and it shguld
be stressed that all the work is done orally. One would proceed in a
similar way in German or Spanish or any other language. During
the remaining part of the lesson in these early grades, a great deal
can be done by way of introducing the children to the seasons, to
day and night, the kingdoms of nature: rock, plant, animal; the parts
of the body, telling the time, the course of the day with its many
activities. These can be mimed and acted: we are asleep, we wake
up, we open our eyes, we jump out of bed, we wash ourselves, we
dress, we have breakfast with the family; what do we eat? _what
do we wear? how do we go to school? etc. One might also bring a
suitcase and unpack various items that one takes with one on a jour-
ney. Shopping, telling the time, and a host of other daily activities
in the third grade, when the students have a building and farming
block, can thus appropriately be woven into the foreign language
teaching. The main activity of the lesson should certainly consist
of practicing the language by way of speaking, reciting, singing,
games, ete. — but also by creating moments when the children listen
to a story that the teacher tells, The singing of folk songs and rhyth-

mic acting songs accompanied by gestures can also play a major part
in these lessons.
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jugations can now be learnt rhythmically by heart: Je suis, tu es,
1] est — clap, clap! Nous sommes, vous étes, ils sont — clap, clap!
. . . Ich bin, du bist, er ist — clap, clap! Wir sind, ihr seid, sie sind
— clap, clap! . . . with clapping, stamping, and appropriate move-
ments. Qut of the will nature of the language, the verb, one gradu-
ally develops the noun (the naming word), actually a more abstract
activity, and then one weaves in adjective and adverb, which rep-
resent the feeling element of language. There is no need to teach
grammay with the help of a text book. The children make their own.
And over the years, it can be added to, unfolding from the simplest
rules and exercises to the most complex ones. By and large, the gram-
matical points in the foreign languages will be taught about one year
after they have been mastered in the native tongue; cooperation be-
tween the teachers can add greatly to bringing structure and form
to this aspect of the work. Grammar should always be taught out of
a lively relationship with the spoken word. It has an important place
in giving a backbone to our understanding, but if it is brought too
early or in an abstract way, it can do much to deaden our connection
with the living word. There are unfortunately too many such in-
stances today, resulting in a deep-seated dislike for foreign languages.

Much of what has been practiced by way of poetry, songs, pro-
nuncijation exercises, etc. will be continued in the middle grades, but
now, in addition, the printed book will be introduced. At the end of
the fourth grade, the students will have learnt to write the language
beautifully and to read fluently and correctly from the board or from
their own written books. A certain amount of copying is by no means
a waste of time. It strengthens the spelling, and attention is thereby
focused on a number of grammatical difficulties. We should always
be ready to enjoy the oddities of the languages we are teaching, such
as, “Un ver vert va vers un verre vert.” . .. “Dirigent, Der Regent.”
Proverbs and idioms and the etymological derivation of words can
now be brought in, adding spice and humor to the lessons, which
progressively have also become more formal. An important place is
now given to the telling and retelling of stories. One might start with
legends and folk tales, and then in the fifth and sixth grades begin
to add historical anecdotes. The stories are told in a lively, dramatic
way by the teacher in the foreign language with the support of mime
and blackboard, or even drawings that he or she might have made
in advance. They should be relatively short, and after a first retell-
ing, one can quickly ascertain whether the children have understood
- the main points. On a next occasion, the story will be told again, but
now in a more elaborate form adding descriptions and dealing with
points of vocabulary and idiomatic expression. On the third occasion,
the children will begin to retell the story and the teacher might write
the first version on the board, guiding the process along. This can
be worked on further by the children and can now be used in a variety
of ways. It can become the object of a lesson in style, in grammar,
in question and answer, or become the basis of a short dramatic
scene that is now written down and acted out.

The telling and retelling of stories gains in importance after the
sixth grade, and in the seventh, eighth and ninth grades it forms
together with reading an essential part of the curriculum. The lan-
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The eleventh grade lends itself to the tackling of drama. No stu-
dent of French should leave the high school without having experi-
enced the difference between Racine, Corneille, and Moliére. Le Grand
Siécle, for instance, can be used as a major project and brief excur-
sions can be made into the earlier poetry with extracts from Chrétien
de Troyes. In German literature one can contrast the drama of Goethe
and Schiller, though a study of “Faust” would best be postponed until
the twelfth grade. In addition, one can bring aspects of Wolfram von
Eschenbach and other Minnesidnger. It is during the eleventh grade
that we deal in the main lesson with the story of Parsifal, the “pure
fool,” who fails to ask the crucial question because of his inner dull-
ness. In this grade, the History of Music is introduced and the lan-
guage teacher can be inspired to form his lesson so as to embody
aspects of the general curriculum. For instance, he might deal with
the biographies of great composers typical of a particular country:
Rameau, Berlioz, Chopin, Debussy — for France; Bach, Mozart, Bee-
thoven, Wagner — for Germany.

In the twelfth grade, special emphasis is given to the literature
of today. Students of French should be introduced to Albert Camus,
Antoine de Saint-Exupéry, Anouilh, Ionesco; and in German: Max
Frisch, Diirrenmatt, Wolfgang Borchert, Heinrich B6ll, and others.

Furthermore, in the upper grades, students can be encouraged
to present the fruits of their research in a particular area. Some
might choose to speak about the political situation, the social condi-
tions, aspects of government and the judicial system of a particular
country. Others might choose to research more deeply the psycho-
logical traits comparing, for instance, the outlook of the Frenchman
and German; others again might present vignettes of the crafts and
industries of a particular region. Such projects are presented orally
in the foreign language in front of the class, and then summarized
in the form of an essay in French, or German, or Spanish, etc. by
each student.

* * *

From the above considerations, it will already have become ap-
parent that the teaching of foreign languages is not merely of prag-
matic use. We endeavor to go far beyond a mere basic knowledge
as is so often practiced today. What can be the significance of this
more comprehensive approach? Doubtless, language is a means of
communication between human beings, and it is perhaps one of the
most important ones. It is also the gateway to understanding a par-
ticular folk which has its own genius, its own individuality, its own
musicality, and expresses itself in countless manifestations of every-
day life.

Language is born in the child by imitation during the first couple
of years of childhood. First he moves, crawls, learns to walk, and
then, out of gesture, speech is born as the mother tongue, and it is
by way of speaking that the first glimmerings of thinking arise in
the third year. Qur whole way of thinking is, to begin with, deter-
mined by the language we speak, and it is well known that, once we
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attention will be paid to comparing proverbs and idiomatic expres-
sions in the different languages. They are introduced little by little
with appropriate examples: “Er hat einen Vogel” — he has a bird,
meaning he is crazy. “Elle a une araignée au plafond” — she has a
spider on the ceiling, meaning she has a bee in her bonnet. Much
quaintness and humor can thus be introduced into the lessons. Also
at this time, attention will be given to a beautiful musical way
of speaking. Children should not only learn to speak correctly but
also with due respect for the beauty and musicality of the language.

In conclusion, the profoundly social task for learning a foreign
language should be stressed. Space does not allow me here to pay
proper tribute to two of the early Waldorf teachers, Dr. Konrad
Sandkiihler and Dr. Herbert Hahn, who pioneered mightily the de-
velopment of foreign language teaching in our schools, and who were
living examples of the versatility, human outreach and social em-
pathy which a genuine study of foreign languages must stimulate.
Dr. Hahn, for instance, gave us, late in his life, his magnificent book
“Vom Genius Europas” (unfortunately as yet untranslated), where
he discusses the special contribution of the Italians, the Spaniards,
the Portuguese, the French, the Dutch, the English, the Swedes, the
Danes, the Norwegians, the Finnish, the Russians, and the Germans,
by way of the uniqueness of their language, their folk, their geo-
graphical setting, and their way of life, each part of a total spectrum.
The heightening of social awareness and understanding on earth
through a living experience of foreign languages is an essential goal
of language teaching. With Goethe, we can say, “What is more pre-
cious than gold? — The light, — What is more quickening than the
light? — Das Gesprich” . . . conversation, that which takes place in
speech between one human being and another.

Perhaps it may be said that the teacher of foreign languages
in a Waldorf school is dedicating his efforts to the reenlivening of
language so that a true sense of brotherhood may arise among human

beings.

38






come to recognize the awesome responsibility of the adults to make
every gesture, every tone, every attitude worthy of imitation—of that
all-absorbing imitation which is characteristic of infancy and early
childhood.

We also regularly include a study of fairy tales. Many fairy tales
are read, several are discussed in detail, and each student prepares
at least one fairy tale to tell to the Kindergarten children. A study
of temperaments, of how to work with them and not against them,
has received enthusiastic response (naturally the students first try
to determine their own temperaments). In this connection our cura-
tive eurythmist and a teacher of form drawing have conducted lively
lessons in which the students do the exercises and experience their
impact. It has been particularly valuable, as part of the course, to
scan the highlights of our curriculum through all the school years,
showing how both method and subject matter arise out of ‘“reading
the child.” Toward the end of the course we step over the boundary,
outwardly marked by the change of teeth, into first grade, empha-
sizing when and how reading can be introduced. Some students bring
their own first grade ‘“notebooks” to be viewed through new eyes
with fond recollections and delight. (An excellent article on reading,
by Gisela O’Neil, published in EDUCATION AS AN ART, has fre-
quently been used in the class.*)

The support and participation of many — class teachers, euryth-
my teachers, handwork teachers, the school doctor, the school nurse
— have provided vital elements of the course. Last year’s class had
the special joy of a surprise lesson with their former class teacher,
who led them back to their early first grade days and their struggles
with straight and curved lines. Above all, the Kindergarten teachers
who welcome the students into their classes to observe, who guide
them into participation in the Kindergarten activities, who meet
with them to answer questions and to discuss the children or special
topics, carry a major responsibility for the work. Frequently, they
have arranged lessons in which the seniors are “Kindergarten chil-
dren” for an afternoon of painting or working with beeswax or cray-
ons, living into the experience as completely as possible. (The seniors
have never washed the paint rags as well as the Kindergarten chil-
dren!) In late spring the kindergarten teachers have :_sometimes ar-
ranged a display of the children’s drawings and paintings f.rom the
very first weeks of school and on through winter and spring; and
the students, now more adept at “reading,” are able to discern secrets
which would not have revealed themselves earlier to their eyes.

Each student usually carries out a long term observation of one
child and writes as thorough and accurate a description of that child
as he or she can. While each student spends at least one period and
two or three full mornings in the course of the year working with the
Kindergarten children, we wish there could be more time available for
this essential experience. The “full mornings” are possible thanks to
the support of their high school teachers who excuse the child study
students from classes. Baby-sitting by some of the students provides
additional experience.

*See EDUCATION AS AN ART, Vol. 31, No. 1, Fall-Winter 1972-73.
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Modern Physics in the Waldorf High School
Stephen Edelglass

As a science teacher in the high school grades of a Waldorf
school 1 have sometimes heard worried expressions of concern for,
or even outright challenge to, the high school science curriculum.
Parents often entrust the growing child to the elementary school out
of appreciation for the life-affirming, reverent, inner quality of the
education. But when their children are of high school age they feel
it is time for the so-called “real” world. They cannot conceive that
a science curriculum within a school dedicated to the meaningfulness
of all existence could be truly modern.

Yet Waldorf education had its inception during one of the great
revolutions in human thought when the so-called modern physics
based on relativity theory and quantum mechanics replaced the
classical physics of Newton as the fundamental physical theory.
Newton’s theory, which was the basis of Western science since its
inception in the seventeenth century, viewed the universe in terms
of mechanical cause and effect, as if it were a machine. In a sense,
the end to this view of the universe as a sort of clockwork, alien to
tge 11}:{nost self-experience of man, was a prerequisite for Waldorf
education.

Only within a science that recognizes the validity of man’s par-
ticipation in world phenomena is there the potential for overcoming
the feeling of alienation, of being cut off from the world, that has
its roots in a presumed dichotomy between observer and observed.
Modern quantum physics is just such a physics . . . although the ap-
preciation of this potential is only just beginning to be recognized.
As such, in the high school science lessons modern physics is whole-
heartedly engaged.

One aspect of studying the physies of this century is that when
done in an epistemologically sound way the distinction between the
phenomena we perceive through our senses and the concepts that
we use to explain these phenomena is unmistakable, This is true of
modern physics since, in contrast to classical physics, the explana-
tions are in terms of quantities that are impossible to experience
directly. We can conceive an atom in thought; we can never see it.
Understanding the distinction between what we perceive and what
we think about what we perceive is extremely important because it
is fundamental to all knowledge.

The starting point of a Waldorf science block is always sense
experience. In the eleventh grade physics block, for example, phe-
nomena that led men to think the concepts of atomic physics are
produced in the laboratory. These are experiences of light that occur
in the partial vacuum of a gas discharge tube. I am still filled with
awe at the ethereal beauty of the colored light that glows in these
vacuum tubes. And, invariably, so are the students. Only after ob-
servations are carefully made, as well as feelings awakened, are ex-
planations attempted. And then meticulous care is taken to bring
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Comment
Alan Howard

It is possible that the Vancouver Waldorf School has made history by
being the first Waldorf school in the English-speaking world to receive
financial aid from a government.

By a recent decision of the British Columbia Social Credit government,
all independent schools of five years standing in the province are to receive
financial aid from government funds, The Vancouver school will receive
$64,000.00 for the school year 1978/9, based on the number of students who
attended a minimum of 135 days in the preceding school year.

O_ther conditions are also required; notably, that all teachers shall have
acquired state qualifications within five years from the date of receiving
the grant; and that tests of the students’ abilities may also be applied. It is
not yet decided what kind of tests will be set, and when this is known it may
involve the Vancouver faculty in some heart-searchings on pedagogical
grounds. But the British Columbia Teachers’ Federation does not approve
of these tests either (they are to be applied in public schools, also); and
the BCTF is a body that governments have to reckon with. But the BCTF
doesn’t like public money being spent on independent schools, so the matter
of tests is anyone’s guess.

The grant is given for one year only. Re-application will have to be made
at the end of each school year for a subsequent grant. As the amount of the
grant is based on attendance, fluctuations in the latter will determine its
size from year to year.

The Vancouver school has already received half of this year’s grant, the
balance to be paid later. This works out at $504.00 per qualifying student,
and is to be used solely for operational expenses.

Naturally the BC Social Credit government, with an election in the
offing, is going to get as much voting capital out of this as possible; and a
letter has gone out from the Legislature to all parents saying that this sum
has been deposited toward their child’s education — even though only 119
of the students at present enrolled will benefit. Nonetheless, the BC govern-
ment is to be congratulated on recognizing a responsibility for independent
education which is long overdue.

Other governments please copy!

How do you teach teachers to teach?

That’s not a conundrum. It’s a real problem in educational circles just
now. The education editor of the Christian Science Monitor set out recently
to find out if teaching had improved, and ran a two-page spread on the re-
sults under the title, Are Teachers Getting Better?

The answer was inconclusive, however. There was a list of things tha_t
administrative authorities are doing in the way of courses, labs and exami-
nations to try to improve things. Somebody even made the hitherto unheard-
of revolutionary suggestion that things couldn’t get better until “teachers
of teachers themselves spend actual classroom time in elementary and sec-
ondary schools”!! And there were the usual complaints and demands from
the taxpayer that ‘something has to be done.
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But after all, why not? Why stop at testing the Regents even? Shouldn’t
everybody have a ‘minimum competency test’ until the whole thing grinds
to a halt trying to figure out minimum competency tests for minimum

competency testers?

Anyway, teachers are next on the list; and the comment by a Mr. Gen-
rich on the suggestion that teachers should also take the minimum com-
petency tests must rank as the quote of the week — “If they can’t pass i,

they should not be allowed to teach it.”

In an age when strikes have become a way of life, I have often wondered
why that most imposed-on section of the population, the parents of young
children, have not done something in that line about the kind of education
their children are getting. But according to an article in the Denver Pogt,
that seems to be happening already. Parents are refusing to send their chil-
dren to school! They are starting to educate them at home.

Some have converted the family garage for the purpose; others have
constructed their own one-room schoolhouse, A New York father teaches
his son botany in Central Park, while in Washington, D.C. the mother of
an eight-year-old “makes the nation’s capital a school,” taking in the Smith-
sonian Institute, mime shows and nature movies along the way.

It is estimated that something like five to ten thousand families are in-
volved. They give all kinds of reasons for avoiding school. Some think it
‘stifling’; another says he’d rather die than expose his children to the “sex,
drugs, homosexuality and venereal disease” which he claims are rampant in
schools. But they all seem to be united on one thing: “No one, not a school
superintendent, not a state statute, not a court of law is going to prevent

us from educating our children as we wish”.
Parents of the world, unite! You have nothing to lose but your schools!

In 1968 Mr. Justice Emmett Hall and a school principal, Dr. Lloyd Dennis,
brought out an Ontario government report on education. It was called Living
and Learning; more popularly, the ‘Hall-Dennis Report’. It was a nine-days
wonder and deserved to be. It made 258 recommendations in all, among them
— the elimination of exams, grades, percentage marks, the strap, class posi-

tions and even school subjects as such.

A few weeks ago Macleans of Canada published an interview with Lloyd
Dennis to find what kind of impact he thought it had made, now ten years
had gone by. Dennis was still quite satisfied with it. “The report,” he said,
“is still a living document, at least for conversation and argument, if not
for direct implementation. The school has already become less an image of
authority, and-more one of service.” Living and Learning was not something
people would be expected to go around with under their arm; “you go around
with it under your heart,” he said, and that was where it was still having

its greatest effect.
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. LWE‘RQ and Learning was a little too previous for the majority of Cana-
dians, What underlies Living and Learning,” he continued, “was the kind
of thinking implicit in it. That isn’t sufficiently realized in Canadian so-
ciety ’yet. Capadians on the whole are too pragmatie, and very materialistic.
They’re looking for visible evidence all the time. They run out and build a
school_vnth no walls and say, ‘Look, we’ve just implemented Living and
Learning.” — When Living and Learning talks about an open school, how-
ever, it talks about openness of mind, not an openness of plan.”

He was not too happy sometimes about the future, “We still have to find
out what our priorities are,” he concluded. “We are in danger of oblivion
because of our seeming loss of identity, and our seeming loss of the spirit
because of our denial of its existence.”

In other words, there’s something more basic than basics.
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SUMMER-MICHAELMAS 1979 MOVEMENT IN SCHOOL
Struggling with chaos — Why Teach Eurythmy? .....coonmnvneeees Janet Williamson
Space is Human (Teaching Bothmer Gymnastics) .....c.cccoeveuviaruens Paul Matthews
The Seasons — My Curriculum in Class Two (Part 2) ................ Dennis Demannet

. . . and much more! 48 colourful pages, with the latest list of (180+) Waldorf
Schools around the world.

WINTER-SPRING 1979 RELIGION & THE SOCIAL TASK OF SCHOOLS
Has Religion any Place in Education? (Part 1) ......cceverusecnnensvnecsans Alan Howard
Rediscovering the Phases of Human Life ... Christopher Schaefer
A Deep Communal Impulse (the Bristol SChool) .....covveevrvvscseeccninnnnee. John Adler
Where a Teacher’s Road Can Lead ..........comeecermmisnesssssssencnonasnsenes Ronald Jarman

Subscription $6.00 per year postage paid, or individual copies $4.50, from
Diane Schmitt, 1823 Beech Street, Wantagh, N.Y. 11793 or from Anthro-
posophic Press, 258 Hungry Hollow Rd., Spring Valley, N.Y. 10977
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SELECTED THEMES

Related to the Teaching of Mathematics and to the Math Exhibit

I. IMAGINATIVE STORIES, PICTURES, GAMES, EXERCISES — free
of sophistication, rich in color and meaning — are a gateway for introducing
concepts and skills in the primary grades.

II. MOVEMENT AND RHYTHM are part of the very life of the elemen-
tary school child. The learning of multiplication tables, for instance, is
strengthened by measured clapping, walking, stamping, voice emphasis, etc.;
geometric forms are first experienced in the early grades by running them
on the floor, by drawing them freehand, in form drawing, in pattern draw-
ing for handwork . ..

ITI. In the beginning . .. of a pencil, or a house, or of the world, is the
WHOLENESS, the ONENESS, of an ORDERING IDEA which draws the
parts together and gives them meaning, NUMBER is introduced by a parti-
tioning of the WHOLE, from the division of ONE into parts.

one circle — many children one class — many pupils

one tree — many branches one world — many nations, many people

IV. A hammer will shatter a stone into a random number of fragments.
But life exhibits a CHARACTERISTIC PRESENCE of numbers in mean-
ingful patterns. These, and NUMBER QUALITIES, are helpful in the in-
troduction of the first whole numbers.

2: hands; you and I; up and down; light and dark . ..
3: father, mother, child; three-leafed clover; triangle . ..
4: cardinal points of compass; four-footed animals; “four elements” ...

5: fingers of hand; five petals of the wild rose; five-pointed star in
. every apple. ..
etc.

V. The (artistic) experience of ORDER, SYMMETRY, BEAUTY in Geom-
etry is the bridge from the direct experience of forms in the primary grades
to the grasp of geometric concepts, properties, laws and logic in the upper
elementary grades and in the high school.

VI. The role of TRANSFORMATIONS and, where possible, INVARIANCE,
is a significant element in the teaching of mathematics — in the grades and
in the high school.

VII. SHADOW DRAWING and Simple Projections — freehand and with
the use of instruments — help the child take hold of the (geometric) inter-
play between light and opaque bodies in the world, and make possible a
union of technical accuracy and attractive composition,

VIII. PERSPECTIVE DRAWING — helps the child enter into the nature
of our everyday visual experience in the space we move in, and again involves
the union of the technical and the artistic.
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The Adventure of Four Punctuation Marks
A 4th or 5th grade skit, by Gail Klar

Several characters represent each punctuation mark. Each group enters
as the Narrator is deseribing them. They then proceed to walk through the
forest while talking.

Narrator: One day in the forest four friends were walking,
And each of these comrades was doing much talking,
First marched the PERIOD — who often kept tiring.

(Period marches and stops; marches and stops . . .)

Then came the QUESTION MARK — curious, in-
quiring.

(Question Mark peers to left and right, looks up, explores . . .)

The (Ei]XCLAMATION POINT followed, excited, sur-
prise
(Exclamation Point makes excited movements, astonished pauses)

T.hed COMMA, well-breathing, light-stepping, small-
S1zed.
(Comma weaves lightly from side to side, with measured breath)

Period: It’s dark in here. The trees are high,
I firmly trudge and heave a sigh.

Question
Mark: Why are the trees so slender and tall?
Where do they come from? Why don’t they fall?

Exclamation
Point: Alas! Oh look! It’s so exciting!
This place is spooky! It’s so inviting!
Comma: It'’s mysterious, colorful, magical, gloomy,
Beautiful, soft, enormous, quite roomy .

A Bear enters and the Exclamation Point interrupts the Comma
and exclaims:

Exclamation
Point: Oh, my gosh! Help! Help! Look there!
Look what’s coming! A bear! A bear!

Period: Quiet down, friend. Don’t jump in the air.
Now, let me see. It is a bear,

Question
Mark: Do you think he is hungry? Do you thmk he will eat

us?
If we try to escape, do you think he will beat us?

Comma: He’s a grizzly, ferocious, massive, black heap.
I think we had better flee fly, dash, run, leap.

Exclamation
Point: Well, let’s not just stand here! No time to waste!

He’s coming much closer! Quick! Let’s make haste!
(All the Punctuation Marks run very quickly off stage.)
CURTAIN
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An International Conference of Waldorf Teachers was held
early this year in Stuttgart, Germany, where the first Waldorf
School was established in 1919 under the pedagogical direction
of Rudolf Steiner. Over 700 Waldorf teachers from 19 different
countries were able to attend. The following description, written
in the historical present temse, is a firsthand report by a
teacher from the Toronto Waldorf School, Canada, who attended.

International Conference of Waldorf Teachers
Held at the Free Waldorf School in Stuttgart, Germany, Jan. 2-5, 1979
Helmut Krause

Three major themes begin to take shape as the conference
progresses: (1) to create a real awareness of the global development
of the movement for renewal in and through education; (2) to
strengthen the consciousness of the task of Waldorf education within
the stream of contemporary developments; (3) to encourage the
teachers to connect themselves yet more deeply with the spiritual
tmpulses from which this new education springs.

The conference is held at a significant point in time, thirty-three
and one third years after the end of the war and since the rebirth of
Waldorf Education in Europe following the years of suppression.
There remain now thrice seven years to the year 2000.

Over 700 Waldorf teachers from 19 different countries are able
to attend. We stream toward the modern concrete structure with eager
feet and great expectations. What will we experience? Whom will we
meet? All around, one is aware of the excitement and joy of the meet-
ing of friends. I throw myself into the maelstrom and am instantly
rewarded: there is Henry Barnes of New York, there is Francis
Edmunds of Emerson College, John Gardner of Garden City, Else
Klink surrounded by friends. Theo Burgin of Detroit, Steven Levy of
Belmont/Boston, my former colleagues of the Stuttgart school, many
others. But greater in number by far are the new faces. What inner
impulse brings all these people together?

The new auditorium accommodates the multitudes with ease and
enhances the festive mood with its rich red colors and its enlivening
space. It has been created with such conferences in mind.* The first
evening closes with a moving performance in eurythmy of the verses
Rudolf Steiner had inscribed on the first foundation stone which still
rests under the entrance to the old school building just a few paces

away.

At the heart of the conference are the powerful lectures about
the path of the teacher who seeks to deepen his insight and effective-
ness through Rudolf Steiner’s spiritual science. The incredible ac-
celeration of developments within this century and the expansion of
one’s awareness over the whole globe call for a corresponding develop-
ment of consciousness and empathy. To achieve such a leap forward

*The auditorium and the building which howses it were honored last November
(1978) with the esteemed Hugo-Hiring Prize for architecture.
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If the lectures in the forenoon are the heart of the conference,
the rhythmic pulse is provided by the afternoon reports from the
schools in the various countries. Since most conference participants
understand some German, this is accepted as the common mode of
communication. In the audience a few small groups cluster around
persons who deliver simultaneous translations into French and Eng-
lish. The valiant struggles with German elicit much appreciative ap-
plause and good-natured laughter (“I — need — not — make — joke
— my German — funny — enough”). The different accents certainly
help the conference achieve an international character. If one includes
in the count the most recent endeavors with possibly only one or two
classes, then perhaps the number of schools at present comes to 175.

The reports open with the southern hemisphere and then follow
up with North America and Europe. From a very frosty Stuttgart we
are whisked away by Mrs. Bertalot to the school among palm trees
in the teeming megapolis of Sdo Paulo. Here over 800 students say
their morning verse in Portuguese. The school is housed in its own
beautiful building and is well established in the community. A second
school was started in a different area of the city a short while ago.
We also hear about the long established schools in Buenos Aires, but
not from the school in Montevideo.

Then we fly to South Africa, where we find schools in Johannes-
burg, in Pretoria, and two in Cape Town. Three of these schools are
teaching a Bantu language in place of the foreign languages, each
school a different one, according to its sociographic location. The
schools are happy that they have recently been permitted to accept,
albeit in a very modest way, children of the native population,

Still further away from us are the three schools in Australia (in
Sydney, Melbourne and Dural) and the three in New Zealand (in
Hastings, Christchurch and Auckland). Some have developed into full
12-grade schools; others, such as Auckland, are still very young. Mel-
bourne has a teacher training program. Australia is described as an
ancient continent longing for an awakening and redemption from its
desert existence. New Zealand, by contrast, is pictured as a place
with strong life forces which cause a newly arrived European to feel
instantly ten years younger. They don’t have a teacher training pro-
gram yet, and therefore have to import many of their teachers. Do
you want to feel ten years younger?

From the remainder of the reports only a few salient facts can
be added here. The descriptions of the schools in Canada and in the
United States are received with the same keen interest as the pre-
ceding ones. The picture of the Waldorf Schools in North America is
one of great diversity and of a proliferation of smalil schools which
have sprung up recently and which are struggling to deepen their
roots. Henry Barnes describes the early history of the school in New
York City and its 50th anniversary this year (1978-79) —which makes
it the 50th anniversary of the inception of Waldorf education on
the North American continent. We learn that it was really at the
urging of Rudolf Steiner that the work was begun in New York by
people who gave up their previous careers to do so. Theo Burgin gives
a heartwarming account of the Detroit School with its decidedly
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“Meeting the Future and Ourselves”
A Conference of North American Waldorf Students

Last spring a group of us at Green Meadow School (Spring
Valley, N.Y.) decided to plan and host 2 Waldorf Students’ Conference
in order to give the students a feeling of being part of a Waldorf
movement rather than of isolated schools dotted across the continent.
For nine months we were arranging travel and housing, raising funds,
and securing workshop leaders.

On April 16 the lists of names from Detroit, Toronto, California
and New Hampshire became people, as busload after busload of stu-
dents — 99 of them — streamed into the High School. The opening
lecture by Betty Kane (Sacramento) on Rudolf Steiner and Waldorf
Education was followed by the singing of an Easter Mass, composed
by a Green Meadow senior. The Conference had begun.

In the week that followed we met every day for four hours in
the workshop each had chosen from four general groups: “Meeting
Human Needs”; “Business as a Social Service”; “Art, Science and
Religion”; “Expression through the Arts.” Trips were taken: to the
Retirement Home, to two villages for the handicapped, to a drug-
addiction clinic (Human Needs) and to Weleda Pharmacy, Threefold
Decor Toys and AT&T (Business). There were presentations from
the other groups: gymnastics, sculpture, a Moliére scene, and eu-
rythmy (including poems from the writing workshop). There wasn’t
a noticeable age difference between us and the workshop leaders;
they shared their views and listened to ours, learning and discovering
things with us.

There were three more evening lectures by Mary Elmquist
(Camphill Village), Diethart Jaehnig (Denver) and Walter Leicht
(Spring Valley). Each one gave us something with which we could
immediately identify but aimed it well over our heads, so that we had
to reach for many of the pictures and concepts — and will continue
to live with them.

In this week of intense concentration many social events took
place. There were dances, coffee shops, singing, volleyball and
lacrosse games; through every activity ran the feeling of being to-
gether for a purpose. We hope to reunite in part at the Fifth Inter-
national Student Conference scheduled for October 13-20 at Michael
Hall in England. No future U.S.A. conference is planned; perhaps
now that there is the awareness of a strong Waldorf hlgh school
movement on this continent, something entirely new will arise.

K. C.
(Green Meadow ’80)
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Book Review

TEACHING AS A LIVELY ART, by Marjorie Spock, 138 pages,
The Anthroposophic Press, 1978.

It is no small feat to describe the breadth and depth of the ele-
mentary school curriculum built around the development stages of the
child and employed since 1920, in its essential features, in an ever
increasing number of Waldorf or Rudolf Steiner schools around the
world. Marjorie Spock has accomplished this by framing the actual
description of the interrelated curriculum subjects, taught from grade
one through eight, with an opening chapter on “A New Picture of
the Human Being”, which attempts to explain the underlying philos-
ophy of teaching, and three concluding chapters dealing with the
child’s temperamental disposition, the teacher’s role and his relation-
ship to the growing child.

Miss Spock is herself an example of the {‘lively art” of expression.
Readers who might well lay aside another book will be led on from
page to page and be attracted to the education she describes by her
very readable and charming style. It is regrettable that the book does
not contain a note on the author, giving time, place and circumstances
of her involvement with Waldorf Education.

A few words here will supply some background. After studying
eurythmy in Dornach, Switzerland, she taught it to children in the
New York Rudolf Steiner School and the Waldorf School in Garden
City during their early years. Later she taught grades both in the
Dalton School in New York City and in the Fieldston School. This
book was first written for her master’s thesis at Teachers College,
Columbia University, in 1944, when it was seriously considered for
publication there. She has practiced bio-dynamic gardening on Long
Island and in Maine, where she is still running a farm. She is the
sister of the well-known Benjamin Spock.

It is the beauty of Rudolf Steiner’s indications for the teaching
of the various subjects that they are precise in terms of aims, methods
and long-range effects. The many examples and situations described
with considerable insight in the middle chapters of the book never-
theless should not be taken as recipes that prevent a teacher from
responding creatively to the changing needs of children today in any
given location. Rather they should be taken as illustrations of the
many aspects of elementary education offered in a Waldorf school.
The teacher's resourcefulness, imagination and contemporariness are
called upon at all times to find ways of implementing the indications
in a meaningful, diversified way in each school, in each class, today.

This friendly little volume of 138 pages presents a rich, colorful
panorama of the landscape of childhood’s middle years, only gently
implying, perhaps, the existence of deeper roots underneath, and
without seeking to bare them for the present. The sparkling picture
should not blind us, of course, to the fact that all teaching is fraught
with problems and obstacles which will challenge the teachers in many
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ways. The book may well be placed, with some explanatory remarks
such as those of the previous paragraph, in the hands of inquiring

parents who seriously seek a viable alternative education for their
children.

Erika von Asten

A Quotation

. . . The concept of metamorphosis is absolutely fundamental
to the Steinerian psychology and to the education based on it. Ac-
cording to this school of thought and observation, the human
being is transformed with every step forward in his emer-
gent evolution. Not only do bodily changes like those of birth, second
dentition and puberty occur, psychic changes also take place, revo-
lutionizing the individual’s whole inner life. Capacities that have
existed in one form become transmuted into capacities of another
kind. Between the tenth and eleventh years, for example, the imag-
inative thinking characteristic of early childhood undergoes a meta-
morphosis from which it re-emerges as the ability to form abstract
concepts. The change has been long in coming, for embryonic growth
is a slow process of maturation, But the time comes when the matrix
of imagination within which the intellectual capacity has been rip-
ening releases thought as a full-born power of the human spirit,
This is not to imply that the child has not thought before; he has

thought, but his thinking has had a pictorial rather than a conceptual
character.

Thought, then, is literally imagination’s child. To understand
this is to understand the emphasis placed on the cultivation of the

child’s imaginative powers in the Steiner elementary school curricu-
lum.

It is indeed possible to force the thought capacity into prema-
ture birth and functioning. Schools of our time habitually do so, for
adults can no longer conceive of any but conceptual thinking. Wit-
ness the fad for determining I.Q.’s that so recently swept the edu-
cational profession! Thought may indeed be forced, but to force it
is to warp this finest of human powers for the rest of life, just as a
pair of legs is prematurely warped if a child is forced to walk before
the time is ripe for such an attempt.
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This ripening in time is a fundamental concept in understanding
every aspect of human evolution. The curriculum of the Steiner
schools is wholly based upon it. Studies are conceived as a support for
normal growth and introduced into the curriculum at a time and in
the way they may best serve that growth. Their character changes
with the child’s changing capacities as he emerges into ever further
phases of development.

The thinking that emerges as a ripened power from the matrix
of a healthy imagination is @ warm and mobile thinking. It is the
fruit of the living pictures with which the world has been brought
into the child’s consciousness. These pictures have lived and grown
with him. They have awakened his whole enthusiasm for the world
about him. Abstract concepts would have done quite the opposite;
they would have caused him to withdraw from the world premature-
ly in order to observe it accurately and then to generalize about it.
If this withdrawal occurs too early, the individual becomes cold and
critical; he has knowledge, but little wisdom. Furthermore, abstract
concepts arrest the growth process, for they are essentially unchang-
ing. They stiffen the child’s soul, whereas pictures enhance its natur-
al liveliness and keep it plastic. A child who is constantly being en-
couraged by his teachers to be a little scientist and to form abstract
thoughts about everything he experiences is missing out on his child-
hood and becoming an old man before his time.

The ability to form abstract concepts is normally born in the late
pre-adolescent period. For a time it lies rather weak and helpless
like a newborn baby. Only at puberty does it really find its legs and
begin to move freely about. In the meantime, it must receive fitting
exercise , . . .”

From ‘“Teaching as a Lively Art”
by Marjorie Spock, pp. 85-87
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Glebnating the Fiftieth Yean of
the Rudolf Steinen School and
}"iftg yeans Waldonf Education

in Amenica ... .. a new book

DUCATING as s ART

Essays and articles by Waldorf School teachers from their experience
in teaching Kindergarten, Elementary and High School.

Contributions by:

Henry Barnes Jean Zay

Nick Lyons Harry Kretz
Virginia Paulsen- William Harrer
Nanette Grimm Christy Barnes
Virginia Sease George Rose
Lona Koch Margaret Frohlich
Margaret de Ris Rosemary Gebert
D. J. Harrer Kari van Qordt
Rudolf Copple Hans Gebert
Barbara Francis Amos Franceschelli
John F. Gardner Alan Howard

Edited fy E. Piening and N, Lyons
Rudolf Stenen School Phess
. 192, Jllustrated in colon
and black and white, 5795

Order from:
Rudolf Steiner School, Inc.
Att: Ms. C. Navarrete
16 East 79th Street
New York, N.Y. 10021
Please add 55¢ postage (Sorry, no COD's)

72







Study groups have been formed in many areas, small groups that
meet from time to time to analyze and discuss a CEFA writing. Fif-
teen such writings are currently available,

The theme of life as we know it is growth. Failure to change, to
make necessary adjustments in our social institutions, is a static con-
dition that dams up the natural flow of vitality. The state-school con-
cept developed and received its impetus in America in the 1840’s and
1850’s during the height of religious bigotry, Perhaps it was necessary
that the responsibility for education passed from the churches to the
state in the 19th century. In the 20th century, however, the character
of state-run schools has changed. Ever more centralized, education has
become static and moribund. The schools are less intimate and less
responsive to the spiritual needs of their several communities. The
possibilities of meaningful choice are fewer. The small-town agricul-
tural America of the 19th century has changed to big-city, technologi-
cally sophisticated America.

As state-run schools have been transformed into state institu-
tions, ever more removed in substance and structure from the will of
their clientele, warfare over political control of the schools has forced
the courts into being the school board for the nation. Powerful educa-
tional labor unions alternately contest and ally with legislators and
bureaucrats.

CEFA believes that the alliance between educational policy and
governmental power is the gravest of dangers to the spiritual life, the
creative vitality of America. Homogenized, neutralized and emascu-
lated state-run education is increasingly empty of nourishment for the
souls of children. It has been gradually transformed, despite the
presence of many wonderful teachers, into an agency without adequate
power either to inspire or to discipline.

CEFA promotes the idea that independence is the most produc-
tive, enspiriting and ideal condition for all of education. If education
is to become the inspiring and disciplinary force our civilization needs,
it must begin to find a way to allow for freedom of initiative for
teachers and freedom of choice for parents.

CEFA extends an invitation to all concerned with the renewal of
our society to join in the effort to promote the broadest possible un-
derstanding of this basic issue. We offer not prefabricated solutions,
but incentive and insights moving towards solutions that start where
we are and can evolve to suit changing conditions. At this time the
song of freedom is presented almost in solo. If we can offer our views
gently, clearly and in good tone, then the chorus will swell.

January, 1979

Further information, and a list of available literature (by such authors
as Stephen Arons, Frank Brown, John F. Gardner, Seymour W. Itzkoff,
Lloyd P. Jorgenson, Leonard Read, Alexander Solzhenitsyn), can be obtained
by writing to

Council for Educational Freedom in America
2105 Wintergreen Avenue, S.E.
Washington, D.C, 20028

14




Editor’s note — The following article continues a discussion
begun in two prior numbers of “Education as an Art” (Fall-
Winter 1977-78 and Spring-Summer 1978). The mattier at 1ssue
requires a careful sifting and weighing of many aspects. The
words quoted in the Fall-Winter 1977-78 number (top of page
25), spoken by Rudolf Steiner in a particular situation and re-
ferred to in the article below, are only one of his vartous pro-
nouncements bearing on the problem. They contain the sentence:

- “The educational methods inherent in Waldorf pedagogy can be
introduced in every situation where someone has the good will
to do it.” Special attention should be given to the two words
“good will”’ Certainly a mere imilative use of methods, devoid
of understanding and good will, or bent on a biased goal, can be
more damaging than total ignorance of them. See also the fourth
paragraph of Mr, Mollet’s article.

Waldorf Education and the Public Schools

by David Mollet

The thought of some kind of interaction between Waldorf educa-
tion and the state is often anathema to many people active in Waldor{
schools or otherwise involved in their pedagogy. For those, like my-
self, who not only believe that such action is possible, but also that
it is desperately needed, the articles by Peterson (“Education as an
Art”, Spring-Summer 1977, pp. 22-26) and Haas (idem, Fall-Winter
1977-78, pp. 25-28) make a welcome and refreshing contribution to
the debate. I would like to take up some of the points raised by Peter-
son and Haas, and also relate some of my own experiences. In doing
so, I hope to indicate not only why I believe that Peterson and Haas
are correct in their analysis, but also to bring out that the kind of
interaction they support is possible, and indeed beneficial to both
Waldorf education and the state.

Peterson’s approach advocates that those involved in Waldorf
education should appreciate that part of the task of this education is
to seek to change public consciousness about educational issues. This
does not mean, of course, that teachers in Waldorf Schools should
show any less commitment to their own schools. It does mean, how-
ever, that they should pay heed to Steiner’s statement (on December
28, 1923 — see “Education as an Art”, Fall-Winter 1977-78, p. 25)
that it is damaging to our Waldorf School movement if people take
the attitude that “Waldorf education can be achieved only in its own
separate schools.” It seems to me that if we are to take Steiner’s
words seriously, then we should consider that we have a responsibility
to examine the ways in which we can and should seek to change public
consciousness. I do not believe for one moment that this is an easy
or a simple task. Indeed, my own experience over the last two years
has shown me that the task is of a long and arduous nature, and that
we shall probably not see the fruits of most of the seed we might
manage to sow. We must realize that the changes that will hopefully
occur will happen over decades and generations, rather than months
and years. The road, therefore, is a difficult one, but for reasons which
I shall now elaborate, it is, in my opinion, well worth traversing.
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I believe there would be no disagreement among pe_ople .1r;terested
and involved in Waldorf Education on the view that this spirit-rooted
education is right for the child. In other words, through an under-
standing of Rudolf Steiner’s insights into child development and his
recommendations for the curriculum, we implement an e.ducatlonal
practice through which we believe that the child will grow in the way
“nature and God” intended. One of the results of this education is
that the adult who has received it as a child will be able to perceive
not only the true nature of his own being but also, in a wider con-
text, the type of society that needs to evolve, It follows that, since
Waldorf education is available so far to only an extremely small por-
tion of children, the only other way in which the Waldorf impulse
and practice can become more widely known is through dissemination
of the underlying ideas and methods among those interested in the
educational process. As Haas points out (loc. cit. page 28), there are
students and teachers who would welcome knowledge about this, and
material on it. From my own experience, which I shall briefly touch

on later, I know this to be true.

The point, however, does need emphasizing, for we are not just
talking about knowledge in the way we could talk about Rousseau’s,
Dewey’s, Bruner’s or Piaget’s theories of education. We are also talk-
ing about the way a spiritual impulse can be given to mankind. It
should be of very great concern to those involved in Waldorf educa-
tion (and in Anthroposophy generally) that most young people are
not receiving it. The result of the lack of spiritual knowledge among
them should be an earnest worry and concern to those of us who do
not see the establishment of the right kind of educational structure,
for it is this structure which will, to a large extent, determine our
future society. We should surely wish that all parents have an oppor-
tunity to know about the Waldorf impulse and, if they then so desire,
be able to choose the education which we recognize as fundamental

and needful for our children.

If this point is accepted, then it should also be accepted that
knowledge of Steiner’s thoughts needs to be made available to a great
number of people who at present are unaware, or only vaguely aware,
of it. The ways in which this can occur have been indicated by Peter-
son (loc. cit. p. 25-6), and the following does no more than add a few
brief comments to his recommendations. It is just as true of the educa-
tional system of Britain as it is in the U.S.A. that teachers have an
almost unlimited amount of freedom to teach in the way they think
best.* There is therefore no theoretical or practical reason why Wal-
dorf methods should not be used in State schools both in U.K. and the
U.S.A. The real problem here, as I see it, is that of winning the con-
fidence of student teachers, parents and, especially, of administrators
in higher education, schools and local government. One of the main
obstacles is the fact that Steiner’s writings are little known, and this
is mainly due to the fact that there exists only a very small number
of people working in the state system who know about Steiner’s peda-
gogy. My own experience does indicate, however, that it is possible
to introduce courses on it in institutions of higher learning.(}

*The author is clearly referring to freedom from administrative interference in
classroom practices and looking away, for the moment, from restrictions tmposed
by such factors as current curricula, standard examinations, college require-

ments, etc, (Editor’s note).
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For the last five years I have been employed as a Senior lecturer
in Education in an institution of higher education in England. Al-
though my main commitments have been in Philosophy of Education,
I realized that the young people I taught, who were training to be
teachers, would not welcome a course of study which only consisted
of abstract theorizing. I therefore formulated a course based on
Steiner’s pedagogy which I hoped would make available to the students
a level of competence and knowledge having an immediate practical
relevance to their own work. There were a number of difficulties in
obtaining validation for the course. It was clear, however, that op-
position to it was mainly due to ignorance of Steiner’s thoughts and
fear of onesidedness, and was not simply due to “state involvement”
as such. My proposals for the course were referred back to me, and I
submitted further details concerning what I hoped to teach. A ma-
jority, I am sad to say, did not understand, deliberately or accident-
ally, the spirit-rooted nature of Steiner’s philosophy. But many, even
though not convinced about the validity of his thoughts, held the view
that at least one course should be introduced as a pilot scheme. This
was quickly implemented as an option in the post-graduate certificate
course. The response of the students was both positive and encourag-
ing, with the result that the course has run for the last four years.@
— This is but one illustration of the point at issue. It is fair comment
to add that institutions of higher education in the U.K. are more con-
servative in approach than their American counterparts, and thus, in
all probability, it would be easier to introduce such courses in an

American. institution of education.

Another point I should like to make concerns the quantitative
aspect of the situation. Although the number of students who chose
to take the course on Steiner’s pedagogy was small by American
standards, they made up nearly 10% of the total number studying for
their post-graduate certificate. If we may take this as a guideline,
then the number of students who might wish to study Steiner’s peda-
gogical impulse in other institutions of higher education would reach
into the thousands and tens of thousands. But the opportunity to do
this, at present, hardly exists.

Peterson goes on to recommend that more people involved in
Waldorf education should write for public teaching journals, and that
Steiner’s educational books should be advertised to a much greater
extent. Although I fully support these points I would add that it is
necessary, as far as articles are concerned, to see that the balance is
achieved between advocacy and detachment(®), and that one should be
aware that what appears to be true and obvious to those committed
to Steiner pedagogy might not appear so to those who do not have
this commitment. I add a similar qualification concerning the adver-
tisement of Steiner’s books. Although I believe that there is a need for
further and proper advertising, I would say that there is an even
greater need for books by Waldorf educators which describe, comment
on and evaluate Rudolf Steiner’s thoughts and which point to and
encourage deeper study of his original works.® For the majority of
students will find great difficulty in studying Steiner’s original lec-
tures and books without some meaningful matrix to help them obtain
a proper perspective on them.®
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Lastly, Peterson recommends workshops and mini-courses as
ways in which students and teachers can obtain a direct knowled_ge
of Steiner's impulse. This is, of course, one of the best ways to dis-
seminate such knowledge, especially in the realm of Waldorf educa-
tion. Like Haas, however, I have found a great many people involved
in Waldorf education who react with great suspicion to the idea that
contact should be made with those who work in the State system. I
find this highly regrettable, for it means in the end that those of us
who believe that knowledge of Rudolf Steiner’s work and ideas should
be more accessible, have not only to persuade the outside world that
these are worthy of serious examination, but must also persuade those
in our own ranks that the task of dissemination is urgen_t and vital.
What is encouraging to note, however, is that an increasing number
of people involved in one way or another with Waldorf education
consider that this dissemination should occur and that, like Peterson
and Haas, they will make their commitment known to others,

Author's Notes:

(1) I have taken the example (see subsequent paragraph in the text) of intro-
ducing courses on Steiner pedagogy to student teachers. There is no reason, how-
ever, why similar innovations should not occur, where appropriate, at other levels

of education.

(2) It is only right to report here that the School of Education of Preston
Polytechnic, where I taught, was one of the many closures announced by the
Department of Education and Science in July 1977. These closures have happened
because of the rapid fall in the birth rate and ensuing downward revision of the
number of student teachers. The course on Steiner pedagogy for the post-grac!u-
ate certificate of education, ended in June 1978. Thus, at present, no courses exist
in U.K. on Steiner pedagogy in any state institution of higher education. I now
have the decision to make whether to find alternative employment where such courses
could be introduced, or stay at Preston and teach moral and social philosophy. I
am hoping that I may have the opportunity to choose the former course of action.

(3) It is worth appreciating that the task of getting articles published in the
best journals is extremely difficult and competitive. From my experience I can
say that journals will be more sympathetic to articles which cover a number of
issues or within which a theme or argument is developed, rather than to articles
which describe a certain theory. A reference to Steiner occurred in my latest
article in “Educational Theory” (1978, pp. 62-67). It is well to appreciate also
that for every article accepted one will progably have five to six rejections.

(4) One of the main reasons why Piaget’s work is so well known is the very
great number of books available written by his supporters and critics. Indeed, so
much literature on Piaget’s theories exists that one can obtain a thorough work-
ing knowledge of his theories without a reading of Piaget’s writings — though
this is a course of action not to be recommended.

(5) I very rarely recommend a student to read Steiner’s original lectures until
he or she has obtained a thorough grounding in his conception of man and world
from handouts and subsequent discussions.*

*It ig well to remember that only to “know about”, or even to be able to describe,
Rudolf Steiner’'s conception of world and man, may be like knowing the statement
of the Theorem of Pythagoras without any inkling or experience of a geometric
proof. (Editor's note}.
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Congratulations

to the Rudolf Steiner School
and all our colleagues

on the 50th Anniversary of
Waldorf Education in America

from The Rudolf Steiner Farm School

HAWTHORNE VALLEY FARM (Bio-dynamically produced raw-milk, cheese, grains,
and bread.)

HAWTHORNE VALLEY SCHOOL (Kindergarten through 8th grade.)

ENVIRONMENTAL EDUCATION CENTER AND VISITING SCHOOLS PROGRAM

HAWTHORNE VALLEY ARTISTS AND ARTISANS

SUMMER AT HAWTHORNE VALLEY FARM (Summer program for children 9-12 years old.)

AGAWAMUCK WILDERNESS ADVENTURE (Summer program for children 13 years and
older.)

RUDOLF STEINER FARM SCHOQOL

RD 2, Harlemville, Ghent, New York 12075 e Tel. (518) 672-7120
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WALDORF SCHOOLS AND WALDORF TEACHER TRAINING

INSTITUTES IN NORTH AMERICA TODAY (1978-79)
(A Gallery of Portraits)

I. Member Schools of the Association of Waldorf Schools in
North America

DETROIT WALDORF SCHOOL dorf

2555 Burns Avenue The Detroit Waldorf School was
e oag b : founded by the Waldorf School As-

Detroit, Michigan 48214 sociation of Michigan in 1965. It Is

Tel.: (313) 822-0300 located in historic Indian Village,

Founded in 1965 which is a smalli community within

the inner city of Detroit.
Class range: Nursery — Gr. 12

Present enroliment: 270 The school now ranges from nur-

sery through grade twelve, and has
a total enroliment of 270 students.
It is integrated, and students come by bus or car from a number of surround-
ing communities in the Metropolitan Detroit area. The high school will grad-
uate its first senior class in June 1979. Since the high school commenced
four years ago, the challenges have been great and varied, but the facuity
is optimistic about its future growth and strength.

To help the increasing number of children who need tutoring in reading
over and above the classroom experience, the elementary school initiated
a Supplementary Language Arts Program for grades three, four, and five
last September. More recently, grades six, seven, and eight were added to
this program, which has received enthusiastic support from our parent body.

The school points with special satisfaction to its attractive, fully equipped
school building, spacious playgrounds, and a dedicated body of teachers.

GREEN MEADOW SCHOOL

ungy Hollow Roa In 1950 Mayy, Dalley stared e
: nursery sc ilding
Spring Valley, New York 10977 adjacent to a meadow of the Three-
Tel.: (914} 356-2514 fold Farmc| in Springh Vallegr, lN.IY.
: This meadow gave the school its
Founded in 1950 name. The elementary school be-
Class range: Nursery — Gr. 12 gan in 1956 with a first grade of
Present enrollment: 307 five children. The school now, with

over 300 students, is housed In a
complex of five different buildings, designed by the architect Walter Lelcht,
each having an exterior whose form and material blend into the natural
wooded landscape, and an interior which provides an aesthetic setting for
education. The architect, teachers, parents and friends have cooperated in
shaping the school grounds. We are now in the process of clearing and
leveling a field that will be large enough for intramural sports.

In 1972 the High School opened. The curriculum is vigorous. The faculty
believes that the high school student is capable of achieving a great deal
if there is a sufficient interweaving of academics, the arts and practical work,
and if a genuine enthusiasm for learning can grow. The student council is
composed of a sizable portion of the student body, and is open to all through
its various committees. Besides the active social life it has premoted, it has
worked with faculty on the creation of an intramural sports program and on
projects of service to the elementary school and to the community. This year
(1978-79) the school is hosting an Easter Conference of Waldorf students in
North America.
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HAWTHORNE VALLEY SCHOOL

R.D. 2, Harlemville Our school was tggunhir;l13'r'l? by
two parents at a Camphi illage
Ghent, New York 12075 in nearby Copake, N.Y., and was
Tel.: (518) 672-7092 moved to Harlemville in 1973, where
: a bio-dynamic farm and an environ-
Founded in 19?1 mental education center had been
Class range: Kindergarten — Gr. 8 established through the initiative of
Present enroliment: 155 the Rudolf Steiner Farm School
Association. :

Today our school of 155 children covers kindergarten through grade
eight, and there is growing interest in a high school when such a develop-
ment seems feasible. The highest tuition per child asked of families is
$1,200. Tuition reductions are available, and we have thus far been success-
ful in keeping our parent body a reasonable representation of our rural
county.

What perhaps distinguishes the Hawthorne Valley School is that it draws
upon the educational resources that a small farming, gardening, working and
artistic community can offer. In such an environment, a lasting awareness
of and respect for the surrounding world may be cultivated, and there is
much opportunity for activities which engage and strengthen the will so
needed for meeting the demands of modern life. Through meaningful work
closely linked with classroom learning, we strive to develop capacities such
as initiative, perseverance and practicality, as well as creativity. This we be-

lieve to be an urgent objective for American education during the coming
years.

HIGHLAND HALL Highland Hall, the first Waldort

17100 Superior Street school in the West, was incorpor-
Northridge, California 91325 at%d Ias a 18;;-9_??:“. faculty-run

. . school in . e present-day
Tel.: (213) 349 1334 Highland Hall has over 350 students
Incorporated in 1955 in grades K-12, and some 40 teach-
Class range: Kindergarten — Gr. 12 ers, on an 1i-acre site located on
Present enrollment: 350+ a hilltop of the "‘north ridge' of the

San Fernando Valley in the north-
western part of metropolitan Los
Angeles.

Our hilltop location is 20 miles from the waters of the blue Pacific, 20
miles from the desert sands, and 30 miles from the alpine peaks of the San

Gabriel Mountains. Highland Hall is in the center of the unique experience
that is Southern California.

Now as the school strides into its full maturity, we have many visions for
the future. The growing interest in Waldorf education finds some answers
from the Waldorf Institute of Southern California, housed at Highland Hall,
which prepares teachers for future careers. One vision in particular is the
careful, planned acquisition of a building whose form will reflect the integral
and artistic nature of the education taking place inside.
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HIGH MOWING SCHOOL

Wilton, New Hampshire 03086 High Mowing was founded in 1942
Tel.: (603) 654-2391 by Beulah Emmet, former teacher at
C the Edgewood School in Connecti-
Founded in 1942 cut, who turned héar famlLy slumfrfner
. . home into a boarding school offer-
Class range: Grades 7.12 ing Waldorf education to students
Present enroliment: 100+ of high school age. The old and
; charming hilltop farm was ideally
suited to the warm, homelike atmosphere she sought to create, and for 36
years the school has offered a unique combination of community living and
working, coupled with an inspiring educational experience designed to
strengthen the minds, hearts and hands of young people. Mrs. Emmet died
in November 1978, a year after having graciously and confidently turned the
direction of the school over to the faculty.

. In 1973, grades seven and eight were added to provide an eventual
bridge to Pine Hill School. The total enroliment of grades seven through
twelve is now over 100, about half of them day students. Boarders are
presently accepted only in grades nine through twelve, but boarding possi-
bilities for younger children are being explored.

HONOLULU WALDORF SCHOOL

350 Ulua Street, Niu Valley The Honolulu Waldorf School —
Honolulu, Hawaii 96821 Fulad H0’013%c1>h€|a Pua o was

. ounded in y a group of peo-
Tel.. (808) 377-5471 ple animated by the impulse under-
Founded in 1961 lying Waldorf Education, who at

. Ki the same time wanted a school to

Class range: Kindergarten — Gr. § commemorate the hundredth anni-

Present enroliment: 120 versary of Rudolf Steiner's birth.

The spacious and beautiful grounds

as well as the lovely buildings were given by them to the school. At present,

the Honolulu Waldorf School has an enroliment of 120 students in grades

K-8. The classes are growing as the school expands toward eight grades.

IV'Iore buildings will soon be needed to house a crafts program and additional
classrooms.

The geographical location of Hawaii presents a challenge for Waldorf
education. The climate is mild and homes are unheated, the children run
freely with open footwear and light clothing most of the year. Teachers feel
the need to bring in a consciousness of a much larger world of both East
and West. They strive to become in tune with what the unique geographical
location means and to learn to work with it in the classroom. The multicul-
tural blend of peoples from both East and West present untapped resources,
since the majority of the children were born of parents who moved to the
Islands. The questions of what to choose and how to present the material
continually offer new challenges to those working in this pioneer setting.
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KIMBERTON FARMS SCHOOL

West Seven Stars Road Kimlbelrton l;arms is ? \(I:Vr?ld?rf
i : school located in rura ester
Kimberton, Pennsylvania 19442 County, yet close enough to Phila-
Tel.: (215) 933-3635 delphia to take advantage of the
Founded in 1941 cultural opportunities the city has
to offer.
Class range: Nursery — Gr. 12 .
Present enrollment: 325 The school was founded in 1941

by Mr. and Mrs. H. Alarik Myrin,

members of the American business
community with a deep sense of social involvement and of Rudolf Steiner’s
impulse, and for many years it operated as an elementary school (Nursery
through grade eight). In 1964 the Upper School (grades nine through twelve)
was opened, and in 1978 the twelfth senior class was graduated.

Kimberton strives to nurture the healthy development of each ch_ild —_
addressing the child’s uniqueness and helping him to move toward his full-
est, balanced potentialities. In the high school, a chalienging academic cur-
riculum, as well as athletics, art and music, prepare our students to meet
their future with confidence and with awareness of man’s responsibility to
his earth and his fellow beings.

The PINE HILL WALDORF SCHOOL

Bennington Battle Trail The Pine Hill Waldorf School had
Wilton Center, New Hampshire 03086 its beginnings in a hundred-year-old
Tel.: (603) 654-6003 building, a former one-room school
el } 634- house, situated in Wilton Center in
Founded in 1972 the sh];a]gows Iof Mouhnt Monhadnock%

T about fifty miles to the northwest o
Class range: Kindergarten — Gr. 6 Boston. The school grew at a rapid
Present enrollment: 137 pace with enthusiastic community

support. Many families moved to
the area, and within three years the number of children had risen from 21 to
106. At this juncture, a fifteen-room house with a large barn and outbuildings
on 27 acres of land became available, and with the help of a generous loan
offered by a friend of the school, the property was transformed into a new
home for Pine Hill. it soon became necessary to build an additional building
to house the kindergarten and largest class.

In 1977-78, Pine Hill joined High Mowing in a cooperative effort to create
a Waldorf Middie School for grades 7, 8, 9, housed on High Mowing property.
Thus a complete Waldorf education, from nursery through high school grad-
uation, is now available in the Wilton area.

In the mantle of warmth which surrounds the Pine Hill School there is
much activity going on to prepare the seeds for the social future. Besides a
comprehensive academic and artistic program, work in biodynamic garden-
ing and farming has been undertaken in the fields, curative painting and
curative eurythmy are applied, and there are conferences on nutrition and
Hauschka massage. The New England Eurythmy Group is centered here.
New ways of dealing with economics are being explored, and a group of
people are working towards the creation of a community land trust. The
Pine Hill Waldorf School is more than just a school: it offers a community
of diverse yet interrelated areas of human endeavor.
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The RUDOLF STEINER SCHOOL

15 East 79th Street This school year 1978-79, the
New York, N.Y. 10021 Rudolf Steiner School is cSeIebraItlng%

) its fiftieth anniversary. Several 0
Tel.: (212) 5352130 the founding teachers were directly
Founded in 1928 inspired by Rudolf Steiner to bring

. Waldorf education to America. Since

Class range: Nursery — Gr. 12 1944 we have been situated in onhe

Present enrollment; 294 of the cultural centers of New York

City, a block from the Metropolitan

Museum of Art and within walking distance of several other museums. The

high school is housed a block away from the elementary school at 15 East

78th Street. Beautiful Central Park serves as the playground for the kinder-

garten and the elementary school. Grades 3-12 have the opportunity to visit

the Rudolf Steiner Farm School in Harlemville, N.Y., where they enjoy a pro-
gram of farming, nature study and outdoor recreation.

For all-school assemblies the auditorium of a neighboring church is avail-
able and for physical education periods the children use the gymnasiums of
the YMHA. Our aim for the future is to house all our school in one building
which will include our own gymnasiums and assembly room.

In conjunction with the continuing study carried on by the teachers, the
school provides opportunity for the in-service training of new teachers. The
program combines well-rounded practical work and observation with artistic
and anthroposophical study.

SACRAMENTO WALDORF SCHOOL The Sacramento Waldorf School

3750 Bannister Road was established in 1959 by a small
Fair Oaks, California 95628 group of parents who wanted to
Tel.: (916) 961-3900 provide an enriched and enlightened

- education for their children. The
Founded in 1959 enroliment totaled ten students. Over

. the years the school has grown to

Class range: Nursery — Gr. 12 an enroliment of 340 children in a

Present enrollment: 340 complete school from Nursery
through high school.

In meeting the need for growth, a beautifulf tree-ringed meadow adjoining
an extensive park system on the banks of the American River was purchased.
The school facilities were moved there, and operation began in September
of 1972. The school is in a protective natural setting, affording beauty and
ample space for nature outings, despite its proximity to a suburban and
developed area. The school is committed to providing student experiences
in the outdoors through using its natural environment as well as incorporating
camping and backpacking in the nearby Sierra Nevada Mountains, thereby
r?co%nizing the need for balance in the daily curriculum and the ecology
of today,

The school is incorporated as a non-profit corporation with a Board of
Directors composed of parents, faculty members and members of the com-
munity at large. It is administered by members of the faculty who form the
College of Teachers.

The Sacramento Waldorf School takes an active part in informing the
community of its educational processes through parent lectures, public con-
ferences, visitors, tours, and a Teacher Training Program.
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SUMMERFIELD SCHOOL

500 North Main Twelve small children approach-
Sebastopol, California 95472 ing school age inspired a group of
Tel.: (707) 8235591 parents to found a school with a
" new impulse. Two of these families
Founded in 1974 met in the summer ?f'\:l 1137:?]( aEndd at-
: tended seminars on Waldo uca-
Class range: Kindergarten — Gr. 4 tion in Marin, Calif., and by January
Present enrollment; 130 it was decided that the new school
must be a Waldorf School. Assisted
by the Sacramento and Marin schools, they found a Waldorf-trained teacher,
and the Summerfield School was opened in 1974,

Enthusiasm and faith characterized the school’s early history, but there
was also a consistent, pragmatic approach to the business of organizing and
managing a school. A Board of Directors was formed of teachers and parents,
non-profit status was acquired, and the school became a legal corporation
with a sound financial basis. Preparing for the second year, the school was
also fortunate to find an experienced Waldorf teacher, Irene Ellis, who was
able to teach, advise and train future teachers.

Now housed in the rented facilities of two neighboring churches in Se-
bastopol, Summerfield School's enrollment is 130 children. The school has
more than doubled its enroliment during each of its four years. There are
two kindergartens and four grades, with 20+ in each class. The school adds
a grade each year. The original kindergarten of 12 has become a flourishing
4th grade of 22, the vanguard of future growth.

In June 1978 Summerfield School, after three years of sponsorship under
the guidance of the Sacramento Waldorf School, was accepted into the
Association of Waldorf Schools in North America.

The TORONTO WALDORF SCHOOL

Box 220, 9100 Bathurst St. _ The Toronto Waldorf School, now
Thornhilt, Ontario L3T 3N3, Canada in its t‘gggth g}?gr of operﬁtign,fhas
. ) some children enrolled from
Tel.: (416? 881-1611 pre-school to grade twelve. The
Founded in 1966 school isd located on 30 acres of
N _ countryside in a setting of trees, a

glass r:mge. Il(lndergarten Gr. 12 river, a pond, and ravines. Yet it is
resent enrollment: 300 within easy reach of suburbs and

even of the city of Toronto itself.

_ The school moved to its present premises in 1972 from rented quarters
in a church. The new building, designed by an architect who is a parent in
the school, has been built and improved upon by teachers, parents, friends
and, of course, by professional construction workers.

In addition to diversified curricular activities, some of the events which
make up the life of our school are an annual picnic on the grounds, a Christ-
mas Fair in November, a Christmas Carol Sing, a presentation of the Obe-
rufer Paradise and Shepherds’ plays, and a spring Open House. There are
two all-school festivals for the parents and friends of the chiidren, as well as
parent afternoons and evenings. The school seeks in many ways to promote
understanding and fruitful co-involvement among all concerned with the
education of the children.
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The VANCOUVER WALDORF SCHOOL

2725 §t. Christophers Road Our school began with grades

North Vancouver, one and two in Sea:emtlfén??éalr:
iti i West Vancouver, atter

?ntush Columbia V7K 2B6, Canada of groundwork by parents and
el.: (603) 985-7435 friends of the Waldorf School move-

Founded in 1971 ment. In its early years the school

was most fortunate to have the help
Class range: Nursery — Gr. 8 of Jeanne Bailey, a eurythmist with

Present enrollment; 197 extensive pedagogical and curative

experience. We are now an eight
grade school of 154 students, with a pre-school and kindergarten of 43
children. We hope in the future to become a twelve grade school.

Our Faculty and staff this year number twenty-five persons, from several
countries — Canada, Holland, England, the United States and Germany. Our
parents range from people strongly committed to Waldorf education, to those
who are simply searching for a meaningful, life-rooted alternative to the
public school system for their children. A new-formed parent group promises
to strengthen the relationship among all concerned.

We are now located in leased premises in North Vancouver, at the edge
of the Coastal Mountain Range that runs hundreds of miles to the north and
south. As we look forward to growth and expansion, we must face the ques-
tion as to where a new permanent home will be.

One of the tasks we face here on the Canadian West Coast of North
America is to discover fresh ways in which the spirit of Waldorf Education
can become embodied in the life and culture of this place and time. The
future is full of challenge and enterprise.

The WALDORF SCHOOL The ‘V’Valdorf _Sci:ool in Garq[ﬁn
i City, N.Y., occupies ten acres on the
Cambrldg-e Avenue car¥1pus of Adelphi University. It was
Garden City, New York 11530 established in 1947, and graduated
Tel.: (516) 742-3434 its first high school class in 1960.
. In 1978-79 it has an enrollment of
Founded in 1947 ' . 170 boys and 155 girls, and a faculty
Class range: Nursery — Gr. 12 of 25 full-time and 10 part-time
Present enrollment: 325 teachers. The school is faculty-run,

under the leadership of a faculty
chairman, currently Mr. Peter
Curran,

In its suburban setting, the school serves a business and professional
community of parents who are interested in a wholesome as well as college
preparatory education, Through a balanced curriculum of intellectual, artistic
and physical activities the school seeks to connect students with the world
in such a way that they have an enthusiasm for life and its ideal possibilities
-— that they have the ability to find both practical and creative solutions to
the problems life sets before them.

An unusual feature of the school is its Glen Brook program, which takes
place on a 200-acre farm property in Marlborough, New Hampshire. In grades
5-12 each class spends seven to ten days at Glen Brook, combining a main
lesson study with active work in farming, forestry, construction, cooking,
rural arts and crafts,

The Waldorf School is chartered by the New York State Board of Regents,
accredited by the Middle States Association of Colleges and Schools, and
is a member of NAIS and NYAIS.
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MARIN WALDORF SCHOOL
i ated in the old
160 North San Pedro Road Our school is loc Rafael, twenty

e s mission town of San :

San Rafael, California 94903 miles north of San Franmsc::_ kegnd
Tel.: (415) 479-8190 just down the road from the s ”d I?Jg
; Civic Center building designed by
Founded in 1972 Frank Lloyd Wright. The school oc-
Class range: Kindergarten — Gr. 4 cupies rented premises of a former
Present enroliment: 63 parochial school. The fotive 2t
' large and well lighted, thougn our

classes as yet are small. We have four grades with 42 children and a kinder-
garten of 21 with a small waiting list.

The school began seven years ago with 2 children in a private house.
As it grew, it found new quarters in the basement of a Methodlst church in
Mill Valley, nearby. During this time the moving spirit in the school was
Lesley Rosenberg. After her untimely death two years ago, the little school
faced several crises as it sought to put idealism to the test of practical ex-
perience. This year, in San Rafael, with a number of vigorous new person-
alities on our faculty, including teachers with previous Waldorf School ex-
perience and years of fruitful life's labor behind them, we look forward with
strengthened resolve.

Marin County is not an easy place for impulses nourished by Rudolf
Steiner’s lifework to take root and thrive. It is reputed to be the wealthiest
county in the United States and last summer was portrayed in a network
television special entitled “I Want It All Now.” But for that very reason it is
important that the work go on here. The county straddles the San Andreas
Fault and one could say that an element of outer geological instability is
reflected in the hearts and minds of many of its inhabitants. And yet our
work continues because of the staunch support of a determlned and dedi-
cated group of parents, a few members of the Anthroposophical Society in
the area, and our sponsoring schoo! in Sacramento. We ptan to expand by
one grade each year until we reach the eighth grade.

GREAT BARRINGTON S The Grﬁatl ?arring&or?( no@%d‘;';
RUDOLF STEINER SCHOOL teiner School, former )

West Plain Road SCHO0 the Pumpkin Hollow School, is add-
R.D.1 ing one grade a year, so that by
.D. 1, Box 37B 1981 it will be a full eight-grade
Great Barrington, Massachusetts 01230 elementary school.

Tel.: (413) 528-4015 We are a country school where
Founded in 1971 outdoor activities, readily available,
Class range: Nursery — Gr. 5 supplement classwork. Gardens are

Pres : planted and tended; maple sap is

ent enroliment: 85 collected and boiled into syrup;
tobogganing, cross-country skiing, ice-skating, house building, walks in the
woods and visits to neighboring farms are part of everyday life.

~ The Berkshire Hills Regional School Committee has granted formal certi-
fication to the school, and students who live in Great Barrington receive free
district school busing.

The natural beauty of the Berkshires attracts a lively mix of parents
whose occupations include carpentry, teaching, farming, logging, lumber
milling, painting, medicine and business. Some parents commute to New
York City 120 miles away.

All teachers attend regular workshops with expert instructors, to train
themselves in eurythmy, speech, painting, sculpture, woodwork and singing,
as well as science and academic subjects.

Teachers are young, high-spirited, hard working; parents are zestful and
caught up in the excitement of the school’s activities; friends are generous
and helpful. We feel particularly lucky.
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The WALDORF SCHOOL

380 Concord Avenue

Belmont, Massachusetts 02178
Tel.: (617) 484-0907

Founded in 1970

Class range: Nursery — Gr. 5
Present enrollment: 75

Our school began in 1970 with a
small nursery class and opened a
first grade in 1973. A grade has
been added each year, and we plan
to expand to the sixth grade in 1979.

The Boston area offers unique
challenges. Qur characteristics of
form and authority do not particu-
larly appeal to many spiritual groups
and “‘free thinkers” here, and our artistic emphasis seems to go against the
grain of intellectual centers like Harvard and MIT. Nevertheless, we have
built bridges and found friends in both realms, and offer a genuine alterna-
tive for many parents looking for balance and wholeness in education.

Administration of the schoo! is largely the responsibility of the faculty.
Weekly staff meetings serve to coordinate the curriculum and to focus and
refresh the spirit of the school. Interested parents are active in assisting
with the work of the office management and in many other ways. Forums
are held throughout the year to give parents and teachers an opportunity to
discuss issues relevant to raising and educating children. We believe that
most parents enroll their children here because they meet teachers who
offer a dedicated and sincere love to them. The resuit — in the form of
thriving, enthusiastic children — invites the adults to take a closer look at
the deeper, underlying ideas.

In addition, there are a number of initiatives on our continent, at
various stages of early development, several of which are listed below.
We regret unintentional omissions.

Acorn Hill School, Inc.
(A Waldorf Pre-School)
7717 14th St., N.W.
Washington, D.C. 20012
(202) 829-2909

Chicago Waldorf School
333 West Wisconsin
Chicago, IL 60614
(312) 337-3812 or

(312) 588-0148

The Christopher Nursery
Mrs. S. Howard

c/o 1923 Geddes Avenue
Ann Arbor, MI 48104

The Denver Waldorf School
2112 South Patton Court
Denver, CO 80219

(303) 936-3744

Lamborn Valley School
Box 461

Paonia, CO 81428

(303) 527-3470

Mountain Meadow School®
12771 Main Street

Potter Valley, CA 94941
(707) 743-1564

Santa Cruz Waldorf School
729 Western Drive
Santa Cruz, CA 95060

Sunnymeadow Pre-School
10055 North Wauwatosa Road
Mequon, WI 53092

The Waldorf Children’s Center
(A Waldorf Pre-School)

320 Resor Avenue

Cincinnati, OH 45220

(513) 281-7277

Waldorf Kindergarten
Box 951

Boca Raton, FL 33432
(305) 391-4278

Waldorf Kinderhaus

(Pre-School and Kindergarten)
16945 W. 14 Mile Road
Birmingham, MI 48009
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ITI. Waldorf Teacher Training Institutes and Teacher Training

Programs

The WALDORF INSTITUTE OF

MERCY COLLEGE OF DETROIT The Waldorf Institute of Mercy

8469 East Jefferson College of Detroit was founded in

Detroit, Michigan 48214 1967 a8 a Teacher TreIning hor
_ gram, with ten students. Since then,

Tel.: {313) 823-4630 new programs have been added as

Founded in 1967 the need arose: the Orientation

Program: Teacher Training, and others Zaeﬁér:?n119g735' Eﬁé'ép%';'i'zﬂh(%%‘:aﬁeg)

Enroliment: 60-80 Education in 1978. Each added pro-
. gram was a first of its kind in

America. All programs are accredited, and the core courses of the Orienta-

tion Year constitute a major in a B.A. degree in Anthroposophical Studies.

Between sixty and eighty students enroil annually from North America, and

j!g};t]erly the misfortunes of the dollar have helped European students to
us.

.. This summer (1979) the Institute is moving to a new location outside the
city, where on-campus accommodations will offer fresh opportunities for in-
novative social living. Among the lawns and trees of the new campus, our
long-cherished plans to begin work in bio-dynamic gardening will be realized.

The resident faculty is augmented by a large guest faculty from schools
and centers in America and Europe. The constant flow of lecturers and
visitors, the annual influx of fine students, reports of the work of the alumni
— all these unite to keep in view the Waldorf Institute's aim: to be a serving
part of the greater whole, of a new impulse towards fulfillment, especially
through education, of the deepest individual and social aspirations of man.

The Institute is under the directorship of Dr. Werner Glas, Mr. Hans Ge-
bert, and Mr. Ralph Marinelli.

The WALDORF INSTITUTE FOR

LIBERAL EDUCATION Fifteen years ago Adelphi Univer-
Ade[pm University sityl l?] %arden Ciﬁy, glethork,f eDs-

. tablished, under the direction of Dr.
Garden City, New York 11530 John Gardner, the Waldorf Institute
Tel.: (516) 746-3977 fgr Liberal Education. SiRnce 1967

. this program has led to a Master of
Founded in 1964 Arts degree in elementary education.
Program: Teacher Training (graduate fevel) The Institute is housed In one
Enroliment: 20 wing of the Waldorf School on the

University campus. Each Institute
seminar course has been taught by two instructors, one from the Education
Department and the other from the Waldorf School. This arrangement has
permitted the art of education practiced in Waldorf schools and the prin-
ciples that underlie it to be used as a stimulus for critical and positive
examination of modern methods and philosophies of education.

In addition, the students have been instructed in main lesson subjects
and in the arts by leading Waldorf School teachers and anthroposophists
from all parts of the country. They have observed and taught in the Waldorf
School and have participated in its life.

One hundred and sixty students have gone through the program from
the beginning, and sixty-eight are teaching in Waidorf schools, fifteen in
private schools, and one in college.

The program will be discontinued as of the end of this school year
(1978-79).
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The WALDORF INSTITUTE OF For almost ten years Waldorf

SOUTHERN CALIFORNIA teacher training was offered at
17100 Superior Street Highlandt Hall asf :emt impon\?\’ntldadr;
. PR junct to its main function as Waldo

Northridge, California 31324 school for children. in 1973, how-
Tel.: (213) 349-1394 ever, the Waldorf lnstfitutedof South-

; ern California was founded as a
Founded in 1973 . self-contained entity for teacher
Program: Teacher Training _ training in Waldorf education, lo-
Enroliment: 12 (present maximum capacity) ca:]edlin the new premises of the

school.

The faculty of the Waldorf Institute is drawn from the ranks of experi-
enced Waldorf teachers at Highland Hall, and supplemented by visiting lec-
turers and artists from other Waldorf schools and Teacher Training Centers.

The teacher training program requires a basic knowledge of anthropo-
sophy before entrance. During the fall and winter semesters the students
engage in concentrated study of key pedagogical works by Rudolf Steiner,
in curricular studies, and in various artistic activities such as painting, eu-
rythmy, music, speech, arts and crafts, and geometric drawing. Classes are
held in the evening, and observation in the classroom occurs during the
school day at planned intervals. During the spring semester the studenta
concentrate on guided practice teaching. Also, at this time, they prepare an
independent research project on some aspect of Waldorf education. Twelve
students may participate in the program each year.

In addition to the Waldorf teacher training program, the Waldort Institute
sponsors Speech Formation courses with Sophia Walsh, noted speech artist
from Dornach, Switzerland.

The Institute is under the directorship of Dr. Virginia Sease and Mr. John
Brousseau.

The SACRAMENTO CENTER FOR

ANTHROPOSOPHICAL STUDIES The Sacramento Center for An-
9200 Fair Oaks Boulevard throposophical Studies was founded
Fair Oaks, California 95628 on Washington;szirtladay ig 19-116’
y a group of friends under the

Tel.: (916) 961-8727 inspiration of Carl Stegman, a
Founded in 1976 pritt;st of th]e Chrgstian Community,
. - with special emphasis on American
Program: Teacher Training, and others Studies. Now in its third year, with
Enrollment: 50+ more than 50 students, it offers a

full-time Foundation Year in An-
throposophy.' and a full-time Waldort Teacher Apprenticeship Program, as
wetljl‘ asi evening courses and conferences on American Studies and related
subjects.

The courses include a wide spectrum of the Sciences and Humanities,
and special emphasis is laid on a variety of artistic activities, such as Eu-
rythmy, Music, Drama, Painting. Courses in Biodynamic Agriculture, Hand-
crafts and Projective Geometry also form part of the curriculum. Courses in
Curative Education and Early Childhood are being planned.

The Sacramento Center owes much of its growth within this short time
to the warm support it has received from other activities in the area,
rooted in Rudolf's Steiner's impulse, such as the Sacramento Waldorf
School, the Faust Branch of the Anthroposophical Society, and the Christian
Community. The Sacramento Center aims to respond to the needs of young
people who are seeking a more encompassing view of life by way of a path
of spiritual development that strengthens thought and enlivens the whole
human being.

As of Easter, 1979, the Center's new name is RUDOLF STEINER COL-
LEGE. Mr. René Querido is Administrator of the College and Co-Director
of its Teacher Training Program.
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The Threefold Center for Adult Education, in Spring Valley, N.Y.,
has offered teacher training courses in the past, and plans to do so again.

Apprenticeship teacher training is also available in various schools on an
informal basis.

For further information, address inquiry to the Registrar or Faculty
Chairman or Director of the schools and institutions listed above.

For information regarding the Association, write: Association of
Waldorf Schools in N.A., Kimberton Farms School, West Seven Stars
Road, Kimberton, Pennsylvania 19442,

Fern Hill Environs & Properties

Secluded homesites and properties
available in established Waldorf-based
Community; Bio-Dynamic farm, wood-
land, swimming, open spaces; non-
profit.

Fern Hill Environs & Properties
Harlemville, Ghent, New York 12075
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EUROPE
WEST GERMANY

The German Schools are assoctated in Bund der Freien Waldorfschulen e.V., 7 Stuttgart 1,

Haussmannstrasse 46, Telefon 0711 /23 29 96.

Evinghausen

Achberg Freie Schule Achberg, Waldorfschule e.V., Kirschstrasse 1, 7988

Neuravensburg, Tel.: 07528/71 00
* Benefeld Freie Waldorfschule Landschulheim Benefeld, 3036 Bomlitz-Benefeld (b.

Walsrode/Hann., Tel - 05161/40 21 u. 40 22

Beriin Rudolf Steiner Schule Berlin, Auf dem Grat 3, 1000 Berlin 33,
Tel.. 030/8 32 79 86

o Berlin Emil Moit Schule, Freie Waldorfschule flr Erziehungshilfe, Claszeile 60—66,

1000 Beriin 37 (Zehlendorf), Tel.: 030/815 57 57 u. 815 20 61

Bielefeld Rudolf Steiner Schule, An der Stiftskirche 13, 4800 Bielefeld 1,
Tel.: 0521/8 59 08

Bochum Rudolf Steiner Schule Ruhrgebiet, Haupstrasse 238, 4630 Bochum 7,
Tel.: 0234/2 81 31

Bonn Freie Waldorfschule Bonn-Kéin, Brunnenallee 30, 5303 Bornheim-Roisdorf,
Tel.. 02222/39 80

Braunschweig Freie Waldorfschule Braunschweig, Kralenriede 73, Tel.: 0531/35 22 00

Bremen Freie Waldorfschule Bremen, Touler Strasse 3, 2800 Bremen 1,
Tel.: 0421/44 78 02

Dortmund Rudolf Steiner Schule, Mergelteichstrasse 45, 4600 Dortmund 50,
Tel.: 0231/71 3898 <72 07-1>

Engelberg Freie Waldorfschule Engeiberg, 7065 Engelberg Post Winterbach/Waurtt.,
Tel.: 07181/7 04-1

Essen Freie Waldorfschule, Schellstrasse 47, 4300 Essen 1, Tel.: 0201/47 39 58

Esslingen Freie Waldorfschule Esslingen, Zweigschule Engelberg, Geschaftsadresse:

Landenbergerstrasse 28, 7300 Esslingen, Tel.: 0711/31 46 15
Freie Waldorfschule Evinghausen, 4550 Bramsche—Evinghausen,
Tel.: 05468/4 24

Frankfurt Freie Waldorfschule, Friedlebenstrasse 52, 6000 Frankfurt 50 (Eschersheim),
Tel.: 0611/51 1589 u. 52 34 92

Freiburg Freie Waldorfschule, Schwimmbadstrasse 29, 7800 Freiburg i. Br.,
Tel.- 0761/7 7017

Freiburg Freie Waldorfschule Freiburg, Parallelzug St. Georgen, Zechenweg 2, 7800
Freiburg. Tel.: 0761/4 12 14

Goppingen Freie Waldorfschulle Filstal, dtzg. Sitz 7342 Auendorf-Bad Ditzenbach,
Tel.: 07334/56 01

Hamburg Rudolf Steiner Schule, Wandsbeker Allee 55, 2000 Hamburg 70
(Wandsbek). Tel.: 040/68 50 00

Hamburg Rudolf Steiner Schule Nienstedten, Eibchaussee, 366, 2000 Hamburg 52,
Tel.: 040/82 99 17

Hamburg Rudolf Steiner Schule in den Walddorfern e V. Hamburg-Bergstedt,
Bergstedter Chaussee 203, 2000 Hamburg 65, Tel.. 040/604 70 90

Hannover Freie Waldorfschule, Rudoif-von-Bennigsen-Ufer 70, 3000 Hannover 1,
Tel.: 0511/88 01 38 u. 88 26 96 (Kindergarten. 88 37 71)

Heidenheim Freie Waldorfschule, Ziegelstrasse 50, 7920 Heidenheim/Brenz,
Tel.: 07321/4 10 38/39

Homburg/Saar Freie Waldorfschule Homburg /Saar, Parkstrasse, 6652 Bexbach,
Tel.: 06826/32 60

Karlsruhe Freie Waldorfschule Karlsruhe, Im Eichbaumle 1a, 7500 Karlsruhe 1,
Tel.: 0721/68 80 B1/82

Kasse! Freie Waldorfschule Kassel (einschl. Berufsbildendes Gemeinschaftswerk
mit Ausbildung fur Facharbeiter u. staati. anerk. Erzieher), Hunrodstrasse
17, 3500 Kassel-Wilhelmshohe, Tel.: 0561/3 20 15

Kiel Freie Waldorfschule Kiel, Hofholzallee 20, 2300 Kiel, Tel.: 0431/52 38 14

Kreteld Freie Waldorfschule Krefeld, Kaiserstrasse 61, 4150 Krefeld,
Tel.: 02151/5 3157

* Loheland Rudolf Steiner Schule Loheland, 6411 Klinzell 5 b. Fulda, Tel.: 0661/69 09

Lubeck Freie Waldorfschule Lubeck, Tel.: 0451/7 85 52, Dieselstrasse 18, 2400
Lubeck-Eichholz

Mannheim Freie Waldorfschule, Neckarauer Waldweg 131, 6800 Mannheim 24,
Tel.- 0621/85 10 81

Marburg

Freie Waldorfschule, Ockershduser Allee 14, 3550 Marburg/Lahn,
Tel.: 06421/2 52 56
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Munich

Nurnberg
© Ndrtingen
* Ottersberg

Pforzheim
* Rendsburg

Reutlingen

* Schloss Hamborn

Stuttgart
Stuttgart

© Stuttgart
Tabingen
Uberlingen
Uim
Wahlwies

* Wanne-Eickel/

Herne

Witten
Warzburg
Wuppertal

© Wuppertal

BELGIUM

Antwerp
o Antwerp
© Antwerp

O Antwerp
Brussels

DENMARK

Aarhus
Copenhagen
Copenhagen
Odense

0 Vejle
© Vordingborg

Rudolf Steiner Schule, Leopoldstrasse 17, 8000 Minchen 40,
Tel.. 089/34 81 42 u. 39 62 07

Rudolf Steiner Schule, Steinplattenweg 25, 8500 Nurnberg,
Tel.: 0911/59 30 77

Rudolf Steiner Schule, Erlenweg 1, 7400 Nirtingen, Tel.: 07022/3 17 67

Freie Rudolf Steiner Schule, Amishof 5, 2802 Ottersberg 1, Tet.. 04205/3 66

Goetheschule—Freie Waldorfschule, Schwarzwaldstrasse 66, 7530
Pforzheim, Tel.- 07231/29 71-3

Freie Waldorfschule, Nobiskriger Allee 75/77, 2370 Rendsburg,
Tel.: 04331/2 35 51

Freie Georgenschule, Moltkestrasse 29, 7410 Reutlingen,
Tel.: 07121/3 6504 u. 2 20 15-0 17

Rudolf Steiner Schule Landschulheim Schloss Hamborn, 4791 Borchen
3—Schloss Hamborn, Tel.: Paderborn 05251/38 92 10

Freie Waldorfschule Uhtandshohe, Haussmannstrasse 44, 7000 Stuttgart 1,
Tel.: 0711/24 02 41 u. 24 02 42, Kindergarten 24 02 75

Freie Waidorfschule am Kraherwald, Rudolf-Steiner-Weg 10, 7000 Stuttgart 1,
Tel.: 0711/29 18 20 (Kindergarten: 22 47 47)

Michael Bauer Schule, Freie Waldorfschule mit Férderklassenbereich
Othellostrasse 5, 7000 Stuttgart 80, Tel.: 0711/73 46 36

Tabingen Freie Waldorfschule, Frischlinstrasse 4, 7400 Tidbingen,
Tel.: 07071/2 21 19 )

Freie Waldorfschule am Bodensee, 7770 Uberlingen-Rengoldshausen,
Tel: 07551/6 30 77-78

Freie Waldorfschule Ulm mit angeschlossenen Sonderklassen fur
Lernbehinderte, Romerstrasse 97, 7900 Ulm, Tel.: 0731/3 08 94

Freie Schule im Pestalozzi Kinderdorf Wahlwies, 7768 Stockach 14,
Tel.. 07771/20 36

Hiberniaschule, Holsterhauser Strasse 70, Postfach 2849, 4690 Herne 2,
Tel.: 02325/4 10 81

Rudolf Steiner Schule Witten, z. Zt. Mergelteischstrasse 45, 4600 Dortmund
50; Schulbiiro; Erica Spies-Wolff, Gropiusweg 15, 4630 Bochum,
Tel.: 0234/70 42 75

Freie Waldorfschule, Oberer Neubergweg 14, 8700 Wirzburg-Hdfi.,
Tel.: 0931/8 66 20

Rudolf Steiner Schule, Schluchstrasse 21, 5600 Wuppertal 2 (Barmen),
Tel.: 0202/8 12 33 u. 8 09 69 (Kindergarten: 8 33 71)

Christian Morgenstern Schule, Waldorfschule flr Erziehungshilfe,
Haderslebenerstrasse 14, 5600 Wuppertal 2 (Barmen), Tel.: 0202/8 26 44

Rudolf Steiner School, Charlottalei 29 & 3, 8 2000 Antwerpen,

Tel.: (031) 30.25.89
Speelschooltje, Transvaalstr. 21, B 2600 Berchem, Tel.: (031) 37.76.07
Hibernia School, Prins Albertlei 19, B 2600 Berchem, Tel.: (031) 30.50.40
Parcivalschool, Lamoriniérestr. 75, B 2000 Antwerpen, Tel. (031) 30.24.44
Ecole Rudolf Steiner, 227 Av. Moliére, B 1060 Bruxelles, Tel.: 343.17.37

Rudolf Steiner-Skolen, Strandvejen 100-102, DK 8000 Aarhus C,

Tel.: (06) 14 09 00
Vidar Skolen, Rudolf Steiner-Skolen, Brogardsvej 61, DK 2820 Gentofte,

Tel.: (0O1) 65 71 18
Rudolf Steiner-Skolen i Gladaxe, Krogshpjvej 53 A, DK 2880 Bagsvoerd,
Tel.: (02) 98 98 21
Rudolf Steiner-Skolen i Odense, Lindvedvej 64, DK 5260 Odense,
Tel.: {(09) 14 46 83
Rudolf Steiner-Skolen, Gronlandsvej, DK 7100 Vejle, Tel.: (05) 88 17 97
Rudolf Steiner-Skoten, Kirketorvet, DK 4760 Vordingborg, Tel.: {03) 77 43 49
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Rotterdam

© Wageningen
Zeist

o Zoetermeer
Zutphen

ITALY
Milan

NORWAY

O Baerum
o Bergen

o Borgheim

© Haugesund
© QOslo

© Rygge
o Trondheim

AUSTRIA

o Linz
vienna

SWEDEN
Delsbo
Goteborg
Jarna
Lund
Norrkoping

Stockholm
Stockholm

SWITZERLAND

Basel
Bern
Biel

o St. Gallen

* |ns
O Lausanne

Pratteln

* Schuls-Tarasp

O Solothurn

© Wetzikon
Winterthur
Zlrich

Special Schools
Basel

Basel

Rotterdamse Vrije School, Vredehofweg 30, NL Rotterdam-16,
Tel.: 010-11 6519
Vrije School, Ritsema Bosweg 7a, NL Wageningen, Tel.: 08370-12027
Zeister Vrije School, Burgemeester van Tuyll-laan 35, NL, Zeist,
Tel.: 03404-1 20 54
De Vrije School, Kerkebas 14, NL Zoetermeer, Tel.: 079-21 3994
Vrije School, Berkelkade 12, NL Zutphen, Tel.: 05750-1 63 80

Scuola a indirizzo pedagogico steineriano, Via Francesco Sforza 23, Milano,
Tel.- 79 54 88

Steinerskolen i Basrum, Gamle Grav veinr. 5, N 1342 Jar., Tel.: 24 86 71

Rudolf Steiner-Skolen i Bergen, Stamerbakken 15, N 5040 Paradis,
Tel.: 27 32 60

Rudolf Steiner Skolen i Vestfold, N 3140 Borgheim

Rudolf Steiner Skolen i Haugesund, N 5500 Haugesund

Rudolf Steiner-Skolen i Oslo, Flyvn, N-1010 Oslo 3, Tel.: 14 31 17

Rudoilf Steiner Skolen i Rygge, N 1580 Rygge

Steinerskolen i Trondheim, Lilleby skole, Postboks 2155, Schirmersgatan 5,
N 7001 Trondheim, Tel.: {075) 2 81 66/2 73 15

Freie Waldorfschule, Kapellenstr. 7, A 4020 Linz-Urfahr, Tel.: 07222-33 86 25
Rudolf-Steiner-Schule, Endresstr. 100, A1238 Wien 23, Tel.: 88 1275

Delsbo Waldorfskola, Fack, $-820 60 Delsbo
Rudolf Steinerskolan, Birkagatan 61, $-41656 Géteborg, Tel.: (031) 21 46 32
Jarna Waldorfskola, S-150 20 Jarna, Nibble, Tel.: Sodertalje (0755) 503 15
Rudolf Steinerskolan i Lund, Oskarsgarden, Oskarshemsv 2, S-222 39 Lund,
Tel.: (046) 14 50 61
Norrképing Waldorfskola, Enebymovégen 16, S-602 13 Norrkdping,
Tel.: (011) 12 37 03
Kristofferskolan, Box 124, S-161 Bromma 1, Tel.: (08) 26 63 96
Martinskolan, Soders Waldorfskola, Lérdagsvdgen 20, $5-123 60 Farsta

Rudolf-Steiner-Schule, Jakobsbergerholzweg 54, CH-4059 Basel,
Tel.: (061) 35 92 25
Rudoli-Steiner-Schule, Eigerstrasse 24, CH-3007 Bern, Tel.: (031) 45 09 83
Rudolf-Steiner-Schule, Rosenheimweg 1, CH-2502 Biel, Tel.: (032) 42 59 19
Rudolf-Steiner-Schule, Zwinglistrasse 25, CH-9000 St. Gallen,
Tel.: (071) 22 60 18
Heimschule ,,Schldssli*, CH-3232 Ins/BE. Tel.: (032) 83 10 50
Ecole Rudolf Steiner, Ch. de la Cigale 27, CH-1010 Lausanne,
Tel.. (021) 32 74 32
Rudolf-Steiner-Schule Mayentfels, Schloss Mayenfels, CH-4133 Pratteln,
Tel." (061) 81 22 66
Bergschule Avrona, Rudolf-Steiner-Schule, CH-7553 Tarasp bei Scuol,
Unterengadin, Tel.: (084) 9 13 49
Rudoif Steiner Schule Solothurn, Weissensteinstr. 65—67, CH-4500
Solothurn, Tel : (065) 22 41 12
Rudolf-Steiner-Schule, Tosstalstr. 36, CH-8623 Wetzikon 3,
Tel - (01) 7777 79
Rudolif-Steiner-Schule, Maienstrasse 15, CH-8406 Winterthur,
Tei.: (052) 22 19 97
Rudoilf-Steiner-Schule, Plattenstrasse 37, CH-8032 Zlrich, Tel.. (01) 32 45 02

Christophorus Schule, Buhrenfluhstrasse 20, CH-4059 Basel,
Tel . (061) 34 86 71
Helfenbergschule, Starenstrasse 41, CH-4059 Basel, Tel : (061) 35 07 10
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BOOKS ON WALDORF EDUCATION

(All Softbound, unless indicated by (H} = Hardbound. Prices as of April, 1979)
BY RUDOLF STEINER (English translations currently in print):

The Case for Anthroposophy (translated, edited and arranged by

O. Barfield) (H) .oococecieerieeccec e crnenssiessnisis i sssssisiesssessssesssssncssasessasas $ 3.50
Education as a Social Problem (H) ....ccoovrrmiuiiiimmmiiiiiniiiniininienen, 5.50
The Education of the Child in the Light of Anthroposophy .................. 1.50
The Four TEMPEramMeENtS .....ccccciniciiieimmemnrieeieiemmssisimmemeses 1.50
Human Values in Education (H) ...cccccmiiiimimnininiirirenecieinicnsnaneinnnn 6.95
The Kingdom of Childhood (H) ......ccccmimmiimnieeninsini o 6.95
The Philosophy of Freedom ..., 3.95
Practical Advice t0 TeaACRerS ... 475
Practical Advice to Teachers (H) ... 10.50
Practical Training in Thought ...t .95
The Study Of Man ...t ereiess s e s tsa s et s s e sntan e 4.50
The Study of Man (H) ...t nn s sennneees 7.95
Supplementary Course — The Upper School ..., 5.50
Three Lectures for TEACRErS ...ttt rsrasssssssissesnienes 1.50
The Younger Generation ..., 3.95
BY OTHERS:

AEPPLI, W.—The Care & Development of the Human Senses .......... $ 5.50
BARAVALLE, H. von — Astronomy: An Introduction ..........ccccviiniinnnes 3.50

— Geometric Drawing & the Waldorf School Plan  2.75
— The International Waldorf School Movement 3.95
— Introduction to Physics in the Waldorf Schools 2.75

— Rudolf Steiner as Educator ..........covvviiiiiiininnees 1.25
-—The Teaching of Arithmetic & the Waldorf
SChOOI Plan ...ueeceieeiiriinierernreinririnnresescescrsennene 3.50
CARLGREN, F.— Education Towards Freedom (H) ....ccccccccrrereureennnenn. $22.50
CHILD & MAN EXTRACGTS ...cccooiicciiviiicirtnrneresesencsressssesenssesansssresenansens 12.50
CLOOS, W.—The Living Earth .....coccovivveernrrerireeerssrenineecessnsecoeneernseee 6.95
EGE, K.— An Evident Need of Our Times (Goals of Education at
the Close of the Century) ... 3.50
FROHLICH, M. & NIEDERHAUSER, H. R. — Form Drawing ...........c.... 4.50
GERBERT, H.— Education Through Art .......irevnrererreenieenennnee 3.95
GLAS, N., M.D.— Once Upon A Fairy Tale (2 vOIS.) ...ccccevvrenerearnnreenee 9.95

GROHMANN, G.—The Plant. A Guide to Understanding Its Nature 7.75
GRUNELIUS, E. M. — Early Childhood Education & the Waldorf

SCHOOI PIAN .ottt rtiecrirrrreresr s eseesss s searassntasesessasessesstnnnassanses 2.50
HAHN, H. — From the Wellsprings of the Soul ......c.cccmeenereininieinvenenn 7.95
HARWOOD, A. C.— Christmas Plays from Oberufer .........ccccooreiirunee 1.75

~The Way of a Child ........cccccevimiiriiiininninnneennnccenes 2.95
HEYDEBRAND, C. von — Curriculum of the First Waldorf School ...... 2.95
HOLTZAPFEL, W., M.D. — Children’s Destinies ......c.cccccerererrerrveersnseneene 7.95
HUTCHINS, E.— Observation * Thinking * The Senses ......c.cccccrrrnnnnen 1.95
JACOBS, E. C. — Collected Poems for Class Teachers & Eurythmists 4.95
JULIUS, F. H. — The World of Matter & the Education of Man ............ 4.50
KELLER, H.v. Asten — Encounters with the Infinite (H) .....ccccciveeerennen 19.95
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KIRCHNER, H.— Dynamic Drawing (translated by M. Frohlich) ....... 2.75

KOLISKO, E., M.D. —Elementary Chemistry .......ccccrivcnmninsininnisiinnins 3.95

= GEOIOGY  .ererrerrrrerecrisernsererressssssssnnsnsensesessssssanssresess 2.95

— Memory & Phantasy ..., 2.45

— The Threefold Human Organism ..., 4.95

— The Twelve Groups of Animals ....cccceeecerninene 2.95

— Zoology for Everybody ..., 4.50

LEBRET, E.—Pentatonic Songs .........ceemnnnnmnamese. 2.50

LINDHOLM, D.—How the Stars Were BOrn ..., 7.50

McALLEN, A.—Teaching Children to Write .......cccccoviiiimniieneninens 3.75

MOFFAT, P. S.—Forward Toward What? .......c.cccmmimmnenni, 4.50

MONGES, L. D.— Eurythmy Exercises (spiral bound) .......cuiivvicrnnnee 4,95

PIENING, E. and LYONS, N.— Educating as an Art .........cccenevinnninniane 7.95
POPPELBAUM, H.— New Light on Heredity & Evolution (translated

by N. Macbeth) ... sirscsiesenesirsevors s sesseseees 5.95

RUSS, J.— Pentatonic Children's Songs (translated by L. Wilwerth) 3.50

SPOCK, M. —Teaching as a Lively Art .....ccociiirreernrennneininnnie. 3.95
STOCKMEYER, E. A. K.— Rudolf Steiner's Curriculum for Waldorf

SCROOIS e s a s e b 10.50

STREIT, J.— Animal Stories (translated by E. Piening) ..., 5.50

WHICHER, O.—Projective Geometry (H) ....coconciicimmeencnnissnncnenninnnnn, 13.95

WILKINSON, R.— Commonsense SChoOOliNg ..........ccirrvverisicnnisssnnnncaniones 5.95

WYATT, |.—Hay for My Ox (Boards) ........cccrreccimmmmeinimmsescmnenenn, 6.00

— The King & the Green Angelica (Boards) .........cceevvcrnnenn 9.00

— The Seven Year Old Wonder Book .......iiciiininenee. 5.95

— The Seven Year Old Wonder Book (H)} ......cccienniciinnn 8.95

— Tales the Harper Sang (Boards) ... 10.25

Available from:

The Anthroposophic Press
285 Hungry Hollow Road * Spring Valley, NY 10977, and

St. George Book Service
P.O. Box 225 * Spring Valley, NY 10977

A. C. Harwood's book, “THE RECOVERY OF MAN IN CHILDHOOD," published
by Hodder and Stoughton (London) in 1958, deserves special mention as an intro-
duction to Waldorf education and the pedagogical work of Rudolf Steiner. Unfor-

;tiubnat_ely. the book is out of print, but should be available in public and private
raries,
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; “What a joyous book this is!” i

TEACHING
AS A LIVELY ART

by
MARJORIE SPOCK

Here, at last, is a book on the Waldorf method of teach-
ing that will delight teachers, parents, students and every-
one else interested in a living approach to the education of
our children. Marjorie Spock, a truly creative individual, is
well-prepared to write such a book. First, she has a thor-
ough grasp of Rudolf Steiner’s anthroposophy, which is es-
sential to an understanding of his views on education. She
is also a teacher of long experience, a eurythmist, and the
author of numerous essays and articles on education.

In Teaching as a Lively Art, Miss Spock devotes a chap-
ter to each of the grades, discussing problems and meth-
ods. The concluding chapters are directed to parents and
teachers.

Paper, 144 pages, illustrated, $3.95

“This book makes you want to send
your child to a Waldorf School!”

“It will be of use to teachers as well as parents.”

“Marjorie Spock is a fine writer and
Teaching as a Lively Art is an excellent
example of her direct and lucid style.”

THE ANTHROPOSOPHIC PRESS

258 Hungry Hollow Road
Spring Valley, New York 10977

Agents and distributors in the United States for
RUDOLF STEINER PRESS, LONDON
STEINER BOOK CENTRE, NORTH VANCOUVER

i e e e e e e S S S T e S
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READINGS IN GOETHEAN SCIENCE

Readings in
Edited by H. H. Koepf and L. Jolly

Goethean Science
Scientific thinking has to be traced back to the point :
where pure intellectual thinking precipitated out of our
approach to nature that embraced the whole human
endeavor in its search for truth. The text in this book
weighs the importance of our conceptual premises and
points the reader to the path which leads to the develop-

ment of living thought. $4.20 postpaid r_r'—&“-_:
HenatU gt s Lot Lnty
i Py WEEDS AND WHAT THEY TELL
Ty E. E. Pfeiffer
‘\ This booklet presents one small segment of Dr. Pfeiffer’s
p‘?. \ knowledge of living plants: how they grow, what they
'?" P . reveal about their surroundings, and how their powers
S dl) g may be harnessed for the benefit of the human beings
e Nt o who appreciate and use them.
-\

i ) $2.75 postpaid

KIMBERTON HILLS
AGRICULTURAL CALENDAR 1979

This second edition of the calendar is not
only a valuable guide for planning the garden,
but also helps a person to become aware of
the seasons of the year and the planetary
cycles in the universe. A beautiful com-

panion for the gardening year.
$4.00 postpaid

WHAT 1S BIO-DYNAMIC AGRICULTURE
H. H. Koepf
{B.D. Mag. #117)

This article discusses what bio-dynamic agriculture can
contribute to garden and farm production to enable it to
produce sufficient nutriment for present and future
generations. $2.00 postpald

BIO-DYNAMIC LITERATURE

P.O. BOX 253
WYOMING, RHODE ISLAND 02898

107










