





A kinship exists, then, between an outer object and the child's imag-
Ination which responds to it. We are unjust toward the latter if we blame
it for not being adequate to the exernal object as we see it. It were better to
suppose that the imaginative form in which the world arises in the child’s
soull c;eveals a side of reality which in its external appearance remains con-
cealed.

As the years go on and the mind matures, the child develops an in-
creasing interest in bringing its images ever closer to the forms of external
things until finally image and thing coincide. It is one of the great contri-
butions of Rudolf Steiner to the understanding of maturation that by making
images conform more and more to outer things, part of the wealth of the
life forces is sacrificed. The image is tuned down from its floating and
changing' character to the ever sharper outline of a mental “representation”
(Vorstellung). Only grownups can arrive at an adequate representation of
things, but even in this activity there is a remnant of the creative process: an
imagination arises in man, is seized upon and tamed, as it were, to such a
degree as to melt into the pattern which perception offers from outside.
The creative faculty gives up its liberty in order to comply with the exi-
gencies of direct correspondence, but even so it is, and remains, at the base
of every mental image, however true the “copy” may become.

With this, every learning process reveals itself as a merging into one
or another of two acts, one receptive and the other productive. The teacher
who has grasped this fact will always feel himself as the guardian of their
accurate interplay. Every new thing or fact he will not only try to “convey”
from outside but he will look for an inner image which is ready to be melted
into it. The younger the child the more he will allow him to feel the joy
which is aroused whenever an outer impression comes to meet an inner image.
He knows that the young child cannot thrive without the upsurging imagery
which is eager to embrace each detail of the world. '

It is a pity that this urge for picturization should have been identified
with daydreaming or even with desire-dreams which later are a symptom
of decadence in grownups. It is almost blasphemous to mistake the unselfish
abandonment of a child for a mere amplification of petty appetites. The
craving for imagery in the child does not spring from selfish desire, but
contains the germ of an oncoming striving for knowledge which will pre-
vail in the adult. The child does not need the cheap substitute of hidden
lures instead of a more *real” satisfaction, but wants to enjoy the secrets
of the world in the form of images just as he enjoys good food. He need
not transform desires into images, because he craves the objective world-
disclosing imiagery.

Far from pampering themselves with the mean enjoyment of subjective
emotions the children love to imagine soul attitudes and emotions which
are everything but their own. A teacher whose vision is unspoiled can easily
see this, as can everybody who is able to observe them without bias, Tell them
the stoty about the king who was blinded by age and called his son to his
sickbed,—and they will take up the subject, however far-fetched it may
seem, “think it out” and make a dramatic scene of it which they are eager
to play. That the grownup who told the story has to take the part of the
son while the child plays the old king does not disturb the enthusiasm: an
ironing board is good enough for a deathbed, and the trembling voice of the
old king is brought forth with the tremor of the grave . . . the altogether
arbitrarily chosen emotion of bequeathing a treasured legacy is acted out as
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Much could be added about the overvaluation of moving-pictures, visits
and trips instead of a life-filled description which the pupils take eagerly
from the lips of the inspired teacher. Often a few sentences and an imaginary
landscape painted on a sheet of paper has done more for the pupils’ readi-
ness to face the world later on than half a dozen visits which may make them
tired and blasé, (Compare V. F. Birdsall's article on Geography in the
Rudolf Steiner School, in: Selected Atrticles from this Bulletin, Vol. 1 p. 20,)

We need not elaborate our point any further. It will be enough to ex-
plain the reluctance which a Rudolf Steiner school teacher may feel when he
hears unqualified eulogies of visual education.

Dr. Hermann Poppelbanm
High Mowing School, Wilton, N. H.

FROM A PARENT

“Shall I send my children to the Rudolf Steiner School, to a conventional
school, or to a progressive one?”’ I very nearly followed the dictates of
tradition, but a kind friend and enthusiast took me in hand with the result
that I sent both boy and girl to the Rudolf Steiner School. I cannot say all
nine years were devoid of doubt or dissatisfaction. At that time many as-
pects of school life which we usually require for our children were not
available. The school was young, small, unfortunately located, and woefully
impecunious. Nearly every year I would be persuaded and encouraged anew.
Only after my children had successfully made the adjustment to other,
secondary schools, could I see the real advantages they had enjoyed during
their elementary years. C S

I am no child psychologist or educational expert, not even amateur,
but it has been amazingly interesting to contrast the effects on my two
children, of their two kinds of school experience. The “artistic” approach
by the Rudolf Steiner School teachers is real, and an essential part of their
method. Each new subject, or even each major step in each subject, seemed
like the opening of a new window of the mind. Curiosity, that urge toward
learning, was constantly being awakened no matter what the subject or who
.the teacher, and the children themselves developed an assurance and con-
fidence in their own ability to learn, for which only the sky was the limit. ,
In the secondary schools I have found that “artistic” approach only in in-
dividual teachers: young ones who have not yet suffered the effects of
teaching the same subject from the same book year after year. Nor is there
much need for curiosity when the pupil is required to memorize a vast amount
of factual knowledge in order to pass examinations. A rigid curricalum,
oriented in one direction only—graduation, and one which necessarily marks
the variations in capacity of the several children, does not always develop
self-assurance or confidence.

I have watched with sincere gratitude the relatively quiet pulse beat
with which Rudolf Steiner pupils face tests or examinations; the care with
which they prepare for classes; the detailed work they will put on original
papers; and the open-mindedness with which they meet their teachers.

- Littlé children are apt to take each other’s personalities for granted,
and in the Rudolf Steiner School I found a healthy, if sometimes violent,
reaction to classmates, coupled with little or no- inclination to copy them.
Now I find the children are subject to group thought. “Class ideals”, “school
attitudes” are taught and emphasized, perhaps unconsciously. Comparisons are
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writers first, working back to such earlier masters as Hawthorne, Twain
and Stevenson, ending finally with four parables from the Bible. The main
attempt here was to try to have the childten appreciate the timelessness of
good writing——that though the style of an age usually leaves its impression,
the immortal quality is always secured by sincerity on the part of the writer
and the complete adequacy of the expression of his ideas. Put just this way
in a sentence, the idea sounds abstract perhaps, but the children themselves
were quick to see, through the concrete examples, what good writing entails:
concrete details with a genuine experience behind them, and a feeling for
the power of words to re-create in the reader the original experience of the
writer. Each child was asked to write a short essay on the short story she liked
best, and most of them chose Stockton’s The Lady or the Tiger. The sur-
prise ending seemed to intrigue them, as it does most grownups.

. The last piece of writing was narrative in character and consisted of an
incident of personal experience. In these four pieces of writing, the domi-
nant idea was that which Dr. Steiner himself recommended for children of
this-age, that their writing be grounded in their own experience.

'All during the course, from the very first day, books on poetry and the
short story were left on a special shelf in the classroom and were available
for overnight or weekly borrowing, and the idea of making one’s own an-
thology was introduced. Five or six of the teacher’s own notebooks, kept
over a period of twenty years, were available for the children to see, and
these, more than anything else, aroused keen interest in this project. By the
end of the block, each child had a loose-leaf notebook well begun, contain-
ing poems and other excerpts which had captured his fancy. Each notebook
was different, of course, for what appealed to one child did not necessarily
appeal to another. The Latin poems which were being learned in another
class were also transcribed into the Quotation Books for safekeeping. Some
children, of course, were more zealous in their collecting than others, but
for five or six students at least a permanent habit had been formed. The
teacher did not take these notebooks in at any time for reading or correction,
for they were considered to be of a private and personal nature; but of course
many proudly displayed their books and showed them to her.

The second block was to be the study and production of a ene act play.
On the opening morning, the entire play, The Jade Heart,* was read to the
children while they followed it in their own texts which had been provided
for the purpose. Of course this was a great moment, the culmination of
weeks of anxiety and questioning as to how the writing of the play was pro-
gressing. Only vague inklings of what the play was about had been given
previously, so that the plot and characters would have a fresh impact upon
the children. Before the writing of the play had been undertaken at all, how-
ever, a glay written in the Chinese manner, called The Stolen Prince, had
been read to them, and they had expressed a desire to have one written in
that style for them.

Because the play had just been freshly written, an excellent opportunity
was afforded the teacher for talking about the creative process lying behind
the wrting of any play, and how the “thinking through” of the plot and
the characters is a necessary and somewhat lengthy preliminary to the appear-
ance of actual words on paper. Also the element of research and reading was

*This play by Carol Coates (Mrs. Cassidy) will shortly appear in print. Mps.
Cassidy came to our school from Canada last year to study our teaching methods,
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Egypt, Mesopotamia and, later, Greece. The presentation does not yet appeal
directly to the students’ understanding of the laws of cause and effect, but
aims to stimulate the liveliest feelings for the cultures described. All the arts,
drawing, painting, music, modelling, Eurythmy, may be called upon to en-
rich the children’s experience of this first approach to history.

Geography

The study of the child’s more immediate environment studied in the
fourth grade is now extended to include the North American Continent. The
configuration of the earth’s surface and the relation which industries bear
to neighboring parts of the world are discussed. In history, during which
the deeds and sufferings of the human soul are dealt with, the child is led
into himself, and in geography he must be led out of himself into the regions

of the earth. There must be awakened in him the feeling of a brotherly
bond with all the kingdoms of the earth.

Nature Study

Following the study of man and animal in the fourth grade, the fifth
grade takes up botany, the aim being to foster an understanding, ap-
preciation and love for the kingdom of the plants. This kingdom should
always be handled in connection with the life of the earth as a living of-
ganism. The plants are first studied according to the way in which they
are spread over the face of the earth and influenced by climate and soil con-
ditions. Then the chief plant families, such as the monocotyledons and the
dicotyledons, are studied in their structural detail. Various trees are taken
up in characteristic groups such as fruit trees, conifers and deciduous trees
including the oak, the elm, the willow and the birch. Due reference is
made to the plants’ relationship to animal and man from the point of view
of their dependence on each other.

Arithmetic

Fractions are studied with the aim of mastering their addition, sub-
traction, multiplication and divison. Decimal fractions are introduced. Many

problems are given in which fractions or decimal fractions occur. Calculation
of area is taken up.

English

In English the curriculum suggests the reading of Greek epics and
legends supplementary to the history studied, as well as constant outside
reading of good books suitable for this age. In written and oral work it is
important that the children learn to distinguish between that which is re-

ted and that which is his own idea; what he himself has thought, seen
and heard and that which has been told him by another. In this connection
they study direct and indirect quotation. Verbs should now be studied in the
past, present and future tenses, and a distinction should be made between
the active and passive forms. Conjunctions and numerals (cardinal and ordinal)
are added to their knowledge of the parts of speech. Diagraming of sentences
is begun. Punctuation is approached through an understanding of the ex-
pression of personal moods, and the four kinds of sentences are learned in

" this connection.

-Henry Barnes
For the Faculty of Rudolf Steiner School.
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EUROPEAN RELIEF

The following passages are quoted from some of the many letters
which have come from Europe thanking us for clothing, food and milk.

A teacher at the Waldorf School in Stuttgart writes to her sister, Lisa
Monges: “We at the school were so grateful when the first boxes of the
Milk Fund arrived. They contained so much Swiss milk-powder that all
the pupils and teachers could have their cupful of milk every second day.
Some of the teachers and most of the grownups had not had full-milk for
six years. You, together with other kind givers, should have seen how these
little ones of the first grade lapped up the sweet milk to the last drop like
hungry kittens, whereas my ten-year-old pupils looked more like dreamy
calves with their milk-bearded mouths. The older pupils realized deeply
the social character of the gift. It symbolized Mankind, of which they had
not yet heard or believed much. The national frontiers had been opened,
and they had a feeling of international understanding and cooperation. That
realistic symbol will help very much when they try to understand other na-

_ tions. It has also meant much to us teachers to meet fraternal feelings which

have risen from spiritual ideals open to all human beings. . . . "

The Rudolf Steiner School Association in Amsterdam, Holland, writes
to us: “"Your gifts came to us like 2 Godsend. It really became a grave prob-
lem, how to be able to dress properly for our work, as it is a matter either
of much money or a lot of time to get decent clothing here. We should like
very much indeed to thank the benefactors of our school personally.”

In other letters we read: “Since the Waldorf School, having now one
thousand pupils, is absolutely unable to take over more pupils, 2 meeting
was held and it was declared that it would be absolutely necessary to
build up a second school before Easter next year. For this second school
they already have four hundred pupils. . . .” “The school has an extraor-
dinarily high standing with the local people and with the military authori-
ties so that it is able to get construction materials, laborers, etc., otherwise
very difficult to obtain. . . . The teachers especially must be supported and
carried or they will not be able to go on under the strain. . . .” “The peda-
gogical chaos in Germany is pitiful. Nobody knows how to undertake the
immense work of guiding the misled youth to a new view of mankind. They
tread the old, dusty paths and are surprised that nobody follows them. How-
ever, in each city in which a Rudolf Steiner School is opened it grows fast
and becomes a center of a rich spiritual and cultural life.”

A small Rudolf Steiner School has been founded near Freiburg. Of this
a friend writes from the Swiss border, “Some of the children have only rags
to wear and all are very hungry. I am asked for shirts for men, women and
children. Underclothes are in a terrible state. Undernourishment has be-
come starvation. Please help the children. They are without guilt.”

The need, far from growing less, is greatly increasing as winter ap-
proaches. We know that many of you are sending personal parcels to the
full extent of your ability to do so, but the need is so extreme that we ask all
others who can to send contributions of money, clothing and school supplies
through us. :

With warmest thanks for all your generous help,

Vera Leroi
Alfred Barnes
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