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CHILDREN’S QUESTIONS

From about the age of three children begin to be full of questions, and it
is sometimes a matter of great difficulty for their parents to find the right
answers to them. Every question demands its own individual answer, but it
can be of great value, in deciding what answer to give, to have a clear idea of
the kind of answer which is required. For it is altogether wrong to imagine
that a little child should be given the same kind of answer as would be suitable
for a child of eleven or twelve, but in a simpler form.

The range of questions which even young children will ask is truly
astonishing. Indeed, in many respects the youngest children will often ask the
most fundamental and far-reaching questions ~— on life and death, and life
after death, and many subjects on which their parents have often resigned
all hope of definite knowledge. A child of four (to quote an actual example)
has asked these questions in the space of a few minutes:—

Do men die? Will you die? Shall I die? What do the angels say to you?
Are angels shy? Who made God? Do you like God? When you die do you
come alive again?

It must come as something of a shock to little children if parents declare
themselves unable to answer questions fundamental to a knowledge of human
life, and the questions of children must be a challenge to many parents to carry
their thinking to the point of becoming clear and certain on many things which
they are often content to leave unsettled.



There are two things, however, to be noticed about the questions of little
children; they will often ask question after question in rapid succession, as
though it were not so much information they were seeking, as the satisfaction
of hearing the answering voice; and they will listen with more pleasure to an
imperfect answer which is spoken with love and warmth in the voice, than to
a complete and final reply given in a matter-of-fact tone. It is, indeed, to a
large extent true that when little children pour out their endless questions they
are secking something much deeper than the mere satisfaction of curiosity;
they are seeking to bring around them the living tones of the human voice.
For the voices which they hear do not remain arrested in their consciousness,
as in the case with adults, but penetrate even to those deep unconscious processes
which take place in the building up of the physical body. Indeed Rudolf Steiner
has shown the exact connections of the sounds of the alphabet with the forma-
tion of the different organs of the body; and hence it is that Eurythmy, which
expresses the various sounds of language and music in movements of the limbs,
is not only an art, but can be used as a means of healing.

It is, therefore, just as much a matter of how you answer little children’s
questions as of what you answer. Pure, full tones of speech (and modern
voices, especially those of intellectual people, are often terribly clipped and dry)
not only give a child 2 feeling of blessing, but help him to form his bodily
strength for later life. A child is first nourished by his mother-milk, and then
by his mother-tongue.

But as 2 guide to what kind of answers little children need, it is often to
be noticed that a child will supply the answer to his own questions, and not
infrequently reject the one given by the adult for another of his own invention.
Such answers which children give to themselves as a rule are much more full
of fantasy than those which an adult would supply. A child asks: Why does
the sun take the water up into the sky? and then adds: Is it for the angels to
drink? Or secing a piece of wire-netting over the funnel of 2 steam-roller, he
asks: Why do they put that netting on it? but immediately adds: It must be
to keep the birds from building their nests there.

It is not easy for an adult to copy this wonderful power of fantasy, and 2
certain sense of intellectual truth may often stand in the way. But it is always
good to remember that what little children need is a certain living fantasy in
the answers they receive. To offer them logical explanations (however true to
a scientific mind) is to give them a stone when they ask for bread.

Sometimes little children’s questions arise plainly from their desire to unite
themselves with words to the objects around them. A child sees a caterpillar
for the first time, and asks: “What is that?” *“A caterpillar.” “What.lf a
caterpillar?” But what he wants from the second question is not 2 deﬁmt_xorf
of a caterpillar in ideas, but the joyous affirmation of the reality b.efore him;
“That is a caterpillar.” “A Spae-woman lives by telling people t‘l:1e1r fgrtux;::s
and interpreting their dreams,” says the King of Ireland’s Som, “that is why
she is called 2 Spae-woman.”

When children have passed the age of six or seven, they naturally need
much more connected answers to their questions than when they were younger.
They wait more consciously for the reply, instead of living in the speech which
is the answer. It is at this age, for instance, that children will ask many ques-
tions about the heavenly bodies, the nature of the sun and stars, the creation
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of the world, etc. And ready to supply the answer are numerous Children’s
Encyclopedias, Newspapers, Science books, and what not, with beautiful dia-
grams of the Sun, a flaming ball on a black page, many times the size of the
earth, or a man cut in half showing the heart like a pump, the lungs like a
pair of bellows, the nervous system like a set of telegraph wires, etc. Whether
or not these things are in any sense representations of the truth is not for the
moment the question: though it is worth noticing that by the time scientific
theories reach popular children’s books they are often quite out of date, even
judged by their own standards.

There will be plenty of time for children to investigate scientific theories
at a later age, when they can really understand some of the conceptions on
which they are based. For these scientific conceptions arose only at a very
definite point in human history, and the mind of a child is not to be compared
to the wave of intellectual thinking which historically brought them to birth.
A child between seven and twelve or so has in him much more of the piety
and luxuriant imagination of the Middle Ages. To him the stars are not wvast
spheres incredible millions of miles distant in space; he feels their clear shining
beauty as something very close to him. The sun is not 2 huge stationary mass
of burning gases; its rising each day fills him with 2 wonderful feeling of joy
and thankfulness. The pictures of the heavenly bodies in mythologies are far
truer to children than the distances and dimensions of modern astronomy.
The Norse people said that wolves swallowed up the sun at the time of an
eclipse, and to a child, who has a fine sense of the devouring quality of dark-
ness, the nature of an eclipse is much better expressed by such an image than
by a diagram of revolving shadows. For in an eclipse it is truly as though the
wolves devoured the sun, and that “as though” is, after all, the furthest claim
made by the true scientist. Newton did not say that the planets are attracted
to the earth gravity; but that they move as though they were so attracted,
and it is not his fault that men have made a dogma of a hypothesis.

It is, in fact, of real importance not to give a child scientific conceptions
on these subjects too soon. They tend to destroy the vivid feeling and imagina-
tion proper to this age; and, because they are received before the child has
developed the power of following the thoughts on which they are based, they
become matters of faith instead of matters of knowledge. Very few people
in their adult years have even the will to investigate the mathematics on which
is based the Newtonian planetary system or modern atomic theories. In a sense
a scientific age is the most credulous of all ages. A thousand years ago 2 man
could at least say: “I see the sun move with my own eyes”; but to-day many a
man has to say: “Somebody proved a long time ago that the sun stands still.
I forget exactly who it was, and I don’t know how he proved it, but it’s a fact
all the same.”

When children begin at this age to ask, How a thing is made? it is worth
while considering how much of the true explanation has real meaning for them.
There are children’s books to describe how everything is made, but from such
books children often get a very superficial, it may almost be said glib, im-
pression of the work men have to do in the world. Such works are generally
illustrated with photographs which give children 2 very easy picture of vari-
ous processes, but very little feeling for the real conditions under which the
work is done. A few flashlight pictures of miners hacking at a seam, together
with a section of a mine with the cage descending, and 2 child will soon think
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he knows all about 2 coal-mine, and turn to the next page to discover how a
gramophone works, or what the Great Wall of China looks like. But there is
something extraordinarily superficial, muddled, and uncreative about such a
way of acquiring information; it is really far better for children to make their
own pictures in their mind’s eye from living in descriptions they hear of in-
tense silence under the ground, of men walking to their work for miles in
galleries where they cannot go upright, of the dripping of water, etc., etc.
In short, they should have some such picture of the inwards of the earth as
George Macdonald gives of the interior of a mountain at the beginning of the
Princess and Curdie. And, above all, the mine should not be an isolated fact,
but a knowledge of mining should come as part of the children’s general
thoughts at the time, in some connection with chemistry, perhaps, or history
or geology.

One of the worst results of children’s books of the “How it Works” type
is that a child will often collect an extraordinary amount of theoretical informa-
tion and forget to observe things which come within his own ken. Many
children can describe the solar system, but do not know where the full moon
rises, or what planets are in the sky. They know a lot about the assembling
of a motor-car, but are very vague as to how butter or cheese or soap is made.
It is always best to try to keep younger children’s questions as to how things
are made to those objects which they can really understand and observe, per-
haps by themselves making them. Generally speaking, it is much easier to im-
part information to children too early than tactfully to withhold it until a
better season.

But a certain reticence in answering children’s questions is of great help
in keeping the questioning faculty alive. For it is a sad fact that the power
of asking questions only too often fades away as children grow older. It is
perhaps a test of whether children’s questions have been answered rightly in
their younger years to see how profound are the questions they ask when they
are older, and if they are readily satisfied with the answers. For by the time
they reach a more intellectual understanding towards the age of fourteen they
should have a strong desire to probe every question in life to the bottom, and
not be lightly satisfied by theory without knowledge. For children of this
age there is a deep meaning in that part of the story of Parsifal where, as a
young man, he first sees the wounded Knight, but does not ask of him the
question he should. Many of the questions which children should have in their
hearts at this age will indeed only be answered by life itself. They stand in the
threshold of life, and life will answer them; but only if they put to life the

right questions.
A. C. Harwoop.

A. Cecil Harwood has been a teacher and Faculty Chairman for many
years at Michael Hall, Sussex. He is the author of The Way of a Child, now
in its third edition, and The Recovery of Man in Childhood (Hodder and
Stoughton, London, 1958), which was reviewed by Canon Shepherd in this bul-
letin, Vol. 20, No. 2, Autumn, 1959.* The above article is reprinted with
the kind permission of “Child and Man”, an annnal magazine sponsored by the
Rudolf Steiner Schools of Great Britain,

® Can be ordered from the Association: $3.15 postpaid
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COMMENCEMENT

A speech given in June, 1961, by a member of the
graduating class, Rudolf Steiner High School, New York City

Dear Parents, Faculty and Friends:

This hour is the climax of twelve long years of studying, of hard work,
and of growing. We stand here in the glowing memory of those past years.

Allow me to characterize and recapture the spirit of those years with the
words of Rudolf Steiner which we said every morning, and which guided us
through the day. Although they sometimes became 2 rote for us, let us dwell
on them once more, now with adult comprehension.

*I look into the world in which the sun is shining, in which the stars are
sparkling, in which the stones repose, where living plants are growing,
where sentient beasts are living, where man, soul-gifted, gives the spirit
a dwelling place.

“I look into the soul that lives within my being. The World Creator moves
in sunlight and in soul-light. ...

“T'o Thee, Creator Spirit, I will now turn my heart, to beg that strength
and blessing to learn and work may grow within my inmost being.”

In these words Rudolf Steiner has shown us the whole scope of life.

There stands man in the world, the microcosm within the greater macro-
cosm. 'The God that works in the world is within him also. Man is not just an
animal, but body, mind and soul, ever reaching, ever searching. On these con-
cepts the school was founded and has grown. And within this wonderful school
this class of 1961 has also grown. We are particularly aware of the fact that we
are graduating in the Centennial Year of Rudolf Steiner.

How should I characterize my class? We represent mankind with its
great variety. We are Americans, negro and white, Christians and Jews,
Russians, Germans, Swiss, Irish, Hungarian (one of these is enough), musi-
cians, artists, poets, comedians, outdoorsmen, indoorsmen, writers, actors, scien-
tists, dreamers, and even a few ordinary people who add color to the class.
On the whole we were pretty good workers, in fact we think we were pretty
good, but we will give the school and you, our parents, credit for that,

Now that we are graduating, 1 would like to focus the learning of the past
and the assignments of the future into one central concept.

I would like to quote one sentence from a certain passage by Rudolf
Steiner. We learned this passage very laboriously for the Centennial Assembly
at the Barbizon-Plaza. My friends know what is coming, and I can hear them
quietly saying, “Oh, no!” to themselves. But I hope that they will forget
what labor it cost them and instead see the value it will be to them in the
future. The quotation is:

“The free human individuality is the well-spring of all morality and the
fulcrum of the evolution of life upon the earth.”

—_——



Here in one sentence is expressed through the genius of Rudolf Steiner the
genius of America and the spirit of our school: Freedom.

Freedom is the greatest challenge, the biggest task that stands before this
generation. Some of us may some day have to die for it, but it will be harder
still to live for it. Too often we take it for granted. Freedom can only work
if it is practiced and in this day we will have to practice it aggressively. Free-
dom must be shared; only then does it grow. And when it has become a personal
challenge to us, only then will it be a challenge to our nation and to the world.

Freedom means the freedom to choose. Freedom is based on the truth

that sets men free, and this truth is the brotherhood of man and the fatherhood
of God.

Let me paraphrase the third verse of the Battle Hymn of the Republic:

In the beauty of the lilies
Christ was born across the sea,
With a glory in His bosom
That transfigures you and me.
As he died to make men holy,
Let us live to make men free
For God goes marching on.

This freedom characterizes our school. We have never been compelled
to accept any particular viewpoint, any specific philosophy. Instead, our teachers
tried to help us grow into free individuals who would go out into the world
and become the well-springs and fulcra around which history pivots and moves

ahead.

And we have grown, because we have had teachers who were free, for
they followed the highest dedication in life. To them we give our heartfelt
thanks, and among them especially to Mr. Harrer and to Mr. Pratt, who
guided us lovingly through twelve long years, and to Mr. Barnes, who guided
the whole school.

Above all, we thank you, our parents, who made the sacrifice and who had
the love to send us to this fine school.

Here we have been in the Rudolf Steiner School preparing ourselves for
life, and here we are now at this radiant moment on the threshold of adult life.
What can we give you in return for all that you have done for us?

In gratitude we pledge that this will be, not the end, but a true com-
mencement. We will say with Goethe: “Licht, mehr Licht.”

We will continue to strive so that what we have learned here and what
you have given us will through us, as free individuals, be of benefit to the
Spirit of Freedom and to all mankind.

—IMRE Kovacs III



In our present controversies on the subject of government aid to educa-
tion, we might well go for enlightenment to a respected thinker of a bundred
years ago, These few paragraphs from Mill’s Essay on Liberty will suggest a
point of view still valid today, when parents and educators are crying for belp
and improvement but are mot aware how greatly the sphere of individual
freedom is being undermined.

ON LIBERTY
(1859)

Were the duty of enforcing universal education once admitted there would
be an end to the difficulties about what the State should teach, and how it
should teach, which convert the subject into a mere battlefield for sects and
parties, causing the time and labor which should have been spent in educating
to be wasted in quarreling about education.

If the government would make up its mind to require for every child a
good education, it might save itself the trouble of providing ome. It might
leave to parents to obtain the education where and how they pleased, and con-
tent itself with helping to pay the school fees of the poorer classes of children,
and defraying the entire school expenses of those who have no one else to pay
for them.

The objections which are urged with reason against State education do
not apply to the enforcement of education by the State, but to the State’s tak-
ing upon itself to direct that education, which is a totally different thing.
That the whole or any part of the education of the people should be in State
hands, I go as far as anyone in deprecating. All that has been said of the im-
portance of individuality of character, and diversity in opinions and modes
of conduct, involves, as of the same unspeakable importance, diversity of
education. A general state of education is a mere contrivance for moulding
people to be exactly like one another; and as the mould in which it casts them is
that which pleases the predominant power in government, whether this be a
monarch, a priesthood, an aristocracy, or the majority of the existing genera-
tion; in proportion as it is efficient and successful, it establishes a despotism
over the mind, leading by natural tendency to one over the body.

An education established and controlled by the State should onmly exist,
if it exist at all, as one among many competing experiments, carried on for the
purpose of example and stimulus, to keep the others up to a certain standard
of excellence. Unless, indeed, when society in general is in so backward a
state that it could not or would not provide for itself any proper institutions
of education unless the government undertook the task: then, indeed, the
government may, as the less of two great evils, take upon itself the business of
schools and universities, as it may that of joint stock companies, when private
enterprise, in a shape fitted for undertaking great works of industry, does not
exist in the country.

But in general, if the country contains a sufficient number of persons
qualified to provide education under government auspices, the same persons
would be able and willing to give an equally good education on the voluntary
principle, under the assurance of remuneration afforded by a law rendering
education compulsory, combined with State aid to those unable to defray the
expense. . —JoHN STtUART MILL
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THE THREE WITCHES

Three witches came flying across the dark sky,
Flimsy, Whimsy and Grey Gaberdine.

A cloud came behind them and blew them on high,
Flimsy, Whimsy and Grey Gaberdine.

Said Flimsy: “The wind bloweth up from the North,”
Flimsy, Whimsy and Grey Gaberdine.

“So head for the mountains for all you’re worth,”
Said Flimsy to Whimsy and Grey Gaberdine.

Said Whimsy: “I tell you it’s out of the West,”
Flimsy, Whimsy and Grey Gaberdine.

“So steer for the sea, that is the best,”

Said Whimsy to Flimsy and Grey Gaberdine.

Said Grey Gaberdine: “It’s up from the South,” .

Flimsy, Whimsy and Grey Gaberdine. : d
“So open your nostrils and close your mouth,” ' ﬁ
To Whimsy and Flimsy said Grey Gaberdine.

Silently now the witches flew on,

Flimsy, Whimsy and Grey Gaberdine, _
When lo! the sun smiled, and hey! they were goﬁe, ' ]
Flimsy, Whimsy and Grey Gaberdine. .

—MAar1ON CORNISH
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